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Abstract
In foreign language learning, listening comprehension is an essential skill that

enables learners to effectively understand and interpret spoken language. This descriptive study
investigates the role of song lyrics in enhancing listening comprehension among English as a
Foreign Language (EFL) learners. Specifically, it explores both EFL teachers' and students'
perceptions of the relationship between song lyrics and listening comprehension development,
examines how song lyrics support the improvement of listening comprehension skills, and
identifies the challenges associated with their use as learning resources. The study was
conducted at Chadli Bendjedid University and involved 11 EFL teachers and 32 EFL students.
Data were collected through two questionnaires designed for both teachers and students. To test
the hypotheses and achieve the objectives of the study, the researchers adopted a mixed-
methods approach that combined quantitative and qualitative data collection and analysis
procedures. The findings revealed that both teachers and students held positive perceptions
toward the integration of song lyrics into English language learning. Most participants reported
that songs contributed to the enhancement of listening comprehension, vocabulary acquisition,
pronunciation accuracy, and awareness of different English accents. Furthermore, students
frequently used English songs as authentic listening materials and perceived them as both
effective and engaging learning resources. However, several challenges were identified,
including unfamiliar vocabulary, rapid speech delivery, slang expressions, and regional accent
variations. The study concludes that song lyrics constitute valuable pedagogical resources for
improving listening comprehension among EFL learners. The findings provide practical
insights for EFL teachers and contribute to the growing body of research on the use of authentic
materials in language learning. In addition, the study offers pedagogical implications and
recommendations for the effective integration of song lyrics into English language instruction
to enhance learners' listening comprehension skills.

Key words: Listening Comprehension, Song Lyrics, English Songs, EFL Learners, Language

Learning.
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Introductory Chapter to the Research
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Introductory Chapter to the Research

Introduction

Listening comprehension in second/foreign language acquisition is an active and
complex cognitive process rather than a passive reception of sounds. Learners must
simultaneously discriminate between phonological units, process grammatical structures, and
construct meaning from lexical input, all in real time (Vandergrift & Goh, 2012).They can
improve their listening skills through various audio materials such as songs, videos, and
authentic conversations. These materials help students to boost their listening skills because
they get to hear real pronunciation, natural speed, and various accents (Gilakjani & Sabouri,
2016). In addition, such materials enhance students’ motivation by increasing engagement
compared to using only a textbook and recordings (Richards, 2008). Among the most
essential materials, song lyrics hold a powerful position, as they make learning English more
enjoyable through music and combine linguistic input with rhythm and melody through
repetition. Lyrics provide a low-pressure yet effective medium for improving listening
comprehension, pronunciation, and overall auditory discrimination in the EFL learning

process (Murphey, 1992; Medina, 1993)

This chapter is an introduction to the study which investigates the role of lyrics in
developing the listening comprehension among EFL learners. It introduces the statement of
the problems, aims and significance of the research. The chapter also introduces the research
questions and hypotheses, and describes the methodology embraced. It finally provides a brief
caption about the organization of the study as well as some of its limitations.

Statement of the problem

Recently, learners have developed a preference for short, fast-paced, and visually

engaging learning content due to the widespread use of scrolling-based applications such as

Tiktok, Instagram reels, and YouTube shorts . The development process has
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resulted in a learning style that is engaging, entertaining, and audio-oriented, such as the use
of song lyrics.

Listening is an integral part of the learning process in English as a Foreign Language
(EFL). However, it has been observed that a majority of EFL learners face immense
challenges in comprehending the spoken language. In the learning process, it has been
identified that the majority of EFL programs use audio materials, which are scripted, slow-
paced, and literal. As a result, learners are faced with a culture shock when they are exposed
to the authentic use of the language, as the audio materials are far removed from the actual
use of the language in everyday life. A gap in the learning process in EFL programs has been
identified in the phonological properties of words. The elision and assimilation of sounds are
very common in the actual use of the language and can be observed in the lyrics of songs.
However, the majority of EFL learners are unable to decode these sounds, and this has been
identified as a challenge in the learning process. These challenges have resulted in an elevated
affective filter, as the majority of learners have identified listening as the most anxiety-
provoking skill in the learning process. Although the majority of EFL programs use music as
an integral part of the learning process, this has not been effectively used as an instrument in
the learning process.

Aims of the Research

The current study aims to explore the use of song lyrics in enhancing listening
comprehension skills among EFL learners. It aims to investigate the extent to which the use of
song lyrics can help improve learners’ listening comprehension skills. Additionally, the
research aims to investigate teacher’s perceptions of using song lyrics in listening
comprehension lessons and the difficulties they may face when using this tool in the

classroom.
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Research significance

The significance of this research lies in the examination of the function of the lyrics of
songs in the process of fostering the listening skills of EFL students. The examination of the
effectiveness of the lyrics of songs as an authentic learning resource is intended to show how
such an approach can help in motivating the learners, making them more engaged in the
listening activities and more interested in such activities both in and out of class. Since listening
skill is known to be one of the most difficult ones, the results of the current study can provide
some practical insights into the use of fun and engaging learning materials for the development
of the listening skills of learners. In addition to the contributions to the field of EFL, this study
IS going to encourage the teachers to apply innovative and learner-cantered approaches to
teaching. It will also contribute to the field of the education due to the emphasis that it places
on the use of song lyrics as an authentic material that can help in the development of the

vocabulary, pronunciation, and listening skills of EFL learners.

Research Questions
The major concern of the study is to answer the following questions:
» Q.1: What specific aspects of listening comprehension are most
improved through exposure to song lyrics?
» Q.2: How do learners perceive the use of song lyrics as a listening
comprehension strategy?
» Q.3: How do teachers perceive the effectiveness of lyrics in supporting

listening comprehension development?

Research Hypotheses
Based on the previous research questions, this study seeks to examine the validity

of the following hypotheses:
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» H.1: We hypothesize that vocabulary recognition is the most improved aspect

through exposure to song lyrics.

» H.2: We hypothesize that learners perceive positively the use of song lyrics in

boosting listening comprehension.

» H.3: We hypothesize that teachers positively recognize the importance of

using song lyrics in supporting listening comprehension development and

increasing learners’ engagement.

Research Methodology

Research Design

The descriptive approach was adopted to fulfill the objectives of this study, which
are to investigate the role of song lyrics in developing listening comprehension skills
among EFL learners, to explore students' perceptions of the use of song lyrics in language
learning, and to examine teachers' attitudes toward their integration in listening instruction.
This approach was selected because it allows the researchers to describe, explore, and
interpret participants' opinions and experiences without manipulating the research
variables, making it the most appropriate design for addressing the research problem. The
study was conducted following a mixed-methods approach in order to answer the research
questions and test the proposed hypotheses. The mixed-methods approach was considered
appropriate because it combines quantitative data, which provide measurable results, with
qualitative data, which offer deeper insights into participants' views, thereby ensuring a
more comprehensive understanding of the research problem. To collect the necessary data,
the researchers employed two structured questionnaires consisting of closed-ended (Likert-
scale and multiple-choice) and open-ended questions: one administered to EFL teachers
and the other to EFL students. The teachers' questionnaire was administered to 11 EFL
teachers, while the students' questionnaire was completed by 32 EFL students. These data
were analyzed using quantitative and qualitative analysis techniques, providing an

opportunity to gain a full understanding of the participants’ opinions concerning the



6
Investigating the role of lyrics in developing the listening comprehension among EFL learners

effectiveness of lyrics in improving listening comprehension skills.
Participants

The present study was conducted during the academic year 2025-2026 and
involved EFL teachers and students. The students’ questionnaire was administered to a sample
of thirty-two (32) EFL learners with different levels of English proficiency. The students were
selected using convenience sampling, as they were readily available and willing to participate
in the study. In addition, the teachers’ questionnaire was distributed to eleven (11) EFL
teachers from different educational institutions. The teachers were also selected using
convenience sampling based on their accessibility and willingness to participate. The
participants were selected to provide comprehensive insights into the role of song lyrics in
developing listening comprehension skills among EFL learners.

Data collection tools

In order to attain the purpose of the research, the study employed multiple
sources of evidence, including two questionnaires administered to both students and teachers.
Both questionnaires consisted of closed-ended questions (multiple-choice and five-point Likert
scale items) as well as a limited number of open-ended questions to allow participants to
provide additional comments and explanations. A questionnaire conducted among the students
focused on their perception of the importance of song lyrics in acquiring the skills necessary for
listening comprehension and their perceived difficulties and advantages of using English songs
in the process of learning. The other questionnaire conducted among teachers aimed at
exploring their perception of the role of song lyrics in EFL learning, their efficiency in
improving listening comprehension, and the use of songs in EFL classes. The collected data
were analyzed using descriptive statistical analysis for the quantitative data (frequencies,
percentages, and charts) and thematic analysis for the qualitative responses obtained from the

open-ended questions.
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Limitations of the study

To do a more in-depth follow-up on this research, the use of additional research
instruments like interviews or experiments to study the effectiveness of using song lyrics to
improve the listening comprehension skills of EFL learners would be useful. However,
because there was only a limited amount of time to conduct this research, it would not have
been possible to use those data-collection tools.
Another limitation of this study is that it only used self-reported data as the primary source of
data collection. Both of these factors could lead the participants to respond based on bias, in
that the data were gathered using questionnaires containing mostly self-report data, and that
the participants were determining their own results; there was no use of direct observation or
experimental measures for collecting or assessing the results of listening to a song. Therefore,
the results of this study should be taken in light of these two limitations.

Organization of the Dissertation

This dissertation is organized into five interrelated chapters that collectively provide a
comprehensive understanding of the research topic. Chapter one introduces the study by
presenting the background of the research, the statement of the problem, the aims and
significance of the study, the research questions, and the research methodology. It also
outlines the structure and limitations of the study.

Chapter two reviews the relevant literature related to listening comprehension and the
use of English audio materials, including songs, podcasts, and videos, in language learning. It
discusses the theoretical foundations and previous studies that inform the present research.

Chapter three describes the research methodology adopted in this study. It provides a
detailed account of the research approach, research design, participants, data collection

instruments, and procedures used to gather and analyze the data.
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Chapter four presents and analyzes the findings obtained from the students’
questionnaire. The collected data are systematically organized, analyzed, and interpreted in
relation to the research questions.

Finally, chapter Five discusses the major findings of the study, draws conclusions,
and offers pedagogical implications and recommendations for enhancing students’ listening
comprehension through the use of English audio materials. It also provides suggestions for
future research in the field.

Conclusion

Listening comprehension is an integral part of language ability that is very important
in communication and learning languages. It is thought that incorporation of song lyrics in
teaching English as a foreign language can facilitate the development of listening
comprehension ability among the learners through authentic, interesting and meaningful use
of language. It is thus important to understand the connection between song lyrics and
listening comprehension ability to improve results in language learning. The next chapter will

provide an overview of the related literature.
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Chapter Two

Review of the Literature

Introduction
Listening is a mental and psychological process that goes beyond simply receiving
sounds (hearing) to include awareness, attention, comprehension, and interpretation of
auditory messages. It is an active skill aimed at learning, interaction, and analysis, where the
listener focuses on the speaker’s voice and gestures to absorb and understand ideas. This
chapter is made up of (02) sections :
Section One: Listening Comprehension

Definition

According to Rost (2011), listening is a multidimensional process that involves hearing what is
said by the speaker (receptive orientation), constructing and reflecting on meaning (constructive
orientation), negotiating meaning through real-time interaction with the speaker (collaborative
orientation), and generating meaning through interaction, creativity, and empathy (transformative
orientation). This four-orientation model highlights that listening extends beyond the simple perception
of sounds to a deeper level of human understanding and connection (Rost, 2011). In second language
learning, listening comprehension is more than simply hearing and recognizing words. It is a complex
and active process in which learners construct meaning from spoken language by combining linguistic
knowledge with contextual and background information. To understand a message, listeners must
decode sounds and words while simultaneously interpreting the speaker's intentions, making
inferences, and connecting new information to what they already know. Therefore, listening
comprehension is considered a dynamic process of meaning construction rather than a single event of

receiving information (Vandergrift & Goh, 2012).
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Buck (2001) defines listening comprehension as an active linguistic skill involving the
processing of syntactic, semantic, and phonological information. This process is particularly
challenging for EFL learners because it occurs in real time, leaving little opportunity to pause
and analyze individual words (Buck, 2001; Field, 2008). Vandergrift (1999) further describes
listening comprehension as an “invisible” cognitive process in which learners actively manage

their mental resources and use prior knowledge to fill gaps in understanding.

The listening process involves a sender and a receiver, where the sender may be a
speaker, radio broadcast, or television program, and the receiver is the listener who constructs
meaning from the input. This communication-based view of listening is grounded in models
of language processing that emphasize information transfer between speaker and listener
(Richards, 2008; Rost, 2011). To construct meaning, listeners rely on two fundamental
processing mechanisms: bottom-up processing and top-down processing.

According to Richards (2008), bottom-up processing is a decoding process in which
listeners use incoming linguistic input as the basis for understanding a message. Field (2008)
similarly explains that bottom-up processing develops in stages, building meaning from the
smallest units of language, such as sounds and words, to larger structures such as phrases and
sentences. In contrast, top-down processing emphasizes the role of prior knowledge or
schemata in interpreting spoken language. Rumelhart (1980) argues that individuals do not
process words in isolation but rather interpret them through existing mental frameworks that
organize and structure knowledge. These schemata form the cognitive foundation that allows
listeners to make sense of new information. Rost (2011) further describes top-down
processing as an inferential activity in which listeners predict meaning based on contextual

cues and expectations.
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Although bottom-up and top-down processing are often studied separately,
contemporary research emphasizes their interaction in successful listening comprehension.
Vandergrift and Goh (2012) propose an interactive model in which learners simultaneously
decode linguistic input while activating prior knowledge to support comprehension. This
interaction is particularly relevant in the comprehension of song lyrics, where rhythm,
melody, repetition, and contextual cues provide strong top-down support that facilitates the

decoding of fast or unfamiliar language forms (Murphey, 1992; Medina, 1993; Engh, 2013).

Listening Comprehension Types

When determining the listener’s objective, it is crucial to understand the four styles of
listening which are appreciative, empathic, critical, and comprehensive. The Four Styles
describe the cognitive engagement and what is happening in the brain (Wolvin & Coakley,
1996; Brownell, 2012). Appreciative Listening: is listening with gratitude, and enjoyment,
considering the songs that the listener enjoys most of the time (Wolvin & Coakley, 1996).
This also applies to listening with gratitude when someone is speaking. Emphatic listening: is
listening empathically, and expressing shared care. During this the listener attempts to
emphasize with the speaker to understand the scenario he or she is discussing in order to
better grasp what he or she is saying (Brownell, 2012). Listening critically involves evaluating
the message’s content, it is listening to every aspect of message, analyzing it, and evaluating it
(Wolvin, 2010). Critical listening entails critical thinking by forming mental judgments based
on what is seen, heard, and read (Wolvin, 2010). Comprehensive listening is when watching
news, listening to lectures, or receiving directions, the goal is to comprehend the message
being conveyed (Wolvin & Coakley, 1996). This process requires the listener to actively
focus on understanding and interpreting the message being conveyed. In class, the listener
should remain engaged and possibly take notes on the speaker’s major points.

Identifying the speech’s structure and analyzing the evidence presented. This sort of listening
takes active participation and concentration, making it a challenging skill (Wolvin & Coakley,

1996).
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These four styles characterize the listener’s cognitive aim and are implemented in the
classroom through two overarching educational frameworks: intensive and extensive listening
(Richards, 2008; Harmer, 2007). Because different circumstances require specific listening
approaches, integrating both extensive and intensive practices allows to assist students to
actively engage with the language, developing their listening skills and increasing their intake
of essential linguistic information (Vandergrift & Goh, 2012). These four styles characterize
the listener’s cognitive aim and are implemented in the classroom through two main types of
listening : intensive and extensive listening (Richards, 2008; Harmer, 2007). Because different
circumstances require specific listening approaches, integrating both extensive and intensive
practices allows to assist students to actively engage with the language, developing their
listening skills and increasing their intake of essential linguistic information (Vandergrift &

Goh, 2012).

o Intensive Listening

Intensive listening is a highly concentrated learning method where students analyze
spoken language in great detail (Richards, 2008; Field, 2008). In order to attain precise
comprehension, this method mainly seeks to direct the listener’s attention toward linguistic
accuracy, asking them to decipher certain sounds (phonetics), sentence structure (grammar),
and word choice (vocabulary) (Field, 2008; VVandergrift & Goh, 2012).

This kind of hearing, in contrast to general listening, is task-oriented; in order to
understand meaning, the learner must actively absorb « bottom-up » information like word
boundaries, intonation, and pitch while also using « top-down » resources like context and
past knowledge (Richards, 2008; Field, 2008). In the end, intensive listening helps students
comprehend how minute linguistic differences can affect the overall message by acting as a
skill-building and awareness-raising activity (Vandergrift & Goh, 2012).

According to Richards and Schmidt (2010), intensive listening is listening for details.
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It involves a focused study of a short passage to understand the literal meaning and the
specific use of grammar and vocabulary (Richards & Schmidt, 2010). It focus on linguistic
details. This type of listening relies on the comprehensive as a primary style used. Students
here are listening to understand specific grammar, vocabulary, or the main idea of a short
track (Field, 2008; Richards, 2008). While students shift to the critical style when asked about

an opinion or finding a mistake (Wolvin, 2010).

e Extensive listening

Extensive listening is listening to a large amount of audio for general understanding
and enjoyment, such as podcasts, TV, or music (Renandya & Farrell, 2010; Rost, 2011). It
enhances improving the overall comprehension, vocabulary, and listening fluency (Chang &
Millett, 2013; Renandya & Farrell, 2010). It is similar to reading for pleasure; it is in fact an
entertaining and enjoyable type of listening; therefore, the aim of extensive listening is to
build listening fluency (speed of recognition of words and grammar) (Waring, 2010; Rost,
2011).

Scholars generally characterize extensive listening as a method of teaching languages
that emphasizes a large amount of understandable and pleasurable auditory material
(Renandya & Farrell, 2010; Rost, 2011). Extensive listening stresses the development of
automaticity and listening fluency by « massive » exposure to spoken language, in contrast to
intensive listening, which concentrates on the careful decoding of challenging texts
(Renandya & Farrell, 2010; Vandergrift & Goh, 2012). According to Renandya and Farrell
(2010) and Rost (2011) , in order for listening to be really « extensive, » the materials must be
extremely accessible, self-selected, and should contain largely familiar language that enables
learners to focus on meaning rather than decoding individual words . This will allow the
learner to concentrate on general meaning rather than specific linguistic barriers (Waring,

2010; Renandya & Farrell, 2010).
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Extensive listening is closely associated with appreciative listening because enjoyment and
personal interest are central to learner engagement (Wolvin & Coakley, 1996; Brownell,
2012). And Empathic Listening style (Brownell, 2012).1n conclusion, the cognitive diversity
of the listener’s aim is represented by the four listening styles: appreciative, empathic, critical,
and comprehensive (Wolvin & Coakley, 1996; Brownell, 2012). A balanced teaching
approach emerges when these styles are thoughtfully placed onto the frameworks of intensive
and extensive listening. Extensive listening enables the « top-down » fluency needed for
everyday communication, whereas intensive listening supplies the essential « bottom-up »
linguistic foundation (Field, 2008; Vandergrift & Goh, 2012). When combined, together, they
ensure that the learner not only understands the mechanics of the language but can also
navigate its natural, communicative flow and then accuracy and fluency emerges (Vandergrift

& Goh, 2012; Rost, 2011).

The Importance of Listening Comprehension

The importance of listening comprehension in EFL context cannot be overstated or
ignored. According to Krashen (1980) the key understandable input needed for acquisition is
provided by listening. Richards (2008) also argues that successful comprehension is an active
cognitive process and not passive, and it involves the mix of both linguistic data and prior
knowledge. Rost (1994) and Ziane (2011) argue that listening comprehension is the
fundamental gateway to language acquisition; without the processing of aural input, the
learning process cannot begin. Furthermore, research by Doff (1995) and Ziane
(2011)highlights the symbiotic relationship between receptive and productive skills,
suggesting that a learner’s oral proficiency is directly dependent on the development of their
listening abilities. Hedge (2000) claims that listening is the most important aspect of everyday
communication. Studies show that whereas speaking, writing, and reading together make up

55% of communicative activity, listening alone accounts for 45% of our interactions (Wolvin
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& Coakley, 1996). Lundsteen (1979), who believes that listening is the first linguistic skill to

emerge since children naturally understand sound before they make words. And for that, in

order to attain desired outcomes, such as understanding spoken language, distinguishing
sounds, and enhancing the listener’s cognitive, emotional, and skill-based abilities, listening is

fundamental (Vandergrift & Goh, 2012; Rost, 2011).

Section two: Lyrics

Definition

Multiple research investigations have shown the value of applying English song lyrics
for language learning (Engh, 2013; Medina, 1993; Ludke, 2009). They provide authentic
language input to students, which allows them to be exposed to natural pronunciation and
spoken discourse, as lyrics combine language with melody and rhythm, making learning more
engaging and memorable (Murphey, 1990; Ludke, 2009). According to Murphey (1990),
songs motivate learners because they combine learning with entertainment and emotional
engagement. Researchers argue that the use of English song lyrics can promote language
learning because it creates a relaxed learning environment and increases learners’ motivation
toward the target language (Engh, 2013; Lake, 2002).

Research on the use of song lyrics in language learning also shows that music and
songs can reduce learner anxiety and lower the affective filter, facilitating acquisition in a
low-stress environment (Krashen, 1982; Arnold, 1999).

After discussion centered on the value of lyrics as a linguistic resource, it is essential
to situate lyrics within the broader category of instructional input (Richards, 2008; Tomlinson,
2011). In this regard, lyrics can be categorized as both audio-visual input and authentic
materials because they reflect real-life language use rather than simplified textbook language
(Gilmore, 2007; Tomlinson, 2011). Therefore, the concepts of audio materials and authentic
materials are important, as they form the basis for understanding the value of lyrics in the

development of EFL learners’ listening skills (Vandergrift & Goh, 2012; Richards, 2008).
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» Audio materials

Audio materials are auditory resources that are recorded or digitally produced for
language instruction (Harmer, 2007; Richards, 2008). For EFL students, this means that they
will be exposed to a number of listening materials that include songs, podcasts, recorded
conversations, audio books, radio shows, and other spoken texts that provide them with
authentic or semi-authentic input for their second language (Tomlinson, 2011; Richards,
2008). Audio materials aim to capture the learner’s attention by focusing on the spoken word
and involving them in a meaningful way with the natural features of spoken languages that
include pronunciation, intonation, rhythm, and stress (Field, 2008; Richards, 2008).
According to Harmer (2007), listening materials allow students to hear the target language
spoken with different voices, accents, and styles of delivery.
* Types of audio materials

> Songs

Songs facilitate the development of listening comprehension and language retention by offering
repeated exposure to vocabulary within meaningful contexts (Schoepp, 2001).

Songs and song lyrics have proven to be a very effective and widely used form of
audio materials in language acquisition and particularly for enhancing lessons and abilities
among English language learners globally (Engh, 2013; Murphey, 1990). Songs are examples
of human speech because they contain linguistic features that are frequent and actual English
discourse, including pronunciation, rhythm, stress, and intonation patterns (Richards, 2008;
Field, 2008). Like other audio and audiovisual resources intended for language acquisition
and instruction, songs provide a distinctive and contextualized linguistic experience the
language learners may easily recognize, facilitated by the incorporation of rhythm and

melody (Urbaite, 2025 ; Medina, 1993).
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> Podcasts

Podcasts have been highlighted as useful audio material for assisting English as a
foreign language (EFL) learners to develop their listening abilities due to their authenticity,
flexibility, and potential to interest learners (Rosell-Aguilar, 2007; Abdous et al., 2009). This
is due to its digital format, which covers a variety of topics, allowing learners to be exposed to
real language use, which usually goes unnoticed in language textbooks (Tomlinson, 2011). By
listening to podcasts several times, learners may gain critical abilities such as predicting what
to listen to, generating inferences through context, understanding main ideas, and detecting
discourse features, which can assist them to become better listeners (Vandergrift& Goh,
2012). Furthermore, podcasts can help learners to become more motivated to listen and learn
the language based on their interests (Rosell-Aguilar, 2007). Regular exposure to podcasts
enhances learners' listening strategies, including prediction, inference, and selective attention,
thereby contributing to more effective listening comprehension (Abdous et al., 2009).

> Audio books

Audio books, as a type of audio material, play an important role in helping the
development of listening comprehension skills in EFL learners by providing extended
exposure to spoken input (Chang & Millett, 2013; Renandya & Farrell, 2011). Learners listen
to audio books while reading the related text; they are exposed to new vocabulary and start
discovering links between the physical forms of words that exist only in their auditory lexicon
(Field, 2008). For instance, listening to the story repeatedly will help the learner identify the
individual sounds, the connected sounds, and the sentence structures while at the same time
understanding the meaning of the story (Vandergrift & Goh, 2012). Thus, helping the bottom-
up and top-down listening skills (Richards, 2008; Field, 2008). Furthermore, the use of audio

books will also promote learners’ autonomy, as the learner will have the freedom to listen to
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the books anywhere and anytime (Benson, 2011). Besides, the utilization of audio books will
also create an environment where the learner will improve his or her listening comprehension.
Therefore, the adoption of audio books can provide EFL learners with access to real English
while also enhancing their auditory understanding, pronunciation, and communicative
abilities (Renandya & Farrell, 2011; Tomlinson, 2011).
* Importance of Audio Materials

Audio materials play a significant role in language learning because they enhance
listening comprehension, improve pronunciation and intonation, support vocabulary
acquisition, increase learners' motivation and engagement, develop cultural and contextual
awareness, promote cultural reflection and dialogue, strengthen listening strategies and
cognitive skills, build critical thinking, and improve problem-solving abilities. Learners are
exposed to realistic spoken language incorporating actual speech patterns and accents (Field,
2008; Richards, 2008); for example, hearing constructions like "gonna™ and "wanna" repeatedly
helps learners understand casual everyday English. Improving predictive and inferencing skills
supports learners in understanding vocabulary, grammar, and meaning based on context and
prior knowledge (Vandergrift & Goh, 2012; Rost, 2011). Learners can also imitate audio
recordings by repeating sentences immediately after hearing them. For example, listening to
podcasts and then repeating phrases aloud allows learners to practice stress, pauses, and pitch.
According to Murphey (1990), songs combine linguistic input with rhythm and melody,
making it easier for learners to remember pronunciation and sentence patterns. This practice is
supported by pronunciation training research emphasizing repetition and auditory imitation in
second language learning (Celce-Murcia et al., 2010; Thomson & Derwing, 2015). In addition,
audio materials frequently include repeating words and phrases, particularly in songs or
dialogues. Repetition assists learners in concentrating on vocabulary and facilitates the
integration of words into long-term memory (Nation, 2013; Webb & Nation, 2017).
Furthermore, audio materials increase learners' motivation and engagement by promoting

active participation. Teachers can create activities with the provided audio materials, including
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listening quizzes, fill-in-the-blank exercises, and discussions that encourage learners to engage
actively and remain attentive throughout listening tasks. According to Rebecca L. Oxford
(1990), motivation is an essential condition for successful language learning. This is further
supported by motivational theories in language learning, which emphasize task-based
engagement and learner interest (Dornyei, 2001). Audio materials also develop cultural and
contextual awareness by exposing learners to cultural expressions, idioms, slang, varied
accents, and communication styles. They further promote cultural reflection and dialogue by
helping students become familiar with cultural differences and similarities while increasing
awareness of different cultures (Gilmore, 2007; Byram, 1997; Kramsch, 1993). Moreover,
listening exercises allow learners to focus their attention on sounds, words, and concepts.
Audio materials assist learners in developing attention and concentration, which are essential
cognitive skills for interpreting language (Vandergrift & Goh, 2012; Field, 2015). When
learners listen to a story, a discussion, or an interview, they analyze the information presented
to them. This practice promotes critical thinking, which is essential for understanding language
and interpreting its meaning in relation to their knowledge base (Bloom et al., 1956; Anderson
& Krathwohl, 2001). Likewise, when learners participate in listening exercises, they are often
exposed to unexpected or unfamiliar words and concepts that encourage them to use critical

thinking to enhance their problem-solving abilities (Vandergrift & Goh, 2012; Buck, 2001).

* Challenges of Using Audio Materials

Despite their many advantages, audio materials also present several challenges for EFL
learners. Learners can have difficulties in decoding what is said to them through spoken
language because of the differences in how people produce their speech sounds, including
intonation, stress patterns, vowel reduction, consonant articulation, and connected speech
phenomena such as linking, assimilation, and elision (Buck, 2001; Field, 2015). In addition, a
lack of vocabulary knowledge makes it difficult for learners to comprehend the main ideas,

details, and overall meaning of audio materials. Learners with limited vocabulary may also
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experience difficulty understanding idiomatic expressions, phrasal verbs, and slang, while the
authenticity of audio materials can be particularly challenging for those with limited lexical
resources (Nation, 2013; Laufer & Nation, 1999). Furthermore, EFL learners frequently
encounter difficulties maintaining concentration during extended listening tasks, especially
when the audio is long or monotonous (Goh, 2000; Field, 2015). Rapid speech, complex
vocabulary, and unfamiliar topics can increase cognitive load, making it difficult for students to
maintain focus (Buck, 2001; Sweller, 2011). Moreover, a lack of active listening strategies,
such as taking notes, anticipating content, or summarizing, may result in passive listening,

misunderstanding, and lower levels of comprehension (Vandergrift, 2003; Goh, 2008).

Conclusion

After considering the function of audio materials in the development of listening
comprehension skills in EFL learners, it is clear that audio materials provide learners with a unique
chance to develop their listening skills. It was evident from the reviewed literature that different types
of audio materials play an important role in improving listening comprehension by providing learners
with engaging language input. In addition, these materials assist in developing pronunciation,
vocabulary, and listening skills of learners while motivating them. Generally, audio materials play an
important role in developing listening comprehension skills in EFL learners. However, although many
studies have investigated the role of audio materials in EFL learning, there have not been enough
studies regarding the unigue role of English song lyrics in improving listening comprehension skills
and the perception of these materials by both learners and teachers in EFL classrooms. This gap forms

the basis of the current study.
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Chapter Three

Research Design and Methodology

Introduction
This chapter provides a comprehensive description of the research methodology adopted in this
study. It outlines the mixed-methods approach employed to address the research objectives and answer
the research questions. The chapter also presents the research design, describes the sample of
participants involved in the study, and details the data collection tools and procedures used. Finally, it
explains the methods of data analysis applied to interpret the collected data and test the study's

hypotheses.

Method

This study aims at investigating the use of song lyrics in the development of listening
comprehension skills for English as foreign language (EFL) learners. Descriptive research
focuses on describing the current status of a phenomenon. It is commonly used in education
and the behavioral sciences to examine and document existing conditions. Basically, its value
rests on the premise that problems can be solved and practices improved with observation,
analysis and description, it supplies qualitative and quantitative data that describe what is
happening in nature at a single point in time (Koh & Owen, 2000).

It is an existing situation based description approach that tries to find solutions. The
researchers think this two mixed methods are the best to construct develop effective listening
ability for the masters one EFL learners at Chadli Ben Djedid University. In order to answer
the research questions and test the hypotheses, researchers have utilized mixed methods in
collecting data. The researchers in integrated mixed methods use both qualitative and
quantitative data collection tools because this enables the strengths of both types while
strengthening the weaknesses to give a deeper understanding of the particular phenomenon

studied (Schoonenboom, 2023).
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Participants

Participants are an essential component of any successful and effective human subject
study. In order to test the progress of EFL listening comprehension skills through song lyrics,
the researchers decided to focus on Master's one university students. By this stage in their
academic training, these students have an established linguistic baseline paired with a high
level of cognitive ability that enables them to read the various phonic, stylistic, and cultural
qualities embedded within authentic musical texts .This was also because this selection
corresponds to those students who were already exposed to formal teaching of English for a
number of years during their academic path; As mentioned earlier, first-year Master's EFL
students were chosen because their prolonged exposure to the English language has enabled
them to progress from basic auditory recognition to a more sophisticated level of listening
comprehension, more semantically deep. There are a number of reasons why this theme of

using song lyrics is particularly prompted for students at the university level.

» Affective Filter Reduction: With high levels of academic anxiety, advanced
university students would greatly benefit from an authentic music as a highly
motivating and low-stress teaching tool with little cognitive load.

» Acoustics & Lexical Complexity: While lower-level dialogues have simpler
sentence structures, song lyrics involve natural phenomena (e.g. connected
speech, elision, different accents and idioms) that more than fit the bill for

advanced listening objectives usually found at the Master level.

This study centres on the target population whose scopes are students of Master one in
chadli BenDjedid university, and comprise a range of English proficiency levels since they

come from their own track. The population also extended to include university professors,
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who were well involved in the goal and pedagogical purpose of this research.

Students’ Sample

The study employed a convenience sampling technique. A total of (32) out of (88)
Master's one students at chadli ben djedid university during the academic year (2025—-2026)
have been chosen as the sample. The researchers decided to work with this particular number
of students to create a single, representative group, allowing for a more concentrated and
controlled inquiry of the intervention. The sample includes (8) males and (24) females aged
(21) years old and above, all of whom voluntarily consented to participate in the study. In
addition to being highly meta cognitive aware as advanced university students, they are also
conscious of their needs and deficiencies in listening comprehension, especially when it
comes to practical, fast-paced auditory input. Having successfully completed several years of
formal English tertiary education, they have nearly identical learning backgrounds and are
completely used to the demanding academic expectations of university courses. It is crucial
to note that although this single-group sample is currently unified under the same Master's
program curriculum; it brings together individuals from various undergraduate backgrounds,

guaranteeing a broad mix of baseline listening proficiencies.

Teachers’ Sample

This sample consists of eleven (11) university EFL teachers from ChadliBendjedid
University - El Tarf -. The researchers are fully aware of the limited number of participants;
however, this is due to some unavoidable field constraints. In fact, a significant number of
faculty members expressed an unwillingness or lack of time to participate, resulting in a high

non-response rate .



Investigating the role of lyrics in developing the listening comprehension among EFL learners
27

This sample consists of eleven (11) university EFL teachers from ChadliBendjedid
University - El Tarf -. The researchers are fully aware of the limited number of participants;
however, this is due to some unavoidable field constraints. In fact, a significant number of
faculty members expressed an unwillingness or lack of time to participate, resulting in a high
non-response rate . The sample ultimately included a total of (8) females and (3) males as
participants. All the instructors in this sample had between (2) to(10)+ years’ experience
teaching university-Level . They all were able to provide important insight based on their

experiences with teaching and meeting the authentic linguistic needs of Master's students.

Data Gathering Tools and Procedures

Throughout this descriptive mixed-methods study, data were collected using both quantitative
and qualitative data collection instruments. Specifically, two questionnaires containing closed-ended
and open-ended questions were designed for first-year Master's EFL students and their teachers at
Chadli Bendjedid University. The closed-ended questions generated quantitative data to identify
patterns and trends in participants’ responses, whereas the open-ended questions provided qualitative
insights into their opinions, experiences, and explanations. One of the main objectives of this study
was to explore teachers' and students' attitudes toward the integration of authentic English song lyrics
in developing listening comprehension skills. According to Marshall (2005), questionnaires and
attitude scales are reliable instruments for measuring abstract constructs such as perceptions and
attitudes. By combining quantitative and qualitative items, the questionnaires enabled the researchers
to obtain both measurable evidence and in-depth insights, making them an appropriate data collection

tool for this mixed-methods study.

Students’ Questionnaire

A questionnaire of twenty-four (24) close-ended and open-ended questions distributed
over five sections was administered to thirty-two (32) Master's one university students at

ChadliBendjedid University.
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The students' questionnaire was organized into five sections to address the objectives
of the study. The first section gathered participants' demographic information, including age
and gender. The second section explored students' attitudes toward learning English through
song lyrics by examining their perceptions, motivation, and overall feelings about using lyrics
as a language learning tool. The third section focused on students' perceptions of the
effectiveness of song lyrics in improving listening comprehension, particularly their role in
decoding spoken language and overcoming listening difficulties. The fourth section
investigated the perceived impact of song lyrics on broader language development, including
vocabulary acquisition, exposure to connected speech, and awareness of idiomatic
expressions. Finally, the fifth section invited students to provide suggestions on how English
song lyrics could be integrated into university EFL classrooms. The questionnaire included
both closed-ended questions, which generated quantitative data, and open-ended questions,
which allowed participants to express their opinions and provide detailed qualitative insights.
Since the participants were first-year Master's EFL students with an advanced level of English
proficiency, the questionnaire was written using appropriate academic language to match their
linguistic competence. The questionnaire was administered to the students during their
regularly scheduled class session these students completed the entire questionnaire and took
approximately (10) to (15) minutes to respond , and they were cooperative and enthusiastic

throughout the process, displaying a professional and positive attitude.
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Teachers’ Questionnaire

The process of collecting data from this questionnaire was carried out through various
stages, including designing the questionnaire, identifying the distribution places within the
university department, reminding the teachers of the submission deadline from time to time,
and finally collecting the completed forms. The eleven (11) university EFL teachers at
ChadliBendjedid University received printed copies of the questionnaire by hand, with each
of the teachers' surveys consisting of fourteen (14) questions grouped into six (6) different

categories according to the measured dimensions of this research project.

Section one: Background Information: This section allows the collection of

professional information such as academic credentials and teaching experience.

Section two: Impact of Song Lyrics in Boosting EFL Listening Skills: This section
assesses the instructors' opinions on the effect of music on acoustic decoding, sub-skills

development, and auditory comprehension.

Section three: Attitudes Toward Using Song Lyrics: Explores the teachers’
personal and professional disposition, openness, and psychological receptivity toward

incorporating non-traditional authentic audio into an academic curriculum.

Section four: Pedagogical Practices: examine the methods that music is currently
being used by teachers as a teaching tool and how teachers envision using music in the future

for their students when conducting listening comprehension classes.

Section five: Challenges and Limitations: highlights the limitations and obstacles

that teachers face when trying to incorporate music into their teaching practice.
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Section six: Evaluation and Effectiveness: this section assesses the teacher's
assessment of long-term outcomes, grading criteria and overall pedagogical return on
investment from using lyrics to improve advanced listening.

The questionnaire was comprised of two types of questions; closed-ended and open-ended
questions. The closed-ended questions provided the opportunity for both qualitative and
quantitative data to be collected. Closed-ended questions provide a simple way to quickly and
easily quantify results (using checkboxes). The open-ended questions allow participants to
explain their thoughts, feelings, and experiences with regard to their classroom, profession,
and personal complaints and will provide the basis for descriptive qualitative data. In order to
provide respondents with a context for their survey responses, the researchers provided
background information about the study and its goals. The researchers informed the
respondents that their information will remain anonymous, that their name or the source of
their data collection will not be published, thus ensuring that the respondent’s data will be free
from any type of institutional bias. Therefore, the researchers ensured the integrity of the data

and that the respondents' data will be without bias.

Conclusion
To sum up, this chapter focused on the research methodology that was followed to investigate
the pedagogical utility of song lyrics in advanced listening comprehension .An explanation of
the mixed-methods as the foundational framework for data collection was given. The targeted
participants and samples were described in detail, and the design and administration
procedures of the data collection instruments were thoroughly discussed. In the next chapter,
the gathered quantitative and qualitative data will be revealed, analyzed, and interpreted in

order to attain the central intent of this study.
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Chapter Four

Analysis of Data (Results)

Introduction
This chapter is devoted to showing the results of the data obtained from the two
questionnaires provided to students and teachers to evaluate the impact of using song lyrics on
enhancing learners listening comprehension skills in the English language learning process.

Furthermore, the findings are analyzed and explained using tables, percentages, and graphs.
Analysis of students’ questionnaire

Section 1: Background Information

Q1: Gender

M Male

Figure4.1.Students Gender

As it shown in the figure 4.1, Students Gender .The results indicate that females’
participants constitute the majority of the sample representing (75%), while male participants
account for (25%).This may imply that females are better represented in the study population

due to their increased level of interest and involvement in the learning process.
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Q2: Age

M From 21 to 23
1 24 or more

Figure 4.2.Students’ Age

The age of the students is divided into two (02) categories. The first category range
from 21 to 23 which represented (85%), and the second one is from 24 years old or more,
which represented (15%) of the whole .The result denote that the students belonging to this
age group (21-23) are more exposed to modern learning techniques and authentic materials
like song lyrics, which will have a positive effect on their listening comprehension
development.

Section 2: Students attitudes toward learning English through lyrics
Q3: Which language skill do you find easy to learn

Table4.1.Students Beliefs about the easiest skill to learn

Option Number Percentage%
Writing 4 12.5%
Reading 9 28.1%
Speaking 6 18.8%
Listening 13 40.6%
Total 32 100%
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Figure4.3.Students’ beliefs about the easiest skill to learn

The table and the figure above reveal that listening is the easiest skill to learn to 13

students with a percentage of (40.6%).Reading took (28.1%) of the votes, speaking skill took

(18.8%) , and writing took (12.5%). The responses indicate that most students perceive

listening comprehension as an easy language skill.

Q4:How would you evaluate your listening comprehension level?

Table 4.2.Students beliefs about their Listening level

Options Number Percentage%o
Excellent 9 28.1%
Good 22 68.8%
Average 1 3.1%
Weak 0 0%
80.00%
20.00% 68.80%
. ()
60.00%
50.00%
40.00%
30.00% 28.10%
. ()
20.00%
0,
10.00% 3.10% 0.00%
0.00%
Exellent Good Average Weak

Figure 4.4.Students’ Beliefs about their listening level
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The table and the figure above show that the majority of the students (22 students ),
evaluated their listening ability as good , representing (68.8%),while (9 students) 28.10%
considered their level to be Excellent .In addition ,only 3.1%(1 student) voted their listening
level as average , while none of the students rated themselves as weak (0%).The numbers
indicate that the level of the majority of students is above the Good .

Q5: Which listening comprehension styles and type you are familiar the most with

Table 4.3 Listening comprehension style that students familiar the most

Options Number Percentage%o
Appreciative 4 12.5%
Empathetic 6 18.8%

Critical 3 9.4%

Comprehensive 19 59.4%
/U.UU%
60.00%
50.00%
40.00%
30.00% 59.40%
20.00%
10.00% 0
U.UU% ) ) )
Appreciative Empathetic Critical Comprehensive

Figure 4.5. Listening Comprehension style that students familiar the
most

The responses to this question are reflected in Table 4.3 and the bar chart above
reveal that the most preferred listening comprehension style among students is the

comprehensive approach , representing (59.4%) of the participants. This shows that learners
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largely focus on understanding and interpreting the message delivered by the speaker. While
(18.8%) of the students reported being familiar with the empathic listening style, indicating
their capacity to comprehend the speakers emotions. Moreover, (12.5%) of the students chose
the appreciative listening method, which means that some learners prefer to listen for fun and
personal curiosity. However, the critical listening style had the lowest percentage
(9.4%),showing that just a minority of learners analyze and evaluate critically when listening.

Q6:What type of Audio Materials you use the most?

All of them

Audiobooks

Podcasts

Songs

0.00% 10.00% 20.00% 30.00% 40.00% 50.00%

Figure 4.6.Type of Audio Materials most frequently used by Student

This figure demonstrates what kind of audio materials are used by students. As seen
in the figure above that songs are the most commonly used audio material (15 students)
representing (46.9%)of all participants. Podcasts came in the second with 13 students
(40.6%) indicating that a considerable number of students use them to improve their listening
comprehension abilities. Furthermore,(37.5%) 12 students stated that they used various kinds
of audio materials, indicating an interest for varied auditory recourses. On the other hand
,Audio books had the fewest answers only 4 students representing (12.5%).These findings
imply that students prefer entertaining and engaging audio materials, especially songs and

podcasts, to improve their listening skills.
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Q7:Do songs lyrics help you understand spoken English better?

Table 4.4.Students attitudes toward songs lyrics as a tool for understanding spoken

English
Options Number Percentage%o

Strongly Agree 12 37.5%
Agree 15 46.9%
Neutral 5 15.6%

Disagree 0 0%

Disagree 0%
0 10 20 30 40 50

Figure 4.7.Students attitudes toward song lyrics as a tool for understanding spoken

English

According to the result recorded in the above table and bar chart ,the majority of the
students believe that song lyrics help them to increase their listening skills. It was found that a
considerable number of students chose Agree which representing (46.9%),and the others
chose strongly agree representing (37.5%).0n the other hand,(15.6%)of the students indicated
neutral attitudes regarding this particular topic, while none of the respondents expressed

disagreement with the provided data. The results indicate that the majority of the students
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consider song lyrics to be an effective and engaging method for enhancing their understanding

of spoken English and developing their listening skills.

Q8:Do you think songs make English learning more interesting?

Table 4.5.Students perceptions of songs as an interesting tool for learning English

Options Number Percentage%o
Strongly Agree
12 37.5%
Agree

14 43.8%
Neutral

6 18.8%
Disagree

0 0%

Disagree 0%

Neutral 18.80%

Agree

strongly agree

0.00% 10.00% 20.00% 30.00% 40.00% 50.00%

Figure 4.8. Students’ perceptions of songs as an interesting tool for learning English

The data in table 4.5 and figure 4.8 show that the majority of the students have
favorable attitudes towards the utilization of songs in the process of learning English. Out of a
total sample size, (43.8%) of the respondents agreed while (37.5%) strongly agreed that songs

make English studies interesting. On the other hand,(18.8%) of the students expressed neutral
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opinions ,and none of the respondents disagree. This indicates that songs are essential in

enhancing motivation and engagement in English learning.

Q9:Do teachers use songs in your English classes?

70%

60%

50%

40%

30%

20%

10%

AlQPays Sometimes Rarely Never

Figure 4.9.Teachers use of songs in English language classes

The responses presented in figure 4.9 indicate that the teachers do not use any songs
in their English classes at all, accounting for (59.4%) of the participants .This was followed
by the second result in which (21.9%) of the students claimed that the songs were employed
rarely by teachers, and (18.8%)of the respondents pointed out that songs were used sometimes
by the teachers in their lessons. Furthermore, none of the students claimed that songs were
always used in their English classes. From the above findings ,it can be seen that the use of
songs as an aid in learning English is still low even though they have been proven to be

beneficial and inspiring.
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Section 3: Song lyrics and listening comprehension
Q10:when listening to English songs, do you try to understand the lyrics?

Table 4.6.Students engagement with English song lyrics while listening

Options Number Percentage%o

Always 17 53.1%

Often 11 34.4%

Sometimes 3 9.4%

Never 1 3.1%

60.00%

50.00%

40.00%

30.00%

20.00%

10.00%

0.00%
Always Often Sometimes Never

Figure 4.10.Students engagement with English song lyrics while listening

The responses presented in figure 4.10 shows that the majority of learners actively
try to understand the lyrics while listening to English songs. Almost one half of the
respondents (53.1%),claimed that they always try to comprehend the lyrics;34.4% answered
that they usually (Often) do this . This shows that the most learners have high levels of

engagement with the language aspects of songs and consider them to be more than just for
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fun. On the other hand, only (9.4%)of students try sometimes to understand what is being said
in the lyrics , while an extremely low number of learners’ (3.1%)do not attempt to achieve
this goal. These results demonstrate that English songs are effective in catching the interest of
learners and lay contribute to language skill improvement.

Q11:Lyrics help me improve my listening comprehension

Table 4.7.The role of lyrics in improving listening comprehension skills

Options Number Percentage%o
Strongly Agree 11 34.4%
Agree 19 59.4%
Neutral 2 6.3%
Disagree 0 0%
70.00%
59.40%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%
0
0.00%
Strongly Agree Agree Neutral Disagree

Figure 4.11.The role of lyrics in improving listening comprehension skills

The data in the table 4.7 and the Figure 4.11 show that the attitude of the majority of
students towards the use of lyrics for the purpose of enhancing listening skills is positive .The

highest number of students who supported the statement accounted for (59.4%)
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Additionally,(34.4%) of learners strongly agreed that the lyrics help improve listening skills.

This information reflects the belief that lyrics serve as a useful means that contributes to the

development of listening comprehension skills. However,(6.3%)of students had neutral

regarding the topic at hand, whereas not a single one was against the role of lyrics in listening

comprehension .This indicates the high level of acceptance of the idea about the effectiveness

of lyrics in listening comprehension .

Q12:Songs help me recognize English pronunciation and accents.

Table 4.8.Students views on using songs to recognize English pronunciation and accents

Options Number Percentage%o
Strongly Agree 12 37.5%
Agree 18 56.3%
Neutral 2 6.3%
Disagree 0 0%
Disagree 0%
Neutral
Agree
Strongly Agree
0.00%  10.00% 20.00% 30.00% 40.00% 50.00%  60.00%

Figure 4.12.Students views on using songs to recognize English pronunciation and

accents
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According to the results recorded in the above table and figure, many students have a

positive attitude towards the importance of using songs to improve pronunciation and accents

awareness. Most of the respondents (56.3%) , who are 18 respondents agreed to the

statements. On the other hand (37.5%) ,who are 12 respondents strongly agreed with the

statement. The results show that many students recognize the value of using songs to improve

their English pronunciation and accent awareness. While, only a few students

(6.3%),accounting for 2 respondents picked a neutral option, demonstrating low levels of

ambiguity about the efficacy of songs for improving English pronunciation and accent.

Finally, no responder disagreed to the statement. Based on the above results, it can be

concluded that many students acknowledge the use of songs in improving pronunciation and

accent English.

Q13:Listening to songs helps me remember English words more easily

Table 4.9.Students attitudes toward songs as a tool for memorizing English words

Options Number Percentage%o
Strongly Agree 11 34.4%
Agree 15 46.9%
Neutral 6 18.8%
Disagree 0 0%
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Disagree0%
Neutral 18.80%
Agree 46.90%
Strongly agree 34.40%
0.00%  10.00% 20.00% 30.00%  40.00%

50.00%

Figure 4.13.Students’ attitudes toward songs as a tool for memorizing English words

The data in the table 4.9 and figure 4.13 show that the dominant opinion was agree
15 respondents with a percentage (46.9%), followed by Strongly agree 11 respondents
(34.4%).The fact that (81.3%) of all respondents supported the statement indicates clear
agreement on its validity.Meanwhile,6 respondents (18.8%) chose Neutral, indicating that
some participants were neither in favor or nor against the statement, perhaps as a result of
their lack of knowledge or uncertainty about it. Finally, none of the participants selected
Disagree(0%) ,indicating that nobody was against the statement. The findings shown above

clearly demonstrate the presence of a positive mindset toward the statement under

consideration.

44
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Q14:How often do you listen to English audio materials (Podcasts, videos, songs)?

Table 4.10.Frequency of students listening to English audio materials (podcasts, videos’,

songs)
Options Number Percentage%o
Daily 16 50%
Weekly 9 28.1%
Occasionally 7 21.9%
Never 0 0%

B Daily
B Weekly
Occasionally

M Never

Figure 4.14.Students’ frequency of listening to English audio materials (podcasts, videos,

songs)

The table and the figure above show that most respondents frequently use English
audio materials. A large number of students, accounting for 16(50%of the total),stated that
they listen to English audio materials every day ,which is the highest frequency among others.
It means that the respondents frequently get exposed to the English language via listening to

podcasts, videos, or songs. Therefore; half of the learners incorporate English listening
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material in their everyday routines. Furthermore, 9 students (28.1%) who use English audio
materials weekly, showing a moderate level of engagement, whereas 7 learners (21.9%)
listened to the materials occasionally. Notably, none of the participants chose never, implying
that all learners use audio materials, even once in a while. Overall, the results have shown a
generally positive trend in engaging with audio content, as more than three-quarters(78.1%)
of the students said that they listen to English audio materials on a daily/weekly basis.
Q15:What difficulties do you face when listening to English songs?

This open-ended question was specifically formulated with as intention of
investigating the views that the students hold regarding the challenges that they experience
while listening to English songs. It will provide in-depth answers which will lead to
identification of the major challenges that they encounter when they listening.

Students’ answers:

An analysis of the students' responses reveals that they encounter several challenges
when listening to English songs. The most frequently reported difficulty concerns
pronunciation and accent variation. Many participants explained that singers often pronounce
words unclearly, modify their pronunciation to match the rhythm or rhyme, or use unfamiliar
accents, making it difficult to recognize and understand the lyrics. Another common obstacle
is the fast pace of songs, particularly rap music, which prevents learners from processing the
lyrics effectively. Students also identified unfamiliar vocabulary, slang, idiomatic expressions,
and connected speech as factors that hinder comprehension. In addition, some participants
noted that background music can mask the lyrics, further reducing intelligibility. One
respondent also highlighted the challenge of phonetic ambiguity, explaining that distorted
pronunciation often requires relying on top-down processing to infer meaning, which may
result in misunderstandings. Overall, these responses indicate that although English songs can
be valuable learning resources, linguistic and acoustic features such as rapid delivery, altered
pronunciation, accent diversity, and unfamiliar lexical items may pose considerable

challenges to learners' listening comprehension.
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Section 4: Effect of lyrics on language development
Q16:Song lyrics help me learn new vocabulary

Table 4.11. Distribution of responses on the role of song lyrics in learning new

47

vocabulary
Options Number Percentage%o
Strongly Agree 14 43.8%
Agree 17 53.1%
Neutral 1 3.1%
Disagree 0 0%

Disagree 0

Neutral '{,

o

Agree

Figure 4.15.Students’ perceptions of vocabulary learning through song lyrics
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From the results presented above in the table 4.11 and the figure 4.15, it can be stated
that the overall opinion of the significance of song lyrics for vocabulary acquisition is rather
positive. A significant number of the participants responded by selecting the Agree category
(53.1%) and Strongly Agree category (43.8%). Therefore, it can be said that students
generally view song lyrics as a good medium for learning new words. Very few participants
were found to have selected the Neutral option (3.1%) and 0% selected Disagree.

Therefore, from the results provided above, it is clear that there is a general agreement that the
role of song lyrics in vocabulary learning is beneficial.
Q17:Song lyrics help me understand grammar structure

Table 4.12.Distribution of responses on the role of song lyrics in understanding

grammar structure

Options Number Percentage%o
Strongly Agree 0 0%
Agree 6 18.8%
Neutral 19 59.4%
disagree 7 21.9%

M Strongly agree Agree [ Neutral ™ Diagree

19%

59%

Figure 4.16.Students’ perceptions of learning grammar structures through song lyrics
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According to the findings, there is general uncertainty with regard to the perception
of the role played by song lyrics in learning grammar structures. Most of the respondents
(59.4%) opted for Neutral, which shows that the students neither agree nor disagree that song
lyrics can aid in the process of learning grammar structures. On the contrary, 18.8% of the
respondents went for Agree, meaning that fewer students think that song lyrics can help in the
development of grammatical structures. On the other hand, 21.9% of the respondents opted
for Disagree, while none of the respondents agreed strongly (0%). Such an outcome clearly
shows that song lyrics cannot be viewed as a very effective tool when it comes to learning
grammar structures as compared to other skills like vocabulary and listening comprehension.
To sum up, it can be assumed that there is uncertainty concerning the ability of songs to help

in the development of grammar knowledge among learners.

Q18:Songs increase my interest in learning English
Table 4.13.Distribution of responses on the role of songs in increasing interest in

learning English

Options Number Percentage%o
Strongly Agree 8 25%
Agree 18 56.3%
Neutral 6 18.8%
Disagree 0 0%
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Figure 4.17.Students’ interest in learning English through songs

According to the results recorded in the above table and figure, that the attitude of the
students towards the role of songs in the increase of students' interest to learn English is
generally positive. The largest group of respondents agreed (56.3%) and strongly agreed
(25%) with the assumption that songs were helpful in motivating and engaging students to
learn the language. Meanwhile, 18.8% of the total number of the respondents opted for the
neutral position, which means that these students were neither strongly positive nor negative
in their opinions regarding the importance of the role played by songs in motivating students
to learn English. Finally, no respondents disagreed (0%), which implies that the respondents
had no negative attitudes towards the role of songs. These findings indicate that songs are
essential motivators in promoting the learning interest of the students.

Q19:Songs develop cultural and contextual awareness, critical thinking, and increase
problem-solving abilities
Table 4.14.Responses on the role of songs in developing cultural and contextual

understanding
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Disagree

Neutral

Agree

Strongly agree
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Figure4.18.Students perceptions of the role of songs in
developing cultural awareness, critical thinking, and problem-

As demonstrated in the table and the figure above, the views of the majority of
students towards the significance of songs in terms of cultural and contextual awareness and
critical thinking were positive. The majority of the students (46.9%) agreed, while 37.5% of
the students remained neutral. On the other hand, 15.6% of the respondents strongly agreed,
while none of the respondents (0%) disagreed with the statement.

This demonstrates that most of the students acknowledge the significance of songs as a
teaching tool in relation to not only language but also development of awareness and critical
thinking skills among others. Nevertheless, a number of neutral responses suggest that some

students are uncertain on whether songs help improve those skills.
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Q20: What are the challenges of using audio materials ,particularly songs in EFL
classrooms?

This open-ended question has been designed for studying learners' perceptions about
the problems that accompany the use of audio materials in the EFL class setting especially
songs. The focus is on the major linguistic, cognitive and acoustic problems that may pose
difficulties to learners' comprehension and language acquisition process.

Students answers

An analysis of the students' responses reveals that they perceive several challenges
related to the integration of English songs into EFL classrooms. The most commonly reported
difficulties are linguistic, including fast-paced lyrics, unclear pronunciation, unfamiliar
vocabulary, slang, idiomatic expressions, non-standard grammar, different accents, and reduced
forms, all of which make understanding song lyrics more difficult. Students also pointed out
that background music and poor sound quality can distract them and reduce their concentration
during listening activities. In addition, some participants emphasized pedagogical challenges,
noting that the effectiveness of songs depends on selecting materials that are appropriate,
relevant to lesson objectives, and suited to learners' language proficiency. They further
explained that students may lose interest if the chosen songs do not match their musical
preferences or are perceived as unrelated to the course content. Institutional and technical
constraints were also identified, including limited class time, insufficient teaching materials, a
lack of equipment such as microphones and language laboratories, and a rigid university
curriculum that leaves little room for integrating authentic audio resources. Finally, a few
students indicated that beginners may require subtitles to fully understand song lyrics, while
others believed that songs are more suitable for informal language than for academic English
instruction. Overall, these findings suggest that although students recognize the educational
value of English songs, their successful classroom implementation depends on careful material

selection, adequate resources, and effective instructional planning.
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Section 5: Students’ suggestions

Q21:Do you think teachers should use songs in English classes?

B Yes M No M Maybe

43.8%

Figure 4.19.Students’ opinion on the use of English songs in the classroom

The results show that the students have a relatively positive attitude towards using
English songs in the classroom. The number of students who answered “Yes” (53.5%) is a
clear indication that they are ready to use songs in teaching. A large number of respondents
(43.8%) gave the answer of “Maybe” which means that the value of using songs for learning
can depend on some factors. A very small proportion of respondents (3.1%) responded “No”.

Therefore, it can be concluded that English songs can be used as a useful teaching aid if used

properly.

Q22:Do you think song lyrics should be used in listening lessons?
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HYes ENo © Maybe

Figure 4.20.Students’ perceptions of using song lyrics in listening lessons

As can be seen from the figure above, students are strongly in favor of the use of
song lyrics in listening lessons. The majority of the respondents chose “Yes” (87.5%) to show
their strong agreement on pedagogical value. Very few chose “No” (3.1%), indicating little
opposition to their use. In contrast, a smaller group selected “Maybe” (9.4%) suggesting some
uncertainty about its effectiveness depending on the instructional context and implementation.
Overall, the results show that there is a common agreement on the use of song lyrics in

listening activities as they are considered to be a good and interesting learning material.

Q23:1In your opinion, songs are an effective tool for learning English.
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Table 4.15.Distribution of responses on the effectiveness of songs as a tool for learning

English
Options Number Percentage%o
Strongly Agree 11 34.3%
Agree 15 46.8%
Neutral 6 18.7%
disagree 0 0%

50.00%
45.00%
40.00%
35.00%
30.00% —
25.00% —
20.00% —
15.00% —
10.00% —

5.00% —

0.00%

Strongly agree Agree Neutral Disagree

Strongly agree M Agree M Neutral M Disagree

Figure 4.21.Students’ perceptions of the effectiveness of songs in learning English

Students think songs are an effective way to learn English as shown in the table and
figure. Most of the responses were Agree (46.8%) followed by Strongly Agree (34.3%)
showing high level of positive opinions on pedagogical value of songs in language learning. A
smaller percentage of students (18.7%) chose Neutral, indicating some uncertainty among a
small number of students. On the other hand, no people chose Disagree (0%) which means

unfavorable perceptions are not present.
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The results indicate that, in general, songs are an effective and interactive resource
for learning English and are generally considered to be useful for language learning
experiences.

Q24:What suggestions would you give teachers who want to use songs in English
lessons?
Students Answers

An analysis of the students' suggestions indicates that the effective integration of
English songs into EFL classrooms depends largely on careful material selection and
appropriate teaching strategies. Most participants recommended choosing songs with clear
pronunciation, simple vocabulary, understandable lyrics, and content that is suitable for
students' language proficiency and learning objectives. They also emphasized the importance of
avoiding songs containing inappropriate language, strong accents, or overly complex lyrics.
Many students suggested supporting songs with pre-, while-, and post-listening activities, such
as gap-fill exercises, vocabulary tasks, comprehension questions, discussions, and repeated
listening, to enhance listening comprehension and vocabulary acquisition. In addition, several
participants believed that using gestures, movement, or other interactive activities could
increase learners' motivation and reduce classroom anxiety. Students further stressed that
teachers should consider learners' musical preferences, learning styles, and willingness to use
songs in class, and some even suggested involving students in selecting the songs to increase
engagement. Finally, while participants viewed songs as a valuable resource for developing
listening skills, they agreed that songs should complement rather than replace other
instructional methods. Overall, the findings suggest that when carefully selected and
purposefully integrated into the curriculum, English songs can serve as an effective and

motivating tool for language learning.
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Analysis of Teachers’ questionnaire

Section 1: Background Information

Q1: How long have you been teaching English as a Foreign language?

M Less than 2 years M 2-5years B 6-10 years B More than 10 years

0%

Figure 4.22.Distribution of teachers according to their teaching experience

As it is shown in the figure above, a majority of the survey respondents (63.6%) is
composed of teachers with 2-5 years’ experience in teaching English as a foreign language.
Therefore, it can be suggested that the vast majority of the survey respondents have a
considerable amount of experience and are very familiar with classroom practices as well as
instructional methodologies. The remaining teachers are composed of (27.3%) of teachers
who have more than 10 years’ experience in teaching, indicating that there are a number of
highly-experienced instructors in the sample as well. There were only( 9.1%) of teachers that
stated they have would have between 6-10 years of experiences each and none of the teachers
had anything less than 2 years of teaching experiences. Ultimately, based on the data, it can be
concluded that the participants in the study have a considerable overall amount of teaching

experience and this could help support the reliability of their survey responses.
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Q2:How would you rate your learners overall listening proficiency?

Beginner

Advanced

Elementary0%6
27.3%

Intermediate
72.7%

Figure 4.23.Teachers’ Evaluation of learners overall listening proficiency

Figure 4.23 reveals Teachers Evaluation of learners overall listening proficiency. The
majority of the participants (72.7%), classified their student’s listening skills as being at an
Intermediate level. This shows that most students possess some degree of understanding of
Spoken English; however, they experience challenges when dealing with more complex
vocabulary; when listening to Speech at a faster Rate, or when having to comprehend Accents
that they are not familiar with. Conversely, 27.3% of the Participants rated their learners’
Listening Proficiency as being at an Elementary level which indicates that some students are
still experiencing difficulty in dealing with Basic Comprehension of Listening Skills. None of
the Respondents choose either the Beginner or Advanced levels indicating that the majority,
however, have Listening Proficiency skills that fall within the Elementary and Intermediate
levels. Based on the data, therefore, learners may be said to possess a Moderate level of

Proficiency in Listening Skills in regard to the English Language
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Section 2:Impact of song lyrics in boosting EFL listening skills

Q3:Students show better listening performance when using songs?

50.00%
45.00%
40.00%
35.00%
30.00%
25.00%
20.00%
15.00%
10.00%
5.00% 9.10%
0.00% 0%
Strongly agree Agree Neutral Disagree Strongly
disagree

45.50% 45.50%

Figure 4.24.teachers’ perceptions of students listening performance when
using songs

The figure above shows that teachers had a positive opinion toward using songs as a
means of enhancing their students' listening ability. A considerable number of teachers
surveyed (45.5%) expressed that they believed students showed improved listening ability
when taught with songs. Of these, another (45.5%) also agreed with this statement. Most
teachers believe that songs can significantly contribute to the development of a student's
ability to understand spoken language. Only nine percent of respondents could not form an
opinion about whether song use could improve students' listening abilities, which suggests
that they have uncertainty or indecisiveness about their ability to help. Furthermore, no
respondents expressed disagreement with statement regarding song use, indicating that from

the overall results, teachers support using songs in helping learners develop their listening.
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Q4:Songs help students recognize pronunciation and intonation?
Table 4.16.Teachers’ views on the use of songs to enhance students pronunciation and

intonation recognition

Options Number Percentage%o
Strongly Agree 3 27.3%
Agree 6 54.5%
Neutral 2 18.2%
Disagree 0 0%
Strongly disagree 0 0%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%
0.00% 0
Strongly Agree Agree Neutral Disagree Strongly
Disagree

Figure 4.25.Teachers’ views on the use of songs to enhance students’
pronunciation and intonation recognition

From the results presented above in the table 4.16 and the figure 4.25, it can be stated
that the majority of respondents (54.5% of total responses) reported agreements; next after
that was strongly agree (27.3% of respondents), indicating a substantial proportion of
instructors believe music can facilitate their learners' understanding about English
pronunciation and intonation patterns. Additionally, (18.2 %) were undecided regarding its

value as an instructional strategy. None (0%) of those surveyed had negative feelings toward
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using music to improve pronunciation and intonation skills for students. Overall, teachers
appear to agree that using songs is a good technique to assist students improve their
pronunciation and intonation.

Q5:Songs improve students’ vocabulary acquisition?

Table 4.17.Teachers’ responses on the role of songs in improving students vocabulary

acquisition
Options Number Percentage%o
Strongly Agree 3 27.3%
Agree 5 45.5%
Neutral 2 18.2%
Disagree 0 0%
Strongly disagree 1 9.1%
50.00%
45.00%
40.00%
35.00%
30.00%
25.00%
20.00%
15.00%
10.00%
5.00% .
0.00% T T T T 1
Strongly agree Agree Neutral Disagree Strongly
disagree

Figure 4.26.Teachers’ views on songs and students vocabulary acquisition

Data from the table and figure have shown that all the teachers responding to this

questionnaire had a generally positive perception regarding the role of songs in providing new
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words/expressions and assisting students in developing their vocabulary. A considerable
number of respondents said that they Agree (45.5%) and Strongly Agree (27.3%) with the
statement that songs are an effective teaching technique for vocabulary development. Almost
all respondents agreed that songs can help in both acquiring and practicing new vocabulary.
Indeed, almost 18% of respondents did not agree or disagreed with that idea. This can be seen
as a lack of experience from those teachers in incorporating songs in teaching vocabulary, or
maybe a lack of awareness about how effective songs are in vocabulary development. In any
case, only few respondents (9%) disagreed with the idea, and none of them just simply
disagreed. This shows that a big number of teachers realize the importance of songs and their
potential in vocabulary acquisition due to many opportunities to encounter vocabulary
through songs in various learning activities.
Section 3: Attitudes toward Using Song Lyrics

Q6:How frequently do you incorporate song-based activities in your teaching?

Table 4.18.Distribution of teachers responses regarding the frequency of incorporating

song-based activities in teaching

Options Number Percentage%o
Always 1 9.1%
Often 0 0%
Sometimes 8 72.7%
Rarely 2 18.2%
Never 0 0%
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80.00%
70.00%

60.00%

50.00%

40.00%

30.00%

20.00%
10.00%

0.00% i i

T T T T 1

Always Often Sometimes Rarely Never

Figure 4.27.Teachers’ frequency of incorporating song-based activities
in the classroom

From the information presented in the table and chart, it can be observed that song-
based activities in the instruction process are typically used occasionally and moderately. It
has been noted that the highest percentage of people who answered the survey chose
“Sometimes” (72.7%). Furthermore, “Rarely” was chosen by 18.2% of respondents, which
implies that song-based activities are being used occasionally in the teaching process. On the
other hand, “Always” was chosen by a smaller amount of participants (9.1%), thereby
showing consistent usage of songs in teaching practices. At the same time, there were no
respondents who chose “Often” (0%) and “Never” (0%) options in their answer to the survey.
It can be concluded from these results that although song-based activities are considered to be

useful elements in the instruction process, their use takes place occasionally and not often.
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Q7:Which of the following activities do you use when working with song lyrics?

Table 4.19.Distribution of teachers responses on activities used when working with song

lyrics

Options Number Percentage%o
Gap-filling exercises 3 27.3%
Listening for specific 9 81.8%

information
Vocabulary extraction 5 45.5%
Pronunciation practice 6 54.5%
Discussion of themes 4 36.4%
Discussion of themes 36.40%
Pronunciation practice 54.50%
Vocabulary extraction 45.50%
Listening for specific information 81.80%
Gap-filling exercises 27.30%

Figure 4.28.Teachers’ reported activities used when working with song lyrics

From the data shown in the table and chart, one can conclude that teachers use
different activities during work with the song lyrics; however, the dominant one is listening

for specific information chosen by 81.8% (n=9) of teachers. It means that the main priority is
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to give comprehension-type tasks to the students in order to develop their skills of identifying
essential information based on authentic materials. Furthermore, pronunciation was chosen by
54.5% (n=6) of teachers as an important activity, which can be helpful during listening to
songs. Vocabulary extraction also takes place quite frequently, according to 45.5% (n=>5) of
participants' selection. Discussion about themes was chosen by 36.4% of teachers (n=4),
which indicates that teachers also value interpretative and communication activities. Gap-
filling activities are the least popular ones because only 27.3% (n=3) of the respondents
mentioned such types of activities as important for learning foreign languages.

In general, this data shows that teachers tend to concentrate more on listening comprehension,

pronunciation, vocabulary acquisition, and interpretation rather than on gap-fillings.

Q8:What criteria do you consider when selecting songs for instructional purposes?
Table 4.20.Distribution of teachers responses on criteria used in song selection for

instructional purposes

Options Number Percentage%o

Linguistic level 5 45.5%

appropriateness

Clarity of pronunciation 5 45.5%
Cultural relevance 3 27.3%
Students’ interests 6 54.5%

Educational objectives 10 90.9%
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100.00%
90.00%
80.00%
70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%

0.00%

Linguistic level Clarity of Cultural Students’ Educational
appropriateness pronunciation relevance interests objectives

Figure 4.29.Teachers’ criteria for selecting songs for instructional purposes

The data provided in the table and figure above show what factors are taken into
account when choosing songs for instruction. According to the findings, educational
objectives turn out to be the primary factor, chosen by 90.9% of the participants (n=10).
Second, students interest has been chosen by 54.5% of the respondents (n=6).

Furthermore, the appropriate linguistic level and clearness of pronunciation have been equally
selected by 45.5% of respondents (n=5). On the other hand, cultural relevance turned out to be
important for only 27.3% of teachers (n=3), making it a relatively unimportant consideration
when choosing songs for instruction.

In conclusion, the results indicate that teachers rely on their instructional goals and learners'
needs when choosing songs for instruction, but also consider linguistic factors, including the

clarity of pronunciation and appropriateness.
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Section 4: Challenges and Limitations:

Q9:Do you believe that song lyrics may lead to cognitive overload for learners?

HYes HENo Sometimes

54.5%

Figure 4.30.Teachers’ views on whether song lyrics cause cognitive overload in EFL

learning

It can be observed from the data shown in the figure above that there are differences
in the perceptions that teachers hold with regard to the possibility of song lyrics causing
cognitive overload among students. The most frequent choice is “Sometimes,” which means
that (54.5%) of the total number of the surveyed individuals believe that cognitive overload
does not depend on song lyrics but on a set of other factors, including the complexity of the
task, linguistic competence of the learners, and instruction implementation. Moreover,
(36.4%) chose “No,” implying that they rarely see any difficulty in using song lyrics in
instruction due to cognitive overload. Only (9.1%) responded with “Yes” .In conclusion, it
can be stated that teachers do not think of song lyrics as being cognitively burdensome to the

same degree all the time.
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Teachers’ Explanation

An analysis of the teachers' responses indicates that several strategies can be employed
to address the challenges associated with using English songs in EFL classrooms. Most
teachers emphasized the importance of carefully selecting songs that are appropriate for
learners' proficiency levels, with clear pronunciation, suitable vocabulary, and culturally
appropriate content. They noted that cognitive overload can occur when students are required to
process vocabulary, pronunciation, rhythm, and meaning simultaneously, particularly at lower
proficiency levels. To minimize this difficulty, teachers recommended breaking songs into
shorter segments, reducing task complexity, providing sufficient time for activities, and
encouraging learners to focus on key information rather than every word. Many participants
also highlighted the value of scaffolding techniques, including pausing the song, explaining
unfamiliar vocabulary and cultural references, offering visual or contextual support, and using
guided worksheets such as gap-filling, matching, and sequencing activities to direct students'
attention. In addition, some teachers stressed the importance of integrating songs selectively
within the syllabus to ensure that they support rather than distract from the lesson objectives.
Overall, the findings suggest that although teachers recognize challenges such as cognitive
overload, distracting musical elements, and cultural differences, they believe these issues can
be effectively managed through thoughtful material selection, appropriate instructional

strategies, and careful lesson planning.
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Section 5: Evaluation and Effectiveness
Q10:1In your professional judgment, how effective are song lyrics compared to

traditional listening materials (e.g., dialogues, recordings)?

much less effective 0%

o

Less effective 0%

Equally effective

Much more effective

Figure4.31.Teachers’ professional judgment on the effectiveness of song lyrics compared

to traditional listening materials

The findings imply that the views of teachers towards the effectiveness of song lyrics
relative to other types of listening materials are mostly positive and balanced. The statistics
revealed that (45.5%)of the participants view song lyrics as more effective than the
conventional ones. An equal percentage of teachers (45.5%) they are equally effective. While
(9.1% )of teachers find song lyrics to be much more effective, none viewed them as less or
much less effective.

In summary, the study shows that teachers regard song lyrics as equally if not more effective

to conventional listening materials.
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Q11:What challenges do you encounter when assessing listening comprehension through
song lyrics?
Table 4.21.Distribution of teachers’ responses on challenges encountered in assessing

listening comprehension through song lyrics

Options Number Percentage%o

Difficulty in standardizing 2 18.2%

assessment criteria

Learners’ varying familiarity 7 63.6%
with songs
Influence of background 3 27.3%

music on comprehension

Ambiguity of lyrical content 10 90.9%
Time constraints 5 45.5%
100.00%
90.00%
80.00%
70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00% -
0.00% - T T T )
Difficulty in Learners’ varying Influence of Ambiguityof  Time constraints
standardizing familiarity with background music lyrical content
assessment songs on
criteria comprehension

Figure 4.32.Teachers’ perceptions of challenges in assessing listening comprehension

through song lyrics
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According to the presented results obtained from the analyzed data in the table and
figure above, it appears that there are a number of problems that may appear during teachers'
work on assessing students' listening comprehension skills via song lyrics analysis. Firstly,
ambiguity of lyrics' meaning has been recognized as the main problem by 90.9% of
respondents (n=10). It means that unclear metaphoric and/or context-bound lyrics
significantly complicate the task of assessment. The second most important problem
recognized by the interviewed teachers is the variation in knowledge regarding the particular
songs by 63.6% of respondents (n=7).Furthermore, time limits constitute the third major
problem (45.5%, n=5). They are closely linked to a limited amount of class time that does not
allow for comprehensive evaluation of learners' skills in analyzing lyrics. Background music
was recognized as another significant obstacle to comprehending lyrics by 27.3% of
interviewed teachers (n=3). Finally, difficulties with setting the criteria for evaluating students
have been chosen by 18.2% of interviewed teachers (n=2).Thus, overall, it can be said that
linguistic ambiguity and variability of listeners' abilities, as well as other factors, such as time
limitations and evaluation process organization, limit assessment of listening comprehension
via song lyrics.

Teachers’ Explanation:

An analysis of the teachers' responses reveals that they perceive the use of English song
lyrics as highly beneficial for EFL listening instruction. The most frequently mentioned
advantage is vocabulary enrichment, as teachers believe that songs introduce new words in
meaningful and enjoyable contexts, making them easier for learners to remember and retain. In
addition to vocabulary development, many participants highlighted the positive impact of songs
on pronunciation, listening comprehension, speaking skills, and overall language fluency.
Teachers also emphasized that songs increase students' motivation and engagement by
providing an enjoyable alternative to traditional teaching materials such as dialogues and
recordings. Furthermore, several respondents noted that song lyrics expose learners to authentic

language and cultural content, enabling them to develop a deeper understanding of English as it
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is naturally used. Overall, the findings suggest that teachers view English song lyrics as an
effective and motivating instructional resource that supports multiple aspects of language

learning while creating a more engaging and memorable classroom experience.

Q12:.What recommendations would you provide for effectively integrating song lyrics
into listening lessons?
Teachers’ Explanation:

An analysis of the teachers' suggestions indicates that the successful integration of
English song lyrics into EFL listening instruction requires careful planning and effective
pedagogical practices. Most teachers emphasized the importance of selecting songs that are
appropriate for learners' language proficiency, interests, and instructional objectives, while
ensuring that the lyrics are relevant to the course content or cultural themes included in the
syllabus. They also recommended incorporating pre-listening activities, such as introducing key
vocabulary and providing contextual information, followed by guided tasks including gap-
filling exercises, vocabulary practice, pronunciation activities, comprehension questions,
repeated listening, and follow-up discussions to enhance students' understanding and
engagement. In addition, several teachers suggested involving students in selecting songs that
reflect their interests, encouraging creative activities such as writing their own song lyrics, or
adapting songs by slowing the playback to facilitate comprehension. Overall, the findings
suggest that teachers believe the educational value of song lyrics depends on thoughtful
material selection, learner-cantered instruction, and the integration of structured listening

activities that promote meaningful language learning.
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Conclusion

In this chapter, both quantitative and qualitative methodologies were used to
investigate the role of song lyrics in developing listening comprehension skills among EFL
learners. Data was collected using two questionnaires administered to EFL learners as well as
English language teachers. Quantitative data collected was subjected to frequencies and
percentages analysis to detect any emerging trends or patterns in the data provided. Also,
qualitative data gathered from open-ended questions was thematically analyzed to obtain a
deeper understanding of the participants’ opinions about the importance of using song lyrics

for language acquisition.
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Chapter Five

Discussion and recommendations

Introduction

In this chapter, the research study's findings are discussed and summarized. Each of
the results is linked to the research aims in order to answer research questions and determine
the success or failure of each hypothesis regarding using song lyrics to enhance listening skill
development for those learning to speak English as a foreign language (EFL).This chapter
also contains information regarding the implications of the research for pedagogical use;
therefore, recommendations are provided for university students, EFL teachers, and higher
education curriculum designers. The limitations of the research and future research areas are
discussed in greater detail at the end of this chapter.

Discussion of the Obtained Results

Question One

The first research question was set to discover what specific aspects of listening
comprehension are most improved through exposure to lyrics. It is worth mentioning that
most of the questions in ( Section 3) and ( Section 4) of the students’ questionnaire, along with
( Section 2) of the teachers' questionnaire, endeavour to answer this question. One
fundamental principle that separates authentic audio instruction from traditional listening
methods is the extent to which learners engage emotionally and cognitively. While listening
to music as an educational tool, students are generally expected to show a strong desire to
learn and maintain interest in their studies. According to the students' answers (Question 8
and 10 ) ,most learners have high levels of engagement with the language aspects of songs
and consider them to be more than just for fun.

The findings suggest that the integration of authentic music may contribute to a more
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interactive university learning environment. Yet, the teachers' answers to (Section 3, Question
6 concerning the frequency of incorporating song-based activities) show that (72.70% ) of the
11 university instructors choose "Sometimes", and (18.20%) choose "Rarely". Besides, using
song lyrics in EFL listening is expected to directly cater to the modern needs and interests of
the learners. This is supported by the students' questionnaire in (Section 2, Question 6 "What
type of Audio Materials you use the most?"), where songs emerged as the number one audio
material used outside of class. The findings suggest that students aged 21-23 are highly
exposed to these modern materials, which is a factor that may positively support language
acquisition. However, both students' and teachers' responses indicate that learners are rarely
given systematic opportunities to engage with this material in the classroom. According to the
students' responses to(Section 2, Question 9) they rarely experience the use of songs in
English classes. Furthermore, in the teachers' questionnaire (Section 4, Question 11),(45.5%)
of the instructors selected time constraints as a top obstacle.

Concerning the linguistic features, it was discovered from the students’ responses to ( Section
3, Question 12 "Songs help me recognize English pronunciation and accents™) that exposure
to lyrics highly improves phonetic discrimination. A majority of students(56.30%) "Agree"
and( 37.50%) "Strongly Agree™ with this feature. In response to that, the instructors strongly
validated this in (Section 2, Question 4) where (54.50%)"Agree" and( 27.30%) "Strongly
Agree" that songs explicitly enhance students' pronunciation and intonation recognition.
These findings suggest that incorporating diverse, authentic accents and modern audio
materials may enhance listening instruction at the university level. According to the results, it
was found that there is a prominent focus on specific sub-skills when lyrics are implemented.
When teachers were asked in ( Section 4, Question 7) about the activities they use when
working with song lyrics, an overwhelming (81.80%)selected "Listening for specific

information” and( 45.50%) selected "Vocabulary extraction”. This aligns perfectly with the
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students' responses to Section 4, Question 16 ("Song lyrics help me learn new vocabulary™),
where (53.10%) "Agree" and (43.80%) "Strongly Agree "that lyrics can be an excellent
medium to learn new words.

The data collected from ChadliBendjedid University provides a clear answer to the
first research question. Exposure to song lyrics significantly targets and improves vocabulary
recognition and phonetic/accent discrimination. The results partially validated the hypothesis
that song lyrics enhance vocabulary recognition. However, the data reveals that vocabulary is
not an isolated benefit; it develops in tandem with phonetic recognition. Therefore,
vocabulary recognition and phonetic discrimination emerged as the two listening sub-skills
most strongly enhanced through exposure to song lyrics.

Question 2

This question aims to explore how learners perceive the use of lyrics as a listening
comprehension strategy in their EFL development at ChadliBendjedid University. In fact, a
significant number of the items in the students' questionnaire and teachers' questionnaire, seek
to provide a clear answer to this question.

The quantitative data from (Section 2) of the students' questionnaire heavily
underscores the direct value learners place on this strategy. In response to (Question 7 "Do
song lyrics help you understand spoken English better?"), (84.40%) of the participants
provided evidence supporting the effectiveness of the strategy with (46.90%)selecting "agree"
and (37.50%)selecting "strongly agree". It is evident that the majority of learners think that
there is a direct relationship between exposure to lyrics and improvement in overall listening
proficiency. This sense of practical improvement has a strong association to the students'
affective response to songs, as indicated by (Question 8 "Do you think songs make English
learning more interesting?"). Here, a combined (81.30%) of the 32 Master's students

responded positively, with(43.80%) choosing "Agree" and (37.50%)choosing "Strongly
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Agree", suggesting that songs play an important role in enhancing learner motivation and
emotional involvement.

Beyond simply finding songs interesting or helpful, the results indicate that learners
actively treat song lyrics as a serious cognitive listening strategy rather than a passive leisure
activity. According to ( Section 2, Question 10 "When listening to English songs, do you try
to understand the lyrics?"), an overwhelming majority (87.50%) of students responded with
"Always" (53.10%) and "Often" (34.40%).As such, the results provide evidence that learners
maintain deep cognitive engagement with the linguistic aspects of music, and that they are
using song lyrics deliberately as a language-learning tool rather than as mere entertainment.

This internal commitment to the strategy translates into an exceptionally high overall
evaluation at the end of the instrument. In (Section 5, Question 23), which directly gauged the
students' final assessment of music as a learning tool, (81.10%)of respondents explicitly
viewed songs as an effective tool for learning English, with (46.80% )choosing "Agree"
and(34.30%) choosing "Strongly Agree". Notably, no respondents expressed disagreement,
indicating a strong consensus regarding the pedagogical value of song lyrics.

In the open-ended items (Questions 15 and 20), students demonstrated high meta
cognitive awareness by identifying specific processing hurdles. They described how difficult
it is for them to comprehend the lyrics they hear because of variables related to the acoustics
of their surroundings (e.g., rapid delivery of speech from a native speaker), the presence of
phonetic ambiguities like slurred words or rhythmic pronunciation distortions, and the
frequent use of informal slang, idiomatic expressions, and dense cultural accents. Rather than
indicating a negative perception, these reported difficulties suggest that Master's students
perceive lyrics as a challenging, high-level, and authentic auditory tool that mirrors natural

communication far better than artificial classroom scripts.
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Question 3:

This question aims to explore how teachers perceive the effectiveness of lyrics in
supporting listening comprehension development among Master's EFL learners at
ChadliBendjedid University. As such, teachers’ questionnaires contain many items that
attempt to answer this question. Quantitative data shows that most university educators
viewed music lyrics’ direct effect upon student achievement as extremely positive In( Section
2, Question 3), a high proportion(91.00%) of the 11 surveyed instructors responded
positively, split equally with (45.50%) choosing "Agree™ and (45.50%) choosing "Strongly
Agree". With zero percent of the faculty expressing disagreement, there is a clear professional
consensus that integrating musical texts leads to noticeable improvements in the learners'
auditory capabilities.

This positive assessment is backed up by specific sub-skill analysis, where teachers
rate songs as an effective tool for phonetic and lexical decoding. (Section 4 Question 4) shows
that a combined total of (81.80%) (54.50% "Agree™ and 27.30% "Strongly Agree™) of
participants rate songs as highly effective for improving pronunciation, word stress, and
natural intonation patterns. Similar to this,(Question 5) also demonstrates that there is an
overall total of (72.80%) (45.50% "Agree" and 27.30% "Strongly Agree") agreement
regarding the effectiveness of lyrics for vocabulary development. In their task design choices
from (Question 7), instructors reported making explicit use of lyrics to teach academic
listening sub-skills, such as "Listening for specific information" (81.80%), "Pronunciation
practice" (54.50%), and "How to extract vocabulary from lyrics" (45.50% of instructors).
These results support teachers viewing lyrics as a serious, multifaceted instructional tool
rather than a superficial classroom filler.

A significant disparity can be observed between teachers’ positive beliefs and their

actual classroom practices. Based on responses to (Question 6), more than (72.70%) of
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teachers occasionally include musical examples into their instruction while nearly (18.20%)
use them very infrequently. This limited use of songs in the classroom could largely be
attributed to the overwhelming administrative and assessment-related barriers identified in
(Section 4, Question 11). Almost all (90.90%) of teachers cited ambiguous song lyrics as an
outstanding impediment to the use of songs in their instruction while over (63.60%) reported
challenges with their student populations and differing levels of exposure to songs. The
biggest obstacle to overcoming these barriers included (45.50%) of respondents indicating
rigid time constraints imposed by educational institutions and (18.20%) specifically
mentioning problems associated with creating standardized assessment rubrics when assessing
listening skills using music.

The results support the hypothesis and suggest that teachers do not perceive song
lyrics merely as a passive audio tool; rather, they view them as an effective pedagogical
resource precisely because the musical text drives up learner engagement, which directly
supports listening comprehension development.

Discussion of the Findings in Relation to Previous Studies
The current investigation demonstrated that both teachers and students find that song lyrics an
effective tool for developing listening comprehension skills among EFL learners. The data
from the survey indicated that many of the participants in the study believed that songs can
assist learners in developing their vocabulary and pronunciation skills, as well as recognizing
different accent and becoming more adept at understanding spoken English. These results are
in agreement with the findings of Murphey (1992), who assert that songs are useful for
helping learners to acquire language by exposing them to authentic and memorable forms of
input. In the same way, Medina (1993) found that song lyrics and music can enhance learners'
comprehension for retaining vocabulary, thus making the process of language acquisition

more enjoyable and efficient.
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In addition, the findings from the current study also demonstrated that most of the students
used English songs on a regular basis as listening materials and regarded these as an important
tool for improving their listening skills. The findings of the current study are consistent with
Krashen's (1985) Input Hypothesis, which states that continuous exposure to meaningful and
authentic forms of input is important for developing language skills. Furthermore, Griffee
(1992) stated that songs provide learners with opportunities to hear natural pronunciation,
rhythm, stress and intonation patterns, all of which contribute significantly to the
improvement of listening comprehension skills.
The research indicates that students face a variety of hurdles when trying to understand
English songs, such as an unfamiliarity with vocabulary, rapid speech pattern, the use of
slang, and having different accents. Vandergrift (2007) stated much the same thing, noting
that a lack of vocabulary knowledge and lack of exposure to authentic materials can impede
listening comprehension. Further, Field (2008) wrote that fast speech and accent variation are
among the top challenges experienced by EFL learners while attempting to process authentic
spoken language.
Overall, Shen (2009) stated that songs serve to motivate and engage learners and create an
enjoyable learning environment through song lyrics. The results from this present study
support Shen's conclusion because both educators and students have reported having positive
feelings toward using song lyrics in EFL education and have indicated that using song lyrics
improved their ability to comprehend spoken English at an increased level than without using
song lyrics.
Pedagogical Implications
On the basis of the previously mentioned findings acquired, it is worthwhile to offer some

pedagogical implications for the study, which come as follows:
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Song lyrics should be often used in EFL listening classes since they motivate and
engage learners in the process of learning English.
More focus should be paid to guided listening activities including song lyrics. Such
kinds of exercises can help students acquire new vocabulary, pronounce words
properly and learn how to comprehend spoken English.
The proper utilization of song lyrics means that the teacher must carefully choose the
song recording according to the learners' English language competence, their interests
and needs.
Teachers should be taught how to implement such a technique in order to enhance the
development of their learners' listening skills.
The beneficial influence of songs on students' listening abilities indicates that higher
education institutions encourage learners to use songs because of the regular.
implementation of songs as a valid authentic source of listening practice.

Learners and their teacher(s) should cooperate more actively in order to help them
overcome difficulties related to fast speech, unfamiliar words, accent, and slang in the
lyrics of English songs.

Recommendations and Suggestions for Further Studies

Based on the results that were presented in this study, focusing on the effect of song

lyrics on listening comprehension abilities of EFL learners, the researchers present some

recommendations that can be considered by both EFL teachers, learners, the Ministry of

Education, and other researchers in order to improve listening comprehension abilities using

song lyrics.
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Recommendations to the Teachers

» EFL teachers are supposed to incorporate song lyrics into their lessons in
order to contribute to the development of learners' vocabulary and
pronunciation as well as their understanding of English language as a whole.

» Teachers are expected to include more guided activities based on song lyrics,
such as gap-filling and comprehension exercises, in their work with learners.

» Teachers are advised to choose songs suitable for the students' level, interests,
and culture since there might be some problems associated with fast speech,
slang expressions, and difficult words included in songs.

» Instructors may also suggest that their students listen to selected songs several
times in order to improve their listening comprehension ability.

Recommendations to the Students

» Students should focus on listening actively with the aim of understanding
meaning construction, phonological features, and vocabulary, which is not
the case in passive listening.

» Students are required to pay attention to unknown words and expressions in
songs, use appropriate sources to look up for meanings of unknown terms,
and integrate new words into language usage.

» To increase flexibility in listening and comprehension of various spoken
forms of English, students need to be exposed to a variety of English songs.

Recommendations for the ministry of Education
For better academia achievement it is expected from the ministry of education to
adopt another teaching method focusing more on improving the listening comprehension skill,

these improvements would include :
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e Teachers should take part in designing the English listening syllabi , audio corpora and
accompanying text books.

e More focus and time should be devoted to teaching listening sub skills.

e Supplying classes with more proper authentic auditory materials to effectively

maximize pedagogical efficacy.

Suggestions for Further Studies
The research can be conducted with a larger sample using experimental methodologies to
investigate the role of song lyrics in developing the listening comprehension skills among
EFL learners.
» Investigating the learners’ attitudes towards using song lyrics inside classes.
» Future research should track learners improvements using song lyrics in developing
the listening comprehension skills
» Future research should consider looking at how different musical genres such as hip
hop , indie , or R&B affect listening.

Conclusion

This chapter covered the findings from the surveys and The classroom observation,
which offered clear responses to the research questions, which it confirmed the theories in
turn. Additionally, it talked about the research conclusions regarding earlier studies on the
subject of the inquiry and the ramifications of the study for education. Lastly, it provided the
teachers with some suggestions, The Ministry of Education, the students, and some
recommendations for more research to improve listening comprehension skills utilizing such

entertaining method.
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Appendices

Appendix A

Students’ Questionnaire

This questionnaire is designed to collect data from master's one EFL students at Chadli Ben
djedid university, El Taref, for investigating the role of lyrics in developing the listening

comprehension skills among EFL learners.
The answers will remain anonymous and will be used for academic purposes only.
* Honesty is a must.

Part 1: Background Information

e Gender:

1 Male
] Female

e Age:

[] 18-20
[] 21-23

L] 24 or more?
Part 2: Students’ Attitudes toward Learning English through lyrics

e Which language skill do you find easy to learn?

Speaking o Listening o Reading o Writing o

e How would you evaluate your listening comprehension level?

I Excellent

] Good



(1 Average
[J Weak
.Which Listening comprehension Styles and Types you are familiar the most with
[J Appreciative
[J Empathetic
L Critical

[J Comprehensive

.What Types of Audio Materials you use the most?
[1Songs

[]Podcasts

L] Audio-books

L1 All of them

e Do song lyrics help you understand spoken English better?

[1Strongly agree
(1 Agree

[J Neutral

(1 Disagree

e Do you think songs make English learning more interesting?

[1Strongly agree
(1 Agree

[ Neutral



[1 Disagree

e Do teachers use songs in your English classes?

I Always
[] Sometimes
L] Rarely
L] Never

Part 3: Song Lyrics and Listening Comprehension

e When listening to English songs, do you try to understand the lyrics?

LI Always

L] Often

[] Sometimes
L] Never

e Lyrics help me improve my listening comprehension.

[1Strongly agree
(1 Agree

[J Neutral

(1 Disagree

e Songs help me recognize English pronunciation and accents.

[1Strongly agree
(1 Agree
[J Neutral

(1 Disagree



e Listening to songs helps me remember English words more easily.

[1Strongly agree
(1 Agree

[J Neutral

[] Disagree

e How often do you listen to English audio materials (podcasts, videos, songs)?

[0 Daily

L] Weekly

L] Occasionally
L] Never

e What difficulties do you face when listening to English songs?

Part 4: Effect of Lyrics on Language Development

e Song lyrics help me learn new vocabulary.

[1Strongly agree
(1 Agree

[J Neutral

(1 Disagree

e Song lyrics help me understand grammar structures.

[1Strongly agree



(1 Agree
(] Neutral
[1 Disagree

e Songs increase my interest in learning English.

[]Strongly agree

(] Agree

L] Neutral

[] Disagree

Songs develop cultural and contextual awareness, critical thinking, and increase problem-
solving abilities

[1Strongly agree

L1 Agree

[J Neutral

(1 Disagree

What Are the Challenges of Using Audio Materials, particularly Songs in EFL Classrooms?

Part 5: Students’ Suggestions

e Do you think teachers should use songs in English classes?

I Yes
1 No

] Maybe



e Do you think song lyrics should be used in listening lessons?

I Yes
[J No

e In your opinion, songs are an effective tool for learning English.

[]Strongly agree
(] Agree

L] Neutral

[] Disagree

e What suggestions would you give teachers who want to use songs in English lesson?



Appendix B
Teachers’ Questionnaire:
You are kindly invited to participate in this research assignment which investigates the
educational effectiveness of song lyrics in improving EFL learners’ listening comprehension.
Your answers will be kept confidential and used strictly for academic reasons.

Background Information

e How long have you been teaching English as a Foreign Language?

[ Less than 2 years
[] 2-5 years

(] 6-10 years

(1 More than 10 years

e How would you rate your learners’ overall listening proficiency?

(1 Beginner L1 Intermediate

(1 Elementary (1 Advanced

Impact of song Iyrics in boosting EFL listening skills

e Students show better listening performance when using songs.

[1 Strongly Agree (1 Neutral
(1 Agree (1 Disagree

e Songs help students recognize pronunciation and intonation.

(1 Strongly Agree (1 Neutral

(1 Agree (1 Disagree



e Songs improve students’ vocabulary acquisition.

[ Strongly Agree L] Neutral
[J Agree [] Disagree.

Attitudes toward Using Song Lyrics

How frequently do you incorporate song-based activities in your teaching?

LI Always L] Rarely
] Often L] Never
] Sometimes

Pedagogical Practices

Which of the following activities do you use when working with song lyrics? (Select all that

apply)
L1 Gap-filling exercises (1 Vocabulary extraction
[ Listening for specific information [ Discussion of themes

[1 Pronunciation practice

] Other:

e What criteria do you consider when selecting songs for instructional purposes?

[J Linguistic level appropriateness [J Students’ interests
[ Clarity of pronunciation (1 Educational objectives

] Cultural relevance

Challenges and Limitations

e Do you believe that song lyrics may lead to cognitive overload for learners?



I Yes
1 No

1 Sometimes

e How do you address these challenges?

Evaluation and Effectiveness

e In your professional judgment, how effective are song lyrics compared to traditional
listening materials (e.g., dialogues, recordings)?
[ Much more effective L1 Equally effective
L] More effective [ Less effective
LJ Much less effective

e What challenges do you encounter when assessing listening comprehension through

song lyrics? (Select all that apply)

(1 Difficulty in standardizing assessment criteria

[ Learners’ varying familiarity with songs

U Influence of background music on comprehension
(1 Ambiguity of lyrical content

[J Time constraints

e Inyour view, what is the most significant advantage of using song lyrics in EFL

listening instruction?



e What recommendations would you provide for effectively integrating song lyrics into

listening lessons?

Thank you for your cooperation
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