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ABSTRACT 

This study investigates the effectiveness of extensive reading in enhancing students‘ writing 

skills. Writing is widely recognized as one of the most challenging language skills for 

learners, often resulting in weak performance due to difficulties in organization, vocabulary, 

and language use. The research aims to explore the relationship between extensive reading 

and students‘ writing development.  To collect data, classroom observation was conducted, 

and two questionnaires were administered to fifty-six third-year LMD students in the 

Department of English and Foreign Languages at Chadli Bendjedid University of El Tarf, 

and the other to three teachers of written expression. The findings indicate that extensive 

reading plays a significant role in improving students‘ writing competence by providing 

exposure to language structures, enriching cultural knowledge, and fostering vocabulary 

acquisition. The results confirm the research hypothesis and underscore the importance of 

motivating students to read extensively, as reading and writing are interrelated and mutually 

supportive skills. Furthermore, the study highlights the essential role of teachers in 

encouraging students to read regularly and in raising their awareness of the interconnection 

between reading and writing, as both skills complement and reinforce each other. 
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ABSTRACT IN ARABIC                                                                            ٙيهخّص تانعشت  

 

 

تثحث ْزِ انذساسح فٙ فعانٛح انقشاءج انًكثفح فٙ تعضٚض يٓاساخ انكتاتح نذٖ انطلاب. تعُتثش انكتاتح يٍ أكثش انًٓاساخ   

انهغٕٚح تحذٚاً نهًتعهًٍٛ، ٔغانثاً يا تؤد٘ إنٗ أداء ظعٛف تسثة انصعٕتاخ انًتعهقح تانتُظٛى ٔانًفشداخ ٔاستخذاو انهغح. 

.                                   اسح إنٗ استكشاف انعلاقح تٍٛ انقشاءج انًكثفح ٔتطٕس انكتاتح نذٖ انطلابٔتٓذف ْزِ انذس  

 نجًع انثٛاَاخ، تى إجشاء يلاحظح صفٛح، كًا تى تٕصٚع استثٛاٍَٛ: الأٔل عهٗ ستح ٔخًسٍٛ غانثاً يٍ غلاب انسُح انثانثح

تجايعح انشارنٙ تٍ جذٚذ تانطاسف، ٔانثاَٙ عهٗ ثلاثح أساتزج نًادج انتعثٛش  فٙ قسى انهغح الإَجهٛضٚح ٔانهغاخ الأجُثٛح

ً فٙ تحسٍٛ كفاءج انكتاتح نذٖ انطلاب، يٍ خلال تٕفٛش  انكتاتٙ. ٔتشٛش انُتائج إنٗ أٌ انقشاءج انًكثفح تهعة دٔساً يًٓا

ذ انُتائج صحح فشظٛح انثحث ٔتثُشص أًْٛح انتعشض نثُٗ انهغح، ٔإثشاء انًعشفح انثقافٛح، ٔتعضٚض اكتساب انًفشداخ. ٔتؤك

.             تحفٛض انطلاب عهٗ انقشاءج انًكثفح، َظشاً نكٌٕ يٓاستٙ انقشاءج ٔانكتاتح يتشاتطتٍٛ ٔتذعى كم يًُٓا الأخشٖ  

ٔعلأج عهٗ رنك، تسهػ انذساسح انعٕء عهٗ انذٔس الأساسٙ انز٘ ٚهعثّ انًعهًٌٕ فٙ تشجٛع انطلاب عهٗ انقشاءج 

اَتظاو، ٔفٙ سفع ٔعٛٓى تانعلاقح انٕثٛقح تٍٛ انقشاءج ٔانكتاتح، حٛث إٌ كلا انًٓاستٍٛ يتكايهتاٌ ٔتعضصاٌ تععًٓا ت

              .                                                                                                                            انثعط

     
                                                      

انًعشفح  - انعلاقح تٍٛ انقشاءج ٔانكتاب -كتاتح يٓاساخ ان -  انقشاءج انًكثفحالكلمات المفتاحية: 

   كفاءج انكتاتح. –تطٕس انطلاب  –انثقافٛح 
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1.1  Introduction  

        Writing is one of the most important skills for students to develop, especially in 

academic settings. For many learners, improving writing in a second language can be a real 

challenge, and teachers are always looking for effective ways to help students express 

themselves more clearly and accurately. One area that has received attention in language 

learning is the role of reading in supporting writing development. In particular, extensive 

reading which involves reading a large amount of material for general understanding and 

enjoyment has been said to help students improve their vocabulary, grammar, and overall 

language awareness. The idea is that by being exposed to well-written texts in a relaxed, 

low-pressure environment, learners can pick up language patterns naturally and apply them 

in their own writing. While there's a fair amount of research on how extensive reading 

supports reading fluency and vocabulary growth, there seems to be less focus on how it 

might help students become better writers. 

1.2 Statement of the problem  

           Most of the third year LMD students at Chadli Bendjedid University demonstrate 

weaknesses in writing, including poor vocabulary, grammar mistakes, and lack of 

coherence. It is hypothesized that a lack of reading habits may contribute to these issues. 

Thus, investigating how extensive reading influences writing skill development is both 

timely and significant. 

1.3 Aim of the study 

          The aim of this study is to investigate the effect of extensive reading on the 

development of writing skills among EFL students and to promote a deeper awareness of the 

relationship between reading and writing. 

1.4 Significance of the Study 

          This study aims to investigate how extensive reading can enhance EFL students' 

writing skills by improving their vocabulary, grammar, and overall text organization. It aims 

to highlight the importance of integrating reading into writing instruction and to raise 

learners‘ awareness of the connection between these two language skills. 
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1.5 Research Questions  

          This study seeks to determine if extensive reading genuinely contributes to improving 

learners‘ writing skills. Thus, we aim to address the following questions: 

1. To what extent does extensive reading improve students‘ writing skills? 

2. What specific writing components (e.g., vocabulary, grammar, organization) are 

enhanced through extensive reading? 

1.6 Hypothesis  

1. Extensive reading significantly improves the overall writing skills of EFL students 

by providing increased language exposure and input. 

2. Students who engage in extensive reading demonstrate greater improvement in 

vocabulary usage, grammatical accuracy, and textual coherence compared to those 

who do not. 

1.7 Structure of the Study 

This research is divided into four main chapters. The first chapter provides the 

background of the study, statement of the problem, aim, significance, research questions, 

hypothesis, and structure of the study.  

The second chapter have two sections that presents a comprehensive review of the 

literature related to reading, extensive reading, writing skills, and the interrelationship 

between writing and reading. 

The third chapter outlines the research methodology, including research design, the 

sample of population, data collection tools, description of the data gathering tools.  

The forth chapter is for analysing the data collected .It also presents the results of the 

study and discusses the findings in relation to the research questions. 
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1.8 Limitation of the study 

 This research is limited to the third year students only. 

 This research is limited to a few information because of the lack of sources 

which make it hard to find large amount of information. 

 It is limited to one area, the effect of extensive reading in writing developing 

the writing skill; hence our study will focus on a simple instruction which is 

the extensive reading and writing relationship. 
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Part one: Reading and Extensive Reading 

          Introduction 

  Reading constitutes an essential aspect of language acquisition, providing learners 

with exposure to authentic linguistic input and enhancing their comprehension and analytical 

skills. It facilitates vocabulary acquisition, grammatical awareness, and textual 

understanding. In the context of second language learning, reading plays a dual role-serving 

both as a medium of language input and as a means of cognitive engagement. This part aims 

to examine various aspects of reading, with a specific focus on extensive reading, its 

principles, and its pedagogical significance, particularly in relation to improving writing 

skills. And the second one, we will shed light on the writing skill, its approaches, 

characteristics and the problems faced in writing. 

2.1 Definition of reading 

Reading is a sophisticated and highly interactive cognitive process that transcends 

the mere recognition of written symbols. Fundamentally, it involves the active construction 

of meaning from text, requiring a dynamic interplay among the reader's existing knowledge, 

linguistic proficiency, and the contextual cues embedded within the material. 

As Grabe and Stoller (2011) articulate in their work, reading is characterized as a 

"complex, interactive, and problem-solving process" (p. 6). This perspective underscores 

that reading is not a passive reception of information but an engaged process where the 

reader contributes significantly to comprehension. They further elaborate that effective 

reading necessitates the simultaneous engagement of various sub-skills, ranging from lower-

level processes, such as rapid word recognition and syntactic parsing, to higher-level 

cognitive operations, including discourse integration, and critical evaluation. The ultimate 

goal of this multifaceted process is to achieve comprehension, enabling the reader to 

understand the intended message, relate it to existing knowledge, and apply it according to 

their specific purpose (Grabe & Stoller, 2011). 

Similarly, Nuttall (1996), posits that the core of reading lies in the "transfer of 

meaning from mind to mind: the transfer of a message from writer to reader" (p. 2). She 

emphasizes that meaning is not solely intrinsic to the printed page but is actively generated 
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by the reader through interaction with the text, drawing upon their background knowledge 

and the given context. For Nuttall, the reader is therefore not a passive recipient, but an 

active participant whose objective is to "get out of the text as nearly as possible the message 

the writer put into it" (p. 2). 

Moreover, Brown (2001), highlights the profoundly interactive nature of reading. He 

explains that readers bring their "information, knowledge, emotion, and culture – that is, 

schemata" to the printed word (p. 306). Brown contends that reading is "only incidentally 

visual" and that successful comprehension is largely contingent upon the reader's ability to 

synthesize textual information with their activated background knowledge. This perspective 

solidifies the understanding of reading as a meaning-making process where the reader's 

active contribution is paramount to achieving comprehension. 

2.2 The Main Reading Strategies 

 

Effective readers don't just passively absorb text; they actively employ a range of 

strategies to boost their comprehension and efficiency. These strategies are rarely used in 

isolation; instead, they often work together, allowing readers to navigate texts strategically 

based on their goals and the specific nature of the material. Several key reading strategies 

are widely recognized and discussed in the literature on reading pedagogy: 

2.2.1 Skimming 

Skimming is a reading method that allows the reader to quickly grasp the general 

idea or structure of a text without focusing on every word. Instead of reading thoroughly, the 

reader moves their eyes over key parts such as headings, subheadings, opening sentences, 

and concluding paragraphs. This technique is helpful when deciding whether a text is worth 

more detailed reading. Grellet (1981) points out that skimming helps reader identify the 

main theme or argument of a passage efficiently, which is especially useful when time is 

limited. 

2.2.2 Scanning 

Unlike skimming, which gives an overview, scanning is used to locate specific 

information within a text. The reader searches for particular words, numbers, or phrases 
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related to a question or purpose. This strategy is often used in everyday reading tasks, such 

as finding a name in a list or a date in a calendar. Wallace (1992) explains that scanning 

does not require reading every line but involves swiftly navigating the text to pinpoint 

targeted data. 

2.2.3 Predicting 

Prediction is a strategy where readers form expectations about the content of a text 

before or during reading. This is often done using clues such as the title, illustrations, or 

prior knowledge of the topic. As Nuttall (2005) explains, prediction encourages readers to 

stay mentally engaged and helps them connect new ideas with what they already know. 

Readers may revise their assumptions as they continue reading, which supports better 

understanding of the text as a whole. 

2.2.4 Inferring 

Inferring involves making sense of information that is not clearly stated in the text. 

Rather than taking the content at face value, readers combine details from the text with their 

own knowledge to understand implied meanings. For example, if a character is described as 

wearing a coat indoors and shivering, the reader might infer that the setting is cold. 

According to Grabe and Stoller (2011), inference is essential for deep comprehension 

because it helps readers uncover meanings that lie beneath the surface of the words. 

2.3 Types of Reading 

Beyond the specific strategies employed by readers, various approaches to reading exist, 

distinguished by their purpose, the reader's engagement level, and the desired outcome. 

Understanding these different types of reading is crucial for both language learners and 

educators, as each serves distinct pedagogical and practical functions. The primary 

categories often discussed include extensive reading, intensive reading, close reading, and 

critical reading. 

2.3.1 Extensive Reading 

            is characterized by reading large quantities of material for general comprehension 

and pleasure, with the primary goal of developing reading fluency and fostering a positive 
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attitude towards reading. This approach emphasizes the volume and enjoyment of reading 

rather than detailed analysis of individual texts. Day and Bamford (1998, define it as an 

approach where "students read a large quantity of material, at a relatively fast speed, on a 

wide range of topics, for a general understanding of the text" (p. 7). The materials selected 

are typically chosen by the reader and are at or below their current language proficiency 

level, ensuring high comprehensibility and minimizing the need for constant dictionary use. 

The benefits often cited include vocabulary acquisition, improved reading speed, enhanced 

general language proficiency, and increased motivation (Krashen, 2004). This type of 

reading is generally conducted individually and silently, allowing learners to immerse 

themselves in the text without the pressure of assessment on specific details (Harmer, 2007). 

2.3.2 Intensive Reading 

         In contrast to extensive reading, intensive reading involves a focused and detailed 

approach to a shorter text, with the objective of achieving precise and thorough 

comprehension. The purpose is typically to extract specific information, analyze linguistic 

features, or develop particular reading skills such as grammar recognition, vocabulary 

acquisition, or discourse analysis. Brown (2001), describes intensive reading as "the careful 

scrutiny of a text for specific purposes" (p. 313). This form of reading often involves a 

slower pace, re-reading sections, and potentially using dictionaries or grammar references. It 

is commonly implemented in classroom settings with teacher guidance, where the text 

serves as a springboard for language study and skill development. While extensive reading 

builds fluency and general understanding, intensive reading aims for accuracy and the 

development of analytical abilities necessary for academic or specific task-oriented reading 

(Grabe & Stoller, 2011). 

2.3.3 Close Reading 

            is a highly analytical and meticulous examination of a text, focusing on its specific 

details, language choices, and structural elements to uncover deeper layers of meaning. This 

approach goes beyond basic comprehension, demanding that readers pay careful attention to 

word choice, syntax, rhetorical devices, and literary techniques. While often associated with 

literary analysis, it is also applicable to academic texts where understanding the nuances of 

an argument is crucial. Wallace (2003), implicitly supports the principles of close reading by 

emphasizing the need for readers to engage with the text's linguistic and rhetorical features 
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to understand its underlying messages and assumptions. The goal is to interpret the text 

thoroughly, identifying how the author's choices contribute to the overall message and 

potential underlying implications. This process often involves multiple readings, annotation, 

and detailed discussion to fully appreciate the text's complexities. 

2.3.4 Critical Reading 

            is the most advanced form of reading, involving an evaluative and analytical 

engagement with a text. It extends beyond merely understanding the author's explicit 

message to questioning, assessing, and synthesizing information. Critical readers do not 

passively accept the text's claims but instead analyze the author's arguments, identify biases, 

evaluate evidence, and consider alternative perspectives. Wallace (2003) explicitly defines 

critical reading as an approach that "involves questioning the ideology of texts, questioning 

the language choices writers make to put across their messages, and questioning the 

relationships of texts with each other" (p. 2). This type of reading often involves examining 

the author's purpose, audience, and context, and considering the broader implications of the 

text. It is a cornerstone of academic inquiry, enabling readers to engage deeply with 

scholarly discourse, form informed opinions, and contribute meaningfully to intellectual 

conversations (Wallace, 2003). 

 

2.4 Definition of Extensive Reading 

            Extensive reading is a pedagogical approach characterized by students reading large 

amounts of relatively easy and engaging texts, with the primary aim of developing general 

comprehension, fostering enjoyment, and encouraging autonomous reading habits. Day and 

Bamford (1998) highlight the challenge in providing a universally accepted definition, 

stating that ―just as it is hard to find a name for extensive reading that satisfies everyone, it is 

hard to reduce it to a dictionary-type definition‖ (p. 7). Similarly, Hedge (2000) notes there 

are ―conflicting definitions of extensive reading‖ (p. 202), which reflects the diversity of 

perspectives surrounding the concept. 

Historically, Palmer (1921/1964, 1917/1968, as cited in Day & Bamford, 1998) 

described extensive reading as reading ―rapidly‖ and progressing through ―book after book‖ 
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(p. 5). Carrell and Carson (1997, as cited in Renandya & Jacobs, 2002) further defined 

extensive reading as the quick reading of large quantities of text—often whole books—for 

the purpose of general understanding, with an emphasis on meaning rather than form. 

Bamford and Day (2004) described extensive reading as an instructional method in 

which learners choose freely from a range of accessible texts for the purpose of enjoyment, 

comprehension, and information gathering (p. 1). This aligns with Richards and Schmidt‘s 

(2002, as cited in Yamashita, 2013) definition, which highlights extensive reading as reading 

in large volumes for general understanding, while also emphasizing its role in improving 

reading habits, vocabulary, structural awareness, and attitudes toward reading (p. 248). 

2.5 Extensive vs. Intensive Reading 

            Extensive and intensive reading are two widely recognized approaches in language 

teaching, each serving different instructional goals and learning outcomes. Extensive 

reading is generally defined as the practice of reading large amounts of material that is 

relatively easy and enjoyable for the learner. The focus is on overall understanding rather 

than close analysis of the text.  According to Day and Bamford  (1998),  this approach 

emphasizes reading for meaning, fluency, and enjoyment,  rather than focusing on form or 

specific language items. Richards and Schmidt (2002, as cited in Yamashita, 2013, p.248) 

explain that extensive reading helps learners develop positive reading habits, expand their 

vocabulary, and improve their overall comprehension skills. Learners are often encouraged 

to choose texts that interest them, which contributes to increased motivation and greater 

autonomy in learning. In contrast, intensive reading involves close and detailed examination 

of shorter, more complex texts. The primary goal is to fully understand the content, 

structure, and vocabulary, often with the aid of dictionaries or teacher support. Hedge (2000) 

describes intensive reading as more focused on language analysis, commonly practiced in 

classroom settings where learners work through texts with tasks such as answering 

comprehension questions or identifying specific grammatical structures. Brown (2001) adds 

that intensive reading helps learners improve accuracy and is particularly useful when 

preparing for academic reading tasks or language exams. While intensive reading supports 

the development of detailed comprehension and linguistic accuracy; extensive reading 

allows learners to build fluency, confidence, and enjoyment in reading. Carrell and Carson 

(1997) point out that both approaches are complementary; while intensive reading develops 
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deep linguistic competence, extensive reading broadens language exposure and supports 

natural language acquisition. 

The following table shows characteristics of extensive and intensive reading: 

Feature Extensive reading Intensive reading 

 

Linguistic focus 

 

 Fluency ;skill forming Analysis of the language 

Difficulty 

 

 Very easy Usually difficult 

Amount 

 

A book a week Little 

Selection 

 

Learner select Teacher select 

What material 

 

All learners read different 

Thing (something interesting 

to theme) 

All learners study the same 

Material 

Where 

 

Mostly at home  In class 

Comprehension 

 

Checked by reports and 

summeries 

Checked by specific 

questions 

Table 2.1 Characterstics of Extensive And Entensive Reading ( welch 1997 Cited in Waring 

2003 .p ; 4) 

2.6 Basic Principles of Extensive Reading 

        Day and Bamford (2002) outlined ten core principles that form the foundation of the 

extensive reading (ER) approach. These principles have been widely accepted in the field of 

language teaching and serve as essential guidelines for implementing ER successfully in the 

classroom. 

         2.6.1 The Easiness of the Reading Material 

          A fundamental principle of extensive reading is that the reading material should be 

easy and within the learners‘ linguistic ability. Texts should be slightly below or at the 

learner‘s current proficiency level to ensure smooth and fluent reading without constant 



INVESTIGATING THE EFFECTS OF EXTENSIVE READING ON STUDENTS’ WRITING SKILL

 

 26 

interruption. This supports reading fluency and builds confidence. According to Nation 

(2009), reading material should include a high percentage of familiar vocabulary—ideally 

98%—to enable learners to focus on understanding the text as a whole rather than decoding 

individual words. 

     2.6.2 The Availability of Reading Material 

          Successful extensive reading programs require a wide variety of accessible and 

interesting materials. The availability of diverse genres, topics, and difficulty levels 

increases the likelihood that learners will find something they enjoy, encouraging them to 

read more. Day and Bamford (2002) emphasize the importance of providing rich and varied 

texts to accommodate learners' different interests and backgrounds. 

     2.6.3 Learners Choose What They Want to Read 

           Autonomy is a key element in extensive reading. Students are encouraged to select 

texts based on their own interests and preferences. This freedom enhances motivation, 

promotes engagement, and fosters a positive attitude toward reading. Krashen (2004) argues 

that self-selected reading increases the likelihood of reading success and long-term 

development of literacy skills. 

      2.6.4 Learners Read as Much as Possible 

           Volume is crucial in extensive reading. Learners are expected to read large amounts 

of material over time. The more a learner reads, the greater the exposure to vocabulary, 

grammar, and text structure, which leads to overall language development (Renandya & 

Jacobs, 2002). 

    2.6.5 Reading Speed Is Usually Faster Rather Than Slower 

          Extensive reading encourages learners to read quickly and fluently, rather than 

stopping to analyze every word. The goal is to develop automaticity and the ability to 

process language in chunks. Grabe and Stoller (2011) note that faster reading contributes to 

better comprehension and is an important skill for academic and real-world reading tasks. 
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   2.6.6 The Purpose of Reading 

          Unlike intensive reading, which focuses on linguistic details, extensive reading is 

goal-oriented toward enjoyment, general understanding, and information gathering. The 

relaxed purpose reduces reading anxiety and allows learners to experience reading as a 

pleasurable and valuable activity (Day & Bamford, 2002). 

   2.6.7  Reading Is Individual and Silent 

        Extensive reading is typically a private and silent activity, done at the learner‘s own 

pace. This promotes focus, personal engagement, and fluency. According to Waring (2006), 

silent reading helps internalize language patterns and reduces pressure from public 

performance. 

      2.6.8 Reading Is Its Own Reward 

          The act of reading itself is considered sufficient reward. There are usually no tests or 

comprehension questions following ER tasks, allowing learners to read for the sake of 

reading. As Day and Bamford (2002) state, comprehension is monitored informally, and the 

emphasis remains on reading enjoyment and habit-building. 

    2.6.9 The Teacher Orients and Guides the Students 

         The role of the teacher in ER is to provide guidance and support. This includes helping 

students select appropriate texts, explaining the goals of ER, and creating a reading-friendly 

environment. Teachers also encourage regular reading and help troubleshoot challenges 

(Bamford & Day, 2004). 

   2.6.10  The Teacher Is a Model of a Reader 

          Teachers are encouraged to act as role models by reading alongside their students and 

sharing their reading experiences. When teachers demonstrate their own engagement with 

reading, it positively influences student attitudes and reinforces reading as a lifelong habit 

(Day & Bamford, 2002). 
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2.7 Benefits of Extensive Reading 

        2.7.1 Gains in Vocabulary  

           Extensive reading plays a vital role in helping learners acquire vocabulary naturally. 

It is designed to support learners in building strong reading habits and expanding their 

lexical and grammatical knowledge (Richards, Platt, & Platt, 1992, as cited in Day & 

Bamford, 1998). Engaging with large volumes of reading material allows words to be 

encountered repeatedly, making their recognition more automatic over time (Day & 

Bamford, 1998). This continuous exposure is an effective method for learners to internalize 

vocabulary. According to Jacobs and Renandya (1999), using simple and enjoyable texts 

encourages learners to read more, which in turn enhances their vocabulary. Nation and 

Goady (1988, as cited in Day & Bamford, 1998) emphasized that reading is one of the most 

effective strategies for vocabulary growth, as students who read extensively tend to develop 

a richer and more diverse word bank. 

     2.7.2 Gains in Attitude and Motivation 

         Extensive reading also contributes to shaping positive learner attitudes and boosting 

motivation. Day and Bamford (1998) suggested that it minimizes stress from constant 

teacher evaluation and encourages learners to enjoy reading. Yamashita (2013) noted that 

exposure to a wide range of topics through reading can foster learners' interest in different 

cultures, thereby shaping more positive attitudes. A key principle of extensive reading is 

allowing learners the freedom to choose what they read, which fosters autonomy and 

enjoyment (Day & Bamford, 1998). This self-directed choice helps learners feel more 

connected to reading and increases their willingness to engage. Motivation is tightly linked 

to attitude, as learners with a more positive mindset tend to be more driven (Franken, 1988, 

as cited in Day & Bamford, 1998). Grabe (1991, as cited in Day & Bamford, 1998) observed 

that reading independently can improve students‘ confidence and intrinsic motivation. 

Furthermore, Ray (1986, as cited in Day & Bamford, 1998) emphasized the importance of 

interesting content, stating that engaging materials are essential for maintaining motivation. 

Robinson and Hulett (1991, as cited in Day & Bamford, 1998) also highlighted that silent 

reading strategies can increase learners‘ desire to read by allowing them to select texts that 

suit their proficiency. Day and Bamford (1998) even used the metaphor of a "secret garden" 
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to describe the world of reading, suggesting that learners can only enter it when motivated 

and positively inclined toward reading. 

    2.7.3  Gains in Writing 

         Reading widely also influences learners' writing abilities. Krashen (1993, as cited in 

Day & Bamford, 1998) strongly advocated for extensive reading as the most effective way 

to develop not only reading skills but also a good writing style. Hsu and Ying (2009) 

supported this by stating that regular reading helps learners become more competent writers. 

Through exposure to various writing structures and vocabulary, learners subconsciously 

adopt patterns that enhance their writing. Day and Bamford (2004) also noted that extensive 

reading improves students‘ abilities in other language areas, such as listening and speaking, 

while enriching their vocabulary and writing style. 

   2.7.4 Gains in Spelling  

          Another area positively impacted by extensive reading is spelling. Research by Polak 

and Krashen (1989, as cited in Day & Bamford, 1998) found that learners who frequently 

engage in free reading tend to demonstrate improved spelling skills. Krashen (1993, as cited 

in Day & Bamford, 1998) claimed that reading is a key tool for becoming a proficient 

speller. Regular interaction with written language helps learners internalize the correct 

spelling of words. He further argued that free voluntary reading enhances several language 

domains, including grammar, vocabulary, writing, and especially spelling (Day & Bamford, 

1998). 

 

2.8 The Importance of Extensive Reading and Its Impact on Writing 

            Extensive reading plays a vital role in enhancing writing skills by providing 

continuous exposure to varied and authentic language use. Through reading large amounts 

of well-written texts, individuals naturally absorb vocabulary, grammar, sentence structures, 

and stylistic patterns, which form the foundation of effective writing. Krashen (1993) 

emphasized that reading is the most reliable method for developing writing ability, claiming 

that ―reading is the only way; the only way we become good writers‖ (p. 23). This strong 
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link exists because regular readers encounter consistent models of how ideas are structured, 

paragraphs are developed, and arguments are made. 

Reading extensively enriches a person‘s vocabulary and improves their ability to 

organize thoughts coherently in writing. According to Hsu and Yang (2009), individuals 

who engage in extensive reading tend to write with greater fluency and accuracy. Their 

writing often reflects the patterns and expressions they have encountered frequently in texts. 

This input helps writers develop a more natural and versatile writing style without direct 

instruction. 

Day and Bamford (2004) further support the idea that extensive reading contributes 

to better writing, pointing out that individuals who read regularly often demonstrate 

improved grammar usage, sentence fluency, and idea development in their written work. 

This improvement stems from internalizing the features of good writing over time. 

Furthermore, the process encourages self-confidence in writing, as individuals become more 

comfortable experimenting with words and structures they have seen in context. 

Conclusion 

         Extensive reading is an approach where students can choose what they want to read, 

move forward at their own pace, or switch to different materials. For students to benefit 

from extensive reading, they need to have a positive attitude towards it, which helps them 

stay motivated. When they are motivated, they are more likely to read more, leading to 

improvements in their vocabulary, reading fluency, and even their writing and spelling. 

While this approach has many benefits, it is not always easy to put into practice. There are 

several reasons that may prevent it from being used widely in schools. 
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Part Two: The writing Skill 

2.9 Definition of Writing  

              Writing skill is regarded as one of the most complex and essential language 

abilities, requiring a synthesis of cognitive, linguistic, and motor processes. According to 

Hyland (2016), writing involves more than the mere transcription of spoken language; it 

demands the organization of ideas, the appropriate selection of vocabulary, grammatical 

accuracy, coherence, cohesion, and a keen sense of audience awareness. A proficient writer 

must be able to structure information logically, link ideas seamlessly, and present arguments 

persuasively while adhering to the norms and conventions of the intended discourse 

community. Effective writing necessitates the writer‘s ability to adjust their language use 

depending on the communicative purpose and the expectations of the audience (Hyland, 

2016). Thus, writing is not a spontaneous act but a highly controlled and goal-oriented 

process. It requires mastery over mechanics (such as punctuation and spelling), 

organizational patterns (such as cause-effect or comparison-contrast structures), and stylistic 

features (such as tone and register). As Nunan (1991) explains, writing is ―an extremely 

complex, cognitive activity in which the writer is required to demonstrate control of content, 

format, sentence structure, vocabulary, punctuation, spelling, and letter formation.‖ 

Therefore, writing skill is multi-dimensional, encompassing technical proficiency, critical 

thinking, and communicative effectiveness. 

2.10 Approaches of Writing 

            Over the past few decades, numerous pedagogical approaches have been proposed to 

enhance the teaching and learning of writing. Each approach reflects differing 

understandings of language acquisition, cognitive development, and the social nature of 

writing. These approaches include the product approach, the genre approach, the process 

approach, the creative writing approach, and the cooperative writing approach. Each method 

offers distinct insights into how writing can be best taught and learned, emphasizing various 

aspects of the writing act, such as form, process, social context, creativity, or collaboration. 
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2.10.1The product approach 

             The product writing approach is characterized by a strong emphasis on the final 

written product, focusing on accuracy, organization, and adherence to established linguistic 

conventions. It regards writing as the production of a correct linguistic output based on 

models provided to learners. According to Nunan (1991), the product approach stresses 

grammatical structures, rhetorical organization, and mechanical accuracy such as spelling 

and punctuation. 

Instruction within the product approach typically follows a structured sequence of stages, 

which can be summarized in the following table: 

Stage 

 

Description 

Familiarization Students are exposed to model texts and analyze key linguistic 

and rhetorical features. 

Controlled Practice Learners complete exercises focusing on specific language 

structures or stylistic elements observed in the model. 

Organization of Ideas Students plan and organize information following the patterns 

found in the model text. 

Production Students independently produce a text applying the linguistic 

and organizational features practiced. 

Table 2.2 Stages in the Product Writing Approach 

 2.10.2 The Genre Approach 

              The genre approach situates writing within its broader social and cultural contexts. 

Hyland (2003) argues that writing is a form of social interaction where writers must 

understand and produce texts that conform to the conventions of particular genres. In this 

view, writing is not only a linguistic activity but also a socially-situated act that reflects 

particular purposes, audiences, and institutional expectations. In genre-based instruction, 

learners analyze the typical structures, language features, and communicative purposes of 

specific genres, such as narrative, expository, or argumentative texts. Teaching focuses on 

raising students‘ awareness of these features and helping them to replicate them in their own 

writing (Hyland, 2003). For instance, students studying the argumentative essay genre 

would be taught to structure their writing into introduction, thesis statement, supporting 

arguments, counterarguments, and conclusion. One of the main strengths of the genre 
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approach is that it prepares learners for the real-world writing demands they are likely to 

encounter in academic, professional, and public domains. However, some scholars, such as 

Tribble (1996), caution that an overemphasis on form might lead students to prioritize rigid 

structure over genuine content development or personal expression. 

2.10.3 The Process Approach 

             The process writing approach views writing not as a static product but as a dynamic, 

evolving activity. It emphasizes the stages that writers go through in order to produce 

coherent and meaningful texts. White and Arndt (1991) describe writing as a complex, 

recursive process that involves multiple, interconnected stages, including planning, drafting, 

revising, editing, and publishing.the process approach gives priority to the writer‘s 

development over time. Zamel (1982) highlights that through multiple drafts and ongoing 

reflection, writers can discover meaning, clarify ideas, and improve the organization and 

language of their texts. 

The process approach typically includes the following stages: 

 Pre-writing: Activities such as brainstorming, free-writing, mind-mapping, and 

discussion to generate ideas. 

 Drafting: Translating ideas into sentences and paragraphs, focusing on meaning 

rather than correctness. 

 Revising: Reorganizing content, refining ideas, enhancing coherence and cohesion. 

 Editing: Correcting grammatical, spelling, punctuation, and stylistic errors. 

 Publishing: Sharing the final draft with peers, teachers, or a broader audience. 

The relationship among these stages can be visualized as follows: 



INVESTIGATING THE EFFECTS OF EXTENSIVE READING ON STUDENTS’ WRITING SKILL

 

 34 

 

Figure 2.1 The writing process White and Arndt (1991). 

2.10.4 The Creative Approach 

           Creative writing encourages learners to explore and express their imaginations, 

emotions, and individual voices through writing. Unlike more formal academic writing, 

creative writing allows for a freer manipulation of language forms and stylistic features. 

Spencer (1983) defines creative writing as an artistic endeavor that emphasizes originality, 

aesthetic quality, and personal meaning-making.In this approach, students are often invited 

to compose stories, poems, plays, and personal reflections, using literary devices such as 

metaphor, simile, dialogue, and narrative voice. Creative writing fosters not only linguistic 

dexterity but also emotional intelligence, as students learn to articulate complex feelings and 

experiences through words (Spencer, 1983).A key advantage of the creative writing 

approach is its ability to motivate students and cultivate a positive attitude toward writing. It 

can also help build self-confidence, as students experience writing as a personal and 

fulfilling act. However, critics point out that without sufficient attention to grammatical and 

structural conventions, students‘ creative outputs may lack clarity and communicative 

effectiveness (Carter, 2007). 

2.10.5 The Cooperative Approach 

           The cooperative writing approach involves learners working collaboratively to plan, 

draft, revise, and edit texts. Rooted in the principles of social constructivism, this approach 
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views writing as a socially-mediated activity where meaning is co-constructed through 

interaction and negotiation. Storch (2013) emphasizes that cooperative writing tasks 

facilitate the development of linguistic accuracy, coherence, and idea elaboration by 

enabling peer scaffolding and immediate feedback.In cooperative writing activities, students 

may jointly compose a text, divide sections of a text among group members, or review and 

critique each other‘s work. Such collaboration encourages discussion about language use, 

text structure, and content development, enhancing both the linguistic and metacognitive 

aspects of writing (Storch, 2013).the cooperative writing can reduce writing anxiety, foster a 

sense of community, and develop important skills such as negotiation, problem-solving, and 

critical thinking (Wigglesworth & Storch, 2012). However, the effectiveness of this 

approach is heavily dependent on the dynamics of the group. Issues such as unequal 

participation, dominance of stronger members, or lack of motivation among group members 

can undermine the potential benefits. 

2.11 Process of Academic Writing  

         Academic writing is a complex, recursive process involving a series of stages that 

guide writers from initial idea generation to the final polished product. Understanding and 

effectively engaging in each stage is critical for producing high-quality academic work 

(Murray, 2011). 

2.11.1 Pre-writing Stage 

         The pre-writing stage lays the foundation for successful writing by encouraging idea 

development and topic exploration. Activities at this stage include brainstorming, 

freewriting, clustering, researching, and discussing ideas with peers or mentors. According 

to Richards and Schmidt (2010), the purpose of pre-writing is to activate background 

knowledge, define a purpose, and plan strategies for approaching the writing task. Effective 

pre-writing reduces anxiety and writer‘s block by providing a clear sense of direction 

(Murray, 2011). 

During this stage, writers also conduct preliminary research to gather necessary 

information, ensuring that their arguments are grounded in scholarly evidence. Careful 

reading of source materials and critical note-taking help writers avoid plagiarism and 

support their claims effectively. 
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2.11.2 Outlining Stage 

             Once sufficient ideas have been generated, outlining organizes these ideas logically 

and hierarchically. A comprehensive outline includes the thesis statement, main points, 

supporting details, and examples. It ensures coherence and provides a map for the writing 

process. According to Oshima and Hogue (2006), well-structured outlines enable writers to 

maintain focus, avoid digressions, and develop balanced arguments.There are various types 

of outlines, including topic outlines, sentence outlines, and mind maps, each suitable for 

different writing tasks and preferences. Regardless of the method used, outlining clarifies 

the relationships between ideas, facilitating a logical flow of arguments. 

2.11.3 Writing Draft Paper 

           The drafting phase involves transforming ideas from the outline into a full-length 

text. The focus at this stage is on content development rather than grammatical or stylistic 

perfection. As Flower and Hayes (1981) explain in their cognitive process model, drafting is 

inherently messy; writers often discover new ideas while writing, requiring flexibility and 

adaptation.Writers should concentrate on expressing their arguments clearly, providing 

evidence, and expanding on key points. It is common to produce several drafts, with each 

iteration refining and strengthening the argument. Drafting also fosters creativity, as it 

encourages writers to explore different angles and solutions to problems. 

2.11.4 Drafting Stage 

          The drafting stage is iterative and recursive. Writers continuously move back and 

forth between composing, revising, and reflecting on their text. According to Raimes (1983), 

writing is not a linear process but involves constant reshaping and rethinking of ideas.At this 

stage, writers assess the organization of paragraphs, the strength of transitions, and the 

clarity of arguments. They seek to eliminate redundancy, clarify complex ideas, and ensure 

that each section of the text contributes meaningfully to the overall thesis. Collaboration 

with peers and instructors for feedback is highly beneficial in refining the drafts. 

2.11.5 Writing the Final Draft Stage 

          The final draft stage entails comprehensive revision, focusing on micro- and macro-

level concerns. At the macro-level, writers reassess thesis coherence, paragraph unity, 
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logical flow, and the strength of evidence. At the micro-level, they scrutinize grammar, 

punctuation, spelling, word choice, and citation accuracy (Bailey, 2018).Proofreading is 

critical at this stage to catch minor errors that could undermine the professionalism of the 

work. Attention must also be paid to formatting guidelines (APA, MLA, Chicago, etc.) to 

ensure compliance with academic standards. A well-executed final draft demonstrates 

critical thinking, scholarly rigor, and effective communication. 

2.12 Characteristics of Academic Writing 

         Academic writing is defined by several distinctive features that differentiate it from 

other types of writing, such as creative writing or journalistic writing. It emphasizes 

objectivity, formality, precision, and evidence-based reasoning (Swales & Feak, 2012). 

2.12.1 Organization 

           Organization refers to the logical arrangement of ideas within the academic text. 

Effective organization ensures that readers can easily follow the writer‘s line of reasoning. 

Each section of a paper—from the introduction, literature review, methodology, to the 

conclusion—serves a specific purpose and follows a systematic structure.According to 

Swales (1990), the standard structure in academic writing follows the CARS model (Create 

a Research Space), where writers establish a territory, identify a niche, and occupy the niche 

through their research. Clear topic sentences, well-developed paragraphs, and smooth 

transitions between ideas are hallmarks of organized writing. 

2.12.2 Clarity 

            Clarity in academic writing means presenting ideas in a straightforward, 

unambiguous manner. Writers achieve clarity by using precise language, avoiding jargon, 

and constructing simple, direct sentences (Sword, 2012). Complex ideas must be broken 

down into manageable parts, and technical terms should be explained when 

necessary.Research by Hartley (2008) highlights that unclear writing can hinder reader 

comprehension and diminish the perceived credibility of the writer. Therefore, clarity 

enhances not only understanding but also persuasiveness. 
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2.12.3 Coherence 

           Coherence refers to the logical and consistent relationship among ideas within a text. 

Coherent writing enables readers to move smoothly from one point to the next, perceiving 

the text as a unified whole. Devices such as transition words ("therefore," "however," 

"consequently") and techniques like thematic progression help maintain coherence (Halliday 

& Hasan, 1976).Paragraphs must link logically to each other, and sentences within 

paragraphs should build upon each other. A lack of coherence often results in fragmented 

writing that confuses the reader. 

2.12.4  Word Choice 

              Word choice in academic writing demands precision, formality, and 

appropriateness to the academic context. Vague, colloquial, or emotionally charged 

language must be avoided. 

Specific terminology appropriate to the discipline must be employed carefully and 

accurately (Bailey, 2018).Additionally, academic writing tends to favor nominalizations 

(e.g., "investigation" instead of "investigate") and passive constructions, although overuse 

can reduce readability (Swales & Feak, 2012). Striking a balance between technical 

specificity and readability is essential. 

2.13 Students' Writing Problems 

          Despite training and instruction, students frequently encounter persistent difficulties in 

academic writing, often categorized into linguistic, cognitive, and psychological domains. 

2.13.1 Linguistic Problems 

             Students, particularly second-language learners, struggle with grammar, syntax, and 

vocabulary. Common errors include subject-verb agreement, incorrect use of articles, faulty 

tense usage, and improper sentence structure (Hinkel, 2004).According to Ferris (2009), 

linguistic difficulties can impede the clarity of arguments and distract readers from the 

content. Additionally, inadequate vocabulary limits students' ability to express complex 

ideas succinctly and accurately, leading to vagueness or oversimplification. 
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2.13.2 Cognitive Problems 

          Cognitive problems stem from challenges in organizing ideas, constructing arguments, 

and developing logical reasoning. Students often find it difficult to generate thesis 

statements, develop coherent paragraphs, and maintain argumentative consistency 

throughout their texts (Zamel, 1983).Bereiter and Scardamalia (1987) describe novice 

writers as "knowledge-tellers," who simply list facts without organizing them into a coherent 

argument. In contrast, expert writers are "knowledge-transformers," engaging in higher-

order thinking to shape their writing purposefully. Many students fail to make this transition, 

leading to shallow or disjointed writing. 

2.13.3 Psychological Problems 

             Psychological factors such as writing anxiety, low self-confidence, and fear of 

criticism significantly affect students' writing performance. Horwitz et al. (1986) introduced 

the concept of "writing apprehension," a specific form of anxiety that inhibits students' 

willingness to write and revise.Bandura's (1997) theory of self-efficacy suggests that 

students' belief in their writing abilities influences their actual performance. Students with 

low writing self-efficacy are less likely to persist through the difficult stages of drafting and 

revision, leading to lower-quality outcomes. 

2.14 The Relationship between Reading and Writing Skill 

             Reading and writing are reciprocal processes that support and enhance each other. 

Researchers have long recognized the interconnected nature of these two literacy skills 

(Grabe & Zhang, 2013).Reading exposes students to a variety of text structures, vocabulary, 

argumentation styles, and rhetorical devices. Through extensive reading, students internalize 

models of good writing and develop a sense of genre conventions, audience expectations, 

and discourse patterns (Hirvela, 2004).Moreover, research by Tierney and Pearson (1983) 

proposes the Reading-Writing Connection model, suggesting that both skills involve similar 

cognitive processes such as predicting, organizing, summarizing, and evaluating. 

Consequently, improvements in reading comprehension often parallel improvements in 

writing proficiency. Additionally, Grabe and Zhang (2013) emphasize that critical reading 

practices, such as analyzing authors' arguments, identifying biases, and assessing evidence, 

directly inform students' ability to construct persuasive, well-supported written 
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arguments.Thus, promoting reading for academic purposes is essential for developing 

students' writing skills, particularly in contexts where English is a second or foreign 

language. 

Conclusion 

             Academic writing is a structured, recursive process that demands rigorous attention 

to organization, clarity, coherence, and linguistic accuracy. Each stage of writing, from pre-

writing to final draft, plays an indispensable role in producing scholarly, high-quality work. 

Despite the support provided, students often face linguistic, cognitive, and psychological 

barriers that hinder their writing development. However, fostering students‘ reading abilities 

can significantly enhance their writing skills, as reading models good writing practices and 

strengthens critical thinking. An integrated approach to literacy, emphasizing both reading 

and writing, is thus essential for promoting academic success in higher education settings. 
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Introduction 

             In this chapter we will investigate the methodological framework used to conduct 

the current study. It outlines the research design, describes the sample population, and 

details the data collection tools. The aim is to present a clear and systematic explanation of 

how the research was conducted in order to ensure its validity and reliability  

3.1 Research Design:  

            This study  is mainly built on a descriptive type of research to investigate on how ER 

improve EFL learners writing skill.. To support this study, a mixed-methods approach was 

employed, combining both quantitative data (through structured questionnaires) and 

qualitative insights (through classroom observation). This combination ensures a more 

comprehensive understanding of the phenomenon under investigation. 

3.2  Sample Population: 

              The population of this study comprises third-year LMD students of English as a FL 

and their written expression teachers at Chadli Bendjedid University. A total number of 

fifty-six students who are chosen randomly  and three teachers participated in the study. 

Their responses offer varied perspectives on how reading activities influence writing 

performance. 

3.3 Data Gathering Tools 

                To collect the necessary data, we used two main instruments which are two 

questionnaires ,students ‗questionnaire and teachers‘ questionnaire and classroom 

observation. The use of multiple tools allowed for triangulation of data, enhancing the 

validity and depth of the findings. 

3.4 Description of the Classroom observation 

               Classroom observation was used as a qualitative tool to collect data and gain 

insight into the process of teaching and learning writing skills. The primary aim of the 

observation was to examine how writing is taught, how students engage with writing tasks, 

and what difficulties they encounter. Special attention was given to the role of extensive 

reading in supporting students‘ writing performance. 
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The observation took place at Chadli Bendjedid University, within the Department of 

English and Foreign Languages. The focus was on third-year LMD students, who are 

divided into four groups. However, due to schedule limitations, only Group 3 and Group 4 

were observed. Each group was observed for two sessions, totaling four classroom sessions 

overall. All observed sessions were conducted by the same teacher, which allowed for a 

consistent view of the teaching strategies used. 

Across the observed sessions, the teacher actively guided students through the stages 

of writing. Each session typically began with a brief warm-up task or a discussion question 

to prepare students for the writing activity. The teacher provided clear and structured 

instructions on how to write coherent and meaningful paragraphs. Various writing strategies 

were introduced, such as brainstorming, outlining, and drafting and the writing topics were 

often connected to previously assigned or recommended reading materials. 

Students were given time to write during class, and in some cases, they were 

assigned follow-up writing homework. The teacher collected the assignments and returned 

them with personalized feedback, highlighting the strengths and pointing out areas for 

improvement. 

3.5  Description of Students ‘Questionnaire 

             The student questionnaire was developed to collect data on learners‘ reading habits, 

their exposure to extensive reading practices, and the perceived impact of reading on their 

writing performance. It consists of forteen, Reading is one of the most essential and 

increasingly emphasized skills in language learning, playing a crucial role in the 

development of various language competencies, particularly writing. This study aims to 

demonstrate the impact of extensive reading on enhancing the writing proficiency of EFL 

learners. Questions, combining both closed-ended and open-ended questions. The 

questionnaire is divided into three main themes: general background information, reading 

behavior and attitudes and perceptions of the link between reading and writing. 

3.6  Description Teacher’s Questionnaire 

               The teacher questionnaire was designed to complement the data collected from 

students by capturing the educators‘ perspectives on the relationship between reading and 
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writing skills. It includes eleven questions, combining closed-ended items for structured data 

and open-ended questions that address several key areas including teachers‘ professional 

background, their perceptions and observations on their  students performance and  

practices, how often and in what ways they encourage extensive reading and their evaluation 

of student‘s writing competence and common challenges. 

Conclusion: 

                 In this chapter, the researcher outlined the methodological framework used to 

conduct the study. The chapter presented the research design, sample population, and data 

collection tools, including the student and teacher questionnaires and a classroom 

observation. This mixed-method, case study approach provides both quantitative breadth 

and qualitative depth, enabling a more holistic understanding of the relationship between 

extensive reading and the development of writing skills among EFL learners. 
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Introduction: 

 This chapter presents the results of the study conducted to investigate the effects of 

extensive reading on students' writing skills. It aims to provide a detailed analysis of the data 

collected from the classroom observation and the two questionnaires.  

4.1 Classroom Observation Analysis 

         During the sessions I observed, it was clear that the teacher played a key role in 

guiding the classroom. They consistently fostered student participation by creating a 

welcoming atmosphere where learners felt at ease sharing their thoughts and diving into 

writing tasks. The instruction was well-organized, focusing on helping students craft 

coherent and meaningful paragraphs. There was a strong emphasis not just on the technical 

aspects of writing, but also on weaving in new information, which encouraged a deeper 

understanding and richer content development. 

When it comes to student performance, there was quite a bit of variation between the two 

groups we observed. Some students really stood out with their engagement, actively 

participating in discussions and taking the initiative with their writing tasks. On the flip side, 

others seemed to struggle with ongoing challenges that hindered their writing abilities. Here 

are some of the key issues that were particularly noticeable: 

    Limited Vocabulary 

         Students often struggle to find the right words to clearly express their ideas. As a 

result, their ability to communicate effectively in writing becomes restricted, leading to 

discomfort and a lack of confidence. This limitation in vocabulary directly impacts their 

performance and participation in writing tasks. 

 Grammatical Errors 

           Many students frequently encounter difficulties with grammar. They strive to follow 

grammatical rules but still make mistakes, which makes writing a challenging task. For 

some, achieving grammatical accuracy becomes a major obstacle. These errors are a 

significant barrier that hinders foreign language learners from developing strong writing 

skills. 
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Lack of coherence  

            A lot of students found it tough to put together coherent arguments. Their writing 

often missed clear introductions, logical flow of ideas, and strong conclusions. This lack of 

organization made it hard for their texts to be clear and convincing. 

Lack of self-confidence 

Some students hesitated to share their work openly, mainly because they were afraid of 

making mistakes in front of their classmates. This reluctance limited their participation and 

slowed down their progress. To address this, the teacher consistently emphasized that 

making mistakes is a normal and important part of learning, encouraging students to see 

feedback as a chance to grow. 

         To tackle these challenges and spark interest, the teacher used a variety of effective 

strategies. Students were often given open-ended writing prompts that encouraged them to 

dive into topics that mattered to them, whether personally or academically. The teacher also 

made good use of positive reinforcement like giving verbal praise or extra marks to motivate 

students and acknowledge their hard work. This approach seemed to boost students' 

eagerness to engage with the writing process. 

         In many cases, students who read more outside of class showed stronger writing skills. 

Their work was not only better structured but also richer in language, indicating a clear 

connection between extensive reading and improved writing ability. This finding supports 

the broader educational understanding that reading enhances vocabulary and grammar while 

also providing learners with valuable examples of academic writing. 

         Each session was thoughtfully crafted to include a warm-up activity designed to 

activate prior knowledge and mentally prepare students for the writing task ahead. The 

classroom atmosphere encouraged lively interactions between the teacher and students. 

Learners were invited to share their thoughts, ask questions, and even critique each other‘s 

ideas in a constructive way. This dialogic approach helped many students feel more 

autonomous and confident. 

             The observation underscores that incorporating extensive reading into the writing 

curriculum is a vital tool for helping learners build fluency, coherence, and confidence in 
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their writing. The teacher‘s strategies and classroom management played a crucial role in 

fostering student growth, although tailored instruction is still essential to meet the diverse 

levels of writing proficiency found in the classroom. 

4.2 Analysis of Students ‘Questionnaire  

Section one: General information 

Q1. Gender 

Gender Number Percentage 

Male 11 20 % 

Female 45 80 % 

Table 4.1 Students ‗Gender 

 

Figure 4.1 Students‘ Gender 

       As shown in the table, a significant majority of the participants are female, making up 

80% of the group, while only 20% are male. This noticeable gender gap indicates that 

female students are more prevalent in this study, which could point to a greater interest or 

involvement in learning the English language among female learners. 

Q2.How do you assess your overall level in English? 
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Option Number Percentage 

Very good 6 11% 

Good  41 73% 

Average  9 16% 

Poor 0 0% 

     Table 4.2 Students‘ level in English 

 

Figure 4.2 Student‘s level in English 

The table reveals that 11% of the participants rated their English skills as very good, while a 

significant 73% considered their level to be good.  16% described their level as average and 

none of the students claimed to have a poor level in English. 

Section two: Reading and Extensive Reading 

Q3.Do you enjoy reading in English? 

Option Number  Percentage  

Yes  49 87% 

No  7 13% 

Table 4.3 Student Perceptions of Enjoyment in Reading English 
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Figure 4.3 Student Perceptions of Enjoyment in Reading English 

The table shows that the majority of the students 87% enjoy reading , while only 13% 

students claim that they do not enjoy reading.this means most of them have the culture of 

reading. 

Q4.How frequently do you read in English ? 

Option number percentage 

Always  10 18% 

Often  14 25% 

Sometimes  21 38% 

Rarely  11 20% 

Table 4.4 Students' Consistency in Reading 

 

Figure 4.4 Students' Consistency in Reading 
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The table indicates that the majority of students  38% read sometimes,while 25% of them 

read often ,20% read rarely but few of them 18% read always.this show that they have lack 

of reading. 

Q5.What type of English reading materials do you prefer ? 

Option Number  Percentage  

Articles  0 0% 

Books  30 53% 

Short stories  22 39% 

Novels  4 8% 

Table 4.5 Materials students read 

 

Figure 4.5 Materials students read 

The table reveal that large number of students 53% like reading books ,while some of them 

39 % prefer short stories ,  few of them 8 % like novels and none of the students  read 

articles.which mean that most of the students  enjoy to read books more than the other ones. 

Q6.What is your primary purpose for reading in English ? 

Option  Number  percentage 

To get new ideas 8 14% 

To improve language skills 31 55% 

For enjoyment 2 4% 

To learn new vocabulary 15 27% 
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Table 4.6 Students‘ Purpose for Reading 

 

Figure 4.6 Students‘ Purpose for Reading 

Q7.Do you think that applying reading strategies helps you write ? 

Option  Number  Percentage  

Yes  49 87% 

No  7 13% 

Table 4.7 The application of reading strategies to write 

 

Figure 4.7 The application of reading strategies to write better 

The table show that big number of students 87 % agree that applying reading strategies help  

In better writing, while some students 13 % do not see this connection, it's clear that for 

most, being a good reader helps a lot with becoming a better writer. 
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Q8.do extensive reading have strong effects on improving your writing skills ? 

Option Number  Percentage  

Yes  52 92 % 

No  4 8% 

Table 4.8 the role of extensive reading in improving writing skills 

 

Figure 4.8 the role of extensive reading in improving writing skills 

The table indicates that 92 % of students believe that extensive reading play a crutial role in 

enhancing their writing skills, while 8 %  of the students disagree on this point and  seems 

like they are not aware about the effectiveness of extensive reading on improving their 

writing skills. 

Section three : the relation between reading and writing 

Q9.Do you think that writing is an important skill as Reading ? 

Option Number  Percentage  

Yes  45 80 % 

No  11 20 % 

Table 4.9 The importance of The Writing Skill 
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Figure 4.9 The importance of The Writing Skill 

The table illustrate that a large majority of students 80 % view that writing is a really 

important skill, while few of them 20 % disagree with that .and this show that a large variety 

aware that writing is a helpful tool to learn English as reading. 

Q10. Do your teachers encourage you to write outside of the class? 

Option  Number  Percentage  

Yes  52 92 % 

No  4 8 % 

Table 4.10 Teachers’ Role in Inspiring Out-of-Class Writing 

 

Figure 4.10 Teachers' Role in Inspiring Out-of-Class Writing 

The result indicates that a significant majority of students  92 % claim that they got 

encouraged by their teachers to write more , and 8 % of students does not got the courage 

from their teachers to write and maybe from other sources , this suggest that teachers play a 

vital role in helping their students to write better. 
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Q11.What is your main focus when you write? 

Option  Number  Percentage  

Grammar  15 26% 

Vocabulary  39 70% 

Punctuation  0 0% 

Spelling  2 4% 

Table 4.11 The main focus in writing 

 

Figure 4.11 The main focus in writing 

This result reveals that large majority 70% of the students focus on vocabulary , few of them 

26% focus on grammar and 4%  on spelling , which mean most of the students neglecting 

punctuation and spelling .this suggest that large variety of students view that a good writing 

need strong vocabulary and grammar. 

Q12. Do you use new vocabulary or expressions from your reading in your writing ? 

Option  Number  Percentage  

Yes 29 52% 

No 27 48% 

Table 4.12 The use of vocabulary and expressions gained from reading 
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Figure 4.12 The use of vocabulary and expressions gained from reading 

This result show that most of the students 52% get advantages from reading by gaining new 

vocabulary and expressions that help them to write better, while other students 48%  maybe 

have not took much vocabulary . This show that reading effects on their writing. 

Q13. What are the main hardships you struggle with when writing? 

Option  Number  Percentage    

Lack of vocabulary 24 43% 

Grammar mistakes 20 36% 

poor organization of ideas  12 21% 

Spelling problems 0 0% 

Table 4.13 hardships students face when writing 

 

Figure 4.13 hardships students face when writing 
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Q14. In what ways has extensive reading improved your writing? 

In this question we notice that 95% answers were approximately the same, a large variety 

their answers were as follow: 

  gaining new vocabularies and expressions. 

  grasping new ideas . 

  taking an idea how to make a well written tasks . 

 Helping in writing coherently . 

 Avoiding grammar mistakes. 

This show that most of students agree on some points that reading can improve 

writing through gaining vocabularies and enhancing their grammar ,which mean that 

extensive reading have good impact on their writing. 

4.3 Analysis of Teachers ‘Questionnaire 

Section one: General Background 

    Q1.Gender 

Gender  Number  Percentage  

Male  0 0% 

Female  3 100% 

Table 4.14 Teachers‘ Gender 

 

Figure 4.14 Teachers‘ Gender 

The table show that the teachers who answered this questionnaire are 100 % females,which 

mean that the variety of teachers in the department of English at Chadli Bendjedid 

University are mostly females. 
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Q2.For how many years have you been teaching? 

Option Number  Percentage  

2-5 years 1 33% 

6-15 years 2 66% 

16-20 years 0 0% 

Table 4.15 Years of  Teaching Experience. 

 

Figure 4.15 Years of  Teaching Experience. 

The result show that 66% of the teachers have a noticeable years of experience in 

teaching,while 33% a small experience in teaching. 

Section two: perceptions and observation 

Q3. In your current teaching context, how much emphasis is placed on extensive 

reading activities? 

Option  Number  percentage 

Very little  0 0% 

Some  1 33% 

A moderate amount  0 0% 

A significant amount  2 66% 

Table 4.16 Integration of Extensive Reading in Classroom Practice 
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Figure 4.16 Integration of Extensive Reading in Classroom Practice 

The results show that 66% of teachers integrate a significant amount of extensive reading for 

their students which mean that they care about improving students reading and writing 

skills. 

Q4. Have you observed a connection between the amount of extensive reading students  

engage in and their writing skills? 

Option  Number  Percentage  

Yes  3 100% 

No  0 0% 

Table 4.17 Observations on Student Performance 

 

Figure 4.17 Observations on Student Performance 

The table indicates that 100% of the teachers observe a clear connection between the amount 
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strongly suggests that teachers perceive extensive reading as a significant contributor to 

writing development. 

Q5.In what specific areas of writing have you noticed improvements in students who  

engage in extensive reading?  

Option  Number Percentage  

Vocabulary acquisition 

and usage 

2 66% 

Grammar and sentence 

structure 

1 33% 

Spelling and punctuation 0 0% 

Organization and 

coherence 

0 0% 

Table 4.18 Writing Aspects Improved by Students‘ Reading Habits 

 

Figure 4.18 Writing Aspects Improved by Students‘ Reading Habits 

 

The result reveals that the most commonly observed improvement area linked to extensive 

reading is vocabulary acquisition and usage, with 66% of teachers selecting this option. This 

suggests that exposure to a wide range of texts helps students internalize and apply new 

words effectively in their writing.33% of teachers identified improvements in grammar and 

sentence structure, indicating that extensive reading may also contribute to syntactic 

development. 
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Option Number  Percentage  

Yes  3 100% 

No  0 0% 

Table 4.19 Effect of Genre Variety in Reading on Student Writing 

 

Figure 4.19 Effect of Genre Variety in Reading on Student Writing 

The data shows that 100% of the teachers have noticed differences in the writing skills of 

students who read widely across different genres compared to those who limit themselves to 

a single genre. 

Q7.Do you believe that the type of reading material influences the impact on writing 

skills differently? 

Option  Number  Percentage  

Yes  3 100% 

No  0 0% 

Table 4.20 Impact of Reading Material Types on Students‘ Writing 

 

Figure 4.20 Impact of Reading Material Types on Students‘ Writing 
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the result illustrates that 100% of  teachers agreed that the type of reading material 

influences how reading affects writing skills. This unanimous response indicates a shared 

professional belief that not all texts contribute equally to writing development. 

Section three : students performance and teachers practices 

Q8. Based on your experience, how often do students who engage in a lot of extensive 

reading demonstrate strong writing skills? 

Option  Number  Percentage  

Always  0 0% 

Frequently  3 100% 

Sometimes  0 0% 

Rarely  0 0% 

Table 4.21 Teacher Perceptions on the Writing Outcomes of Extensive Readers 

 

Figure 4.21 Teacher Perceptions on the Writing Outcomes of Extensive Readers 

The  result  indicates that all teachers 100% believe that  students who engage extensively in 

reading frequently demonstrate strong writing skills, though none selected ―always.‖ This 

suggests that while extensive reading is consistently linked to improved writing, it may not 

be the sole factor in achieving excellence. 

Q9. how often do students who engage in limited reading struggle with writing skills? 
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Table 4.22 Impact of Limited Reading on Writing Proficiency 

 

Figure 4.22 Impact of Limited Reading on Writing Proficiency 

 The result indicates that 100% of teachers consistently observe writing difficulties among 

students who engage in limited reading. This suggests a strong correlation between low 

reading exposure and weak writing performance. Students who rarely read may lack 

sufficient input in terms of vocabulary, sentence structure, and genre familiarity key 

components needed to produce effective written work. 

Q10. How often do you use strategies to encourage extensive reading among your 

students? 

Option  Number  Percentage  

Very often 0 0% 

Often  2 66% 

Sometimes  1 33% 

Rarely  0 0% 

Table 4.23 Teacher Practices in Encouraging Extensive Reading 
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Figure 4.23 Teacher Practices in Encouraging Extensive Reading 

The table  shows that 66% of the teachers reported often  using strategies to encourage 

extensive reading, while 33% selected sometimes. This means teachers generally support 

reading, but none do it very often. There is still room to encourage more frequent use of 

reading strategies to better support students' writing skills. 

Q11.What other thoughts or observations do you have on the relationship between 

extensive reading and writing that you would like to share ? 

 In this questions teachers provide us with some other thoughts by giving some points as 

follow and some of them are the same: 

  Extensive reading helps students develop richer vocabulary, which improves the quality 

of their writing. 

  Students who read more tend to write more fluently and confidently. 

  Reading a variety of texts exposes students to different writing styles and formats. 

  Extensive reading improves grammar and sentence structure through repeated exposure to 

correct language. 

  Students become better at organizing their ideas in writing after reading well-structured 

texts. 

  Reading boosts students‘ creativity and imagination, which reflects in their writing. 

This answers reveals that all teachers agree in some points that extensive reading play a 

main role and have multiple good effects in enhancing students writing skills . 

4.4 Discussion of The Results 

 Students’Questionnaire 

       The aim of this study is to investigate the effectiveness of extensive reading in 

improving students‘ writing skills. To achieve this, a questionnaire was administered to a 

randomly selected sample of fifty-six third year students. The questionnaire consisted of 

forteen questions designed to gather their perspectives on the role of extensive reading in 
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improving writing proficiency. It was divided into three sections, each intended to uncover 

specific aspects of students‘ views, and the responses revealed the following results: 

       The findings from the general information section reveal that the majority of third-year 

students in the Department of English at Chadli Bendjedid University are female. As shown 

in Table 4.1, the number of female students exceeds that of male students, suggesting that 

female students may show a greater interest in learning English. Furthermore, according to 

Table 4.2, a significant proportion of students (73%) reported having a "good" level of 

English, while 11% indicated a "very good" level and 16% reported an "average" level. This 

distribution indicates that most students possess relatively similar and competent levels of 

English proficiency. 

           In the second section reading and extensive reading ,The data presented in Table 4.3 

shows that a large majority of students (87%) enjoy reading in English, whereas only 13% 

expressed a lack of interest. However, reading is not a daily habit for all students. As 

reflected in Table 4.4, most students reported that they read "sometimes" or "always," while 

a smaller group stated that they read "rarely." This suggests a general awareness among 

students of the importance of reading in language development. 

         When it comes to preferred reading materials, Table 4.5 shows that 53% of students 

prefer reading books, while some of them  favor short stories and novels. This indicates that 

books are considered a valuable resource for enhancing reading skills. Furthermore, the 

students' main motivations for reading, as presented in Table 4.6, are to improve their 

language skills (55%) and to acquire new vocabulary. Only a small percentage reported 

reading for enjoyment or to gain new ideas. These findings highlight that students recognize 

reading as an essential means of language improvement and vocabulary enrichment. 

Importantly, Table 4.7 reveals that 87% of students believe that applying reading strategies 

helps them write more effectively. Additionally, Table 4.8 shows that 92% are aware of the 

positive impact reading have on their writing skills. These results confirm that reading is 

perceived as a critical tool for improving writing ability. 

       The third section of the results addresses the link between reading and writing. 

According to Table 4.11, 80% of students believe that writing is just as important as reading. 

When writing, they tend to focus on grammar and vocabulary, and many of them 
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incorporate vocabulary and expressions they have encountered during extensive reading. 

However, despite this, some students still face difficulties, including a limited vocabulary, 

grammatical errors, and challenges in organizing their ideas coherently. Nevertheless, they 

are aware that reading supports overcoming these challenges, particularly in expanding 

vocabulary and improving grammatical accuracy and coherence in writing. 

 Teachers ‘Questionnaire  

       It was done with three teachers two of them were written expression teachers in the 

department of English and Foreign languages at Chadli Ben djedid University in el taref in 

order to investigate teacher‘s opinions and attitudes toward the effectiveness of extensive 

reading in improving students writing skills. It is divided into three sections which reveal the 

following results : 

          The first section is about the general professional information, the demographic data 

indicate that all participating teachers in the Department of English at Chadli Bendjedid 

University are female. This uniformity suggests a gender imbalance within the department, 

potentially reflecting broader trends in language education professions. Such homogeneity 

may influence pedagogical approaches and interactions within the academic environment. 

Regarding teaching experience, the majority of respondents possess substantial experience 

in the field, while a smaller proportion have relatively less. This distribution implies that 

most participants bring a wealth of practical knowledge to their teaching practices, 

enhancing the reliability of their insights into the relationship between extensive reading and 

writing skills. 

         The second section is about teacher‘s perceptions and observation, the findings reveal 

a unanimous agreement among teachers on the existence of a clear connection between the 

extent of students' engagement in extensive reading and their writing proficiency. This 

consensus underscores the perceived importance of extensive reading in developing writing 

skills. Teachers identified vocabulary acquisition and usage as the most significant 

improvement area linked to extensive reading, with others noting enhancements in grammar 

and sentence structure. These observations suggest that exposure to a variety of texts 

through extensive reading facilitates the internalization and application of new vocabulary 

and syntactic structures in students' writing. This aligns with existing literature emphasizing 

the role of extensive reading in vocabulary development and grammatical accuracy. 
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Furthermore, educators have observed differences in the writing skills of students who read 

across diverse genres compared to those who limit themselves to a single genre. This 

suggests that exposure to various textual styles and structures through extensive reading can 

enhance students' writing versatility and adaptability.Additionally, there is a shared belief 

among teachers that the type of reading material influences how reading affects writing 

skills. This finding highlights the importance of selecting appropriate and varied reading 

materials to maximize the benefits of extensive reading on writing development. 

          The third section is about  students‘performance and teacher‘s practices, teachers 

concur that students who engage extensively in reading frequently demonstrate strong 

writing skills, though none assert this outcome occurs invariably. This suggests that while 

extensive reading is consistently linked to improved writing, it may not be the sole factor in 

achieving writing excellence. Other elements, such as explicit writing instruction and 

practice, likely also play crucial roles.Teachers consistently observe writing difficulties 

among students who engage in limited reading. This observation supports the notion that 

insufficient reading exposure can hinder vocabulary development, sentence structure 

familiarity, and overall writing proficiency.Regarding instructional practices, a majority of 

teachers often use strategies to encourage extensive reading, while others do so occasionally. 

Notably, none reported promoting extensive reading "very often," suggesting room for 

increased emphasis on integrating extensive reading strategies into teaching practices to 

further support students' writing development. 

           The  analysis of both teachers and students underscores the pivotal role of extensive 

reading in improving students' writing skills. Teachers' observations and practices reflect a 

commitment to make reading as a tool for writing development. To further support this 

objective, it is recommended that curriculum designers and educators continue to integrate 

extensive reading strategies into language instruction, thereby fostering a more 

comprehensive approach to language learning.and students are totally convinced that 

extensive reading have powerful effects in improving their writing skills. 

Conclusion  

        The analysis of the collected questionnaires shows that students generally recognize the 

importance of writing skills, but many still face challenges that hinder their writing 

performance. To tackle these issues, they often turn to reading especially extensive reading 

as a way to enhance their abilities. On the flip side, teachers are also aware of the writing 
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difficulties their students encounter and understand their role in helping them improve. They 

strive to motivate and support students by employing effective methods, including 

encouraging extensive reading. both students and teachers agree that extensive reading can 

play a crucial role in achieving better writing results, highlighting the need for a stronger 

and more consistent focus on reading practices in educational environments. 
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              Reading is one of the most essential skill in language learning, playing a crucial 

role in the development of various language competencies, especially writing. This study 

aims to investigate the effects of extensive reading on improving the writing proficiency of 

EFL learners.It is based on investigating on the hypothesis that are introduced in the first 

chapter;we divided our work into four chapters. 

          The first chapter is the introductory chapter ,it is about giving a background about the 

study,giving the statements of the problem and to what this study aim,its 

significance,providing research questions and hypotheses to clarify what we intend to 

investigate and give an overview on how this study structured. 

         The second chapter is the literature review chapter  which is  the theoretical part that is 

devided into two part,the first part is about reading and extensive reading, it consist of series 

of definitions of reading and its strategies and its basic pricipales ,differences between 

extensive and intensive reading and mentioning the importance and benefits of extensive 

reading. For the second part is about the wrting skill and its connection with extensive 

redind ,started by defining what is writing , its approaches ,characterestics and the process of 

writing , then tackling the problems  that students face when writing and finally seaks about 

the the relation that connect the two language aspects reading and writing 

          The third chapter is concerned with the research design and methodology ,it aims to 

investigate the effects of extensive reading on students writing skills through data gathering 

tools which are classroom observation and two questionnaires from a specific population. 

          The forth chapter is about analysing the data collected through the questionnaires and 

the classroom observation  then  discussing the results ,the main findings and giving 

recommendations . 

The results shows that most of the students face difficulties  specifically in vocabulary and 

grammar that affect their writing production .besides that it ensure that students who engage 

in extensive reading see a progress in their writing. 

   To sum up, reading and writing are two language skills who complete each other ,the more 

you read the better you write which lead to master any language using the later two skills. 
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The Main Findings  

          Concerning students 

 Through the analysis of data , we realized that extensive reading is realy important 

and play a vital role in improving students ‗writing skills. 

 This research claim that the third year students face a lot of difficulties in writing 

because of the lack of vocabulary and grammar mistakes. 

 Students agree that extensive reading have powerful effects in improving their 

writing skills, and enhance learners effective domain such as the motivation to write. 

 Through extensive reading ,students acquired their vocabularies and help them to 

organise their ideas when writing. 

 

Concerning teachers  

 

 Teachers are totally aware of ER influence to develop writing and other language 

aspects for that they use it as a technique to increase the students‘ level. 

 Teachers claim that students who do not read struggle to write unlike the the students 

who read a lot . 

 All teachers confirm that extensive reading and writing complement each other, thus 

integrating ER for students will help them to develop and improve their writing skill. 

Recommendations 

 Students should understand the interrelated nature of reading and writing and to 

recognize that these skills complete and reinforce each other. 

 Students should be encouraged to explore and adopt other various strategies of 

reading that aims to improve their level. 

 Students need to read different types reading materials. 

 Teachers should use funny and different method to motivate their students for 

reading. 

 Teachers should observe their students writing and reading skills. 

 Teachers need to comfort their students when they make mistakes to boost their 

confidence. 
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APPENDIX 01: Students‘ Questionnaire 

 

Dear student, 

This questionnaire is part of a master‘s research study in foreign language education. It aims 

to investigate the effects of extensive reading skills in students‘ writing skills. Your 

responses are highly valuable and will be used strictly for academic purposes. Please tick the 

appropriate answer or make a full statement when necessary. Thank you for your time and 

for your collaboration. 

Section one : General Information 

1. Gender 

               Male  

              Female  

2. How do you assess your overall level in English? 

    ☐ Very good 

    ☐ Good 

    ☐ Average 

    ☐ Poor 

Section two : Reading And Extensive Reading 

3. Do you enjoy reading in English? 

    ☐ Yes 

    ☐ No 

4. How frequently do you read in English? 

    ☐ Always 

    ☐ Often 
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    ☐ Sometimes 

    ☐ Rarely 

5. What type of English reading materials do you prefer? 

   ☐ Articles 

   ☐ Books 

   ☐ Short stories 

   ☐ Novels 

6. What is your primary purpose for reading in English? 

   ☐ To get new ideas 

   ☐ To improve language skills 

   ☐ For enjoyment 

   ☐ To learn new vocabulary 

7. Do you think that applying reading strategies helps you write? 

   ☐ Yes 

   ☐ No 

8. Do extensive reading have strong effects on improving your writing skills? 

  ☐ Yes 

  ☐ No 

Section three : The Relation Between Reading And Writing 

9. Do you think that writing is an important skill as Reading? 

  ☐ Yes 

  ☐ No 

10. Do your teachers encourage you to write outside of the class? 

  ☐ Yes 

  ☐ No 
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11. What is your main focus when you write? 

  ☐ Grammar 

  ☐ Vocabulary 

  ☐ Punctuation 

  ☐ Spelling 

12. Do you use new vocabulary or expressions from your reading in your writing? 

  ☐ Yes 

  ☐ No 

13. What are the main hardships you struggle with when writing? 

  ☐ Lack of vocabulary 

  ☐ Grammar mistakes 

  ☐ Poor organization of ideas 

  ☐ Spelling problems 

14. In what ways has extensive reading improved your writing? 

................................................................................................................................................. 

................................................................................................................................................. 
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APPENDIX 02 : Teachers‘Questionnaire 

 

Dear Teacher, 

Thank you for taking the time to share your valuable insights on the relationship between 

extensive reading and your students' writing development. Your experiences and 

observations are crucial to understanding this important connection. Please answer the 

following questions by selecting the most appropriate option or providing a brief response. 

Section one : General professional background 

1. Gender 

  ☐ Male 

  ☐ Female 

2. For how many years have you been teaching? 

☐ 2-5 years 

☐ 6-15 years 

☐ 16-20 years 

Section two: perceptions and observation 

3. In your current teaching context, how much emphasis is placed on extensive 

reading activities? 

    ☐ Very little 

    ☐ Some 

     ☐ A moderate amount 
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     ☐ A significant amount 

4. Have you observed a connection between the amount of extensive reading 

students  engage in and their writing skills? 

    ☐ Yes 

    ☐ No  

5.  In what specific areas of writing have you noticed improvements in students 

who  engage in extensive reading?  

    ☐ Vocabulary acquisition and usage 

    ☐ Grammar and sentence structure 

    ☐ Spelling and punctuation 

    ☐ Organization and coherence 

6. Have you noticed differences in the writing skills of students who read widely 

across different genres compared to those who primarily read within a single 

genre? 

    ☐ Yes 

                         ☐ No  

7. Do you believe that the type of reading material influences the impact on 

writing skills differently? 

    ☐ Yes 

    ☐ No 

Section three : students performance and teachers practices 
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8. Based on your experience, how often do students who engage in a lot of 

extensive reading demonstrate strong writing skills? 

    ☐  always 

    ☐ Frequently 

    ☐ Sometimes 

    ☐ Rarely 

9. how often do students who engage in limited reading struggle with writing 

skills? 

    ☐ always 

    ☐ Frequently 

    ☐ Sometimes 

    ☐ Rarely 

 

10. How often do you use strategies to encourage extensive reading among your 

students? 

   ☐ Very often 

   ☐ Often 

   ☐ Sometimes 

   ☐ Rarely 
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11. What other thoughts or observations do you have on the relationship between 

extensive reading and writing that you would like to share ? 

 

.............................................................................................................................. 

 

.............................................................................................................................. 

 

 

 
 

 

 

 

 

 

 

 


