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Abstract

The role of feedback in academic writing is a central issue in higher education. Peer
feedback and teacher feedback are among the most influential strategies shaping students’
writing development. This study aims to investigate and compare the effectiveness of peer
and teacher feedback in enhancing academic writing skills, and to measure their
differential impact on students’ accuracy, coherence, and overall proficiency. A single
group of 30 third-year students from the Department of English was followed throughout
a period of three or four months. The investigation examined the effects of both peer
and teacher feedback provided on successive writing tasks. Data were collected
through student questionnaires, written tasks, and reflective responses. Results show that
teacher feedback significantly improves discourse-level features such as organization and
argumentation, while peer feedback fosters autonomy, engagement, and gains in surface-
level accuracy. These findings highlight the importance of integrating both feedback
types into writing instruction to achieve balanced and sustainable progress in academic
writing.

Key Words: Peer feedback, teacher feedback, academic writing, feedback effectiveness.
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Chapter One

General Introduction



Introduction

Writing is one of the most important skills for university students. It plays a major role in
academic success because students are required to complete assignments, reports, and research
projects. However, many students face difficulties in developing effective academic writing
skills. For this reason, feedback is considered an important tool that helps students improve their
writing.

Traditionally, teacher feedback has been the main source of guidance for students because
teachers have the necessary knowledge and experience. However, increasing class sizes and heavy
workloads often make it difficult for teachers to provide detailed feedback to every student. As a
result, many educators have started using peer feedback, where students review and comment on
each other's work.

Peer feedback is based on the idea that students can learn from one another through
discussion and collaboration. While some researchers believe that students may not have enough
experience to provide useful feedback (Ferris, 2003), others argue that reviewing a classmate's
work can help students develop their own writing skills. Therefore, this thesis examines and
compares peer feedback and teacher feedback in order to determine which method is more
effective in improving students' academic writing skills (Hyland & Hyland, 2006).

This chapter presents the background of the study, the statement of the problem, the research
questions, the objectives of the study, the significance of the study, and the key terms used in the
research.

Background of the Study
Academic writing is an important skill for success in higher education. According to
Hyland (2019), academic writing allows students to communicate their ideas, organize
information, and demonstrate critical thinking. Graham and Perin (2007) found that students with
strong writing skills often achieve better academic results. To help students improve their writing,

feedback is considered one of the most effective teaching strategies. Hattie and Timperley (2007)



showed that feedback has a strong positive effect on student learning and performance. Several
theories explain the importance of feedback in learning. From a

Sociocultural perspective, Vygotsky (1978) argued that students learn more effectively when they
receive support from someone with greater knowledge or experience. This idea is known as the
Zone of Proximal Development (ZPD). In addition, Nicol and Macfarlane-Dick (2009) suggested
that effective feedback should help students become independent learners by encouraging self-
assessment, providing clear information, and promoting communication between teachers and
students.

In writing instruction, teacher feedback has traditionally been viewed as the most reliable
source of guidance. Ferris (2003) explained that feedback helps students identify mistakes,
understand problems, improve their writing, and make necessary revisions. However, teacher
feedback may be limited by large class sizes, lack of time, and the possibility that students become
too dependent on the teacher.

As aresult, peer feedback has become an increasingly popular alternative. In peer feedback
activities, students review and comment on each other's writing. Lundstrom and Baker (2009)
found that students who gave feedback to their peers improved their own writing skills more than
students who only received feedback. This suggests that peer feedback can be a valuable tool for
developing writing skills.

Despite the large number of studies on feedback, some questions remain unanswered.
Researchers still disagree about the effectiveness of peer feedback and teacher feedback in
improving different aspects of academic writing. In addition, more research is needed to
understand how factors such as students' writing level may influence the impact of feedback.

Therefore, this thesis aims to examine and compare the effectiveness of teacher feedback
and peer feedback in developing students' academic writing skills.

Aims of the Study

The main aim of this study is to compare the effectiveness of peer feedback and teacher



feedback in improving students’ academic writing skills. Specifically, the study aims to examine
how each type of feedback contributes to the development of surface-level accuracy, such as
grammar and vocabulary, as well as discourse-level skills, including coherence and
argumentation.

In addition, the study aims to explore students’ perceptions of the usefulness, quality, and
trustworthiness of both peer and teacher feedback. Through this comparison, the study seeks to
identify which feedback type is more effective for specific aspects of academic writing and how
learner characteristics and perceptions may influence its effectiveness.

Statement of the Problem

Despite the extensive use of both peer feedback and teacher feedback in academic writing
instruction, existing research remains fragmented and inconclusive. Some studies indicate that
peer feedback contributes to improvements in higher-order writing skills, such as organization and
the development of ideas. In contrast, other studies suggest that teacher feedback is more effective
in addressing lower-order concerns, including grammatical accuracy and lexical choice. As a
result, there is no clear consensus regarding the relative effectiveness of these two feedback

sources in enhancing academic writing.

This lack of consensus presents both a theoretical and a practical gap. Theoretically, the
existing literature does not yet provide consistent or well-established evidence comparing the
effectiveness of peer and teacher feedback across different dimensions of writing. Practically, this
limitation restricts teachers and curriculum developers from relying on clear, research-based
guidance when selecting appropriate feedback strategies for academic writing instruction.

Accordingly, this study aims to systematically compare peer feedback and teacher
feedback in terms of their effectiveness in improving academic writing. The study further
examines their impact on different aspects of writing performance and considers learner
characteristics and student perceptions.

Research Questions



This study addresses the following research questions:

1. To what extent does peer feedback differ from teacher feedback in improving
students’ surface-level accuracy in academic writing?

2. To what extent does teacher feedback differ from peer feedback in improving
students’ discourse-level coherence and argumentation quality in academic writing?

3. How do students perceive the usefulness, quality, and trustworthiness of peer
feedback compared to teacher feedback?

Hypotheses
Based on the stated research questions and the reviewed literature, the following

hypotheses are proposed:

1.Teacher feedback is expected to result in greater immediate improvement in discourse-

level features such as organization and argumentation.

2.Peer feedback is expected to lead to greater improvement in surface-level accuracy than

teacher feedback.

3.Students are expected to report higher levels of trust in teacher feedback, while peer

feedback is expected to be associated with higher levels of cognitive engagement.

Significance of the Study

This study is significant because it contributes to the growing body of research on
academic writing instruction by systematically comparing peer and teacher feedback. It
addresses a gap in the literature by examining the effectiveness of these feedback types in the
context of Algerian EFL learners, where limited research has been conducted. The findings are
expected to advance theoretical understanding of feedback in writing pedagogy and provide a
foundation for future studies in similar instructional settings. By highlighting the relative

strengths of peer and teacher feedback, this research adds to the scholarly dialogue on how



feedback practices can best support the development of academic writing skills.
Research Methodology

This study adopts a quantitative approach and uses a structured questionnaire as the
primary instrument for data collection. The questionnaire is administered to EFL
undergraduate students and is designed to gather data on their perceptions of peer feedback
and teacher feedback in academic writing.

The instrument focuses on how each type of feedback is perceived to influence
students’ writing development, including aspects such as organization, grammatical
accuracy, clarity, coherence, and overall writing performance. It also examines students’
attitudes toward both feedback types, particularly in terms of usefulness, quality, and
trustworthiness.

The collected data are analyzed using statistical methods in order to compare
students’ perceptions of peer feedback and teacher feedback. This analysis aims to identify
which feedback type is perceived as more effective in supporting academic writing
development. Overall, this methodology provides a systematic way to understand feedback
practices in an EFL academic context from the learners’ perspective.

Structure of the Dissertation

The present dissertation follows a traditional five-chapter structure. The first chapter,
the Introduction, provides the background of the study and presents the research problem,
research questions, and hypotheses. It also outlines the aims and significance of the study,
describes the research methodology, and presents an overview of the dissertation structure
as well as its limitations.

The second chapter, the Literature Review, is organized into five main sections. The
first section discusses academic writing in terms of its definition, importance, and
challenges. The second section examines feedback in writing instruction, including its

definition, types, and role in improving writing skills. The third section focuses on teacher



feedback, highlighting its definition,
forms, advantages, and limitations. The fourth section addresses peer feedback, including its
definition, benefits, and challenges. The final section compares peer feedback and teacher
feedback by reviewing previous studies on their relative effectiveness.

The third chapter describes the research design, the study population, the data
collection instrument (student questionnaires), and the procedures used for data analysis.

The fifth chapter, Discussion of Findings, interprets the results in relation to the
literature review and discusses the comparative effectiveness of peer and teacher feedback
in improving academic writing.

Finally, the dissertation concludes with a General Conclusion, which summarizes the
study, highlights the main findings, discusses its contributions, and offers suggestions for future
research.

Limitations of the Study

This study has several limitations that should be acknowledged when interpreting the
findings. First, during the data collection process, some students showed limited willingness
to provide detailed responses in the questionnaire, which may have affected the depth of the
data obtained.

Second, the study was conducted with a relatively small sample of 30 third-year EFL
students from a single class at Chadli Bendjedid University of EIl Taref. As a result, the
findings cannot be easily generalized to the broader population of Algerian EFL learners.

Third, the study relied exclusively on self-reported questionnaire data to evaluate
students’ perceptions of peer feedback and teacher feedback. This may introduce a degree
of subjectivity and response bias.

In addition, difficulties in accessing certain scholarly sources limited the breadth of
the literature review. Finally, the study was restricted to academic writing tasks within one

institutional context, which may limit the transferability of the results to other educational



settings.



Chapter Two

Review of Literature
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Introduction

This chapter provides an overview of the theoretical and empirical background related to
feedback in academic writing. It begins by defining academic writing skills and explaining their
importance in higher education. It then discusses the two main types of feedback — teacher
feedback and peer feedback — highlighting their respective strengths and limitations as reported
in the literature. Finally, the chapter reviews previous studies that have compared these feedback

types and identifies the research gap that this study seeks to address.

Definition of Academic Writing

Learning English as a second or foreign language can be challenging because it requires
learners to develop a wide range of language skills. Compared with native speakers, ESL/EFL
students often face greater difficulties in academic writing due to limited exposure to the language.
Academic writing has been defined in different ways by various scholars. According to Bailey
(2018), academic writing is a formal and structured type of writing that requires clarity, accuracy,
and the effective presentation of ideas. Similarly, Hyland (2004) describes academic writing as a
social practice shaped by the conventions and expectations of specific academic disciplines. He
emphasizes that writers must communicate knowledge in ways that meet the expectations of their

academic community.
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Swales and Feak (2012) argue that academic writing is a practical skill that students
develop through continuous practice and engagement with academic tasks. Likewise, Leki (1998)
stresses the importance of organizing ideas logically and supporting arguments with evidence.
Academic writing is therefore more than simply expressing opinions; it requires critical thinking,
organization, and the use of credible sources.

According to Labaree (2009), academic writing is a formal and discipline-specific form of
communication used by scholars and researchers to share knowledge and research findings. It is
characterized by an objective tone, precise language, and a focus on evidence. In addition, Cottrell
(2019) describes academic writing as a structured and evidence-based form of communication that
emphasizes clarity, critical analysis, and adherence to academic conventions.

The Importance of Academic Writing

Academic writing plays a crucial role in higher education because it allows students and
researchers to communicate ideas, present arguments, and share knowledge. Bailey (2018) states
that effective academic writing should be clear, concise, and supported by evidence. Similarly,
Booth, Colomb, and Williams (2016) explain that strong academic arguments are based on logical
reasoning and reliable evidence rather than personal opinions.

Academic writing also enables students and researchers to participate in academic
discussions and contribute new ideas to their fields of study (Cottrell, 2019). Through the use of
sources and references, writers connect their work to existing knowledge and help advance

research (Hyland, 2019; Swales & Feak, 2012).

Furthermore, academic writing develops important skills such as critical thinking, analysis,
and evaluation. According to Wingate (2012), students learn to assess sources, examine different
viewpoints, and build evidence-based arguments. Murray and Moore (2006) also emphasize that
strong writing skills are essential for both academic success and professional development.

Proper citation and referencing help maintain academic integrity and prevent

plagiarism (Lipson, 2018). Therefore, academic writing not only supports learning but also
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prepares individuals to contribute responsibly to academic and professional communities

Challenges in Academic Writing

Despite its importance, academic writing presents many challenges, especially for novice
researchers and students who use English as a second or foreign language.
Academic writing requires writers to follow specific conventions, use appropriate language, and

present ideas in a clear and organized manner.

One common challenge is the difficulty of expressing complex ideas accurately and
effectively. According to Sword (2012), academic writing is often associated with complex
language and dense style, which can make writing and communication difficult. Students may
struggle to write clearly while maintaining an academic tone.

Another challenge is organizing ideas and developing coherent arguments. Hartley (2008)
notes that many students find it difficult to structure their work logically and maintain coherence
throughout longer pieces of writing such as research papers and dissertations. Similarly, Coffin et
al. (2003) argue that novice writers often face difficulties understanding and applying the

conventions of academic genres.
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For students writing in English as an additional language, linguistic challenges can be even
greater. Canagarajah (2002) explains that non-native English speakers may struggle with language
proficiency, academic conventions, and participation in international academic communities.
These difficulties can affect their confidence and writing performance.

Despite these challenges, academic writing skills can be developed through regular
practice, effective guidance, and continuous engagement with academic conventions. With
appropriate support, learners can gradually become more confident and effective academic writers.
Feedback in Teaching Writing
Definition of feedback

The concept of feedback has received considerable attention in education research (Boud

& Molloy, 2013). According to the Cambridge Dictionary (Cambridge University Press &
Assessment, 2026), feedback is information or opinions about a process, activity, or performance
that can be used to evaluate or improve it.
In education, feedback is considered an important part of effective learning and teaching. It is more
than simply correcting mistakes; it helps learners understand their progress and identify ways to
improve their performance (Hattie & Timperley, 2007). Feedback can be provided by teachers,
peers, or by learners themselves through self-assessment.

Hattie and Timperley (2007) explain that effective feedback should be timely, specific,

and actionable. Timely feedback is given soon after a task so that learners can remember and
apply the comments. Specific feedback focuses on particular aspects of performance and
provides clear examples and suggestions. Actionable feedback offers practical guidance that
learners can use to improve future work.

In writing education, feedback is often understood as comments and suggestions on
students' written work that help them improve their writing skills (Hyland & Hyland, 2006). More

recent research emphasizes that feedback is not only information given to students; it also
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requires students to understand and use that information to improve future performance (Carless &
Boud, 2018).

Winstone and Carless (2019) call this ability feedback literacy, which means being able to
understand, evaluate, and apply feedback effectively. Without this ability, even detailed feedback
may have little effect on learning.

Nicol and Macfarlane-Dick (2006) also argue that feedback is most effective when it
becomes a dialogue between teachers and learners rather than a one-way process.

Similarly, Sadler (1989) explains that feedback helps students identify the gap between their
current performance and the desired standard, which allows them to improve.

Through this process, feedback supports learning and development by enabling students to

recognize their strengths and weaknesses and make meaningful improvements

TYPES OF Feedback
In EFL/ESL teaching, feedback is used to help students improve their language skills. Ellis
(2009) notes that corrective feedback can take different forms depending on the learners and the

learning situation.

Content feedback. Content feedback focuses on the ideas, meaning, and organization of a
piece of writing. It may be given orally or in writing and can be formative or summative. Hattie
and Timperley (2007) mention aspects such as relevance, organization, and coherence. Keh (1990)
argues that content feedback is most useful during the drafting stage because it allows students to

improve their ideas before focusing on grammar and punctuation.

Form feedback. Form-focused feedback deals with grammar, spelling, punctuation,
vocabulary, and sentence structure. Bitchener (2008) explains that written corrective feedback can
improve both short-term performance and long-term language learning. Ellis (2009) identifies
several common strategies, including direct correction, indirect correction, and metalinguistic

feedback.
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Formative feedback. Formative feedback is provided during the writing process, for
example on drafts or outlines. It guides students while they are working and helps them revise and
improve their writing (Black & Wiliam, 1998; Shute, 2008).

Summative feedback. Summative feedback is given after a task, assignment, or course has
been completed. It usually includes an overall evaluation and may be accompanied by a grade
(Hattie & Timperley, 2007).

Corrective, Directive, Interactive, and evaluative feedback. Corrective feedback
directly fixes errors in a student's text. Directive feedback gives clear instructions for revision.
Interactive feedback uses questions and comments to encourage discussion and reflection.
Evaluative feedback provides a judgment about the quality of the writing, such as whether an
argument is strong or unclear. Hyland and Hyland (2006) note that these forms of feedback can
be delivered either orally or in writing.

Oral Feedback. Oral feedback consists of spoken comments given during or after a task.
It allows immediate interaction between learners and feedback providers, making it easier to
clarify misunderstandings and discuss improvements (Carless & Boud, 2018).

Hattie and Timperley (2007) also suggest that effective feedback can positively influence learning,
motivation, and achievement.

Written Feedback. Written feedback is one of the most common forms of feedback in
academic writing. It provides detailed comments that students can read and review at their own pace.
Ferris (2003) explains that written feedback helps students identify errors and improve the quality
of their writing. Hyland and Hyland (2006) add that written comments can support revision and

long-term writing development.

The role of feedback in improving writing

Writing is an important skill that allows people to express ideas, share information, and

communicate
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effectively. However, improving writing requires practice, revision, and guidance. Feedback
plays a major role in this process because it helps learners identify strengths and weaknesses and
improve their work.

Sadler (1989) explains that feedback helps students recognize the difference between their
current performance and the desired standard. Carroll (2002) also argues that revising writing
based on feedback is essential for improving writing quality.

Ferris (2003) states that continuous corrective feedback can help second-language learners
improve grammatical accuracy over time. Carless (2006) further suggests that feedback should be
viewed as a dialogue between teachers and students rather than a one-way transfer of information.

Formative feedback can also increase students' motivation by clarifying learning goals and
showing how to achieve them (Black & Wiliam, 1998). In addition, feedback supports self-
regulated learning because students learn to reflect on comments and use them to improve future
work (Boud & Carless, 2018).

Taken together, these perspectives demonstrate that feedback is a key element in writing
development, supporting both language improvement and learner autonomy.

Definition of Teacher feedback

In academic writing, teacher feedback serves as a guide that helps students improve their
performance and achieve academic standards. Through written or oral comments, teachers identify
strengths, point out weaknesses, and provide suggestions for improvement (Hyland & Hyland,
2006).

From a theoretical perspective, teacher feedback is widely recognized as a form of
instructional scaffolding. Based on Vygotsky's (1978) socio-constructivist theory, learning
occurs within the Zone of Proximal Development (ZPD), which refers to the gap between
what learners can achieve independently and what they can accomplish with expert

guidance. Through constructive comments and suggestions, teachers support students in

developing their writing abilities and reaching higher levels of academic performance.
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Because teachers are viewed as experts, students often place greater trust in teacher
feedback than in peer feedback (Chang, 2016). However, Lee (2007) argues that excessive
dependence on teacher feedback may limit learner autonomy. When students view teachers as
the only source of correct knowledge, they may become passive recipients of feedback rather
than active participants in the revision process.

Through expert guidance and constructive comments, teacher feedback contributes
significantly to the development of students' academic writing abilities.

Types of Teacher Feedback

Feedback plays a central role in academic writing, serving as a bridge between student
performance and future improvement. According to Boud (2002), effective feedback should be
delivered in a neutral and objective way, focusing on factual observations rather than personal
judgments. Such feedback should be constructive, guiding learners toward improvement rather
than focusing solely on past shortcomings.

Teacher feedback is essential for academic writing progress, encouraging learners toward
improved language accuracy and content quality through various types such as corrective and
rubric-based feedback. This framework helps researchers analyze its impact and compare it to peer

feedback.

Direct Feedback. Direct feedback occurs when the instructor explicitly provides the correct

form of an error. It is particularly effective for beginners who are unable to self-

correct or are unaware of the correct structure (Eslami, 2014). Teachers highlight students’

mistakes (grammar, spelling, structure) and write the correct forms directly above them

(Husniah et al., 2017). However, this approach may discourage learners from independently
identifying correct answers and limit opportunities for self-correction, as it prioritizes teacher-led
correction (Shahab & Saeed, 2024).

Indirect Feedback. Rather than directly correcting errors, teachers indicate them and
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prompt students to self-correct. This method is known as indirect corrective feedback. According
to Ellis (2009), teachers may underline mistakes, insert carets for missing elements, or place an
“X” in the margin to indicate an error, leaving students to locate and correct it themselves.
Hosseiny (2014) states that indirect written corrective feedback is shaped by teachers’ delivery
approaches (in-class or out-of-class), while maintaining the same core objective of encouraging
learner autonomy.

Metalinguistic Feedback. In metalinguistic corrective feedback, instructors

provide linguistic clues that explain the nature of students’ errors (Ellis, 2009). This type of
feedback promotes language awareness and self-correction. Ferris (2006) confirms its
effectiveness in encouraging student writers to engage more deeply in revision processes.
Rubric-based Feedback. Rubric-based feedback relies on scoring guides that clarify
learning objectives and standardize evaluation. By helping students understand assessment criteria
more clearly, this systematic approach improves self-assessment skills. Saiz-Manzanares et al.
(2017) demonstrate that rubrics enhance transparency and learning in higher education contexts.
Electronic Feedback. Teachers can deliver feedback using digital tools such as tracked
changes, audio or video comments, and Google Docs annotations. Hyland (2010) identifies

electronic feedback as a major development in L2 writing pedagogy, highlighting its potential

to support multimodal and interactive learning experiences.
Advantages of Teacher Feedback

Teacher feedback is often more accurate and reliable than peer feedback, making it highly
effective for academic writing development. One of its main strengths is its accuracy and
dependability. Instructor feedback is considered trustworthy because it is provided by
professionals in language and academic writing (Hyland & Hyland, 2006).
Learners generally perceive teacher feedback as a reliable guide that helps them improve their

work and achieve academic goals. Feedback is most valuable when it provides specific, actionable
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recommendations that allow learners to make measurable progress (Brooks et al., 2024).

Another advantage is its breadth and depth. Teachers are able to address both higher-order
concerns such as structure, coherence, and argument development, as well as lower-order concerns
including grammar, spelling, and punctuation (Ferris, 2014).

Within Vygotsky’s (1978) Zone of Proximal Development (ZPD), teacher feedback
provides effective scaffolding. Drawing on their expertise, teachers can identify the gap between
independent performance and guided performance, and provide targeted support to bridge it

(Hyland & Hyland, 2006).

Furthermore, teacher feedback enhances students’ motivation and confidence. Studies
show that constructive feedback increases learners’ willingness to revise and improves their
attitudes toward writing (Lee, 2007). Teacher comments also reduce confusion, as students
tend to see instructor feedback as reliable and authoritative. Lee (2017) notes that students
generally prefer teacher feedback over peer feedback because it provides clearer guidance for
revision. Ultimately, teacher feedback functions as a formative assessment tool, helping
students monitor their progress and improve.
continuously. The gap between current performance and learning goals is reduced through
formative feedback, which Black and Wiliam (1998) consider essential to learning.

Limitations

Despite its importance, teacher feedback has several limitations. Research identifies

subjectivity and bias as key issues. Even when teachers aim to remain objective, as Boud (2002)
suggests, personal perspectives may still influence evaluations.
Another limitation is time constraints. Due to large class sizes and heavy workloads, teachers may
provide brief or vague feedback that does not fully support student improvement (Konold & Miller,
2004).

The effectiveness of feedback also depends on students’ engagement. Learners may lack

the metacognitive skills needed to apply feedback, ignore it, or feel discouraged by overly critical
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comments (Hattie & Timperley, 2007).

Delayed feedback is another issue. Gibbs and Simpson (2005) argue that feedback given
weeks after submission loses effectiveness because students have already moved on to new tasks.

Additionally, teacher feedback is often a one-way process, with limited opportunity for
dialogue or clarification (Nicol & Macfarlane-Dick, 2006).

Finally, some teachers lack formal training in feedback delivery. Without proper
preparation, feedback may become unclear, overly critical, or unhelpful, which can hinder rather
than support student development (Sadler, 2010).

Definition of Peer Feedback

In English as a Second Language (ESL) writing classes, peer feedback is no longer just an
extra activity. It has become an important part of learning, along with teacher feedback, and it
helps students improve their writing skills (Chen, 2021).

Peer feedback is a process where students read each other’s work and give comments or
suggestions to help improve it. Hattie and Timperley (2007) explain that feedback can come from
different sources, including peers, and it helps learners understand their performance and find areas
to improve. In writing, Liu and Hansen (2002) describe peer feedback as an interactive process
where students read their classmates’ texts and give comments and suggestions to improve them.

Falchikov (2001) also explains that peer feedback is when students give constructive
comments to each other, which supports learning and academic development. Good peer feedback
should show strengths, identify problems, and give clear suggestions, not just general praise or
criticism (Nicol, Thomson, & Breslin, 2014). Sunzuma et al. (2022) add that the effectiveness of
peer feedback depends on the context, including culture, institution, and student preparation.

Peer feedback allows students of the same level to evaluate each other’s work in terms of
structure, content, and quality (Falchikov & Goldfinch, 2000). According to Vygotsky (1978),
learning happens through interaction between learners.

Peer feedback has two main roles. First, it has a social role because it helps students work together
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and reduces dependence on the teacher. Second, it has a cognitive role because it helps students
understand assessment criteria and improve their writing.

Research shows that giving feedback is also useful for the student who

gives it, because it helps them think more carefully about writing (Lundstrom & Baker,
2009).

Double et al. (2020) also show that peer feedback becomes more effective when it is
supported by rubrics, training, and anonymity.

Benefits of Peer Feedback

Academic performance and achievement. Engagement in peer feedback activities has
repeatedly been shown to contribute to improved academic performance. Simonsmeier et al.
(2020) demonstrated that peer review fosters both cognitive and affective development, which
leads to better academic achievement and a more positive self-image. Through this reciprocal
process, students refine their work and develop a clearer understanding of quality standards, which

ultimately improves their performance.

Development of critical thinking. Falchikov (2001) explains that peer feedback helps
students develop critical thinking skills. When students evaluate others’ work, they learn to analyze

ideas more deeply and express their thoughts more clearly.

Self- assessment and self-regulated learning. Peer feedback also helps students become
more independent learners. According to Nicol and Macfarlane-Dick (2006), students develop a
better understanding of writing standards through peer review. This helps them identify their own
mistakes and improve their work without always depending on the teacher.

Collaboration and communication skills. Peer feedback improves communication and
teamwork. Students learn how to give and receive comments in a respectful way. This process also
helps them develop empathy and better communication skills. Falchikov (2001) adds that peer

feedback creates a supportive classroom environment where students help each other learn
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Preparation for professional contexts. Finally, peer feedback prepares students for future
academic and professional life. It helps them learn how to accept criticism and work with others.
Falchikov (2001) explains that these skills are important for lifelong learning and future careers.

Challenges of Peer Feedback
Although peer feedback has many benefits, it also has some challenges.

Variability in feedback quality. One main problem is that the quality of feedback is not
always consistent. Some students may give unclear or incorrect comments because they lack
experience (Liu & Hansen, 2002; Min, 2006). Falchikov (2001) also notes that students sometimes
give very positive feedback to avoid conflict, which reduces the quality of evaluation. Cho and
MacArthur (2010) add that peer feedback is often less clear and less useful than teacher feedback.
Social and interpersonal concerns. Social factors can also affect peer feedback. Some students
think peer assessment is unfair or not reliable (Hanrahan & lsaacs, 2001). In some cultures,

students avoid criticizing others to maintain good relationships (Yu & Hu, 2017).

Lack of training and preparation. Another challenge is the lack of training. Without clear
instructions, students may not know how to give good feedback. Hyland (2003) stresses the
importance of using clear criteria. Gielen et al. (2010) and Sluijsmans et al. (2002) show that
training improves the quality of peer feedback.

Increased cognitive loads. Peers, students may give only simple or weak comments.

Lundstrom and Baker (2009) also note that students may struggle when they have to write,

revise, and feedback can also be difficult because it requires a lot of thinking. Students

must read, understand, and evaluate another text at the same time (Min, 2006). Van Zundert et al.

(2010) explain that without clear structure evaluate at the same time.

Motivation and acceptance issues. Finally, some students are not comfortable giving
criticism. Wei and Liu (2024) explain that students may avoid giving negative comments because

they do not want to hurt others’ feelings. Cheng and Warren (2005) also note that cultural
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background can affect students’ willingness to participate. Some students also do not fully

understand the importance of peer feedback in learning (Macfarlane-Dick, 2006).

Teacher Feedback vs Peer Feedback: A Comparative perspective

A large number of recent studies have explored the differences between teacher feedback
and peer feedback, which are two of the most commonly used methods in education. Both aim to
improve the writing skills of second and foreign language learners. However, they differ in the
source of feedback, the level of effectiveness, and the type of impact they have on students. Each
method has strengths that support learning, as well as some limitations.

Hyland and Hyland (2006) highlight the importance of teacher feedback because of its high
accuracy, authority, and detailed corrective input, which can be provided through direct, indirect,
or metalinguistic feedback. Bitchener and Ferris (2012) argue that teacher corrective feedback is
important for improving accurate language use and supporting long-term grammar development.
Shintani, Ellis, and Suzuki (2014) also confirm that teacher feedback improves learners’ writing

accuracy, showing its effectiveness in language learning.

In contrast, peer feedback is valued for promoting collaboration, learner independence, and
active participation in writing. Zhu (2001) explains that peers provide descriptive, evaluative, and
suggestive comments that help students revise their work. Liu and Hansen (2002) also emphasize
that peer feedback develops responsibility and reflection in learners. Nelson and Murphy (1993)
found that although peer feedback is less authoritative than teacher feedback, it still encourages
students to revise their writing by reconsidering content and organization. Hu (2005) adds that
peer feedback encourages interaction between learners, but its effectiveness depends on the
cultural and classroom context.

Comparative studies show that peer feedback helps develop critical thinking, negotiation
of meaning, and learner autonomy, while teacher feedback ensures accuracy through expert
guidance. According to Noroozi, Banihashem, and Drachsler (2024), combining peer feedback

with teacher or technological feedback creates a more balanced approach that includes both
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reliability and collaboration.
In conclusion, peer feedback promotes discussion, independence, and deeper learning,
while teacher feedback provides accuracy and authority. Therefore, both types of feedback should

be seen as complementary rather than opposite.

Conclusion

In conclusion, this chapter explains that both teacher feedback and peer feedback help
improve academic writing skills, but in different ways. Teacher feedback focuses more on accuracy
and important writing problems, while peer feedback encourages discussion, cooperation, and
deeper understanding of writing. Research shows that neither type of feedback is better in all
situations. A combination of both is often the most effective approach. However, the effectiveness
of each type depends on the learning context and students’ needs. In the next chapter, the research

methodology will be presented and explained.
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Introduction

This chapter outlines the methods used in the study. A quantitative descriptive approach
was adopted to collect and analyze numerical data that describe students’ perceptions of peer and
teacher feedback in academic writing. The chapter presents the research design, the participants,

and the instrument employed, as well as the procedures followed for data analysis.

Methodology

In this study, a quantitative descriptive method was used to collect and analyze students’
perceptions of peer and teacher feedback in academic writing. This method was chosen because it

describes students’ opinions without changing any variables. It also
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allows the results to be shown using numbers such as frequencies and percentages. This approach
is suitable for understanding how students experience and evaluate feedback in their writing
classes.

The study was conducted at Chadli Bendjedid El Taref University, with a sample of 30
third-year English students. These students were selected because they already have basic
academic writing skills and regularly receive both peer and teacher feedback in their assignments.
This makes them appropriate participants for the study, as they can provide relevant information
about feedback practices in their academic context.

Description of Students’ Questionnaire

The students’ questionnaire focused on learners’ perceptions of how peer and teacher
feedback influence their academic writing. It aimed to collect students’ opinions about the
usefulness of feedback, the challenges they face, and how each type helps improve their writing
skills. The questionnaire included 19 questions divided into seven sections. It contained multiple-
choice questions, Likert scale statements, and open-ended questions. All responses were
anonymous to ensure honesty and reliability.

Section 1: Background information (2questions)

This section collected basic information such as students’ academic year and their self-
assessed level of English. These questions were included to help interpret responses based on
students’ level and experience. Third-year students are expected to have more exposure to
academic writing and feedback, while language level may influence how students understand and

use feedback.
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Section 2: Feedback Experience (2 questions)

This section examined how often students receive teacher feedback and participate in peer
feedback activities. The frequency of feedback is important because it influences students’
opinions and attitudes. Regular exposure may help students become more familiar with feedback
practices, while limited exposure may reduce its impact. This section also shows how integrated

feedback is in writing classes.

Section 3: Perceptions of Feedback (3 questions)

This part explored students’ views on the usefulness of feedback. Students indicated which
type of feedback they find more helpful and in which areas. Teacher feedback was linked to
grammar, organization, content, and academic style, while peer feedback was linked to idea
sharing, clarity, and identifying mistakes. This section helps compare the strengths of both types

of feedback.

Section 4: Attitude toward Feedback (3questions)

This section used Likert scale statements to measure students’ attitudes. Students showed
their level of agreement with statements about teacher and peer feedback. This section is important
because attitudes influence how students respond to feedback and whether they apply it in their

writing.

Section 5: Challenges (2questions)

This section explored the difficulties students face with feedback. For peer feedback,
problems include lack of trust, low language level, or unclear comments. For teacher feedback,
difficulties include being too general, too strict, or limited because of time. This section helps

identify the limits of both feedback types.
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Section 6: Effectiveness (2questions)

This section focused on how effective students find feedback in improving their writing.
Students indicated which type of feedback helps them more and how often they revise their work
after receiving feedback. Revision is important because it shows whether students actually use the

feedback to improve their writing.

Section 7: Students’ Opinions (2questions)

This final section allowed students to give their personal opinions. They were asked about
their preference between peer and teacher feedback, reasons for their choice, and suggestions
for improvement. They were also asked what they think is the best way to improve academic
writing. This section adds deeper insight into students’ real experiences.

Conclusion

This chapter presented the methodology used in this study. It described the research design,
the participants (third-year EFL students), and the questionnaire used to collect the data.

It also explained the seven sections of the questionnaire, which covered students’
background, feedback experience, perceptions, attitudes, challenges, effectiveness, and opinions.
These sections helped to collect detailed information about students’ views on peer and teacher
feedback.

In general, this methodology provides a clear basis for analyzing how peer and teacher
feedback influence students’ academic writing skills. The next chapter presents the analysis and

interpretation of the collected data.



Chapter Four

Results
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Introduction

This chapter presents the results of the questionnaire conducted with third-year EFL
students at Chadli Bendjedid University in El Taref. The aim is to analyze their experiences,
perceptions, attitudes, and challenges regarding peer and teacher feedback in academic
writing. The data are organized according to the seven sections of the questionnaire, and
combine quantitative findings from closed-ended questions with qualitative insights from
open-ended responses. This analysis provides a basis for understanding how feedback
practices influence students’ writing development.

Section 1: Background Information
Q1. What is your current academic year?

Table 1: Students' distribution according to academic year

Frequency Percentage
1% year 0 0%
2" year 0 0%
3" year 30 100%
Master 1 0 0%
Master 2 0 0%

As shown in Table 1, all respondents (100%) are third-year students, with no
representation from other academic levels. This ensures consistency in the sample, as all
participants are at the same academic stage and have similar exposure to academic writing and
feedback. However, this limits comparison with other academic levels. Therefore, the findings

reflect only third-year students’ perspectives.



34
Section 1: Background Information
Q2. How would you rate your English proficiency level?

Table 2: Students' distribution according to self-assessed English proficiency level

Frequency Percentage
Beginner 0 0%
Intermediate 23 76.7%
Advanced 7 23.3%

The data show that the majority of students (76.7%) rate themselves as intermediate in
English proficiency. This indicates that most participants have developed a functional command
of the language but may still face challenges in advanced academic writing, making feedback
particularly important for their progress. A smaller percentage (23.3%) identify as advanced,
suggesting stronger linguistic competence and greater confidence in handling complex writing
tasks. Interestingly, no respondents classified themselves as beginners (0%), which reflects the
academic level of the sample, as third-year students are expected to have surpassed the beginner
stage. These results indicate that the analysis will mainly reflect intermediate learners’

perspectives, complemented by insights from advanced students.
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Section 2: Feedback Experience

Q3. How often do you receive teacher feedback on your academic writing?

Table 3: Frequency of teacher feedback on students' academic writing

Frequency Percentage
Always 5 16.7%
Often 7 23.3%
Sometimes 16 53.3%
Rarely 2 6.7%
Never 0 0%

The results presented in Table 3 indicate that more than half of the students (53.3%)
reported receiving teacher feedback sometimes, suggesting that feedback is provided but not
consistently across all writing tasks. A smaller proportion (23.3%) stated they receive feedback
often, while (16.7%) reported receiving it always, showing that only a minority benefits from
regular and systematic teacher input. Additionally, (6.7%) of students indicated that they receive
feedback rarely, and none reported receiving it never. These findings reveal that teacher feedback
is generally available, but its frequency varies considerably, being intermittent rather than

continuous.
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Section 2: Feedback Experience

Q4. How often do you participate in peer feedback activities?

Table 4: Frequency of students' participation in peer feedback activities

Frequency Percentage
Always 3 10%
Often 15 50%
Sometimes 12 40%
Rarely 0 0%
Never 0 0%

According to Table 4, peer feedback appears to be a well-established practice among the
students. Half of the respondents (50%) engage in these activities often, while (40%) participate
sometimes, reflecting a moderate but steady involvement. A smaller group (10%) stated they
participate always, which points to a consistent commitment to peer review. Notably, none of the
respondents selected rarely or never, suggesting that peer feedback is strongly incorporated into
their academic routines. Overall, the results highlight that while levels of engagement differ, peer

feedback remains a regular and valued component of students’ writing development.



Section 3: Perceptions of Feedback

Q5. Which type of feedback do you find more helpful?

Table 5: Students' preferred for type of feedback
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Frequency Percentage
Teacher feedback 10 33.3%
Peer feedback 4 13.3%
Both equally 16 53.3%

When examining Table 5, it becomes evident that a majority of students (53.3%) find both

teacher and peer feedback equally helpful. About one third of the participants (33.3%) prefer

teacher feedback, emphasizing the value they place on instructors’ expertise and guidance in

improving academic writing. Only (13.3%) favor

feedback alone, which

indicates that while peer review is useful, it is less frequently regarded as sufficient on its own.
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Section 3: Perceptions of Feedback
Q6. For which aspects is teacher feedback most useful?

Table 6: Students' views on aspects where teacher feedback is most useful

Frequency Percentage
Grammar and accuracy 9 30%
Organization and structure 5 16.7%
Content and ideas 4 13.3%
Academic style and vocabulary 12 40%
Referencing and citation 0 0%

The analysis of Table 6 presents a clear hierarchy in students’ perceptions of teacher
feedback. The most frequently chosen aspect is academic style and vocabulary (40%), which
underscores the importance students place on teachers’ guidance in refining scholarly language
and ensuring conformity with academic conventions. This emphasis suggests that learners see
instructors as essential in helping them achieve precision and fluency in academic expression.

A considerable group (30%) illustrate grammar and accuracy, reflecting the expectation that
teachers provide authoritative correction in areas where precision is critical. Smaller groups point
to organization and structure (16.7%) and content and ideas (13.3%), including that while these
areas are valued, they are not regarded as the primary domains of teacher intervention.
Finally, the absence of responses for referencing and citation (0%) is noteworthy. It

may imply that students rely on external resources such as citation manuals, online tools,

or institutional guidelines rather than teacher for this aspect.



Section 3 : Perceptions of Feedback
Q7. For which aspects is peer feedback most useful?

Table 7: Students' views on aspects where peer feedback is most useful
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Frequency Percentage
Generating ideas 5 16.7%
Improving clarity 3 10%
Identifying mistakes 11 36.7%
Getting different Perspectives 7 23.3%
Improving organization 4 13.3%

The breakdown in Table 7 shows that 16.7% of students find peer feedback most
useful for generating ideas, followed by (10%) who see it as beneficial for improving clarity.
A significant portion (36.7%) find peer input most valuable in identifying mistakes, which
is the highest category. Another (23.3%) highlight getting different perspectives as a key
benefit, and (13.3%) note improving organization. Finally, these results illustrate the variety

of ways in which peers are seen as helpful across different aspects of academic writing.



Section 4: Attitudes
Q8. Teacher feedback helps me improve my academic writing skills?

Table 8: Students' perceptions of teacher feedback in improving academic writing skills
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Frequency Percentage
Strongly agree 5 16.7%
Agree 19 63.3%
Neutral 5 16.7%
Disagree 1 3.3%
Strongly disagree 0 0%

The data in Table 8 shows that a clear majority of students (63.3%) agree that
teacher feedback helps them improve their academic writing skills, while an additional
(16.7%) strongly agree, reinforcing the positive impact of teacher guidance. A smaller
portion (16.7%) remain neutral, suggesting mixed or uncertain experiences. Only one
student (3.3%) expressed disagreement, and none strongly disagreed. Ultimately, the
findings convey strong collective trust in teacher feedback as an essential mechanism for

developing students’ academic writing competence.



Section 4: Attitudes
Q9. Peer feedback helps me improve my academic writing skills?

Table 9: Students' perceptions of peer feedback in improving academic writing skills
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Frequency Percentage
Strongly agree 3 10%
Agree 22 73.3%
Neutral 4 13.3%
Disagree 1 3.3%
Strongly disagree 0 0%

The distribution in Table 9 indicates that peer feedback is widely valued, with
nearly three-quarters of students (73.3%) agreeing that it helps them enhance their
academic writing skills. Only a minority (10%) strongly agreed, further reinforcing this
positive view. Neutral responses account for (13.3%), suggesting that some students
remain uncertain about its effectiveness. Only one respondent (3.3%) expressed

disagreement, and none strongly disagreed.
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Section 4 : Attitudes
Q10. feedback helps me become more independent in writing?

Table 10: Students' perceptions of peer feedback as a mean of fostering independence in life

Frequency Percentage
Strongly agree 2 6.7%
Agree 13 43.3%
Neutral 11 36.7%
Disagree 4 13.3%
Strongly disagree 0 0%

Looking at Table 10, nearly half of the students (43.3%) agreed that peer feedback supports
their independence, with a smaller proportion (6.7%) strongly affirming this view. A notable share
of respondents (36.7%) remained neutral, indicating uncertainty about the extent of its impact. In

contrast, (13.3%) disagreed, and none expressed strong disagreement.



Section 4 : Attitudes
Q11.Teacher feedback is more reliable than peer feedback?

Table 11: Comparative reliability of teacher and peer feedback
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Frequency Percentage
Strongly agree 8 26.7%
Agree 9 30%
Neutral 9 30%
Disagree 4 13.3%
Strongly disagree 0 0%

The data in Table 11 shows that (26.7%) of students strongly agree and (30%) agree that

teacher feedback is more reliable than peer feedback, meaning that over half of the respondents

place greater confidence in teacher input. Neutral responses are equally prominent at (30%), which

highlights a considerable group of students who remain undecided or view both forms of feedback

as having comparable value. A smaller proportion (13.3%) disagreed, suggesting that while teacher

feedback is often perceived as authoritative, some students question its superiority. Importantly,

no respondents strongly disagreed, reinforcing the general tendency to regard teacher feedback as

a dependable source of guidance.
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Section 5: challenges

Q12. What difficulties do you encounter with peer feedback?

Table 12: Difficulties encountered with peer feedback

Frequency Percentage
Lack of trust in peers’ 7 23.3%
corrections
Peers’ limited language 9 30%
proficiency
Unclear or incorrect feedback 8 26.7%
Lack of seriousness 6 20%

As presented in Table 12, the most common difficulty students encounter with peer
feedback is peers’ limited language proficiency (30%), which raises concerns about the accuracy
and reliability of corrections. Unclear or incorrect feedback is also a significant issue, reported by
(26.7%) of respondents, suggesting that even when peers provide input, its clarity and precision
may be lacking. A notable proportion (23.3%) expressed a lack of trust in peers’ corrections,
reflecting doubts about the dependability of peer review.

Finally, (20%) highlighted lack of seriousness, indicating that some students
perceive peer feedback as not being taken seriously enough to be effective. Collectively,
these findings reveal that peer feedback is hindered by challenges related to language
ability, trust, clarity, and commitment, which limit its overall effectiveness in academic

contexts.
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Section 5 : Challenges

Q13. What difficulties do you encounter with teacher feedback?

Table 13: Difficulties encountered with teacher feedback

Frequency Percentage
Too general or unclear 8 26.7%
Too strict or critical 10 33.3%
Difficult to understand 4 13.3%
Limited feedback due totime 8 26.7%

constraints

The data in Table 13 reveals several recurring challenges in teacher feedback. First, (26.7%) of
respondents reported that feedback was too general or unclear, which reduces its usefulness for
guiding specific revisions and may leave students uncertain about how to improve their work. The
largest proportion, (33.3%), felt that teacher comments were too strict or critical. While
constructive criticism is essential, excessive severity can discourage students and negatively affect
their confidence in academic writing. A smaller group, (13.3%), indicated that feedback was
difficult to understand, pointing to issues of clarity, language, or technical phrasing that may
hinder comprehension. Finally, (26.7%) highlighted time constraints as a limiting factor,
suggesting that teachers may not always provide sufficiently detailed or individualized feedback
due to workload pressures. Taken together, these findings emphasize that although teacher
feedback is a central mechanism for improving writing, its effectiveness depends on clarity, tone,

and the availability of time to deliver meaningful guidance.
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Section 6: Effectiveness

Q14. Which type of feedback leads to greater improvement in your writing?

Table 14: Type of feedback leading to the greatest improvement in writing

Frequency Percentage
Teacher feedback 9 30%
Peer feedback 4 13.3%
Both equally 14 46.7%
Not sure 3 10%

Table 14 explores which type of feedback—teacher, peer, or both—is perceived as leading to
the greatest improvement in writing. A significant proportion (46.7%) indicated that a combination
of both teacher and peer feedback results in the greatest improvement. This suggests that each type
of feedback offers useful benefits that complement each other. A smaller group (30%) found
teacher feedback alone to be the most effective, likely valuing the expertise and authority of
instructors in providing clear and structured guidance. In contrast, only (13.3%) viewed peer
feedback as the main driver of improvement, which may reflect the idea that while peers offer
relatable and accessible insights, their feedback is sometimes seen as less authoritative. Lastly,
(10%) of respondents were unsure, indicating that the effectiveness of feedback can vary
depending on individual experiences and contexts. Overall, these results highlight the importance
of a balanced approach. Combining teacher and peer feedback may provide a more complete

perspective, using the strengths of both sources to support improvement in writing.
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Section 6: Effectiveness

Q15. After receiving feedback, how often do you revise your writing?

Table 15: Frequency of revising writing after receiving feedback

Count Percentage
Always 7 23.3%
Often 10 33.3%
Sometimes 10 33.3%
Rarely 3 10%
Never 0 0%

In examining how often students revise their writing after receiving feedback, Table 15
reveals different revision habits. Notably, a combined (66.6%) of respondents reported revising
their work either "often” or "sometimes,"” indicating that feedback plays an important role in the
writing process for many students. A smaller group (23.3%) reported that they "always" revise
their work after receiving feedback, demonstrating a high level of engagement and commitment
to improving their writing. In contrast, (10%) of students indicated that they "rarely" revise their
writing, suggesting that there may be barriers, such as time constraints or the perceived
effectiveness of feedback, that limit their participation in the revision process. Overall, the findings
suggest that while most students revise their work at least occasionally, the frequency of revision

varies according to individual approaches and the type or quality of feedback received.
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Section 7: Opinion

Q16. In your opinion, what is the most effective way to improve academic writing?

Table 16: Most effective way to improve academic writing, according to respondents

Frequency Percentage
Only teacher feedback 4 13.3%
Only peer feedback 1 3.3%
A combination of both 22 73.3%
Self-practice without feedback 3 10%

As shown in Table 16, a substantial majority of respondents (73.3%) believe that a
combination of both teacher and peer feedback is the most effective way to improve academic
writing. This preference highlights the complementary strengths of each feedback type: teacher
feedback is often valued for its authoritative guidance, while peer feedback can offer relatable
perspectives and collaborative learning opportunities. By contrast, only (13.3%) felt that teacher
feedback alone was the most effective, and a mere (3.3%) favored peer feedback alone. This
indicates that singular sources of feedback may not provide the same holistic benefits. A small
group (10%) preferred self-practice without any feedback. While this approach fosters
independence, it may lack the external perspectives that enrich the revision process. In summary,
the findings reinforce the idea that a blended model—incorporating both teacher and peer

feedback—is considered the most effective strategy for enhancing academic writing.
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Section 7 : Opinion

Q17. Which type of feedback (peer feedback or teacher) do you prefer, and why?

Table 17: Students' preferred type of feedback

Frequency Percentage
Teacher 12 40%
Peer 7 23.3%
Both 11 36.7%

The analysis of responses to Question 17 demonstrates a clear diversity of student
preferences regarding the type of feedback they consider most effective in improving their
academic writing. Out of the thirty participants, twelve students (40%) indicated a preference for
teacher feedback, underscoring the teacher’s professional expertise, seriousness, and ability to
provide accurate corrections in grammar and vocabulary. These students emphasized that teacher
input is more reliable and academically rigorous, often describing it as essential for ensuring clarity
and precision in their work. In contrast, seven respondents (23.3%) favored peer feedback,
highlighting the value of shared perspectives, relatability, and collaborative learning. They noted
that peers often understand the challenges faced by fellow students and can provide feedback that
is easier to interpret and apply. Interestingly, eleven students (36.7%) expressed a preference for
both teacher and peer feedback, suggesting that the combination offers a balanced approach: teacher
feedback guarantees accuracy and professionalism, while peer feedback fosters mutual
improvement, active participation, and a sense of shared responsibility. This distribution of
preferences illustrates that while teacher feedback remains the dominant choice, there is significant
recognition of the complementary role that peer feedback can play, pointing toward the potential

benefits of integrating both authoritative and collaborative approaches in academic writing

pedagogy.
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Q18. What difficulties did you face when using peer feedback?

Students reported various challenges when participating in peer feedback activities. A
common issue was that comments often lacked depth and detail, with many students noting that
the feedback they received was incomplete or insufficient to support meaningful improvement.
Another key concern involved trust and accuracy, as students questioned the reliability of peer
corrections and pointed to instances of errors or misleading advice.

Additionally, some participants described peer feedback as overly critical or vague,
making it difficult to interpret and apply. Problems related to honesty and commitment also
emerged, with students indicating that peers were not always serious about the process or did not
provide genuine evaluations. Finally, hesitation and confusion were mentioned, reflecting a lack
of confidence among students when both giving and receiving feedback.

Overall, these findings suggest that peer feedback is limited by issues of reliability, clarity, and
commitment, which may reduce its effectiveness unless appropriate training and guidance are
provided.

Q19. What suggestions do you have to improve peer feedback activities?

Students proposed several improvements to strengthen peer feedback. First, they
emphasized the need for structured training and organized practice sessions to ensure that peers
can provide constructive and reliable comments. Second, they highlighted the importance of active
teacher oversight, not only to supervise the process but also to intervene when necessary to ensure
accuracy. Third, they recommended more collaborative models, including group work and
knowledge sharing, to enhance engagement and effectiveness. Finally, they pointed to the potential
of technology, particularly Al-based writing tools, to verify accuracy and support peer review.
Taken together, these suggestions underline the value of peer feedback while calling for stronger
organization, meaningful teacher guidance, and innovative approaches to enhance its quality and

impact.



Conclusion

This chapter presented and analyzed the data collected through the questionnaire. It
examined students’ experiences, perceptions, attitudes, and challenges related to peer and
teacher feedback in academic writing. The results showed clear patterns in how students receive
and use feedback, as well as differences in how effective they consider each type of feedback
to be. The analysis also identified the main challenges students face and summarized their
suggestions for improvement. Overall, the findings show that both teacher and peer feedback
play important but different roles in improving academic writing skills. The next chapter

discusses these findings in relation to the literature reviewed in Chapter Two.

o1



Chapter five

Discussion of the findings



53

Introduction

The present chapter is devoted to the discussion of the findings presented in the previous
chapter. It provides an interpretation of the results obtained from the questionnaire administered to
third-year EFL students at Chadli Bendjedid University in EI Taref. The discussion is carried out
in relation to the objectives of the study, the research questions, and the proposed hypotheses.

The findings are discussed according to the three research questions. The first section
focuses on the role of teacher and peer feedback in improving writing accuracy. The second
section examines their contribution to coherence and argumentation in academic writing. The
third section discusses students’ perceptions of the usefulness, trustworthiness, and effectiveness
of both types of feedback. Throughout the discussion, the findings are related to the literature
reviewed in Chapter Two.
The discussion of the findings

The findings of this study reveal that teacher feedback was most often associated with
improvements in grammatical accuracy and structural clarity. For example, a majority of students
identified grammar and accuracy as the main strength of teacher feedback (Q6), while a smaller
group emphasized its role in organization and structure. Peer feedback, in contrast, was valued for
encouraging independence, collaboration, and confidence, with some students highlighting its
importance in providing different perspectives (Q7). These results suggest that teacher feedback is
particularly important for improving surface-level accuracy, whereas peer feedback contributes
more to idea development and student engagement. This finding is consistent with Gonzalez-
Torres and Sarango (2023), who reported that teacher feedback plays an important role in

improving language accuracy among EFL learners.

Reliability and trust also emerged strongly in the data, directly addressing the question of
whether peer feedback can match teacher feedback in improving surface-level accuracy. A large
majority of students agreed that teacher feedback is more reliable than peer feedback (Q8), and the

open-ended responses reinforced this perception, as several students reported that peer comments
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were sometimes limited or lacked sufficient detail. These findings support the hypothesis that

teacher feedback is more effective in this area and are consistent with Hyland and Hyland (2006),
who argued that while peer feedback encourages autonomy and reflection, teacher feedback
remains essential for achieving clarity and accuracy in writing.

When considering discourse-level coherence and argumentation, the study revealed a more
balanced picture. A minority of respondents highlighted peer feedback as a source of different
perspectives (Q7), encouraging reflection and idea development.

Teacher feedback, however, was also recognized for guiding organization and structure, with a
smaller proportion of students emphasizing its role in improving these aspects (Q6). Peer feedback
appeared to stimulate creativity and engagement, while teacher feedback helped students maintain
coherence and follow academic writing conventions. This finding is consistent with Liu and
Carless (2006), who suggest that peer feedback encourages students to think more deeply and

collaborate effectively, whereas teacher feedback helps ensure alignment with academic standards.

Students’ perceptions of usefulness and trust further illustrate the complementary nature of
both feedback types. When asked which type of feedback was more helpful, a majority said both
equally (Q8), while a considerable number preferred teacher feedback, and a smaller group
preferred peer feedback. Trust was clearly higher for teacher feedback, with a large majority rating
it as more reliable (Q9). At the same time, peer feedback was valued for promoting independence,
with a majority of students agreeing that it helps them become more autonomous writers (Q10).
More than half of the participants also believed that combining teacher and peer feedback provides
the most effective way to improve academic writing (Q11). These findings directly address the

research question on perceptions of usefulness, trust, and effectiveness.
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Qualitative responses provide further insight into these perceptions. Students reported
difficulties with peer feedback, including lack of trust, limited language proficiency, unclear or
overly critical comments, and lack of seriousness. Some also mentioned hesitation and confusion,
showing limited confidence in giving and receiving feedback. When asked how peer feedback
could be improved, students suggested structured training, teacher guidance, collaborative
activities, and the use of technology such as Al-based writing tools.

The findings validate the proposed hypotheses. Teacher feedback was found to be more
effective in improving surface-level accuracy, confirming Hypothesis 1. Peer feedback contributed
more to collaboration, independence, and idea development, supporting Hypothesis 2. Students
reported higher trust in teacher feedback but greater cognitive engagement with peer feedback,
which confirms Hypothesis 3.

These results directly answer the research question by showing that both feedback types are
complementary rather than competitive. Teacher feedback ensures accuracy and adherence to
academic standards, while peer feedback enhances engagement and idea development. Most
students indicated that combining both types of feedback is the most effective way to improve

academic writing.

Pedagogical Recommendations

To enhance the integration of peer and teacher feedback in academic writing instruction,
the following recommendations are proposed based on student perceptions, questionnaire findings,
and theoretical frameworks. These suggestions aim to improve writing accuracy, foster learner

autonomy, and guide future inquiry.

For Teachers

Teachers are the primary mediators in shaping how feedback is perceived and applied. Their
role extends beyond correcting errors to cultivating reflective, autonomous writers.
Balance corrective and motivational feedback. Teacher feedback should not be limited

to pointing out grammatical or structural errors. It must also include motivational elements that
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encourage learners to persist in revising their work. For example, alongside correcting verb tense

errors, teachers might highlight the strength of the student’s argument, reinforcing confidence while
ensuring accuracy.

Train students in peer review. Peer feedback is most effective when learners are trained
in how to provide constructive comments. Teachers should introduce rubrics, demonstrate model
peer reviews, and facilitate practice sessions where students critique sample texts. This scaffolding
ensures that peer comments move beyond surface-level praise or vague suggestions to more

substantive engagement with content and organization.

Encourage reflective comparison. Teachers should design activities where students
compare teacher corrections with peer suggestions. For instance, after receiving both types of
feedback, learners could write a short reflection explaining which comments they found most
useful and why. This process develops metacognitive awareness and helps students recognize the

complementary strengths.

Integrate digital tools. Online platforms such as Google Docs, Moodle forums, or peer-
review apps can facilitate collaborative editing. Teachers should incorporate these tools to make
feedback more interactive, allowing students to comment in real time and track revisions. Digital
environments also provide opportunities for intercultural exchange when learners collaborate
across institutions or countries.

Preserve learner voice. While teacher feedback ensures accuracy, it must not suppress
creativity or personal expression. Teachers should encourage students to apply corrections
selectively, maintaining their unique style and argumentation. This balance prevents writing from
becoming formulaic and supports the development of an authentic academic voice.

For Learners

Learners are not passive recipients of feedback but active participants in the writing

process. Their engagement determines whether feedback translates into improved writing

competence.
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Engage actively in peer review. Students should approach peer review as a responsibility,

offering constructive comments that genuinely help their classmates improve. This practice not
only benefits peers but also sharpens the reviewer’s analytical and evaluative skills.

Use teacher feedback strategically. Learners must learn to apply teacher corrections
systematically. For example, if a teacher highlights recurring issues with cohesion, students should
track these patterns across assignments and consciously work to improve them. Strategic use of
feedback transforms corrections into long-term learning outcomes.

of teacher and peer input.

Develop intercultural awareness. Peer feedback often reflects diverse perspectives,
especially in multilingual classrooms. Learners should recognize that feedback styles may vary
across cultures—some may be more direct, others more indirect—and adapt accordingly. This
awareness fosters intercultural competence and prepares students for global academic
communication.

Practice self-reflection. Keeping reflective journals or portfolios allows learners to
document how feedback has influenced their writing. For instance, a student might note how peer
comments helped clarify ideas, while teacher corrections improved grammar.

Such reflection promotes metacognition and helps learners track their progress over time.

Balance confidence and accuracy. Learners should recognize that peer feedback often
boosts confidence and creativity, while teacher feedback ensures accuracy and adherence to
academic conventions. Valuing both sources equally strengthens overall competence and prevents
over-reliance on one type of feedback.

For Future Researchers
Further inquiry is necessary to gain a deeper understanding of feedback practices in

academic writing. Researchers are therefore encouraged to:

Investigate long-term effects. Most research, including this study, focuses on immediate

outcomes of feedback. Future studies should follow learners over extended periods to assess how
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feedback influences sustained writing development, academic success, and confidence.

Explore intercultural dimensions. Given the global nature of academic communication,
researchers should examine how cultural background shapes perceptions of feedback authority,
trust, and usefulness. Comparative studies across different educational contexts would provide
valuable insights.

Compare digital vs. face-to-face feedback. With the rise of online learning, it is crucial
to assess whether digital peer review platforms enhance or hinder accuracy, engagement, and

collaboration compared to traditional classroom settings.

Examine teacher—learner trust. Trust is a key factor in whether learners apply feedback.
Future research should analyze how trust in teacher authority versus peer collaboration affects
feedback uptake, particularly in contexts where learners may doubt peer competence.

Develop mixed-method approaches. Combining quantitative surveys with qualitative
interviews can provide richer insights into how feedback is perceived, processed, and applied.

Conclusion

This chapter has discussed the findings of the present study in relation to the research
questions and the existing literature on teacher and peer feedback in EFL writing. The results show
that teacher feedback is important for accuracy and reliability, while peer feedback supports
autonomy, collaboration, and creativity. Students trusted teacher feedback more, but also valued

peer feedback for confidence and new ideas.

The findings suggest that combining teacher and peer feedback is the most effective
approach to improving academic writing. Despite limitations such as the small sample size and
reliance on self-reported data, the study provides useful insights into feedback practices and

highlights the need for further research on long-term effects and actual writing development.



General Conclusion
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The present dissertation has investigated the effectiveness of teacher and peer feedback in
enhancing academic writing skills among Algerian EFL learners. It set out to evaluate and compare
their impact on both surface-level accuracy (grammar, spelling, punctuation) and deeper writing
features (organization, coherence, argumentation). It also examined students’ perceptions of the
quality, usefulness, and trustworthiness of peer feedback compared to teacher feedback.

To achieve these aims, the research employed a quantitative descriptive design using a
questionnaire administered to thirty third-year EFL students at Chadli Bendjedid University of El
Taref. The study aimed to provide evidence-based insights for writing instructors and curriculum

designers regarding the use of feedback in academic writing courses.

The findings of this study provided clear answers to the research questions. First, teacher
feedback was shown to be essential for accuracy and reliability, particularly in correcting grammar
and structure. Students consistently perceived teacher comments as more authoritative and
trustworthy, which reinforces the traditional role of teachers as the main source of corrective input.
Second, peer feedback was found to contribute to autonomy, collaboration, and creativity. It
encouraged learners to reflect on their work, engage in discussion, and build confidence in their
writing. However, it was sometimes limited by issues of trust, language proficiency, and
seriousness.

These findings carry important implications for pedagogy and curriculum design. Teachers
should balance corrective feedback with guidance that encourages reflection and independence.
Students should also be encouraged to take an active role in peer review.

For curriculum designers, the results suggest the importance of structured feedback activities, clear

rubrics, and the use of supportive tools in writing instruction. These
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recommendations highlight the need to integrate both teacher and peer feedback in

complementary ways to improve learning outcomes.

Despite the valuable insights gained, the study has some limitations. The relatively small
sample size and reliance on self-reported data limit the generalizability of the findings. In addition,
the study focused on students’ perceptions rather than direct measurement of writing improvement.
Future research should include larger samples, multiple institutions, and analysis of writing drafts
to better measure actual improvement over time.

In conclusion, the present dissertation has achieved its aims by evaluating teacher and peer
feedback and their roles in academic writing development. It shows that teacher feedback ensures
accuracy and reliability, while peer feedback supports autonomy and collaboration, and together

they contribute to improving students’ academic writing skills.
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Résume

Le role du feedback dans I’écriture académique est une question centrale dans
I’enseignement supérieur. Le feedback des pairs et celui des enseignants comptent parmi les
stratégies les plus influentes qui fagonnent le développement de 1’écriture des étudiants.
Cette ¢tude vise a examiner et comparer 1’efficacité du feedback des pairs et du feedback des
enseignants dans I’amélioration des compétences en écriture académique, et a mesurer leur impact
différentiel sur 1’exactitude, la cohérence et la maitrise générale des étudiants.
Un groupe unique de 30 étudiants de troisiéme année du département d’anglais a été suivi pendant
une année universitaire. L’enquéte a examiné les effets des deux types de feedback appliqués a des
taches d’écriture successives. Les données ont été recueillies a travers des évaluations pré-test et
post-test, ainsi que des questionnaires et des réflexions des étudiants. Les résultats montrent que le
feedback des enseignants améliore de maniére significative les aspects discursifs tels que
I’organisation et I’argumentation, tandis que le feedback des pairs favorise 1’autonomie,
I’engagement et des progrés en exactitude de surface. Ces résultats soulignent I’importance
d’intégrer les deux types de feedback dans I’enseignement de I’écriture afin d’assurer un progres

équilibré et durable.

Mots-clés : Feedback des pairs, feedback des enseignants, écriture académique, efficacité du

feedback.



Appendix A : Students’ Questionnaire

This questionnaire aims to investigate students’ perceptions of peer feedback and teacher
feedback in improving academic writing skills.

All responses are anonymous and will be used for academic purposes only.

Please tick the appropriate answer

Section 1: Background Information

Q1. What is your current academic year?

[ 1st year [0 2nd year [ 3rd year [0 Master 01 [0 Master 02
Q2. How would you rate your English proficiency level? (self-assessment)

O Beginner O Intermediate O Advanced

Section 2: Feedback Experience

Q3. How often do you receive teacher feedback on your academic writing?

O Always O Often [0 Sometimes O Rarely 0 Never

Q4. How often do you participate in peer feedback activities?

O Always O Often [0 Sometimes O Rarely 0 Never

Section 3: Perceptions of Feedback

Q5. Which type of feedback do you find more helpful?

O Teacher feedback O Peer feedback O Both equally

Q6. For which aspects is teacher feedback most useful? (Select all that apply)

0 Grammar and accuracy [0 Organization and structure O Content and ideas

[0 Academic style and vocabulary [0 Referencing and citation

Q7. For which aspects is peer feedback most useful? (Select all that apply)
[0 Generating ideas O Improving clarity O Identifying mistakes

O Getting different perspectives O Improving organization

Section 4: Attitudes



Q8. Teacher feedback helps me improve my academic writing skills.
O Strongly agree [0 Agree 0 Neutral [ Disagree [0 Strongly disagree

Q0. Peer feedback helps me improve my academic writing skills.

[0 Strongly agree [0 Agree 0 Neutral [0 Disagree [0 Strongly disagree
Q10. Peer feedback helps me become more independent in writing.

O Strongly agree [0 Agree 0 Neutral [ Disagree [0 Strongly disagree
Q11. Teacher feedback is more reliable than peer feedback.

[0 Strongly agree [0 Agree 0 Neutral [ Disagree [0 Strongly disagree

Section 5: Challenges

Q12. What difficulties do you encounter with peer feedback? (Select all that apply)
L1 Lack of trust in peers’ corrections [ Peers’ limited language proficiency

O Unclear or incorrect feedback O Lack of seriousness

Q13. What difficulties do you encounter with teacher feedback? (Select all that apply)
[J Too general or unclear [0 Too strict or critical

O Difficult to understand O Limited feedback due to time constraints
Section 6: Effectiveness

Q14. Which type of feedback leads to greater improvement in your writing?

[0 Teacher feedback [ Peer feedback [0 Both equally [0 Not sure
Q15. After receiving feedback, how often do you revise your writing?

O Always O Often [0 Sometimes O Rarely 0 Never

Section 7: Opinion
Q16. In your opinion, what is the most effective way to improve academic writing?
[0 Only teacher feedback [0 Only peer feedback

0 A combination of both [0 Self-practice without feedback

Q17. Which type of feedback (peer or teacher) do you prefer, and why?



Q18. What difficulties did you face when using peer feedback?

Thank you for your participation.
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