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Abstract

Inter-cultural competence in the age of globalization is one of the most urgent tasks of
teaching English as a Foreign Language (EFL). Given the connection between language and
culture, in addition to linguistic skills, EFL learners have to be equipped with cross-cultural
communication skills. In this regard, audiovisual materials including movies and news
programs have been suggested as authentic tools for culture and can aid in enhancing
intercultural competence. In this study, the impact of movies and news on the development of
intercultural competence and teachers' and students' perceptions about integrating these
audiovisual materials into the EFL classroom are studied. A mixed-methods approach was
followed for this study. The data collection process involved administering two
questionnaires to 35 Master One EFL students and 10 EFL teachers of Chadli Ben Djedid
University. According to the study’s findings, films and news have contributed positively
towards learners’ intercultural competence by facilitating increased cultural awareness,
critical thinking, and identification of cultural similarities and differences. It is noted that
media materials help learners to become more motivated, active, and engaged in class
activities. Moreover, both teachers and learners showed positive attitude towards using films
and news for developing intercultural understanding. Classroom observation showed that the
use of media materials in class facilitated intercultural discussions and active participation of
learners. Based on the analysis of the study, it is noteworthy to say that the inclusion of films
and news in the EFL instruction helps learners to develop intercultural competence and
communicate effectively in multicultural settings. Thus, it is highly recommended for EFL
teachers to use media materials as instructional aids.

Keywords: Intercultural Competence, Intercultural Communicative Competence, EFL,

Audiovisual Materials, Films, News, Culture.
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Chapter One: Introduction to the Study
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Introduction

Learning a foreign language is essential for maintaining cross-cultural
communication and comprehension in today's globalized society. Since language and culture
are inextricably linked, learning a language also entails studying the culture that goes along
with it. In places where political, religious, and cultural prejudice are common, This is
particularly important, the intimate relationship between language and culture can be used to
promote social stability and cohesion. Thus, language education methods can be utilized to
dispel preconceptions and advance intercultural understanding and universally held ideals.
All of which will contribute to the harmonious coexistence of individuals from all walks of
life. Besides formal education, modern media also plays a crucial role in shaping cultural
understanding; digital media has expanded rapidly, permeating various sectors, communities,
and public and private spheres. As a result, it now forms an essential component of our
society and greatly influences cultural identity.

A society's culture, which includes its values, customs, and lifestyles, is a reflection of
its civilization. In addition to being exposed to language, students who interact with cultural
products like news and movies also learn about the larger society that molds the language.
This link adds significance to the intercultural learning process and aids in contextualizing
the media content. Here, audiovisual media-particularly films and news are effective means
of influencing perceptions, transferring cultural values, and encouraging empathy for a wide
range of viewers. Building on the role of audiovisual media in shaping cultural
understanding, Movies give students a tangible and a captivating way to experience language
and culture firsthand. Movie watching combines the two aspects of enjoyment and
educational value by offering both amusement and a useful instrument for teaching and

learning languages.
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A special chance to immerse students in a real-world language context is provided by using
movies in the classroom. EFL students can listen to native speakers; learn about various
accents and intonation patterns, and notice gestures and nonverbal cues while they watch.
Because of this exposure, students are able to understand native speech more precisely and
subsequently mimic it more naturally. Additionally, movies shed light on the customs and
culture of the target language population. Students gain multicultural awareness, improve
their language skills, and become more proficient in both written and spoken communication
by interacting with various cultural components.

Similarly, another reliable source that can help EFL students cultivate critical
intercultural awareness is worldwide news. This research study, which is framed within an
intercultural perspective, asserts that discussing international news is a significant way to
assist EFL learners in developing critical intercultural awareness because news articles often
deal with contentious issues that are part of the deep culture level, such as racism, power,
social inequality, and prejudice in many nations. Additionally, this study asserts that the news
is a real world language resource that can help EFL learners develop critical ICC while
utilizing the language more meaningfully. In this regard, four EFL students participated in
this case study and worked to develop their ICC using online news stories from The New
York Times, The Telegraph, The Washington Times, and The U.S. News & World Report.
Thus, this study provides a detailed account of how these learners acquire ICC in the target

language through profound cultural difficulties.

The Statement of the Problem

In spite of the growing significance of intercultural competence in EFL learning,
media is still considered an area that receives limited attention as an important tool for

developing EFL learners’ intercultural competence. In EFL learning, media is still considered
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an area where teachers focus their attention on linguistic aspects, such as grammar and
vocabulary, whereas cultural competence is considered less important. This has created a gap
between language learning and EFL learners’ intercultural competence, which is considered
important for successful communication in a globalized world. In addition, despite the
significance of various types of media, such as films and news, which can play an important
role in helping EFL learners get exposed to cultural contexts, they have been considered
important tools for developing EFL learners’ intercultural competence, which is considered
important for successful communication in a globalized world. Hence, it becomes important
to explore how films and news can be used to improve the cultural skills of EFL learners that

help them communicate in different cultural contexts.

The Aims of the Study

In an attempt to foster intercultural understanding in EFL contexts, this study aims to
investigate the effectiveness of the use of audiovisual media, specifically films and news in
foreign language learning classrooms. In this regards, this research intends to examine the
relationship between the exposure to films and news and EFL learners’ intercultural
competence. Besides, the extent of their contributions to intercultural learning in a foreign
language-learning context. Adding to that, this study investigates EFL teachers’ and learners’

perceptions about the use of films and news in developing intercultural competence.

The Significance of the Study

The research fills a gap in EFL studies on the piecemeal application of audiovisual
media, as it has both theoretical and practical implications. The research has theoretical
implications for EFL studies as it combines intercultural communication theory and critical

media pedagogy. It also has practical implications for EFL practitioners as it allows them to



Media and Civilization: Using Films and News to Foster Intercultural Understanding in the EFL Context 5

go beyond the linguistic aspects of teaching EFL, as it equips EFL learners with the ability to
be sensitive to complex cultural representations and to be able to cope with different global
contexts.
The Research Questions

The present study intends to answer the following questions:
1- What is the relationship between the exposure to audiovisual media (films and news) and
the EFL learners’ intercultural competence?
2 -How can films and news contribute in the fostering of intercultural understanding in the
EFL context?
3 -How do EFL teachers and learners perceive the influence of films and news on learners’

intercultural competence?

The Research Hypotheses

Based on the research questions that are already mentioned, we hypothesize that:
H1 -Exposure to audiovisual media specifically films and news positively influence EFL
learners’ intercultural competence.
H2 -Films and news contribute to intercultural learning by providing authentic cultural
context, encouraging critical reflection, and enabling learners to identify cultural similarities
and differences.
H3 -EFL teachers and learners perceive the integration of films and news in EFL classroom

as an effective means of enhancing learners’ intercultural competence.

The Research Methodology

The current study relies on the use of the questionnaire in order to achieve the

objectives of the research. In this vein, investigating the influence of the use films and news
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as audiovisual media tools that intend to enhance students’ intercultural competence as well
as exploring the perceptions of both teachers and learners about the integration of these tools
in EFL classrooms requires the use of two questionnaires. The first questionnaire is given to
EFL teachers at the University of Chadli Ben Djedid El- Tarf and the other one for EFL
students from Master one level to reflect about the diversity of views and experiences
regarding the impact of films and news as part their language learning.

In addition to the questionnaires, classroom observation will be conducted with
students in order to gain deeper insights into their actual engagement and interaction with

films and news as audiovisual learning tools.

The Structure of the Study

This study is divided into five main chapters. The first chapter introduces the study by
giving a general introduction about the topic of the research, highlighting the statement of the
problem, defining the objectives of the research, the significance of the study, the research
questions and the research hypotheses. It also shows a hint about the adopted methodology
for accomplishing the research work.

The second chapter provides a review of the literature related to media, civilization,
and intercultural communication with emphasis being laid on the use of films and news for
teaching English as a Foreign Language (EFL).

The third chapter outlines the methodological framework of the study, which includes the
research design, participants, the research instruments techniques, and the research
procedures.

The fourth chapter highlights the findings of the study in light of the research
questions raised earlier. It presents the analysis of the students’ questionnaire, the teachers’

questionnaire and the classroom observation.
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At last, the fifth chapter forms a concluding one that deals with a discussion of the
hypotheses, provides pedagogical implications and offers recommendations for teachers,

students and for further research.
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Chapter Two: Literature Review



Media and Civilization: Using Films and News to Foster Intercultural Understanding in the EFL Context 9

Introduction

This chapter will examine the previous literature concerning the issue of integrating
media and civilization in the context of EFL learning, especially in relation to using films and
news to promote intercultural awareness. Initially, the notions of language, culture, and
civilization will be examined together with their connections in foreign language teaching.
Next, the chapter will explain what ICC is and why it is important, as well as introduce the
main models of ICC, primarily Byram’s model. Various approaches to teaching and assessing
ICC will be considered with an emphasis on authentic materials that can facilitate the
development of learners' intercultural competences. The chapter will also discuss the
potential of audiovisual materials, such as films and news broadcasts, to serve as a means of
immersing students into authentic cultural settings. Finally, the concept of critical media
literacy will be introduced as an approach to helping learners critically evaluate cultural and
ideological constructs represented through media. The purpose of this chapter is to offer a
solid theoretical basis for the current study and highlight the gap in existing research that

requires further examination.

Section One: Language & Culture and Civilization in the EFL Context

Definition of Culture, Civilization, and their Significance

Definition of Culture

According to Monde (2005, as cited in Negro, 2013), culture is composed of
traditional ideas and related values; it is learned, shared, and transmitted from one generation
to the next, it organizes, and helps interpret life (p. 90). Traditionally, the word 'culture' has
been associated with fine arts, like painting, sculpture, architecture, dance, theatre or music,

that is "achievement culture" or culture with "big C". However 'culture' also refers to ideas
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and behaviors which are typical of a community, that is to say,"behavior culture"or culture
with "little ¢" (Tomalin 1993, as cited in Negro, 2013).

However, as pointed out by Lustig and Koester (2005), culture is defined as a learned
and shared pattern of values, beliefs, norms, and practices of society, which affect the way
people, behave. Culture is linked to human symbolization since it helps to shape the way

meanings are perceived and communicated.

Definition of Civilization

Teylor (1871) defined civilization as “a complex whole which includes knowledge,
beliefs, art, morals, law, custom, and any other capabilities and behaviors learned by man as a
member of society” (p. 1). However, Samual P. Huntington (1996) argued that “civilization
is thus the highest cultural grouping of people and the broadest level of cultural identity
people have short of that which distinguishes humans from other species. It is defined both by
common objective elements, such as language, history, religion, customs, institutions and by

the subjective self-identification of people’ (p. 43)

The Significance of Civilization and Culture

Culture and civilization have a fundamental impact on social structure, interaction
patterns, and human identity. Geertz (1973) explains that culture gives people a framework
for interpreting meaning.

In the same vein, Hall (1976) contends that culture influences message decoding and
communication systems. Civilizations, according to Huntington (1996) are sizable cultural
entities that have an impact on international relations. In a linked world, social conduct and

intercultural relations therefore depend on an understanding of culture and civilization.

Definition of Culture and Civilization in Language Education
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Regarding language education, it is imperative to understand the concepts of
civilization and culture because they form the basis of effective language teaching and
learning. The concept of culture has gained widespread acceptance as an integral part of
language education. According to Kramsch (1993, p. 8), “Culture is often seen as mere
information conveyed by the language, not as a feature of language itself...”, Nevertheless,
the author asserts, “If language is seen as social practice, culture becomes the very core of
language teaching” (Kramsch, 1993, p. 8).

Furthermore, “Language use is indissociable from the creation and transmission of
culture” (Kramsch, 1993, p. 9). This opinion is supported by Kramsch (1998), who contends
that language is not a culture-free code, but it plays a significant role in the maintenance of
culture. Likewise, Brown (1994, p. 165) agrees that “Language is a part of a culture and a
culture is a part of a language... culture and language are inseparable.” Although culture is
seen as the shared meanings, values, and practices within a society, civilization, on the other
hand, is the manifestation of a civilization including historical, social, and institutional
factors.

Regarding language teaching, the importance of civilization has also been
highlighted as an important factor for effective communication. For instance, Byram (1997)
says, Language teaching cannot be separated from the teaching of the civilization and
culture of the people who speak the language. The same idea is expressed by Byram and
Risager (1999) who say that the teaching of a foreign language must include elements of the
target civilization in order to develop meaningful communication. This way of thinking was
not prevalent when languages were taught in the past.

According to Lado (1964) Language teaching, strictly speaking, ends before the
civilization course begins. This approach is no longer valid today, as language learning is

not considered an isolated process and needs to be seen in terms of culture and civilization
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as interconnected dimensions. One of the most prominent theoretical frameworks that
explains the relationship between language and culture is the Sapir-Whort hypothesis, which
suggests that the way individuals perceive and interpret the world is influenced by the
structure of their native language (Regier & Xu, 2017).

In respect to this view, teaching a foreign language cannot be separated from its
cultural context (Brown, 2000; Paige et al., 2003). These claims have paved the way for
mono-cultural approaches as well as multicultural perspectives, giving rise to intercultural
models introduced by Byram (1997) and Kramsch (1993), and further developed by other

scholars in the field.

Culture as Values, Beliefs and Social Meaning

Culture is a complex concept that includes values, beliefs, and social understanding.
Geertz (1973) defines it as: “an historically transmitted pattern of meanings embodied in
symbols, a system of inherited conceptions expressed in symbolic forms by means of which
men communicate, perpetuate, and develop their knowledge about, and attitudes toward
life.”(p. 89). Similarly, Kroeber and Kluckhohn (1952) describe culture as one that “consists
of patterns, explicit and implicit ... the essential core of culture consists of traditional (i.e.,
historically derived and selected) ideas and especially their attached values...” (p. 181).
These views, therefore, illustrate that culture is not only a guide for social understanding, but

it also maintains and transmits the essential values and beliefs that define human life.

The Relationship between Language and Culture

The relationship between language and culture has been a topic of concern for many
scholars in the fields of linguistics, anthropology, and language education. In all these fields,

the consensus among scholars has been that language never exists independently, but rather
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within a given culture. This implies that the relationship between the two concepts is such
that to comprehend one, one must comprehend the other.

One of the clearest statements of this inseparable relationship is provided by Brown
(1994) who asserts that “ language is a part of a culture and a culture is a part of a language;
the two are intricately interwoven so that one cannot separate the two without losing the
significance of either language or culture” (p. 165). The above quotation highlights mutual
embeddedness in that it is not only culture that affects or influences language; rather, part of
culture is embedded in language. Similarly, part of culture is embedded in or constructed
through language. This perspective held by Brown lays the foundation for understanding the
relationship between language and culture.

Similarly, Nida (1998) conceptualizes language and culture as symbolic systems,
stating that “language and culture are two symbolic systems” and that every linguistic form
carries meanings—whether denotative or connotative—because it is associated with culture,
which is “more extensive than language” (p. 29). Nida’s argument adds depth to Brown’s
argument by adding the semantic factor to the relationship. Nida argues that linguistic
expressions are never neutral, but they are always filled with meanings. This means that
language is always full of cultural assumptions.

From an anthropological perspective, Kluckhohn further reinforces this
inseparability by arguing, “Human culture without human language is unthinkable” (1944,
as cited in Damen, 1987, p. 84). This statement also changes the emphasis from language as
a reflection of culture to language as a facilitator of culture. If one cannot think of culture
without language, then language is the main tool through which cultural knowledge and
traditions are created.

Although these scholars agree on the inseparability of language and culture, there are

certain differences in the perspectives that they take. Brown’s perspective on the relationship
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between language and culture is structural, Nida’s perspective highlights the semantic aspect,
and Kluckhohn’s perspective is more comprehensive. Collectively, these theories share a
common thread: the mutual interdependence and inseparability of language and culture.
Brown focuses on the interweaving structure of language and culture, Nida on the symbolic
and semantic interconnection of the two, and Kluckhohn on language as the foundation of
cultural existence.

Thus, any discussion of language must necessarily include consideration of its cultural
context, and any discussion of culture must necessarily include consideration of the central

position of language.

Language as a Symbolic and a Cultural System

Language has been conceived not only as a medium or a tool for communication,
but also as a symbolic system that is deeply embedded in society. The most important
contribution to the notion of language as a symbolic system is that of Ferdinand de Saussure
(1959) in which the notion of a structured system of signs is introduced. In his book Course
in General Linguistics, he writes, “the linguistic sign unites not a thing and a name, but a
concept and a sound-image” (Saussure, 1959, p. 66). This statement points out that the
meaning of language is not directly related to the objects in the world but rather to the
relation between mental concepts and linguistic forms. Saussure also points out the
conventional nature of meaning by asserting, “The bond between the signifier and the
signified is arbitrary” (Saussure, 1959, p. 67). This means that there is no inherent or
essential relationship between words and things; rather, meaning is created through socially
constructed linguistic conventions. This structuralist view, therefore, helped to prove the

symbolic nature of language and its inherent relational meaning.
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Though Saussure’s theory helped to create a fundamental base for understanding
language as a system of signs, it has been noted that his theory mainly concentrated on the
internal structure of language without considering the social and cultural context in which
language is used. It, therefore, became essential for other theorists to come up and work on
the basis laid by Saussure, considering the usage of language in a social context. In this
regard, it has been noted that language is not only viewed as a system of signs but also as a
tool through which people engage in culture.

Expanding this sociocultural approach, Claire Kramsch points out the intrinsic
relation between language and culture. She argues that “language is the principal means
whereby we conduct our social lives” and that when it is used in communication, it becomes
“bound up with culture in multiple and complex ways” (Kramsch, 1998, p. 3). This implies
that language is not just for communication, but it is also a symbolic system through which
cultural values are represented. The use of language enables individuals to practice cultural
ways, make sense of the world around them socially, and continue to share meaning in the
culture to which they belong.

These perspectives provide a crucial theoretical foundation for examining how
language functions not merely as a medium of communication but as an active system that
shapes social and cultural understanding. Thus, such an approach extends the understanding
of language beyond the structural level by highlighting the importance of language in the
formation of cultural meaning and social interaction. This means that language is, on the one
hand, a symbolic system composed of signs and, on the other hand, a cultural resource used
by people to make meaning and interpret their experiences. Therefore, it is not just the
medium through which information is passed on, but it also acts as a symbolic system that

supports the culture in which the communication process occurs. The above perspectives on
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the nature of language have opened the way for exploring the role of language in the larger
sociocultural processes of constructing identity.

The above perspectives, therefore, collectively reveal that the function of the
language is that of a symbolic system that is composed of signs and that it is a cultural
resource that people use for constructing meaning. Ferdinand de Saussure, who has been
credited for providing the basic understanding of the concept of language as a system of
signs, which is arbitrary in nature, has developed the basic understanding of the concept of
language.

Subsequently, other scholars, like Claire Kramsch, who took into account the role of
language in a larger cultural and social context, further developed this concept of language.
The establishment of the symbolic and cultural aspects of language has, in turn, created the
ground for the exploration of its relation to identity, social positioning, and culture. It is,
therefore, possible to conceive of language as a tool of communication, which is not static

but dynamic, and in which cultural meanings are expressed and maintained.

Language as a Means of Constructing Identity

Language is a key component in the formation and construction of social identity.
Bucholtz and Hall (2005) describe identity in the following way: Identity is neither an
immutable attribute nor a category but a social construct which develops over time and in
various contexts, reflecting our awareness of ourselves in relation to others and our possible
future selves. This definition emphasizes the dynamic and relational nature of the concept of
identity, proving that it is not fixed, but rather in constant negotiation. The argument raised
by Norton in her book Identity in Language Learning (2013) corroborates the above concept
by stressing that learners are actively engaged in negotiating their identities in the social and

cultural landscape, particularly in second language or multilingual contexts.
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Moreover, Bucholtz and Hall (2004) have taken the concept of identity a step further
by describing it as a product of cultural semiotics: ... identity is ‘an outcome of cultural
semiotics that is accomplished through the production of contextually relevant sociopolitical
relations of similarity and difference, authenticity and inauthenticity, and legitimacy and
illegitimacy”(p. 382). This view supports the fact that identity is constructed via language as
a social practice, wherein individuals locate themselves and make claims to legitimacy,
authenticity, and membership.

This perspective reveals how language is not only a means of communication but
also a fundamental means of identity construction and is situated within a larger cultural and
social framework. Most importantly, an integration of these theories reveals that identity is a
dynamic and context-dependent construct.

In contrast, while Bucholtz and Hall focus on the socio-semiotic aspects, Norton
focuses on the aspects of learner autonomy and the potential for continuous self-
construction.

Collectively, these theories show that the process of learning language and the
development of one’s identity go hand-in-hand, especially for those individuals that have

multiple social demands on them.

Challenges of Integrating Culture in Traditional EFL Teaching

The integration of culture in the education of foreign languages is universally
accepted as being of the utmost importance, yet one of the most difficult areas of EFL
teaching. As Choudhury (2013) asserts, “Language and culture are two sides of the same
coin, inseparable from each other. Language and culture have an inextricable and
interdependent relationship, and learning a language without its cultural dimension may

produce a “fluent fool” (p. 20). This, again, underscores the fact that the exclusive focus on
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linguistic forms may hinder learners’ communicative competence, and this, in turn, points
towards the integration of culture in the curriculum in a meaningful way.

In a similar vein, Kramsch (1993) states that “the study of “culture in language
learning is not an expendable fifth skill” (p. 1). This emphasizes that traditional approaches
often marginalize culture, treating it as secondary rather than integral.

Despite general agreement on its importance, implementing cultural content
effectively remains problematic. A widely cited issue is the superficial representation of
culture in textbooks. Rodriguez (2015) notes that EFL materials emphasize the study of
surface culture, which includes the study of the following: "holidays, tourist attractions,
famous people, and food." Although the study of the aforementioned aspects of the culture
of the target language is readily accessible and interesting for the learners, the learners may
fail to develop in-depth knowledge of the culture of the target language, which includes
values, beliefs, and practices.

More critically, the learners may develop the misconception that culture is static
and/or symbolic in nature, which is contradictory to the dynamic nature of cultural
knowledge. Another challenge associated with the use of the materials is the presence of
cultural stereotypes. Kramsch (1998) defines stereotypes as “conventionalized ways of
talking and thinking about other people and cultures” (p. 131), and Ting-Toomey (1999)
describes them as an exaggerated sets of expectations and beliefs about the attributes of a
group membership category. This is particularly problematic when these practices are used
in class activities or materials, as it can reinforce misconceptions, thus reducing the learners’
ability to think critically about a subject. This problem is further complicated by concerns
about whose culture is being emphasized and how learners can bring their own cultural

perspectives to the learning process (Kramsch, 1993).
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To overcome these problems, it is essential to be a reflective teacher who is
proactive in addressing these challenges. The teacher has a critical role to play in enabling
learners to transcend the superficiality of culture and stereotyping, and this is done through
techniques such as critical discussion, role-play, and intercultural projects. Developing
intercultural competence involves developing learners who can interpret, relate, and respond
to cultural diversity while being reflective about their own perspectives.

In conclusion, although culture is central to language learning, traditional EFL
teaching faces persistent obstacles, including superficial cultural content, the prevalence of
stereotypes, and the challenge of integrating learners’ own cultural backgrounds.
Overcoming these problems calls for a critical and reflective pedagogy that aims at
developing the intercultural competence of learners so that they can become culturally

informed communicators in a globalized world.

Section Two: Intercultural Communicative Competence

Definition of ICC and its Importance in the context of EFL

Intercultural Communicative Competence (ICC) has come to be recognized as an
essential part of the language acquisition process, particularly in the case of English as a
Foreign Language (EFL). According to Michael Byram (1997, as cited in Lopez-Rocha,
2016, p. 107), ICC is “the ability to interact with people from another country and culture in
a foreign language.” This definition emphasizes the important role of language as a tool for
intercultural communication and lays the groundwork for understanding ICC as both a
linguistic and cultural competence. Scholars generally agree that successful communication
requires not only linguistic knowledge but also cultural understanding. In this respect,

Martin Cortazzi and Lixian Jin (1999, p. 197) emphasize that “Language learners must
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become aware of differing cultural frameworks,” thus emphasizing the significance of
cultural awareness as a fundamental aspect of intercultural communication.

Some researchers have described ICC as the capacity to communicate effectively
and appropriately in intercultural situations. For instance, Milton J. Bennett and Janet M.
Bennett (2004) describe ICC as the ability to communicate effectively in cross-cultural
situations and to relate appropriately in a variety of cultural contexts. Similarly, Brian H.
Spitzberg and Gabrielle Changnon (2009, p. 7) argue that intercultural competence involves
“the appropriate and effective management of interaction between people who represent
different cultural orientations.” These perspectives highlight that ICC enables individuals
not only to express their ideas clearly but also to adapt their behavior according to different
cultural expectations during communication.

However, other scholars adopt a broader perspective by highlighting that ICC
includes several interconnected dimensions such as knowledge, skills, and attitudes. For
example, Darla K. Deardorff (2006) defines ICC as the ability to develop targeted
knowledge, skills and attitudes that lead to visible behaviour and communication that are
both effective and appropriate in intercultural interactions. Likewise, Alvino E. Fantini and
Alaa Tirmizi (2006, p. 12) explain that ICC is “a complex of abilities needed to perform
effectively and appropriately when interacting with others who are linguistically and
culturally different from oneself.” This is evident from the definitions provided, which
clearly show that intercultural competence is not only about communication, but also
involves attitudes, awareness, and interpretation.

A More recent research has expanded the concept by emphasizing the emotional
and social aspects of intercultural interaction. According to Janis Dzeriniks et al. (2024),
intercultural competence is “A versatile and complex concept that encompasses knowledge

and understanding, emotions and actions, to promote effective interaction between people
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from different cultures and to build an inclusive and respectful environment” (p. 5). This
approach also points to the importance of the role of ICC in promoting an attitude of
inclusiveness and respect for other people, especially in a multicultural EFL learning
environment.

Overall, all of the above perspectives point to the fact that Intercultural
Communicative Competence is a dynamic and multidimensional construct that incorporates
knowledge, skill, and attitude. Even though these perspectives offer comprehensive insights
into EFL students’ learning of ICC, their practical application still poses a challenge,
especially for EFL students who lack opportunities to interact with real-life situations.
Additionally, measuring EFL students’ behavioral and attitudinal aspects of ICC objectively
poses a challenge. However, EFL students need to learn and develop ICC to communicate

effectively and appropriately in a globalized world.

Intercultural Competence VS. Linguistic Competence

Intercultural competence (IC) is generally accepted as a multifaceted and complex
skill set necessary for effective and appropriate interaction between cultures or cultural
groups. Intercultural communicative competence is defined by Byram (1997) as the ability
to communicate effectively and appropriately in interactions with people from different
cultural backgrounds through the integration of language and cultural knowledge. Liddicoat
(2002) also stresses the need to recognize the integration of linguistic and cultural
knowledge in IC and the distinction between having proficiency in a language and having
effective intercultural communicative competence: Linguistic knowledge and cultural
knowledge of practices and perspectives are both involved in intercultural communicative
competence. Deardorff (2006) views IC as a set of skills, knowledge, and attitudes that

allow an individual to function effectively in cross-cultural settings, demonstrating that IC is
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not only about language but also about cultural awareness, empathy, and behavioral
adaptability.

On the other hand, linguistic competence (LC) is the knowledge of language that is
internalized by the speaker to enable him or her to speak and understand sentences.
Chomsky (1965) describes LC as “the innate ability of the speaker to produce
grammatically correct sentences” while Ergasheva (2025, p. 907) describes it as “a
speaker’s unconscious knowledge of their native language and their ability to produce and
understand an infinite number of sentences, including those never heard before.”
Furthermore, Dialogue Social Science Review (2025), which indicates that whereas LC is
concerned with form, structure, and meaning, IC is concerned with cultural awareness,
social context, and emotional intelligence. It is also clear from these constructs that these
constructs overlap at the “gateway of communication. However, Hymes (1972, p. 278)
cautions that “there are rules of use without which the rules of grammar would be useless,”
This suggests that LC is not sufficient without reference to the social and cultural context of
language.

Existing literature indicates that LC and IC are interrelated rather than distinct
constructs. Belz (2003) argues that the specification of telecollaboration goals in terms of
the development of ‘linguistic’ competence and ‘intercultural’ competence in any way
whatsoever suggests the idea of discreteness of linguistic and cultural competencies as
‘ontologically distinct entities.

From an analytical point of view, while the role of LC is to provide the structural
and cognitive basis for communication to occur, IC provides the cultural, social, and
emotional aspects of communication necessary for communication to be effective. This is to
say that without IC, the speaker might be able to communicate grammatically correct

sentences, but without the grammatical and cognitive basis of communication as provided
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by LC, the person with high IC might not be able to communicate effectively. This means
that the two competencies go hand in hand, and cannot be separated in the pursuit of
effective communication.

As a conclusion, based on the above analysis of the various works of various
theorists in the field of linguistics and communication, it is evident that the two
competencies, while theoretically distinct, cannot be separated in the pursuit of effective

communication.

Definition of Byram’s Model

The model of Intercultural Communicative Competence (ICC), as defined by Byram
(1997) is a model that helps in understanding the importance of appropriate communication
by the individual in intercultural settings. Byram has defined that Intercultural
Communicative Competence is not just the ability of the individual to communicate
linguistically but also encompasses cultural knowledge, personal attitude, and interpersonal
skills. Byram’s Model of ICC comprises five essential components, namely, Attitudes
(Savoir étre), Knowledge (Savoirs), Skills of interpreting and relating (Savoir comprendre),
Skills of discovery and interaction (Savoir apprendre/faire), and Critical cultural awareness
(Savoir s’engager).

Thus, Byram's model of ICC provides a comprehensive view of the development of
intercultural competence, as it includes the importance of knowledge, attitude, and skills in

the communication process of individuals (Byram, 1997).

Saviors: Knowledge, Attitudes, Skills of Discovery and Interaction, Critical Cultural

Awareness, Skills of Interpreting and Relating
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Intercultural Communicative Competence (ICC) is considered vital for effective
communication between people from different cultures. Byram (1997) has suggested a
model of the five saviors that allow learners to interact appropriately and effectively with
people from other cultures when it is integrated. This review aims to describe each of these
components, including definitions, examples, and applications in intercultural
communication.

Attitudes (Savoir étre) are the ability to show curiosity and openness towards
cultures, as well as the ability to understand and work with individuals from other cultures
(Byram, 1997). For instance, a learner may attempt to understand the cultural traditions of
his or her classmates from different countries before making any judgment. The focus of the
ICC component is the ability of the learner to show attitudes towards intercultural
communication.

Knowledge (Savoirs) means understanding values, history, and social practices in
other cultures in addition to linguistic knowledge (Byram, 1997). For example, if learners
learn about French culture while learning French, this is one aspect of knowledge.
Knowledge helps learners understand appropriate behavior and communicate effectively in
different cultures.

Skills of discovery and interaction (Savoir apprendre/faire) describes the ability to
study, interact closely, and socialize in different cultures (Byram, 1997). For example,
engaging in discussion sessions with other international students and adhering to appropriate
social etiquette is an example of this skill. This skill helps learners to adapt and respond
appropriately in new cultures.

Skills of interpreting and relating (Savoir comprendre) mean learners can interpret
cultures and relate them to their own cultures (Byram, 1997). For example, if a learner

realizes that in Japan and Germany, greeting styles are different and adjusts their greeting
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style according to the culture; this is one aspect of skills of interpreting and relating. This
skill helps Learners Bridge the gap between cultures and find common ground for
communication.

Critical cultural awareness (Savoir s’engager) entails critical thought and analysis of
one’s culture and other cultures (Byram, 1997). For example, analyzing stereotypes
associated with a given culture and its effects on interaction is an example of this skill.
Critical cultural awareness helps learners to critically evaluate culture and respond
appropriately.

Although this review focuses primarily on Byram’s framework (1997), other
scholars have also addressed similar aspects of intercultural communicative competence,
providing complementary perspectives and empirical support (e.g., Deardorft, 2006;
Liddicoat, 2002).

Despite the richness and solid foundation of Byram’s five savoirs model of ICC,
there are some limitations associated with the model. Firstly, the model is conceptual and
provides little assistance in the implementation of ICC (Deardorff, 2006). In addition, the
model provides little emphasis on the emotional aspect of ICC.

Furthermore, there are some variations associated with the implementation of the
model by educators. It is difficult for educators to fully integrate the five components of the
model into a language-learning syllabus (Liddicoat, 2002). Nevertheless, Byram’s model of
ICC provides a rich framework for understanding and applying ICC.

Byram’s five savoirs model of ICC provides a well-rounded framework for the
development of ICC that addresses emotional, cognitive, practical, and critical aspects of

ICC (Byram, 1997).

Challenges in Developing ICC in EFL Classrooms
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Nevertheless, promoting ICC in the EFL classrooms faces many challenges. The
first challenge arises from the limited use of authentic materials that have an essential
function in familiarizing learners with realistic intercultural situations.

According to Truong Hieu Ngan and Thai Cong Dan (2025, p. 92), “Authentic
materials... significantly enhance students’ cultural awareness and language abilities,” and
“Findings suggest that incorporating authentic materials into language teaching can bridge
the gap between theoretical knowledge and real-world intercultural experiences.” This
implies that the ability to connect theory to practice regarding intercultural communication
becomes problematic because of the lack of real inputs, thereby leaving a gap between
language knowledge and its practical application. Another major factor that hampers the
process of learning ICC for ESL learners includes teachers being under-prepared in teaching
culture-based lessons. As mentioned earlier,“a lack of formal training in intercultural
pedagogy further hinders educators from effectively fostering ICC among students” (Sarica
& Deneme Gengoglu, 2025, p. 46). Likewise, the development of ICC is
“underemphasized... due to challenges like curriculum constraints and lack of teacher
training” (Sarica & Deneme Gengoglu, 2025, p. 44). Also, structural factors pose problems
in developing ICC. According to a study, “ineffective pedagogical approaches, lack of
appropriate materials, and shortage of competent teachers are other issues hindering the
development of ICC among EFL students” (Cheng, 2012, as cited in Lee, Ho & Chen, 2023,
p.5).

Hence, apart from being a teacher competence issue, the problem is a matter of
course design and adequate resources. In order to tackle the identified issues, teacher
education is important. ‘“To equip EFL teachers with ICC knowledge and experience,
training on ICC should be initiated in the pre-service teaching stage’’ (Atay, 2005; Bayyurt,

2006; Byram & Risager, 1999; Duisembekova, 2021; Sercu, 2005; Sevimel-Sahin, 2020, as
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cited in Iswandari & Ardi, 2022), ‘‘teachers having high ICC have better capabilities for
classroom management, as EFL teachers with good ICC can deal with the differences
encountered in the classroom and respond more effectively to minimize cultural
differences’’(Byram, 2000; Cuartas-Alvarez, 2020; Hua, 2014; Megawati et al., 2020, as
cited in Iswandari & Ardi, 2022).

Ultimately, despite these problems, the significance of ICC can never be
understated. According to Liu (2022, p. 85), “Intercultural communicative competence is
highly recognized and required for global interaction all over the world these days.” It
clearly indicates that there is a large difference between the importance given to ICC in
theory and the practice of ICC within the English Foreign Language classrooms. Thus, it
becomes imperative to resolve certain problems that stand in the way of intercultural

education.

Section Three: Teaching and Assessing ICC

Approaches Used for Teaching ICC

ICC is now an integral goal in language education because communication in today's
world does not require linguistic knowledge alone; it also demands cultural awareness and
understanding. Culture, thus, has ceased to remain a minor element in language acquisition
and 1s now integrated into the process.

According to Kramsch (1993), "Culture in language learning is not an expendable
fifth skill... It is always in the background, right from day one" (Kramsch, p. 1).
Consequently, any approach aimed at developing ICC should incorporate culture in all
language education processes. The integrative approach to language learning plays a critical
role in cultivating ICC. According to the approach, teaching culture should be part and

parcel of teaching all other language skills: "Teaching culture cannot be considered an extra
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skill, but has to be a part of teaching listening, speaking, reading and writing" (Reida,2015,
p. 940).

Therefore, the integrative approach encourages teachers to incorporate culture in all
language skills training so that students can develop linguistic and intercultural
competencies concurrently. Cultural awareness is equally essential since "Cultural
awareness is the term we have used to describe sensitivity to the impact of culturally-
induced behaviour on language use and communication”" (Tomalin & Stempleski, 1993, p.
5). Another significant method is the use of experiential learning, which involves using
interactive techniques like role-playing. For example, Reida (2015) notes that “role play is a
very effective technique practicing sociolinguistic and pragmatic phrases, sociocultural
knowledge, but also non-verbal communication” (p. 942). Such an approach helps learners
practice and gain proficiency in both verbal and non-verbal communication by engaging in
simulated real-life scenarios.

Besides, the use of authentic materials can be viewed as another crucial strategy in
teaching ICC. As Ouchene (2021) observes, “Authentic materials such as internet, web
pages, Ted talks, TV shows, Films, Animation, songs, cartoon, literature, etc could be very
helpful to develop students’ ICC” (p. 309) since such materials help learners interact with
real cultural settings. Nonetheless, despite the effectiveness of the methods, there are some
challenges associated with their application.

In summary, the process of teaching ICC necessitates a strategic integration of the
aforementioned approaches. While all three approaches play an essential part in the
cultivation of intercultural competence among learners, their effective use depends to a great
extent on how well they have been applied.

The Role of Authentic Materials in ICC Development
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Authentic materials have proven to be essential when developing the ability of
Intercultural Communicative Competence because they give learners an insight into natural
language use and its cultural context. Authentic materials differ from pedagogic texts as
they mirror actual use of language in the social/cultural context in which it occurs.
According to Richards, authentic materials represent “materials such as texts, photographs,
video selection and other teaching resources that were not specially prepared for pedagogic
purposes” (Richards, 2001, p. 248) In view of the sociocultural theory; the use of authentic
materials necessitates a learner's interaction with language in its natural setting in a socially
acceptable manner.

According to Kramsch, “authentic texts require participants to respond with
behaviors that are socially appropriate to the setting, the status of the interlocutors... and the
norms of interaction agreed upon by native speakers” (1993, p. 178). In this regard,
Widdowson contends that “it is probably better to consider authenticity not as a quality
residing in instances of language but as a quality which is bestowed upon them, created by
the response of the receiver... a function of the interaction between the reader/hearer and the
text”(1979, as cited in Kramsch, 1993, p. 179), focusing on the involvement of the learners
in the process of meaning construction and intercultural communication.

In addition, the use of authentic materials is very beneficial for the enhancement of
learners’ motivation and participation. As pointed out in research, “the term on-task
behaviour decreased on days when artificial materials were used, and increased on days
when authentic materials were used” (Peacock, 1997, p. 148), showing that students are
more motivated and actively engaged in the learning process through the use of authentic
materials.

Moreover, according to Richards, “authentic materials have a positive effect on

learner motivation because they are intrinsically more interesting and relevant. They provide
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authentic cultural information about the target culture, including culturally based practices
and beliefs, and both linguistic and non-linguistic behavior” (2001, p. 252). Moreover,
authentic materials are considered highly important in helping develop ICC since they
expose learners to actual communication situations that foster critical cultural reflection.

It is clear that “the use of authentic materials to teach about cultural topics in an
EFL classroom enables learners to engage with ‘real’ language, to listen to a variety of
accents, understand their fellow classmates, and to make themselves understood” (Pinzon,
2020) ,Also, “exposure of learners to such material makes them critically reflect on other
cultures and their own culture... not only will their knowledge about vocabulary and
grammar be enhanced, but also their perspective on life in other ways will be improved”
(Pinzon, 2020). Also, “when students are exposed to authentic materials and also to tasks
based on culture, they have the opportunity to develop their intercultural competence... to
be exposed to real language, to real situations" (Pinzon, 2020, p. 43).

However, even though there are numerous advantages in using authentic materials in
language teaching, several challenges related to linguistics and culture should be taken into
account as well. In summary, the use of authentic materials plays a pivotal role in the
formation of ICC because it links language acquisition with genuine interaction and cultural
awareness. Although these resources can increase motivation and cognitive skills, their

success relies upon their appropriate selection and use during the instructional process.

Assessing Learners’ ICC

Assessment of ICC skills is an important dimension of foreign language teaching, as
students cannot be limited only to acquiring linguistic knowledge but also should learn how

to communicate in different cultural settings. In this way, there should be developed some
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ways of assessment that can consider the complex nature of ICC and go further than usual
approaches.

As mentioned above, “foreign language learners need to develop not only
communicative competence but also intercultural competence” (Iswandari & Ardi, 2022, p.
364). Indeed, in accordance with this point of view, ICC assessment must include many
components. In this regard, it can be stated that "as assessment aims to measure the extent to
which the learners achieve the objectives of ICC, it should cover the domains of ICC, such
as knowledge, skills, attitudes, and cultural awareness" (Byram, 1997, 2021, as cited in
Iswandari & Ardi, 2022, p. 367). Here, the understanding of competence from a more
holistic perspective is evident as cognitive, behavioral, and affective components are taken
into account as important elements of competence. In support of this view, it should be
noted that ICC assessment should take into account the development of dispositions as well
becaus e "many of them addressed an individual's personal attributes, such as curiosity,
general openness, and respect for other cultures... [as well as] cultural awareness, various
adaptive traits, and cultural knowledge" (Deardorff, 2006, p. 248). It should be highlighted
that the development of ICC presupposes higher order skills as it requires skills to analyze,
interpret, and relate as well as listening and observing skills, including comparative thinking
skills and cognitive flexibility (Deardorff, 2006). In light of this level of complexity,
conventional assessment techniques are found to be inadequate, thus prompting the use of
qualitative methods of performance assessment.

Indeed, as mentioned above, “direct approaches to assessing intercultural
competence

include interviews, portfolios, reflections, performance assessment, learning diaries, and
observations in real contexts” (Liu, 2021, p. 5). Using this set of instruments makes it

possible to gain a better insight into the process of intercultural learning due to its practical
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aspect and reliance on reflection. For instance, reflections prove to be very efficient because
“Student reflections are powerful tool in overcoming this challenge by clearly showing the
extent to which students' attitudes to cultural learning changed over the course” (Liu, 2021,
p. 19). Moreover, the effectiveness of these methods can be attributed to the
following assumption: “it is possible to assess degrees of intercultural competence...
including interviews, observation, and judgment by self and others” Nevertheless, although
there is much theoretical evidence in support of ICC assessment, the practicality of this
notion cannot be overlooked as it is often problematic to assess ICC in certain educational
settings.

To illustrate, in Algeria, “The majority of EFL teachers... recognize the importance of
ICC in foreign language education. Yet, few teachers among them care about the assessment
of their students’ level of ICC” (Djaidja & Bacher, 2022, p. 892). The reason for this
contradiction may be linked to confusion and ambiguity since “many Algerian teachers are
hesitant and unsure of how ICC should be assessed: whether language and culture should be
tested consecutively or simultaneously... explicitly or implicitly” (Djaidja & Bacher, 2022,
p. 892).

In summary, ICC assessment is a multi-faceted but crucial step that calls for an

integrative and adaptive attitude towards the matter. While different techniques such as
reflections, portfolios, and observations have proven to be informative and productive, their

successful application relies on teachers’ skills and knowledge of the topic. Hence, closing

3

the theoretical-practical gap is critical for further development in the field of ICC assessment.

Section Four: Media and Audiovisual Materials in EFL Teaching

Audiovisual Media in Language Teaching: Definition and Educational Significance
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For language instruction, audiovisual media have become increasingly important
because of the way they are able to incorporate both sound and visuals, which aid in
understanding and learning. These are known to be effective teaching mediums that
contribute to meaningful learning that is not dependent on textual content alone. Here,
audiovisual media

are first explained based on the communication aspect in education. As stated by
Heinich et al. (2002, p. 9), “a medium (plural, media) is a means of communication and
source of information.” This underlines the very important function that media plays as a
means of communication in learning environments. Furthermore, “Media are carriers of
information between a source and a receiver” (Heinich et al., 2002, p. 9), which indicates that
learning through audiovisual media is based on the transmission of information from a source
(teacher or material) to a receiver (learner), highlighting their essential role in instructional
communication.

From a pedagogical perspective, audiovisual media are not only communicative tools
but also cognitive enhancers that support understanding and memory retention. Heinich et
al.2002) further explain that “audio-visual media combine sound and visual components to
enhance comprehension and retention of information.” This proves that the use of visual and
auditory information leads to more successful learning due to the engagement of multiple
senses at once. This concept is highly evidenced by Mayer (2009, p. 223), who states,
“people learn better from words and pictures than from words alone.” This multimedia
learning theory focuses on the role played by the combination of visual and verbal materials
for instructional purposes, in helping students learn and build meaning through memory.

Similarly, Hasanova defines audiovisual materials as “Educational tools that can
convey meaning without just depending on spoken symbols or language are frequently

referred to as audiovisual materials” (2023, p. 14). It is an indication of the move from textual



Media and Civilization: Using Films and News to Foster Intercultural Understanding in the EFL Context 3

learning methods to multi-modal techniques that use various sensory perceptions to teach.
Besides, “audio-visual aids or teaching materials include those technologies that try to help us
understand knowledge using our senses” (Hasanova, 2023, p. 14). This further emphasizes
the notion that audiovisual aids are not mere supplements but rather vital elements in
enhancing comprehension via sensory stimulation.

Most importantly, while audio-visual media can be highly effective in assisting
learners to acquire and remember knowledge, the efficiency of audio-visual media as
teaching aids depends largely on how effectively they are integrated into the learning process.
For this reason, the importance of the educator cannot be overemphasized when it comes to
selecting and incorporating such materials into instruction (Nicolaou et al., 2019).

In summary, it is evident from the literature review that audiovisual media play a
double role as a means of communication as well as cognition in education. Hasanova (2023),
Mayer (2009), prove their significance in enhancing comprehension and learning.
Nevertheless, they cannot fully tap their potential as learners unless they become a part of the

process of teaching.

Advantages of Using Films in EFL Classrooms

Films have evolved not only in their purpose but also in their use. They have evolved
from merely entertaining stuff to learning tools in teaching English as a foreign language
(EFL). As Kalra puts it, "films are no longer thought as simple entertainment media but rather
educational tools" (Kalra, 2017, p. 289). Perhaps the most prominent benefit associated with
films is their potential for enhancing motivation and involvement.

In his research, Kalra argues, "it reveals the effect on developing students' motivation,
comprehension as well as communication skills" (2017, p. 289). It means that films are

capable of assisting students in improving not only their understanding of a subject matter but
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also their language performance. In addition, "films are therefore being used to enhance
students' motivation in order to improve their oral production" (Kalra, 2017, p. 290). In other
words, films encourage individuals to actively participate in discussions by speaking out loud
and sharing their ideas. Another advantage of films involves interaction and collaboration
between peers. In his findings, Kalra explains, "with these advantages of films, the learner
will be motivated to communicate with their partners in debates, helping them to learn from
each other" (Kalra, 2017, p. 292).

Moreover, movies are effective in appealing to different learning styles and
encouraging critical thinking skills. Rajpopat states, “film possesses unique attributes that
render it a potent instrument for conveying information, provoking critical thinking, and
engaging students with diverse learning styles” (Rajpopat, 2023, p. 225). Multimedia
elements in films, employing visuals, audio elements, and context, aid comprehension and
retention of the material and motivate the individual to interpret its meaning.

In summary, there are many benefits of using films in English classrooms as a
foreign language, such as heightened motivation, development of communication skills,

cooperation, and stimulation of multiple intelligences.

Films as a Window to Culture

One major way in which films can help understand the culture of a society is by
giving an insight into the values, beliefs, and aspirations held by that society. For instance,
according to Turner, “the film is a social practice for its makers and its audience: in its
narratives and meanings we can locate evidence of the ways in which our culture makes
sense of itself” and “Popular films have a life beyond their theatrical runs or their re-runs on
television: stars, genres, key movies become part of our personal and shared culture, our

identity” (2006, p. 4). Likewise, Bujgoi argues that ““...but beyond its artistic value, film also
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acts as a mirror reflecting society’s realities, struggles, and aspirations,” underscoring the
larger sociocultural messages that cinema communicates (2025, p. 1).

Furthermore, films can be used to capture the prevailing social practices and
behaviors, as well as people’s attitudes, values, and worries. According to Lu (2023), films
provide insights into societal behavior patterns. In the same regard, Sonker, Kumari, &
Kumar (2022) contend that films mirror society in the sense that they portray people’s
thoughts, aspirations, and desires.

Moreover, movies can be used as cultural myths, which capture the cultural identity
of a community. As Murat (2000) states, "some workers see films as being a 'reflection' of
culture; others see them as 'representations of the realities' in the culture. Genre films can be
seen as fulfilling an almost identical function as a 'myth' of a culture." Thus, one can notice
the cultural and symbolic aspects of film studies, and according to Lynn (2023), films can
provide insights into the value systems and societal concerns at various times in history. It
should be mentioned that films are sometimes subjective because they may only represent the
point of view of the creator rather than the viewpoint of the entire society.

At the same time, some films fail to address specific minorities and subcultures, but
films have always been used to investigate cultural beliefs and values. To sum up, films do
not appear to be entertainment tools but rather cultural artifacts, as films reflect, interpret, and
shape social beliefs, values, and ideals. Film studies offer an opportunity to learn about the

societal value system from various angles.

Advantages of Using News Media in Intercultural Understanding

The current trend in the world's development implies that in times of globalization,
news plays a critical role in promoting mutual comprehension of other cultures. Besides

being informative in nature, news has turned into a vital means through which people interact
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with other cultures and develop intercultural competence. UNESCO (2017) states that
culturally sensitive reporting and communication contribute immensely to developing
intercultural understanding and promoting mutual tolerance between various communities. It
follows that media corporations have an obligation of presenting cultural realities in order to
facilitate intercultural learning.

Moreover, research studies indicate the pedagogical and cognitive importance of news
in promoting intercultural competences. As an illustration, watching news broadcasts from all
over the world helps build intercultural competence because individuals have the opportunity
to learn about different cultures through news items (Kopylovskaya & Ivanova, 2014).
Likewise, global news demonstrates great possibilities in fostering intercultural competence
(Kopylovskaya & Ivanova, 2014). From this point of view, news is a great tool for acquiring
necessary information about foreign traditions, culture, society, and politics.

In terms of migration, “news consumption among immigrants influences the strategy
for cultural adaptation, such as assimilation or integration into the host society through
learning about culture and politics” (Alencar & Deuze, 2017, pp. 1-16). In this way, news
consumption may contribute to the process of acculturation by offering immigrants the
information and cultural knowledge required for adapting to new societal settings. News, in
this case, functions as an orientation tool and as an instrument for negotiating identity,
offering individuals a chance to retain their cultural background and integrate into the host
culture at the same time.

Furthermore, news production and translation can be considered essential elements of
intercultural understanding. The process of translating news, as well as its creation,
influences intercultural communication through the interpretation of events from outside the
bounds of a single culture (Valdeon, 2021). On this basis, it follows that news is a result of

interpretation, and the choices made while editing, translating, and framing the events
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influence the way in which the audience perceives foreign cultures and global events. It is
necessary to emphasize that news may not be objective when depicting reality, as it presents
certain representations of it. On a wider scale , “international news exchange ... lets the local
people learn about the development status, customs, culture and social development of
different countries through the media, from which they can draw relevant knowledge and
experience and learn about foreign cultures so as to promote social development” (Gao, 2023,
p. 134). This illustrates the dual function of news as both a source of knowledge and a tool
for societal improvement, promoting not only intercultural understanding but also informed
citizenship.

Finally, Joy & Love (2023) highlighted that, “in an increasingly interconnected
world, media plays a critical role in fostering intercultural understanding by bridging cultural
divides and promoting empathy across diverse populations... media serves not only as a
transmitter of information but also as an active agent in the construction of intercultural
relationships” ( p. 1). This holistic approach confirms that news functions through various
aspects—psychological, sociological, and even ethical—in order to promote intercultural
empathy.

To conclude, when news is created, translated, and consumed by audiences, it
becomes a very potent weapon for fostering intercultural awareness. Not only news can play
a role in building intercultural competence in language learners, but it can also be used to
assist in immigrant adjustment and develop global social awareness. News acts as both a
window and a bridge for cultural experiences. Nonetheless, there is a need for critical
reception of news because, at worst, the presence of bias and selective interpretation could
undermine any possible contribution of news towards intercultural understanding; at best,

however, news could contribute positively towards intercultural understanding.
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Section Five: Critical Media Literacy in EFL Education

Definition of Critical Media Literacy

Critical Media Literacy (CML) represents a complex approach to media studies that
goes beyond traditional literacy by incorporating social, cultural, and ideological dimensions
of media texts. Higdon et al. (2022, p. 3) explain, “Critical media literacy ... draws its
theoretical concepts from the wider and considerably deeper realms of critical theory and
cultural studies ...”, emphasizing that CML is based on established frameworks for thinking
about power, ideology, and culture. This provides a theoretical base for CML that sees it not
just as a skill, but also as a way of investigating the broader social and political context in
which media practices take place.

There has been an increased awareness in recent decades of the need to take literacy
education in a more critical direction. Potter (2023, p. 111) notes, “in the last several decades,
some media scholars have been arguing that there is a need to move beyond media literacy to
what they call ‘critical media literacy’ ...”. This implies that, according to the author,
traditional media literacy, which relies on the understanding and evaluation of the content of
the media, is not adequate to help one overcome the challenges associated with modern
media environments. Halpern (2024, p. 25) reinforces this view, stating, “CML underscores
the interconnectedness of media and power. It acknowledges that media messages are not
neutral; they mirror and reinforce societal power structures and ideologies,” and thereby
stressing the significance of an analysis of power relationships in the study of the media.

From an educational point of view, CML also stresses learner agency and critical
engagement with the media texts. AlNajjar (2019, p. 75) argues, “this critical position should
enable the learner to question textual meaning, spurring him or her to examine the creator’s

identity, motivations, and intentions,” This underlines the significance of the development of
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critical thinking skills, not just with regard to the content, but also with regard to the
intentions of those who have produced the media.

Kellner and Share (2007, p. 4) highlight another necessity with regard to analytical
skills, noting that CML involves “...cultivating skills in analyzing media codes and
conventions, abilities to criticize stereotypes, dominant values, and ideologies ...,” which
reflects the dual focus of CML on both media form and sociocultural content. Kellner and
Share (2007, p. 59) further articulate this comprehensive vision, asserting, “Critical media
literacy expands the notion of literacy to include different forms of mass communication and
popular culture, and deepens the potential of literacy education to critically analyze
relationships between media and audiences, information and power.” This definition
incorporates both the theoretical and pedagogical aspects of CML by focusing on the
importance of understanding the content of the media in terms of the socio-political context,
exploring the role of the media in the creation of images, and the importance of the
development of critical thinking among the learners.

However, despite the similarity in these definitions in emphasizing the need for
learners to critically investigate power relations in the context of media content, there are
some differences. For example, Higdon et al. (2022) place more emphasis on the theoretical
aspect of cultural studies, while AlNajjar (2019) places more emphasis on the learner’s
engagement in media authorship. Such differences in the definitions of CML serve to
highlight its versatility in being applicable in different educational environments.

Furthermore, despite the consistency of the literature in emphasizing the
transformative nature of CML in learners’ understanding of power relations in the context of
media content, there is a need for further research on its efficacy in learners’ critical
negotiation of power relations in the context of digital media. For example, learners may

analyze a video clip of a news report and examine the underlying stereotypes and the

4
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producer's ideology by utilizing the critical tools provided by CML. Another area is the need
for more examples of the application of CML in the literature to strengthen the link between

theory and practice.

Importance of Critical Media Awareness

Today, media literacy has emerged as an important skill in society, which extends
beyond understanding media content, thereby playing an important role in developing active
and responsible citizenship in society.

According to Jenkins et al. (2009), “media literacy is essential for full participation in
contemporary culture, as it enables individuals to understand, critique, and create media
messages.” The above statement emphasizes that media literacy extends beyond
understanding media content, thereby including media creation. Though the study has given
importance to media literacy, there is no emphasis on how media literacy skills are
implemented in various cultures, which creates a gap in understanding media literacy.

According to Yadav & Verma, “media literacy can empower users to critically
analyze and evaluate the credibility, accuracy, and bias of online information, ultimately
fostering responsible and ethical digital citizenship” (2025, p. 105). The above statement
emphasizes the importance of critical thinking in today’s digital world. Though there is
emphasis given to social media, there needs to be more emphasis given to other digital media,
thereby giving a better understanding of media literacy in today’s society. Likewise, the
arguments presented by Turner et al. state that “literacy is essential for successful
participation in a democratic society ... making digital and media literacies foundational ...
developing digital media literate citizens who consume, create, connect, and advocate—for
themselves and others—is paramount for youth today” (2024, pp. 541-542). This is an

example that can be used to show the link between media literacy and civic engagement
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among the youth. However, the focus of the study will be the youth, but other arguments can
be brought in to discuss the development of the two among other groups of people.

Karaidumam (2015) highlights that “Critical media literacy prepares the ground for
individuals to develop ethics of responsibility in civic consciousness, to participate in every
kind of decision mechanism such as cultural, political and economic areas as an active actor;
and to take responsibility of decisions they make” (p. 3041). This argument indicates that the
ethical element, and the connection to civic engagement is established. However, this
argument assumes that individuals are capable of participating, without any barriers. In the
same vein, Karaduman noted, “media literacy, as a lifelong educational process, is an
inevitable pragmatic action movement primarily for both educators and students, and in
general for all citizens ... due to the fact that well-informed citizens will bring about free and
democratic public opinion, each individual’s being a media literate has become a necessity
for modern societies” (2015, p. 3039). The above quotation, again, emphasizes the lifelong
and societal nature of media literacy. The discussion, however, may be further enhanced
through the inclusion of empirical studies that show the outcomes of media literacy programs
in different societies.

Overall, the studies discussed above, among others, demonstrate that critical media
literacy is not just a cognitive ability, but also a multidimensional capacity that includes
awareness, ethics, and participation in both traditional and news media. It is, however,
important to note that future studies may seek to explore the practicalities and outcomes of
media literacy to ensure that its application is for the empowerment of citizens in different

societies.

Media as a Cultural and Ideological Construct
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Media influences both individual consciousness and society. According to McLuhan
& Fiore (1967, p. 26), “All media work us over completely. They are so pervasive in their
personal, political, economic, aesthetic, psychological, moral, ethical, and social
consequences; they leave no part of us untouched, unaffected, unaltered.” This quote
highlights the point that media is not just an unbiased medium, but it plays an important role
in shaping our thoughts, perceptions, and behaviors. It sets the stage for understanding media
as an inherently cultural and ideological construct. On this basis, Sommier (2014, p. 3) writes
that “Culture is understood to be situated rather than objective, and ever changing... media
frames that reflect cultural common sense, values, or ideology are both instinctually
employed by journalists and easily accepted by the public.” This, therefore, shows that the
media plays a double role as a mirror and a shaper of cultural values and norms, subtly
incorporating ideology into the content that is consumed by the audience.

Furthermore, Ouachan, Maliki & Fadoua (2025) highlighted, “media translation
operates within certain norms and practices... ideology has evolved to encompass frameworks
of power and control, shaping how information is presented and interpreted across cultures”
(p. 16). It is on this basis that the transnational nature of the media is revealed, highlighting
how ideology is spread and consolidated through the standardized nature of content
production and translation.

Gramsci reinforces the structural and systemic role of media when he said, “its most
prominent and dynamic part is the press in general: publishing houses ... political
newspapers, periodicals of every kind ... everything which influences or is able to influence
public opinion, directly or indirectly, belongs to it: libraries, schools, associations and clubs
of various kinds, even architecture and the layout and names of streets” (2006 as cited in
Durham & Kellner, 2006, p. 16). This shows that the media is an integral part of the

ideological apparatus of the ruling classes and plays an active role in shaping public opinion
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and maintaining social stratifications. Mulinge (2022) emphasized the role of the media
further when he noted, “media are powerful vehicles of culture, ideology, information and
education. To some extent they define people and their cultures,” (p. 23). Thus underscoring
the role of the media in shaping the cultural identity and social conscience of the people.
Finally, Bennis & Ghourdou (2024) offered a critical perspective on the media when
they noted that “media products and messages have always been constructed to either serve
the dominant elite’s ideology, gain public consent, or consolidate racial and gender
stereotypes.” (p. 83). Thus, this underscores the critical perspective on the media. It is evident
that the media does not merely function as a medium through which information is
transmitted, but rather plays an important role in the sense of its ideological and cultural

value.

Developing Intercultural and Critical Awareness through Media

Intercultural and critical awareness in the context of the media has increasingly been
considered an essential goal in the process of education. According to Kellner and Share
(2007), “media literacy helps people to discriminate and evaluate media content, to critically
dissect media forms, and to investigate media effects and uses™ (p. 4). Moreover, they add,
“critical media literacy expands the notion of literacy to include different forms of mass
communication and involves critically analyzing relationships between media and audiences,
information, and power” (p. 4). These definitions emphasize the role of critical awareness in
the process of media literacy. According to the definitions above, critical awareness is
considered an essential goal in the process of media literacy.

Moreover, Silverblatt et al. (2014, as cited in Saliu, 2024, p. 2) emphasize the role of
critical thinking in the process of media literacy. According to this definition, media literacy

cultivates critical thinking by encouraging learners to examine the way and reasons why
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media messages are created. Critical thinking involves examining the authorship, content, and
ownership of the message. Nonetheless, critical awareness is not sufficient on its own for the
development of intercultural understanding. This is because, according to Susilo, Yang, and
Qi1 (2023), “critical intercultural awareness entails the ability to critically evaluate
sociocultural realities based on explicit criteria, perspectives, practices, and products in one’s
own and other cultures” (p. 3).

Moreover, UNESCO (2013) asserts, “intercultural understanding competencies
should constitute the foundation of an emerging ‘universal communicator’” (p. 24). This is
important because, as previously mentioned; learners need to have skills that enable them to
operate effectively in different cultural contexts. Finally, the Alliance of Civilizations
Secretariat and UNESCO (2006) state that “media has a powerful capacity to encourage
global awareness thereby promoting cross-cultural understanding, tolerance and acceptance
of ethnic, cultural, religious and gender differences in communities across the globe” (p. 2).
These studies demonstrate the need for learners to have media literacy skills as well as
intercultural awareness.

However, despite such theoretical knowledge, its practical application is lacking. For
example, while media literacy might stress the importance of critical thinking skills, its
practical application might be lacking in terms of integrating an understanding of
intercultural, thereby providing only a partial knowledge of the potential of the media to
promote a global awareness.

This, therefore, demonstrates the need to adopt a more structured approach to media
literacy and the application of such understanding in the development of critical and
intercultural awareness. In conclusion, the above literature demonstrates the understanding
that the development of intercultural and critical awareness using media literacy is a

multidimensional process. While media literacy provides the individual with the necessary
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tools to engage in a critical evaluation, the development of intercultural awareness ensures

that the individual remains sensitive to cultural diversity.

Limitations of Previous Studies

Nevertheless, despite the significant benefits of the previous research, it has a number
of shortcomings that can be pointed out.

First, many previous studies focused exclusively on films as the main source of
intercultural content. While they emphasized the importance of using films as authentic
materials, they overlooked other types of media such as news. By neglecting them, the
potential of films and news was underestimated, which narrowed down the selection of
material for intercultural communication development.

Second, most studies did not pay much attention to practical applications in the
classroom context as they were more theoretical or had insufficient experimental designs.
Furthermore, very few studies combined qualitative and quantitative methods in their
research designs. Such an approach would allow researchers to gain insight into learners'
intercultural development.

Third, some studies failed to stress the importance of critical media literacy. In other
words, although learners were able to understand different cultures through films and news,
they did not get the opportunity to critically analyze cultural representation and ideology.

In conclusion, future research should explore the potential of using both films and

news and combine critical media literacy skills to improve learners' intercultural competence.

Conclusion

The present chapter has provided an overview of selected theoretical and empirical

works on the topics of language, culture, and civilization in English Foreign Language
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Education. The necessity to build intercultural communicative competence as a vital element
of effective communication in the globalized world has been stressed. A review of the works
that discuss Byram’s model has shed light on the various aspects of ICC. In addition, the
chapter has pointed out that the use of authentic sources such as films and news can help to
familiarize students with multiple cultural outlooks and promote intercultural awareness.
Moreover, the significance of critical media literacy skills has been outlined, as they enable
learners to evaluate critically the cultural and ideological messages presented in the media.
However, some limitations of the available body of literature have also been
identified. Specifically, there is limited knowledge about the use of films and news
simultaneously to facilitate the development of intercultural competence. Furthermore, the
integration of critical media awareness in EFL classes remains largely understudied. This
research aims to fill these gaps in the existing literature. However, the next chapter will be

devoted for the discussion of the research methodology.

4
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Chapter Three: Research Design and

Methodology



Media and Civilization: Using Films and News to Foster Intercultural Understanding in the EFL Context 49

Introduction

This chapter presents the methodology adopted in the current research entitled “Media
and Civilization: Using Films and News to Foster Intercultural Understanding in EFL
Context.” It briefly describes the participants, research instruments, research design, and
procedures used to collect data. It also highlights the classroom observation and the
questionnaires administered to both teachers and students in order to investigate the impact of

films and news media on intercultural understanding among EFL learners.

Research Framework

Sampling and Population

The present study is conducted at the Department of English, Chadli Ben Djedid
University. The participants are Master one EFL students and English language teachers from

the same department.

Students as Participants

The sample consisted of 35 Master one EFL students selected randomly from the
Department of English at Chadli Ben Djedid El-Tarf University. The students shared a
similar academic background within the EFL stream. Master one students are selected as
subjects because they have advanced knowledge of English, and they have been acquainted
with the concepts of culture and inter-culture through the academic years. Thus, they are able
to conduct analyses of media material like films and news, as well as discussions about

different cultures.
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Teachers as Participants

10 English teachers of the same department are selected for this research. The criteria
for choosing the participants include their expertise in teaching EFL and experience in the use
of media materials in the classroom. Their participation provided insights regarding the
professional views on the role of films and news in creating an intercultural environment

among students.

Research Instruments

Qualitative and quantitative instruments are employed in this study. These include

classroom observation and two questionnaires (teachers and students).

Classroom Observation

Classroom observation is done for four consecutive weeks with Master 1 students for
one hour and a half per class. The sessions included the use of visual materials representing
different cultures. This method is used to observe students’ interaction, participation, and

engagement with intercultural content in real classroom settings.

Students’ Questionnaire

The students’ questionnaire is administered online, and consists of 22 questions. It
was distributed on 14 April and their collection remained open for two weeks. The
questionnaire focuses on students’ attitudes toward using films and news media in learning
English and their role in developing intercultural understanding. It is used to collect students’

opinions in a simple and flexible way.
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Teachers’ Questionnaire

The teachers’ questionnaire is administered to 10 teachers and consists of 17
questions. It was distributed on 19 April and the process of gathering them lasted for two
weeks. It aims to collect teachers’ views on the use of media in EFL teaching and its

effectiveness in developing students’ intercultural awareness.

Research Design and Methodology

The study adopts a descriptive mixed-methods design combining both qualitative and
quantitative approaches. Questionnaires provided numerical data, while classroom
observation provided descriptive data about students’ behavior and interaction. This
combination helps to obtain a clear understanding of how films and news media contribute to

intercultural learning in the EFL context.

Research Procedures

The researchers start with four weeks of classroom observation with Master one
students. During these sessions, videos and visual materials related to different cultures are
integrated into classroom activities. After that, the students’ questionnaire was distributed on
14 April, followed by the teachers’ questionnaire on 19 April. Both questionnaires remained
available for two weeks. The collected data are then analyzed to evaluate the effectiveness of

using media in fostering intercultural understanding.

Conclusion

This chapter outlined the methodology used in this study, including the targeted the
participants, the employed instruments, the type of research design, and the research

procedures. The study is carried out at the university of Chadli Ben Djedid El-Tarf taking into
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consideration Master one EFL learners and English language teachers as the sample of the
research. The combination of using the classroom observation and the questionnaires
facilitated the exploration of the role of films and mass media in the process of intercultural

communication among EFL students.
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Chapter Four: Data analysis (Results)
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Introduction

This chapter presents the analysis and interpretation of the data collected for the study
entitled “Media and Civilization: Using Films and News to Foster Intercultural
Understanding in the EFL Context.” The chapter aims to examine the role of films and news
in developing intercultural understanding among Master one EFL students. To achieve the
objectives of the study, data are collected through three research tools: students’
questionnaires, teachers’ questionnaires, and classroom observation. The questionnaires
explored the participants’ attitudes toward the use of audiovisual media in EFL classes, while
the classroom observation examined students’ interaction and participation during media-

based activities.

The collected data are analyzed through percentages, charts, and descriptive
interpretations. The results show that films and news help students learn about different
cultures, improve language skills, develop critical thinking, and increase classroom
motivation and engagement. In addition, classroom observation revealed positive
participation and respectful intercultural discussions among learners. Therefore, this chapter
provides an interpretation of the findings in order to evaluate the effectiveness of audiovisual

media in fostering intercultural understanding in the EFL classroom.
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Students’ Questionnaire Analysis

1. Age:

50
45
40
35
30
25

hhLLLL

M Age 21 22 23 24 25 36 47
B frequency 13 12 6 1 1 1 1

U O

EAge Mmfrequency

Figure 1: Students’Age

Based on the above figure, it is evident that the majority of subjects are young people
aged 21 to 23 years. The largest number of participants is 21 years (13 participants), followed
by 22 years (12 Participants) and 23 years (6 participants). Very few participants have ages of
24 years, 25 years, 36 years, and 47 years. In fact, their age reflects that they are mature

enough to learn about different cultures as part of their language learning.
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2. Gender:

W Male

B Female

Figure 2: Students’ Gender Distribution

It is evident from figure 2 that there is a significant number of females in the sample
forming 83%, while only 17% are males. Therefore, we can conclude that the majority of the
master one students are females.

3. Level of English :

M Beginner

| Intermediate

[ Advenced

Figure 3: Students’ Level of English
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With regards to the respondents’ level of English, it is discovered that an intermediate
level is dominant in terms of language proficiency among students (60%), followed by an
advanced level, which represents 37%. Only 3% of students are categorized as beginners. The
results imply that respondents can speak English well enough for comprehension of the
offered cultural content.

4. My English Teacher uses Films in Class.

Wl Strongly disagree

M Disagree

Bl Neutral

[ Agree

[ Strongly agree

Figure 4: Teachers’ Use of Films in Class

Figure 4 reveals that the students' views on the utilization of films in English classes
are inconsistent since 37% of the respondents confirmed that films are often utilized in
English lessons. This is evident in the combination of the respondents’ score 34% (Agree)
and 3% (Strongly Agree). However, the majority (43%) disagreed about teachers’ use of
films in class as evident in the score of 32% who answered with Strongly Disagree and 11 %
answered with Disagree. In addition, 20% of respondents choose the Neutral option. In this
vein, the use of films by EFL teachers at the university of Chadli ben Djedid El- Tarf is
infrequent.

5. My English teacher uses news (videos or articles) in class.
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Figure 5: Teachers’ Use of News in Class

The data shows that there are varying views on using news (either videos or articles) in
EFL classes. Among 35 participants, 40% (14 students) opted for the neutral choice, while
31% (11 students) supported the claim. On the other hand, 17% (6 students) displayed a
negative answer with “disagree” and 9% (3 students) have strongly disagreed on the use of
news in class by their teachers. Only 3% (1 student) has strongly agreed with it. In summary,
it can be noted that the usage of news in EFL classes is not always taken into consideration
consistently or often enough to be noticed by everyone.

6. Films used in class present different cultures and lifestyles.
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Ll Strongly agree

Figure 6: Teachers’ Use of Films to Present Difterent Cultures and Lifestyles

The data reveal a relatively positive attitude toward the effectiveness of films as
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instruments for illustrating different cultures and ways of life. While 54% of the respondents

agree with the statement, 17% hold a positive opinion, and another 12% do not have a

definite stance. Very few people (17%) strongly disagree with the idea. It is apparent that

students recognize films as effective tools of teaching about cultural diversity. Furthermore,

films as media tools can be seen as effective means of fostering intercultural communication

among foreign language learners.

7. News used in class presents events from different countries.
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Figure 7: Teachers’ Use of News in Class to present Events in Different Countries

The study shows that the majority of students view news media employed in class as
useful for providing information about events taking place in various countries. Indeed, 57%
and 17% of students agree and strongly agree with the statement, respectively. Meanwhile,
9% of the respondents strongly disagree, and 3% disagree with the claim, but 14% are
neutral. It is clear that the results suggest that news media can help increase students'
international awareness. Nevertheless, one cannot rule out the fact that some people do not

always see news as helpful in this respect.

8. What type of films do you prefer?
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Action

Documentary 29%
6% y
Romance
8%
Comedy
14%
Drama
29%

Figure 8: Students’ Preferred Types of Films
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It follows from the survey that Action and Drama are the most popular genres favored by

the respondents, forming 29% each. The next genre is Comedy with 14%, followed by the
Historical genre with 11% and Romance with 8%. The other types belong to Documentary

with 6% and Science Fiction with 3%. Thus, it is noteworthy to conclude that the students

prefer entertainment films to the other types.
9. Students' Views on Learning Other Cultures.

- I am interested in learning about other cultures

Disagree 0

Strongly disagree 0
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Figure 9 : Students’ Interest in Learning about Other Cultures

The attitudes towards learning about other cultures among the surveyed are very positive
since 48.6% “Strongly agreed” and 45.7% “Agreed.” There are only 5.7% who answered the
statement with “Neutral”, while no one has expressed his disagreement about it.

9. I feel comfortable communicating with people from different cultures.

0% -

M Strongly disagree
37% M Disagree

[l Neutral

[d Agree

(1] Strongly agree

Figure 10: Students’ Comfort in Communicating with People from Different Cultures

It has been observed that students are relatively relaxed when engaging with people from
other cultural backgrounds. In fact, 37 percent of them strongly agree, while 34 percent
simply agree. However, 26 percent do not have a definite stance on the issue. While only 3
percent of them disagree, no one strongly disagrees.

10. Films help me understand other people’s values and traditions.
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W strongly disagree

M Disagree

H Neutral

|3 Agree

[ Strongly agree

Figure 11 : Films Help Students Understand Values and Traditions
It is clear from the results that the students believe that films enable them to learn the
values and traditions of other cultures. In total, 91% represent the ones who agreed and
strongly agreed to this statement while 6% are neutral about it. The positive response
confirms the effectiveness of films for cultural learning.

9. News helps me understand how different cultures interpret events.

W Strongly disagree

M Disagree

l Neutral

E Agree

[ strongly agree

Figure 12 : News Help Students Understand Cultural Interpretations of Events
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From the results, it is evident that there is a high level of agreement about the role of news
in understanding the cultures of the other countries through the interpretation of events. Out
of all the respondents, 69% strongly agreed to this question while 23% agreed. Only 8% are
neutral while no one express any negative views.

11. Films and news encourage me to compare my culture with others.

Disagree - 3

Strongly disagree 0

14 16

o
N
=
(=)
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—
o
=
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Figure 13: Films and News Encourage Cultural Comparison
According to the findings, the students believe that films and news can be used as tools
for comparing their culture with different cultures. Out of all the respondents, 15 respondents
have chosen “Agree” and 12 responded with “Strongly Agree” while a few others were
neutral or disagreed.

11- Using films and news has made me more open-minded.
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M Strongly disagree

M Disagree

M Neutral

[ Agree

[ strongly agree

Figure 14: Impact of Films and News on Students’ Open-Mindedness

The findings indicate that films and news contribute positively to students’ open-
mindedness. 71% shape the positive view that includes agree and strongly agree. While a
minor percentage of 26% represent the neutral view. Disagreement is only recorded by 3% of
the students, indicating that most of them experienced a positive impact of films and news on
their open-mindedness.

12. Films Provide Authentic Cultural Situations

stongy gree [N s
g —
Newral 2

Disagree 0

Strongly disagree 0

0 2 - 6 8 10 12 14 16
Strongly disagre Disagree Neutral Agree Strongly agree
e
ECount 0 0 12 15 8

Figure 15: Films Providing Authentic Cultural Situations
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The data collected indicates that the majority of the students view films as authentic
representation of cultures. This is evident by the responses of the students who are in favor of
this view as shown in the above-figure presented by the “agree” and “strongly disagree”
option. None of the students expressed their disagreement.

13. News Exposing Students to Real-World Cultural Issues.

M Strongly disagree
M Disagree
H Neutral

[ Agree

-l Strongly agree

Figure 16: News Exposing Students to Real-World Cultural Issues

Based on the obtained findings from the students' responses, it is evident that they
view the news as an important tool that helps them to be exposed to genuine cultural issues.
The majority of the students indicated agreement and strong agreement, with 20% of them
are neutral and a minority that reflected disagreement.

14. Films and News Encouraging Critical Thinking about Cultures.
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Figure 17 : Films and News Encouraging Critical Thinking about Cultures

The above findings show that students view news and films as important tools that
help in the development of critical thinking skills in relation to cultures. The majority of the

students indicated expressed their view by agreeing on the significance of news and films in

improving the skills of critical thinking (15). However, (9) of them displayed strong
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agreement, a minority of the students remained neutral (9) while only a few of them revealed

their disagreement (2).

15. Films and News Help to Identify Cultural Similarities and Differences.

Strongly
disagree B Strongly disagree
Disagree 0%
0% / Neutral

14%

Strongly agree M Disagree
29%
B Neutral
E Agree
Agree ] Strongly agree

57%
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Figure 18: Films and News Help to Identify Cultural Similarities and Differences

In the light of the present figure, the majority of students displayed wide agreement
about the influence of films and news on their awareness about the cultural similarities and
differences. 86% of the students shape the “agree” and “strongly agree” view of the statement
while 14% are neutral. However, no one disagreed about the role of films and news in
helping students to identify the cultural similarities and differences.

16. Films Improving Students’ Listening SKkills.

Strongly
disagree B Strongly disagree
Disagree 0%
0% Neutral
— 14%
Strongly agree B M Disagree

==

=

29%

B Neutral

ol Agree

| Strongly agree

Figure 19: Films Improving Students’ Listening Skills

Based on the above figure, it is clear that students have a positive attitude towards the
impact of films on their listening skill development. Most of the responses range between
agree 57% and strongly agree 29% while a minority 14% remained neutral. However, no one
disagreed on this opinion.

17. News Helping Students Learn Vocabulary and Expressions.
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Figure 20: News Helping Students to Learn Vocabulary and Expressions

The survey shows that the news has a significant contribution in the process of
acquiring vocabulary and language skills. Most participants agreed and strongly agreed
(83%) while 14% have chosen the neutral option and just a few disagreed on it (3%).

18. Films and News Helping Appropriate Language Use in Different Cultures.

Strongly
disagree

0% Disagree M Strongly disagree
11%

Strongly agree M Disagree
29% _— Neutral
14%
B Neutral
Agree

[[] Strongly agree

Agree
46%

Figure 21: Films and News Helping Appropriate Language Use in Different Cultures

The results show that the majority of the students perceive that films and news assist
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in the learning of how to use language effectively according to different cultural settings. The
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percentage of agreement and strong agreement is 75% while 14% is devoted to the neutral
view and 11% are related to the ones who disagreed about the positive impact of films and
news for appropriate language use.

19. Films and news help avoid misunderstandings with other cultures.

Strongly
disagre%.
isagree M Strongly disagree
0%
6%
Strongly agree B Disagree
28% Neutral
26%

H Neutral
Bl Agree

[l Strongly agree

Figure 22: Films and News Helping Appropriate Language Use in Different Cultures

It is evident from the results that films and news have a positive impact on
minimizing cultural misunderstandings. 68% of the students agree and strongly agree while
26% are neutral, and 6% do not agree with the statement.

20. Learning through films and news is enjoyable.
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Figure 23: Students’ Enjoyment of Learning through Films and News

According to this figure, the results show that there is an extremely positive attitude
towards learning through films and news. There is a high level of agreement and strong
agreement by the respondents 97% indicating that they are effective in the learning process
whereas 3% are neutral and no one disagrees on this.
21. Give one example of something you learned about another culture from films or

news

Religion_Beliefs - 1
Family_Social_Relationships - 2
Food_Clothing_Fashion _ 3
Etiquette_Respect_Communication _ 7
Lifestyle DailyLife_SocialHabits — 10
Traditions_Customs_And_Culture _ 12

B Frequency

Figure 24: Examples of Cultural Knowledge Learned from Films or News
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Based on the answers given by students, one can conclude that films and news
enabled the learners to understand various aspects of foreign cultures, including traditions,
eating customs, family relationships, lifestyles, religion, and everyday life. The examples
include the knowledge of culture of Japan and Korea regarding issues of respect and
discipline as well as eating norms. Moreover, other students knew about cultures of Turkey,
USA, India, Egypt, Italy, Germany, and Qatar. Furthermore, some respondents learned about
cultural practices connected to greeting rituals, invitations for weddings, behavior in
restaurants, and communicating in a certain manner. Moreover, a few respondents said that
films enabled them to learn vocabulary and visit other cultures all over the world.

22. Students’ Suggestions for Improving the Use of Films and News in Cultural

Learning

B Frequency

Teacher Guidance Before/After watching

Cultural Comparison Activities

EsY

o

Watching Short Clips / Films

Use of Authentic & Relevant Materials

o

Interactive Learning (Discussions, Role-plays,
Q&A, Presentations)

12

Figure 25: Students’ Suggestions for Improving the Use of Films and News in Cultural
Learning
Based on students’ answers, there are a number of options available for enhancing the
utilization of films and news in order to develop cultural awareness in them. The majority of
the students stressed the importance of using authentic materials that could help students

learn about different cultures through films, short videos...etc. In addition to this, many
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students suggested introducing interactive activities including discussions, role-plays,
presentations, summary writings, and question- answering. Comparing cultures and helping
students before and after watching is another suggestion. In general, the answers given by
students show their appreciation for the use of films and news and their need for
incorporating effective activities into lessons.

22.How can teachers improve the use of films or news to help you understand cultures

better?
30
25 —
20 -
15
25
10 2
5
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0 C h
Guided | Interactiv Authentic Variety of Critical Z:qsfgs Home
viewing = etasks materials genres | thinking viewing
tasks
l Percentage 25 20 15 15 10 10 5

Figure 26: Students’ Suggestions for Improving the Use of Films and News for a better
Understanding of Cultures

Students suggest that films and news should be used in a guided and interactive way.
The most important idea is organizing learning through pre-, while-, and post-viewing
activities to improve understanding (25%). They also value communicative tasks such as
discussions and role-plays (20%) to enhance participation and language use. In addition,
learners emphasize the need for authentic and diverse cultural content, which help them
understand different cultures better. Overall, the results show that students prefer an active,

structured, and culturally rich approach regarding the use of films and news in EFL classes.

Teachers’ Questionnaire Analysis
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1. Gender Distribution

H Male @ female

Figure 27: Teachers’ Gender Distribution
According to the results, most of the teachers who participated in this study are women

accounting for 80%, whereas only 20% of the participants are male teachers.
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Figure 28: Teachers’ Years of Teaching Experience

B experience

The participants' years of teaching experience are not equal as some of them teach for

only two years, while others teach for up to 16 years. Most teachers possess great
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professional experience, which will certainly give reliable and well-informed views
concerning the use of audiovisuals in teaching English as a foreign language. Diversity in
years of experience makes the research data obtained more valuable due to the inclusion of
different levels of teaching experience.

3. The Level Taught by Teachers

Secondary

. School
Middle School 0% W University

0%

Secondary School

& Middle School

Figure 29 : Level Taught by Teachers

The participants teach only at the university level, which accounts for 100% of the
sample. Therefore, it means that the study focuses only on university-level teachers and their
opinions about the use of audiovisual media in university EFL classes.

4. Do you teach culture as part of your lessons?
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M yes H No

Figure 30: Teachers’ Integration of Culture in English Lessons
Based on figure 30, most of the teachers (80%) include culture in their lessons.
However, 20% of the teachers said that they never include any cultural information in their

lesson plans.

5. I use films in my English classes regularly.

Strongly disagree
0%

M Strongly disagree

M Disagree

M Neutral

[0 Agree

[ Strongly agree

Figure 31: Teachers’ Use of Films in English Classes
It is clear from the obtained results that 50% of respondents find themselves in favor

of using films in their English classes. Meanwhile, 40% chose the neutral option, 10% were
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against this idea. These numbers demonstrate moderate implementation of the practice under

discussion.

13. I use news (videos or articles) in my English classes.

Disagree

Strongly

disagrétrongly agree M strongly

disagree

M Disagree
M Neutral
[ Agree

[0 strongly
agree

Figure 32 : Teachers’ Use of News (Videos and Articles) in English Classes

According to the findings, a substantial portion of teachers (50%) uses news as a
material in their English classes. Moreover, 10% of the participants even agreed strongly with
the idea. At the same time, 40% held neutral opinions concerning the issue. Thus, it can be
said that news sources are usually employed in the learning process of the English language.

7.1 consider audiovisual media an important teaching tool.
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Figure 33: Teachers’ Perception of Audiovisual Media as an Important Teaching Tool

The results are very favorable with regards to the topic in question. More specifically,
70% of teachers agreed strongly with the statement and 30% have just shown their
agreement. This indicates a strong support among the participants regarding the use of
audiovisual materials.

8. I have access to the necessary resources to use films and news in class.

| i
0
Strongly disagree Disagree Neutral Agree Strongly agree

Figure 34 : Teachers’ Access to Resources for Using Films and News in Class
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Based on the findings, half of the teachers were indifferent towards having enough
resources to use films and news in their classes. Additionally, 40% agreed with the question
and 10% strongly agreed.

9. Films and news help students to develop intercultural competence.

Strongly
Disagree  disagree Neutral
0% 0% 10% M Strongly disagree
Strongly agree @ Disagree
40%
B Neutral
i Agree

ABree [ strongly agree
== = 50%

Figure 35: Films and News’ Development of Students’ Intercultural Competence

Most teachers perceive films and news as good factors that help in the development of
intercultural competence among students. While 50% agreed and 40% strongly agreed, only
10% were neutral on this matter. This indicates that teachers hold a positive view on
audiovisual media’s effectiveness in fostering intercultural competencies among learners.

10. Audiovisual media help students understand different cultures.
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Figure 36: Audiovisual Media and Students’ Understanding of Different Cultures

All respondents share positive views concerning the role of audiovisual media in

enabling students to comprehend various cultures. 50% strongly agreed while the other 50%

agreed that audiovisual media is important in facilitating cultural comprehension among
students. This proves the tremendous importance of audiovisuals as an instrument for
fostering cultural and intercultural awareness.

11. Students become more aware of cultural differences through films and news.

Neutral -

Disagree

Strongly disagree

Figure 37: Audiovisual Media and Students’ Awareness of Cultural Differences
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Educators think that movies and news have a great impact on improving the cultural
understanding of the students. 70% of them strongly agree to this view while 20% partially
agree. 10% of the participants had a neutral opinion regarding this matter.

12. Films provide authentic cultural contexts.

Strongly
disagree
0% Neutral M strongly disagree
0%
Disagree B Diagree

0%

Strongly agree

| [ Neutral
50%

[ Agree

LI Strongly agree

Figure 38: Films as Providers of Authentic Cultural Contexts

Respondents hold positive views on using films as authentic cultural materials. While
half strongly agree and the other half agree, all teachers recognize the importance of using
films as authentic cultural sources.

13. News exposes students to real-world cultural issues.
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Figure 39: News as Exposure to Real-World Cultural Issues

All the respondents (100%) believe that news exposes students to actual cultural
issues existing in the real world. 50% of them strongly agree, while the other 50% agree. No
neutral and negative answers are mentioned here. This proves that there is strong agreement
on the effectiveness of using news as a tool for teaching real cultural and global issues.

14. Films and news encourage students to compare cultures.

stongly oz [ ¢
s T s
neutral [ 1
Disagree 0

Strongly disagree 0

0 1 2 3 - 5 6

Strongly disagr Disagree Neutral Agree Strongly agree
ce

EResponses 0 0 1 5 4

Figure 40: Films and News Encourage Cultural Comparison
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In the light of figure 40, most teachers (90%) agree that films and news promote the
comparative culture aspect among students. However, 10% of the teachers are neutral;
preferring not to choose either side, none of the teachers disagreed about this view. This
proves that teachers believe that films and news can be used as tools for comparing cultures.

15. Films and news promote critical thinking about cultural differences.

—

0
Strongly disagree Disagree Neutral Agree Strongly agree

@Responses 0 0 2 5 3
Figure 41: Films and News Promote Critical Thinking about Cultural Differences
It is found out that most teachers (80%) believe that films and news promote critical
thinking concerning cultural differences. 20% of the teachers have no opinion on this issue.
However, none of the teachers expressed their disagreement about the idea.

16. Using films and news is an effective teaching strategy.
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Figure 42 : Effectiveness of Using Films and News as a Teaching Strategy
Figure 41 shows that most teachers (70%) agree on the use of films and news as an
effective way of teaching. 30% of the teachers are neutral concerning this issue.

17. Students are more motivated when audiovisual media are used.

Neutral  Neutral, 0

Disagree  Disagree, 0

Strongly

Strongly disagree
gy s disagree, 0
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Figure 43:The Impact of Audiovisual Media on Students’ Motivation

The study reveals that there is an absolute consensus of 100% of teachers regarding

the inclusion of movies and news in teaching as a tool that promotes motivation among
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learners, where 80% of the respondents are supportive to this statement. It follows that
movies and news help greatly in motivating learners when learning English.
18. Integrating films and news enhances students’ engagement in class.

Disagree

0% Neutral
Strongly disagree 0%
0% M strongly disagree
Strongly agree
30%
M Disagree
Agree M Neutral
70%

i Agree

[ Strongly agree

Figure 44: Impact of Audiovisual Media on Students’ Classroom Engagement

According to the results of the survey, there is an absolute agreement (100%) among
teachers who are in favor of films and news acting as a tool that increases participation of
learners in the classroom activities. While 70% of the respondents agreed on this point, 30%
of them are supportive to this idea. This shows that films and news contribute greatly to
motivate learners and enhance their participation in the classroom activities.

19. What challenges do you face when using films or news in class?
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Figure 45: Challenges Faced by Teachers in Using Audiovisual Media

There are certain issues that teachers face regarding the inclusion of films and news in
the process of teaching, such as technological issues (80%), resource unavailability (70%),
and limited time (60%). The English level of students has never been a barrier to the process
(0%).
20. In your opinion, how can films and news be used more effectively to develop

intercultural understanding?

Observation & discussion 30%

Integration into syllabus 30%

Regular use in courses 20%

B Percentage

Cultural comparison 20%

Cultural exposure 40%

0% 10% 20% 30% 40% 50%
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Figure 46: EFL Teachers’ Views on Improving Audiovisual Use for Intercultural
understanding

The results show that 40% of the teachers believe that films and news should expose
students to different customs, traditions, and dialects to improve cultural understanding.
Moreover, 30% recommended integrating audiovisual materials into the syllabus, while
another 30% emphasized the importance of observation and classroom discussion activities
for the development of intercultural competence. In addition, 20% of teachers highlighted the
importance of cultural comparison and critical thinking, and the other 20% suggested the use
of films and news regularly in classroom instruction. Overall, teachers view audiovisual

media as effective tools for fostering intercultural understanding in EFL classes.

Analysis of the Classroom Observation

The classroom observation is carried out to assess whether the use of films,
discussion, and media helps develop intercultural understanding within the Master One EFL
class. The observation relies the teaching delivery carried out by the teacher and students’
participation in class.

Classroom observations are conducted from April to May 2026 with the Master One
EFL class. The purpose of conducting classroom observations is to find out how teachers and
learners participate in cultural discussions using media activities.

Of significant importance, the classroom observations show that there are positive
interactions involving intercultural learning activities. This is due to the fact that learners
were actively involved in discussions on films with the help of the teacher through

questioning.
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In particular, learners showed willingness to discuss cultural issues in the form of questions

and discussions on cultural differences and similarities between foreign cultures and Algerian

culture. Moreover, presentations also assisted in fostering intercultural dialogue.

From the analysis of the above classroom observations, it becomes clear that

intercultural learning in the EFL classroom can be developed using media activities. Based on

the above analysis, one can note that discussions and media-based activities play a key role in

intercultural learning.

Observation Grid

Date & Duration

Main Observation

19/04/2026 — 1h30min

The teacher used simple language, examples,
and body language to explain cultural
concepts. Learners showed interest in
different cultures and participated

respectfully.

26/04/2026 — 1h30min

Learners discussed cultural topics through
classroom tasks and compared Algerian
culture with other cultures represented in

films.

03/05/2026 — 45min

Learners presented projects about different
cultures using pictures and audio materials.

Respectful interaction was observed.

10/05/2026 — 45min

Learners continued presentations and used
simple language and communication

strategies to clarify ideas.
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Conclusion

This chapter analyzed the data collected from the students’ questionnaire, the
teachers’ questionnaire, and the classroom observation concerning the use of films and news
in the EFL classroom. The findings revealed that both teachers and students have positive

attitudes toward the integration of audiovisual media in language learning.

The results have also shown that films and news help students understand different
cultures, develop intercultural awareness, improve listening and vocabulary skills, and
encourage critical thinking and open-mindedness. Moreover, teachers considered audiovisual
media as effective tools for increasing students’ motivation and classroom engagement

despite some challenges such as limited resources and technological problems.

The classroom observation also confirmed that media-based activities create active
participation and meaningful cultural discussions among learners. Overall, the findings
support the research hypotheses and confirm that films and news play an important role in

fostering intercultural understanding in the EFL context.
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Chapter Five: Discussion, Implications and

recommendations
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Introduction

The present chapter is an endeavor to discuss the findings of the research by clarifying
the answers to the research questions that are posed in the first chapter of this paper. It also
tends to confirm the validity of the proposed hypotheses. This chapter concentrates on
analyzing the contribution of films and news in promoting intercultural understanding in the
EFL context.

Furthermore, it provides the pedagogical implications related to the topic and offers
some recommendations for teachers, students, and educational institutions. The limitations of

the study that the researchers faced during their study are presented in this chapter as well.

Discussion of the Hypotheses

Discussion of Hypothesis 1
(H1): Listening to audiovisual media including films and news contributes to EFL
learners’ intercultural competence positively.

The findings of the current research prove the validity of the first hypothesis since
students exhibited a high degree of positive attitudes toward films and news. These tools
contribute to their understanding of different cultures; develop their awareness and interest in
intercultural learning. Classroom observations demonstrated learners' high level of
involvement in intercultural learning and their interests when they are engaged in using
audiovisual materials.

Additionally, the results are consistent with Hypothesis one since the students’ answers to
question number 21 indicate that audiovisuals play an important role in helping students
develop intercultural competency by offering them knowledge about different cultures. Some
students indicated that they gained knowledge about cultures through the films and news that

they watched. For instance, some students expressed that they gained knowledge about
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Japanese culture from Korean dramas, where they learned the significance of hard work and
respect. Furthermore, other students indicated that they learned Turkish culture along with the
roles of families in such cultures. Moreover, learners learned American, Indian, and Egyptian
cultures including proms and religious festivities.

The above-mentioned findings are in line with Moran (2001) and his claim that culture
should be learned through authentic materials like films and media texts. In the same way,
Risager (2007) notes that audiovisual input facilitates learners’ intercultural awareness. Thus,
it is likely to say that listening to audiovisual media influences learners’ intercultural
competence positive.

Discussion of Hypothesis 2

(H2): Authentic cultural context, critical reflection, and the ability to recognize
similarities and differences between cultures are among ways films and news facilitate
intercultural learning.

The findings also support the second hypothesis. The students pointed out that films and
news create authentic cultural situations and contexts that enable better understanding of
other cultures. Furthermore, they mentioned that films and news stimulate cultural
comparison and critical reflection.

In addition to that, the results also confirm the second hypothesis, which is based on the
fact that movies and news help to create real-life cultural settings and prompt the process of
comparing and reflecting on culture. Many students pointed out to cultural differences in
terms of visit rituals, such as visiting someone at lunchtime or during dinner. Some people
even pointed out cultural differences in what people eat and how they live; for instance,
tipping in the US and meals in Asian countries. Moreover, many participants made
comparisons between different cultures, including greetings, traditions, clothes, and daily

routine activities.
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This finding correlates well with the theoretical assumptions introduced by significant
researchers. For instance, Kramsch (1993) asserts that language and culture cannot be
separated from each other, and authentic materials are critical for building intercultural
competence. Byram (1997) also states that intercultural competence implies the ability to
compare cultures and reflect critically about cultural differences.

Discussion of Hypothesis 3

(H3): EFL teachers and learners consider the use of films and news in EFL classes as a
way of improving learners' intercultural competence.

The results have also confirmed the third hypothesis. Both EFL teachers and learners
have revealed very positive attitudes to the use of audiovisuals in EFL classes. According to
the EFL teachers, films and news help motivate students, improve their class participation,
and raise their cultural awareness, while EFL learners reported that they enjoyed films and
news in their EFL classes.

The results of the current study are in line with those of Sherman (2003), who proved
that films are motivating and interactive. In turn, according to Tomalin & Stempleski (1993),
audiovisual materials are good tools for cultural and communicative purposes. Thus, films

and news can be considered as effective tools for EFL teaching.

Pedagogical Implications

[ It is suggested that teachers integrate audiovisual resources systematically in EFL lessons
to promote intercultural competence in learners beyond the occasional use of films or news in
class.

1 Pre-viewing, while viewing, and post-viewing techniques have to be well organized to
assist students in comprehending cultural information from audiovisual resources and

interacting with the latter.
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ODiscussions, debates, and role-plays in an interactive lesson are recommended after
viewing films or news to promote reflective thinking and learning of the cultural aspects
presented.

[ It 1s important that teachers choose audiovisual materials which reflect various cultures and
authentic situations to enable students to learn the language in an authentic environment.

[J The curriculum of EFL programs must be designed so that learners are provided with
different opportunities to learn about other cultures through audiovisual media.

[OLearners are encouraged to make comparisons between their own culture and the other
cultures represented in the films or news they are shown.

[JAudiovisual media may contribute to language skill development including listening skills,
vocabulary enhancement, and communicative competence in real-life situations.

[ Critical thinking is another competence, which needs to be promoted when using

audiovisual media.

Recommendations
In the light of the outcomes of this study, some recommendations are formulated for

teachers, students, and for further research as follows:

For Teachers

Teachers are recommended to incorporate films and news in a systematic manner into
the process of teaching English as a foreign language (through pre-, while-, and post-viewing
activities). They need to choose authentic audiovisual materials and involve students in
interactive activities like discussions, role-plays, and presentations. Moreover, the use of

audiovisual media should be combined with traditional textbooks.

For Students
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It is recommended that students actively involve themselves in viewing films and
news both in and out of class. Students are supposed to make notes, discuss materials, and
compare cultures. Watching films or news independently is helpful to develop intercultural

competence and language abilities.

For Further Research

The present research can be developed for further studies by taking the potential of
other types of audiovisual materials to improve intercultural competence. This can include
materials such as documentaries, podcasts, or social media video clips. Besides, further
research can be realized with large sample sizes or in different educational contexts like

secondary schools or other universities.

The Limitations of the study

Like any academic research, the present study encountered several limitations that
may have influenced the research process and the interpretation of the findings.

Carrying out the study in just one university: As far as the study is carried out in only one
university, the results gained may not accurately reflect the experiences of the EFL students
and teachers from other universities.

Time restriction: Time played an important role in the research as well, and thus restricted
the time for carrying out the experiment and collecting more data from other students or
longer classroom observation periods.

The Problem of finding the sources: a shortage of academic sources about media,
intercultural learning, and EFL mainly the recent ones related to the topic shaped one of the

difficulties of the research.
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Difference in the level of students’ proficiency: Students differed in their level of
proficiency in English; this affected their comprehension of the AV materials as well as their
questionnaire answers.

The Problem of communication with teachers: Talking with teachers was difficult due to
their tight schedule. This has created a challenge for us to contact them for further discussion.
The lack of intercultural experience among some students: Some students did not have

enough intercultural experience; a fact that affected their participation in the research.

Conclusion

This chapter offered a clear discussion of the research hypotheses based on the
obtained data from the students' questionnaire, the teachers' questionnaire, and the classroom
observation. According to the results, the hypotheses are linked directly to the theoretical
assumptions that are highlighted by previous researchers. The obtained findings have
demonstrated the important role played by films and news in improving intercultural
understanding in the EFL classroom. Both teachers and students are supportive to the use of
audiovisual media and its contribution to the development of cultural awareness, language
proficiency, critical thinking, and classroom interaction. All the hypotheses put forward in

this paper have proved to be valid and confirmed through the results.

General Conclusion

This study focused on the role of audiovisual media, namely films and news, in promoting
intercultural understanding within the EFL environment of the University of Chadli Ben Djedid.
In particular, the current study aimed to investigate the connection between the use of
audiovisual materials and EFL learners' intercultural competence as well as their teachers' and

students' attitudes toward this practice.
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The results indicated that films and news have a positive effect on intercultural competence
development of EFL learners. The participants claimed that the use of audiovisual materials
helped them develop cultural awareness, critical thinking skills, as well as recognize cultural
similarities and differences. Moreover, teachers noted higher motivation and participation
levels of the learners. Observation of the classroom activity proved the high level of learner
participation and intercultural interaction.

Thus, the results provided an answer to the research questions proving that audiovisual
exposure had a positive effect on intercultural competence development and that both teachers
and students saw films and news as beneficial tools for language learning. But there were some
weaknesses of this study that included conducting the study in one university only, time limits,
and disparities in learners' language proficiency levels. It is advisable for future researchers to
carry out studies using larger sample sizes and using other audiovisual aids such as

documentaries and digital media.
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Appendix A

Students’ Questionnaire

Please answer the following questions by ticking (X) the appropriate option.
Age:

Gender: [1 Male L] Female [1 Other

Level of English:

L] Beginner
[ Intermediate

[ Advanced
1. My English teacher uses films in class regularly.

0 Strongly Disagree
[ Disagree

L] Neutral

L] Agree

L] Strongly Agree

2. My English teacher uses news (videos or articles) in class.

0] Strongly Disagree
L] Disagree

L1 Neutral

L] Agree

L1 Strongly Agree

3. Films used in class present different cultures and lifestyles.
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0 Strongly Disagree
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[l Disagree
L] Neutral
L] Agree

L] Strongly Agree
4. News used in class presents events from different countries.

L1 Strongly Disagree
0] Disagree

L] Neutral

L] Agree

L] Strongly Agree
5. What type of films do you prefer?

L] Action

1 Comedy

[ Drama

1 Romance

1 Documentary
L] Historical

U1 Other:
6. I am interested in learning about other cultures.

0 Strongly Disagree
O] Disagree

[ Neutral
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L] Agree

L] Strongly Agree

7. 1 feel comfortable communicating with people from different cultures.
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L1 Strongly Disagree
L] Disagree

L1 Neutral

L] Agree

L] Strongly Agree
8. Films help me understand other people’s values and traditions.

01 Strongly Disagree
0] Disagree

L] Neutral

L] Agree

L] Strongly Agree
9. News helps me understand how different cultures interpret events.

L1 Strongly Disagree
L1 Disagree

L] Neutral

L] Agree

L] Strongly Agree
10. Films and news encourage me to compare my culture with others.

0 Strongly Disagree
O] Disagree
U] Neutral

L] Agree
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L] Strongly Agree
11. Using films and news has made me more open-minded.

0] Strongly Disagree
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[l Disagree
L] Neutral
L] Agree

L] Strongly Agree
12. Films provide authentic cultural situations.

L1 Strongly Disagree
0] Disagree

L] Neutral

L] Agree

L] Strongly Agree
13. News exposes me to real-world cultural issues.

L1 Strongly Disagree
L1 Disagree

L] Neutral

L] Agree

L] Strongly Agree
14. Films and news encourage critical thinking about cultures.

L1 Strongly Disagree
O] Disagree

U] Neutral

L] Agree

[ Strongly Agree
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15. Films and news help identify similarities and differences between cultures.

0] Strongly Disagree

L1 Disagree
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1 Neutral
L] Agree

L] Strongly Agree
16. Films improve my listening skills.

L1 Strongly Disagree
L1 Disagree

L] Neutral

L] Agree

L] Strongly Agree
17. News helps me learn vocabulary and expressions.

L1 Strongly Disagree
[l Disagree

L] Neutral

L] Agree

L] Strongly Agree
18. Films and news help me use language appropriately in different cultures.

L] Strongly Disagree
[l Disagree

U] Neutral

L] Agree

L] Strongly Agree

19. Films and news help avoid misunderstandings with other cultures.
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0 Strongly Disagree
L] Disagree

[0 Neutral
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L] Agree
L] Strongly Agree
20. Learning through films and news is enjoyable.
L1 Strongly Disagree
L1 Disagree
L1 Neutral

L] Agree

L] Strongly Agree

21. Give one example of something you learned about another culture from films or

news:

22. How can teachers improve the use of films or news to help you better

understand cultures?

Thank you for your collaboration
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Appendix B

Teachers’ Questionnaire

Please answer the following questions by ticking (X) the appropriate option.

Gender:

[0 Male [ Female O Prefernotto say

Years of teaching experience:

Level taught: [ Middle School L] Secondary School L1 University
1. Do you teach culture as part of your lessons?

O Yes

L No
2. T use films in my English classes regularly.

L1 Strongly Disagree
[l Disagree

L] Neutral

L] Agree

L] Strongly Agree

3. I use news (videos or articles) in my English classes.

L1 Strongly Disagree
O] Disagree

L] Neutral

L] Agree

[ Strongly Agree
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4. 1 consider audiovisual media an important teaching tool.

L1 Strongly Disagree
L1 Disagree

L1 Neutral

L] Agree

L] Strongly Agree
5. T have access to the necessary resources to use films and news in class.

L1 Strongly Disagree
[l Disagree

L] Neutral

L] Agree

L] Strongly Agree

6. Films and news help develop students’ intercultural competence.

L1 Strongly Disagree
[l Disagree

L] Neutral

L] Agree

L] Strongly Agree

7. Audiovisual media help students understand different cultures.

0 Strongly Disagree
O] Disagree

[ Neutral



Media and Civilization: Using Films and News to Foster Intercultural Understanding in the EFL Context

L] Agree

L] Strongly Agree
8. Students become more aware of cultural differences through films and news.

L1 Strongly Disagree
L1 Disagree

L1 Neutral

L] Agree

L] Strongly Agree
9. Films provide authentic cultural contexts.

L1 Strongly Disagree

[l Disagree

L] Neutral

L] Agree

L] Strongly Agree

10. News exposes students to real-world cultural issues.
O] Strongly Disagree

O] Disagree

U] Neutral

L] Agree

L] Strongly Agree

11. Films and news encourage students to compare cultures.

[ Strongly Disagree
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[l Disagree
L] Neutral
L] Agree

L] Strongly Agree
12. Films and news promote critical thinking about cultural differences.

L1 Strongly Disagree
0] Disagree

L] Neutral

L] Agree

L] Strongly Agree
13. Using films and news is an effective teaching strategy.

L1 Strongly Disagree
L1 Disagree

L] Neutral

L] Agree

L] Strongly Agree
14. Students are more motivated when audiovisual media are used.

L1 Strongly Disagree
O] Disagree

U] Neutral

L] Agree

[ Strongly Agree
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15. Integrating films and news enhances students’ engagement in class.
L1 Strongly Disagree

L1 Disagree

L1 Neutral

L] Agree

L1 Strongly Agree

16. Which challenges do you face when using films or news in class?
O] Lack of time

0] Lack of resources

0] Students’ level

O] Technical problems

L1 Other:

17. In your opinion, how can films and news be used more effectively to develop

intercultural understanding?

Thank you for your collaboration



