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Abstract

Test anxiety has a negative impact on students. It is distressing students and
disturbing them physically and emotionally that can result poor test performance. The
present study is primarily conducted to explore the impact of test anxiety in EFL
classrooms. It focuses on students’ attitudes toward the impact of test anxiety and its
reasons. In this work, the investigation was carried out in the department of English at
Chadli Ben Djedid University. In order to confirm or reject the formulated
hypotheses, the researchers relied on the descriptive method. Hence, one data
gathering tool was used; i.e., an online questionnaire. It was directed to 56 EFL first
year students who are enrolled in the academic year 2019/2020. The results obtained
from the questionnaire showed that test anxiety is common among students. They
should have awareness about the negative aspects of this test anxiety that can affect
students’ performance. Also students who are low in self-efficacy believe that they
are not capable of performing in tests. Based on these findings, some
recommendations were provided to encourage students and help them to break down

these barriers and gain the best results in order to reach their goals.

Key words: Test Anxiety, Students Attitudes, Students' Achievement, EFL

Classrooms.
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Chapter One

Introductory Chapter to the Research

Introduction

This chapter has introduced our research which is about the impact of test
anxiety on students’ achievement starting by introducing the problem of the research
and the main components which contains. Hence, this section is very important since

it gives general description about the issue being examined.

Statement of the Problem

Test anxiety is a serious problem for many students. It has been considered as
one of the most powerful hindrances that may face learners in their educational
settings. Many students suffer from anxiety when facing difficult academic tasks.
Anxiety may affect learning and achievement especially during the period of tests.
Students’ fear of failure is considered as the main source of anxiety. Therefore,
difficult tests in EFL classroom are also very challenging for teachers who are
required to be aware about the learners’ psychological and educational sides. Anxious
students may have difficulties in learning, in the transformation of knowledge, and in

the demonstration of their knowledge on tests.

Aims of the Study

The main objective of the existent study is to investigate the impact of test
anxiety on students’ achievement. Indeed, this enquiry highlights the relationship
between test anxiety and the academic achievement. By doing so, we are certainly
shedding light on the main reasons of anxiety that affect the students’ performance

and what should be done to help them in overcoming it to perform well.
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Research Questions

The above discussion puts us in a better position to ask the following research

questions:

* s there a relationship between test anxiety and students’ achievement?

* Do first years students at CBU portray negative attitudes towards the impact of

TA?

* What are the main causes of test anxiety?

* How to raise students’ awareness on test anxiety to develop their self-

confidence?

Research Hypotheses

To provide answers to the above questions, the subsequent hypotheses are set in

the following:

* First year EFL students have negative attitudes toward the impact of test

anxiety on their achievement.

* First year EFL students suffering from psychological problems and negative

cognitive statement.

* If students’ attitudes about test anxiety have been raised, their self -confidence

and achievement will be effective.
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Research Method

Research Design

In order to appraise the impact of test anxiety on students’ achievement, the
descriptive method was used in this research. It entails a questionnaire for first year
EFL students’ at CBU. The questionnaire was designed to investigate the effect of test
anxiety on academic achievement. Accordingly, the study yields a quantitative and

qualitative data.

Participants

The sample (population) of this study was first year EFL students in the
Department of English at CBU who are enrolled in the academic year 2019/2020. The
choice of first year students to this study is justified because they are the younger
students it means the main factor is the age, they have high emotion. We selected a

sample of 56 students’ just 25 ones who responded us.

Data Gathering Tools

In order to collect the necessary data for the study, a principal instrument was
based on which is an online questionnaire. It was designed carefully to checking and
knowing the students’ opinions as well as their feelings and deep fears when passing

tests.

Structure of the Dissertation

This dissertation is divided into five major chapters. The first chapter is an
introductory section about the topic in which it presents the statement of the problem,

aims of the study, the research questions and hypotheses. The second chapter presents
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the theoretical part (literature review) and it contains the main key concepts related to
test anxiety and its impact on students' achievement in EFL classrooms. The third
chapter is devoted to the research methodology used in this study. The practical part
of the current study contains the last two chapters. The fourth chapter is about the
results of the research findings; it analyses the data obtained from the questionnaire
.Then the last chapter portrays the results discussion in an attempt to answer the
research questions by concerning or disconfirming the put forward hypotheses.
Further; it presents some recommendations and suggestions that may help both

students and teachers to overcome test anxiety.

Conclusion

To conclude, a lot of EFL learners’ face many problems during passing test.
This research attempts to figure out the impact of test anxiety on students’

achievement. This section gives general description about the issue being examined.



Chapter Two
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Chapter Two

Review of Literature

Introduction

The purpose of this study is to investigate the impact of test anxiety on students’
achievement and to determine the relationship among test anxiety and academic
achievement. This chapter is divided into two sections. The first section presents test
anxiety. The second section discusses research relevant to academic achievement. A

brief summary concludes the chapter.

Part one

Test Anxiety

Definition of Test Anxiety

Mowbray (2012) described test as an academic evaluation that is aimed to assess the
comprehension of learners of a lesson which is usually given during or after lessons.
He affirmed that test is usually given at the end of lessons and grades awarded
according to the performance of learners which assist educational administrators in
carrying out academic and educational decisions on students. Mowbray (2012)
claimed that test anxiety is like a kind of ill-feelings that face the student during or
before taking tests, this ill-feeling from tests simply defined as “anxiety over test”. In
addition to that, he affirmed that the test taker may face problems such as the change
in heartbeats during or before an evaluation and this in most cases affects the
students’ performance. Anxiety has an important relation to academic performance,

particularly in the form of test anxiety.
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Test anxiety is a set of behaviors that have serious impacts on students’

performance. (Kirkland & Hollandsworth, 1980, p. 431).

According to Spielberger (1980:1) anxiety is:

“The subjective feeling of tension, apprehension, nervousness, and worry

associated with an arousal of the automatic nervous system”.

(Spielberger, 1980: 1, cited in Brown, 2007).

Anxiety is considered as one of the most affective factors like: failure, fearness,
boredom, and other emotional disorders. It is related to the psychological part of the
person. Anxiety acquires forms of manifestation and can be classified as: state and

trait anxiety.

The term “test anxiety” did not appear in the literature with great frequency until
the 1960s and 1970s. According to Brown (2007) anxiety is an unclear task that is not

easy to tackle in simple sentences.

Test anxiety is the set of phenomenological, psychological, and behavioral
responses that accompany concern about possible negative consequences or failure on
an exam or similar evaluative situations. (Chapell, Blanding, Takahashi, Silverstein,

Newman, Gubi, & McCann, 2005, p. 268).

Test anxiety divides into two primary components: worry which includes
personal thoughts regarding poor test performance and ultimate course or academic
failure and emotionality which consists physiological components such as fear, panic,
tension, and increased heart and respiration rates. Both of these components combine
to potentially interfere with performing the testing many situations (Spielberger,

1979).
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According to Lowe and Ang (2012) test anxiety is like a set of physiological
responses which makes people react aggressively to anxiety and discomfort during or

before passing an evaluation.

History of Test Anxiety

Research on test anxiety has a long history. In the earlyl900s McDonald (2001)
investigated the relationship between anxiety and achievement. They affirmed that
there are many doubts which make students prepare themselves and make an effort
for examination and to motivate themselveswhen passing tests to face their fear of
failure or motivation for performing better (McDonald, 2001). However, students
who have high levels of anxiety may not provide their real capacities during
passing tests, thus may affect their achievement (McDonald, 2001). Students who
suffer from stress have a tendency to pay more attention to the causes of such
feelings like: failure and making mistakes (McDonald, 2001). The results of many
studies which conducted by Mandler and Sarason (1952) about the impact of test
anxiety on the academic performance suggested that test anxiety situation is an
important variable in test performance (Mandler & Sarason, 1952, p. 172). The
level of this test anxiety isimportant to assess individual variations in tests. Sarason,
Davidson, Lighthall, Waite, and Ruebush (1960) discovered that academic
expectations of the student can be affected test anxiety. There were two main research
contributions published during the 1960s and 1970s relating to test anxiety
(Stober & Pekrun, 2004). The first publication compares transitory anxiety with
stable anxiety personality traits (Cattell & Scheier, 1961). The second publication
compares worry and emotionality - the two parts of anxiety (Liebert & Morris,
1967). There were many advances in test anxiety research in the 1970s and

1980s (Stober & Pekrun, 2004). Since 1952, there were 1,000 new scientific

9
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publications on test anxiety (Zeidner, 1998). “Much of test anxiety research
over the past half century has been conducted to help shed light on the
aversive effects of test anxiety on examinee performance, and these concerns
have stimulated the development of a variety of therapeutic techniques and
intervention programs” (Zeidner, 1998). Many of these studies have provided
useful insight into the possible causes and adverse effects of test anxiety. After
the 1980s the number of publications relating to test anxiety decreases (Zeidner,

1998).

Prevalence of Test Anxiety

General anxiety is considered as the most common mental health problems in
the United States (Barlow, 2002), test anxiety is a more specific form of anxiety in
which a person feels anxious, depressed when he or she being assessed in an
academic evaluation (Weiner & Carton, 2011). According to the increased frequency
of formal assessments being used for high stake decisions (Cohen, Ben-Zur, &
Rosenfield, 2008), test anxiety may be present within many students in during their
study career (Peleg, 2009). Nelson and Harwood (2010) discovered that students who
have learning disabilities were more likely to experience higher levels of test anxiety

rather than those who do not suffer from learning disabilities.

In addition to the academic effects, test anxiety can be related to self-esteem
(Peleg, 2009, Thomas & Gadbois, 2007). It can be also affected the physical and
mental health of the person (Damer & Melendres, 2011). For example, Damer and
Melendres found that test anxiety have a correlation with depression and feelings of

failure.

10
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Higher levels of test anxiety also may affect the persons' health and causes
many sicknesses as a consequence of the immune system weak (Borella et. al., 1999).
Also, high levels of test anxiety have a link with blood pressure increases which

damaging health consequences (Conley & Lehman, 2011).

Major Components of Test Anxiety

Test anxiety categorized into two major components which are cognitive

component (worry components) and emotionality component (Spielberger, 1979).

The cognitive or worry component and the emotional component are two
distinctive components of test anxiety. Worry refers to cognitive concerns about test
performance (Morris & Liebert, 1970). Thoughts of, or worrying about the failure
during exams and internal personal characteristics regarding self efficacy are elements
of the worry component (Sansgiry & Sail, 2006). Morris and Liebert (1970) noted that
the worry-emotionality distinction suggests that the physiological responses are
indicators of the emotionality. They suggested that worry and test performance had a
negative correlation, however; emotionality and pulse rate had not any relation with

test performance.

Even though, physiological responses such as pulse rate, blood pressure, and
temperature are indicators of anxiety (Morris and Liebert, 1970), the findings of
Sansgiry and Sail (2006) suggest that worry (cognitive component) is the critical

factor correlated with decreased performance.

Worry is related to students' performance negatively and consistently according

to many studies (Wine, 1971).

11
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Emotionality refers to the arousal of the autonomic nervous system, such as
sweating, increased heart rate, and nausea (Cohen, Ben-Zur, & Rosenfield, 2008). The
emotionality component involves bodily reactions to the testing situation (Morris &
Liebert, 1970). Meichenbaum (1972) suggests that emotionality is less likely to
interfere with the test performance of test anxious students. Meichenbaum (1972)
indicates that worry has a direct relation to the reduction in test performance;

therefore, treatments should focus on the worry component itself.

Types of Anxiety

Historically, the view of representing test anxiety has moved predictably from
models of context-specific anxieties and personality traits to more contemporary

views that adopt a process of framework or systems approach (Zeidner, 1998).

Trait Anxiety

According to Spielberger (2005) trait anxiety is a special distinctive for the
porsonality of the individuals. Those persons who try an anxiety trait may tend to
have an attitude and response which reflects their understanding capacity to certain
situations as more or less difficult like environmental and stressful stimuli. People
with a developed anxiety trait are more likely to interact with a large number of
stimuli, and they may be more able to worry in the most dangerous and difficult
situations. And often these individuals show a state of anxiety in some circumstances,

such as normal daily activities.

State Anxiety

State anxiety known as the second type of anxiety, it is considered as a difficult

and an interruption of individual’s emotional equilibrium. For example, the person

12
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becomes so anxious because he /she hears bad news about his/her friends, so that
emotional equilibrium will be put into question (Spielberger et al, 2005). A person
who experienced a state anxiety is more likely to feel stress and nervousness or unable
to confront any event. In such moments, the person may feel nervous and can easily
react to external stimuli. State anxiety is an unpleasant feeling which can seriously
disturb the individual’s ability to react positively to any situation and in a certain

environment.

Causes of Test Anxiety

There are many causes lead to test anxiety. The first one is lack of preparation
and less of readiness for examination, staying up late and tired the night before the
exam, poor time management, failure to organize or reorder the main information, and
the negative habits of the study. The second one is bothering about previous
performance on exams, how classmates and friends are performing, and the bad
results of failure. In addition, a student may have physical symptoms of test anxiety
during passing an exam such as: perspiration of the body, sweaty palms, headache,

upset stomach, rapid heartbeat, and tense muscles.

Research on test anxiety has identified three models that explain the causes of
test anxiety. According to the first model, identified as the learning-deficit model
(Kleijn et al., 1994), the problem lies not in taking the test, but in preparing for the
test. According to this model, the student with high test anxiety tends to have or use
inadequate learning or study skills while in the preparation stage of exam taking
(Mealey and Host, 1992). The second model is termed as the interference model
(Kleijn et al., 1994). The problem for people in this model is that, during tests,

individuals with test anxiety focus on task-irrelevant stimuli which negatively affect

13



Test Anxiety and Academic Achievement

their performance (Sarason, 1975). The attention diverted from the task at hand can be
categorized into two areas, according to Sarason. The first type of distraction can be
classified as physical distraction and includes an increase in awareness of heightened
autonomic activity (such as: sweaty palms and muscle tension). The second type of
distraction includes inappropriate cognitions, such as saying to one, ‘‘others are
finishing before me, I must not know the material, ‘or “‘I'm stupid, I won’t pass’’.
The presence of either of these two task-irrelevant cognitions will affect the quality of
a student’s performance. The third model of test anxiety includes people who think
they have prepared adequately for a test, but in fact, did not. These people question

their abilities after the test, which creates anxiousness during the next test.

Anxiety as a Hindrance to Learning

Learning a second language refers to acquiring new techniques which used in
this foreign culture. This considered as a factor in which it threatens the learner’s

consciousness, rather than motivating him to get a good achievement.

Some learners face many obstacles when they learn a second language because
of many factors like emotional ones that learners experienced in foreign language
learning, and which affect their abilities such as: intelligence, motivation, attitudes
and anxiety. Anxiety stands as one of the main influential factors for effective

language learning (Brown, 2007).

Spielberger (2005) have explained the negative effects of anxiety on second or
foreign language learning by the fact that anxiety deviates attention and cognitive
recourses that could otherwise be effectively used to improve performance in the
second language. It is claimed that the more anxious the learners, the less proficient in

speech skills they are. Therefore, since the detrimental effects of anxiety on

14
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achievement are evident, efforts should be made to lower levels of anxiety in the
class. This can be done if teachers or educational board attempt to create a more
relaxed atmosphere and to have a less authoritative attitude towards their students

(Spielberger et al, 2005).

Strategies to Reduce Test Anxiety

According to Bensoussan (2012) test anxiety considered as a cognitive and
mental condition. It is a situation where the student feels stressed before during or
after taking a test or other assessment. This anxiety causes poor achievement.
Students usually start asking about the test from those who have already experienced

it. This habit makes the student left with frustration and sinking feeling of anxiety.

Self Image, Motivation and Attitudes

The most factors of test anxiety are related to internal/mental aspects of the
student including self image, motivation and attitudes. Student may face test anxiety
when they have a negative self -image and lack confidence in their abilities, if they
dislike the subject course or the teacher it will influence him directly. Researchers
have found that students with higher academic performance and motivation and
persistence use intrinsic goals rather than extrinsic ones. Gutman and schoon (2013)
declare that “students who are motivated to improve upon their previous or upcoming

performance tend to perform better academically than peers with lower motivation”.

Confidence

Confidence can greatly reduce feelings of anxiety because when one believes
he/she will do well he/she probably will. Well preparation for the test is a good way to

improve confidence. Knowing the “tricks of the trade” helps student to gain

15
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confidence because taking self-test or have another student quiz will prove to yourself
that you have mastered the material. Another way is studying in the room where the

exam will be given. It helps one to feel more comfortable.

Attention and Listening

Attention covers the ability to concentrate mentally and observe carefully.
Whereas, listening is the ability to apply what you are heard. The process of making
attention and listening well helps the students to take the new information from the

sensory memory to short term memory.

Exercise -Health and Rest

Practicing such exercises can help the student to remove the negative emotion
that feeds anxiety. One reason for test anxiety is poor health; eating a balanced meal
before test gives you a positive energy and helps student to addressing attention it is
an ongoing continuousprocess. Such as don't skip breakfast get drink water before
taking the test. Taking a rest is very important. The tester should get a good night
sleep for a several days before taking the test. So lack of sleep can affect performance

(Boyd, 1988).

Part two

Student Achievement

Definition of Student Achievement

Student achievement refers to student's ability to learn. The ultimate goal for
any teacher is to improve the ability and prepare learners for academic performance. It

measures the amount of academic content that a student learns in determined amount

16
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of time. Student's achievement is measured through following summative or
formative assessment. Furthermore; there are inconclusive results over which
individual factors successfully predict academic performance such as test anxiety.
Ziedner and Mosche (1998) stated that “a school with more academic achievement
would receive more money than a school with less achievement”. It means that

schools are receiving money based on its student’s academic achievement.

Reducing Anxiety for Improving Students’ Achievement

According to Tsiplakides (2006), there are many interventions which were
implemented in a variety of educational programs in institutions to help learners get

rid of anxiety:

Project Work: were used according to some benefits in foreign language settings

which cited in the literature:

a) Students who have a personal insight for assessment, they usually have

increased motivation. That is why they do not feel that they are assessed continuously.

b) Students need to focus on communication, rather than accuracy, and they

have to ignore language errors and the consequences of “imagined failure”.

In addition, students have effective role and in the implementation of project
work, which can boost their confidence in their selves and minimize the influence of

negative presentations that lead to failure.

Establishing a Learning Community and a Supportive Classroom Atmosphere:
in order to reduce fear of failure there is a possibility to create an effective learning

community that provides an environment for motivation and collaborative

17
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atmosphere. The following classroom interventions were made according to

suggestions for creating a supportive learning classroom community.

a) Teacher —students’ relations:

Making fun on students' wrong answers was not accepted, thus;the rule of

mistake tolerance was ratified which negotiated a set of classroom rules and norms.

According to Dornyei (2005) students were encouraged to ask for help without
any embarrassment because errors considered as a natural part for learning a foreign

language.

In addition, teaching practices communicated expectations of success for all
students for example: as far as grouping practices concerned, groups were formed
from mixed ability students, they were given equally academically challenging tasks,
and the same questioning strategies were used for all students, so that they realized
that there was no differential treatment with respect to their language performance and

out of school support.

b) Providing Indirect rather than Direct Correction:

Teachers avoided direct correction in speaking activities because it can decrease

student’s confidence and demotivate anxious learners (Lightbown and Spada, 2006).

¢) Teacher immediacy:

Teachers used verbal (use of humor, use of student first names) and nonverbal
(eye contact, positive gestures) types of immediacy behavior in order to help students

reduce their anxiety and increase their motivation to learn and perform better.

d) Provision of praise:

18
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Teachers saw that giving praise to students in front of their classmates in the
class had a negative impact, because they considered it as a sign that the teacher had
little confidence in their capacities. As a results, the saw that using non-verbal praise

was much better than direct verbal praise.

The Relationship between Test Anxiety and Student Achievement

Taking tests and exams at educational level considered as a powerful tool to
make decision about student's level with respect to their abilities and skills. Zollar and
Ben-Chain (1990) state that * the era in which we live is a test conscious age in which
the lives of many people are not only greatly influenced but are also determined by

their test performance ” (Zollar and Ben-Chain, 1990, pp. 597-608).

Test stress is considered as a barrier which prevents students from reaching their
goals. It has been found that students consistently perceive examination as source of
increasing stress and a situation engulfed with unfairness in letting them transmitted

their true achievement and performance (Ben-Chain and Zollar, 1990).

Such feelings among students limit their performance during taking tests which
causing drop in student achievement. There are huge means that helps to minimize
test anxiety either through managing external factors like environment or internal
factors like organization of the questions in a test, full and sufficient description of the

content.

There are a lot of studies showing the relationship between test anxiety and
student's achievement since long time. Gaudry and Spielberger (1971) declare that
high test anxiety is considered as one of the main factor for low and poor performance

of students. Anxiety and achievement are related to each other.
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Hancock (2001) discovered the effects of students test anxiety and teacher's
evaluation on student's achievement and motivation at the secondary level. He found
statistically results which revealed that students who suffer from high anxiety level

performed poorly and were less motivated to learn.

A research study conducted by Cassady and Johnson (2002) “to investigate the
effects of cognitive test anxiety on students’ achievement and found that cognitive test
anxiety exerts a significant stable and negative impact on academic performance

measures’.

Many scholars and researchers like (Chapell et al, 2005) explored gender
differences with respect and found that females have higher level of overall test
anxiety than males. Chapell et al (2005) explained that “one explanation for
differences in test anxiety on the basis of student's gender is that males and females

feel same levels of test worry but females have higher levels of emotionality”.

Test anxiety refers to the affective dimension (emotionality) which includes the
physical or behavioral reactions such as fear and nervous. This high level of
emotionality is evident through psychological responses. Davis and Hutching, 1981,
Depreevw, 1984, Humbree, 1988, state that cognitive concerns about performance
such as worry about the testing situation or negative performance expectation. (Davis,

& Hutching, 1981, Depreevw, 1984, Humbree, 1988, pp. 47-77).

The Relationship between Test Anxiety and Self-Efficacy

Test anxiety is a well-known phenomenon to many students of different ages. It
may debilitate academic performance and impair subjective well-being. Test anxiety

is experienced in achievement context that are perceived as potentially threatening to
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one's self esteem, it is multidimensional construct. Pekrun (2006) states that on a
psychological level, test anxiety anxious students might experience sweating or
trembling. Cognitively test anxiety comes along with specific worry thoughts

including negative cognitive self-statement regarding academic failure.

Test anxiety is associated with unpleasant feelings of agitation, insecurity and
helplessness which may evoke certain motivational consequences such as avoidance
tendencies. Bandura (1977) in his study shows that self-efficacy is the appraisal of
one's own capabilities to accomplish a specific task (eg. studying successfully for an
exam) may play an important role in the causation of test anxiety and subsequent

procrastination.

According to value theory of achievement emotions (Pekrun, 2006) states that
test anxiety results from an interaction of cognitive control and value appraisals
regarding as specific achievement situation “an upcoming exam” while value
appraisals refer to the value students subjectively attribute to achievement activities
“learning for the exam” and their outcomes “passing the exam”. In particular test
anxiety is assumed to raise when students focus on a pending achievement situation of
high personal value “final exam”. Such anxiety causing control appraisals which can
be a consequence of low self -efficacy expectation: as students with low self efficacy
expectation do not believe that they can accomplish a specific learning task. The
respective achievement is also negatively affected. This theory is supported by
empirical studies. Haycock et al (1998), Yerdelen et al (2016) show that students with

lower self-efficacy expectations also report high level of anxiety.

The Relationship between Procrastination and Self-Efficacy
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According to temporal motivation theory (TMT) (Yerdlen et al., 2006)
procrastinations a function of expectancy and value appraisals regarding the
respective learning task and its outcomes. In particular procrastination is assumed to
be more likely for tasks of low value and low expectancy. The expectancy component
of procrastination is theoretically predicted to be most strongly influenced by students'
self efficacy expectancies. Empirical studies (Yerdlen et al., 2006) show that
procrastination is more likely for students who do not believe to have the capabilities
to study successfully for an exam. Both control value theory (CVT) and (TMT)
assume that low self efficacy expectancies may cause test anxiety and procrastination.

It is strongly influence student's achievement and their outcomes.

The Impact of Test Anxiety on Students’ Achievement

There are many types of test anxiety effects. The first one is nervousness in
which students may have difficult in reading and they spend long time to understand
the questions on the exam paper, also they may have a problem to organize their
thoughts and ideas that needed, have difficult to retrieve key words and concepts
when answering exam questions, and bad performance on an exam even though when

they know the course materials.

The second effect is related to mental blocking. Students here cannot answer on

questions, and they remember the correct answers when the exam finished.

Teachers focus mostly on the negative impacts of testing on students rather than
emphasizing the positive impacts (Cizek & Burg, 2006). Some of the effects can
observe according to some symptoms such as crying, becoming sick or inappropriate

behaviors such as cheating. In addition, there are some specific effects that may affect
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the students’ academic motivation, attitude toward education, and the self-esteem of

the students in the long term.

According to some researchers conducted on the effect of test anxiety on
students' achievement, has affirmed that the increase of test anxiety can lead to
decrease performance, whereas; other studies have found that there are no
correlations (Cohen et al., 2008). The existence of test anxiety can act as an optimal
motivator to increase performance when it is present in manageable amounts (Daly
et al., 2011). However, Bonaccio and colleagues (2011) found that maximum levels
of test anxiety affect negatively the students' achievement. Especially, in their
researches on the predictive validity of test anxiety, they found that test anxiety did
not have an effective impact on cognitive test performance which have amounts
less than extreme, such as an IQ test; however, a person who suffered from high
levels of test anxiety, his or her performance on a cognitive test was less than
who did not report the maximum levels of anxiety. Also , extreme levels of test
anxiety have been shown to negatively affect performance in work settings (e.g.,

Ackerman & Heggestad, 1997, Bonaccio & Reeve 2010).

Test anxiety may have negative academic consequences. Agreeably, to further
explain the impact of test anxiety, Chapell et al (2005) reported that extreme levels of
test anxiety can affect lower grade point averages in schools. Bembenutty (2009)
found that college students with high levels of test anxiety had lower grades in
their classes compared to students who reported low levels of test anxiety. In a
study by Wachelka and Katz (1999), a reported 20% of students with test anxiety
drop out of school as a result of their academic struggles. In addition to the
academic impacts, test anxiety has a negative relationship with self-esteem (e.g.,

Peleg, 2009, Thomas & Gadbois, 2007), also to mental and physical health (Damer
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& Melendres 2011). Damer and Melendres noticed that test anxiety was related to
depression and feelings of failure. Extreme levels of test anxiety also can result
illness like weakened immune system (Borella et. al., 1999). Moreover, extreme
grades of test anxiety have been Further, high levels of test anxiety have been
connected with increases in blood pressure which lead to future damaging health
consequences (Conley & Lehman, 2011). Hill and Sarason (1966) found that test

anxiety and students’ performance had a negative relationship.

Conclusion

Anxiety served as the conceptual basis for this study. It is a feeling of
insecurity, inadequacy, and the result of unmet needs. When these feelings exist in
examination situations, test anxiety is present. The literature overwhelmingly supports
an inverse relationship between test anxiety and academic achievement. In all
educational areas, there is a great deal of contradictory or inconclusive evidence with

regard to which variables contribute to test anxiety and to what degree they do so.
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Chapter Three

Method

Introduction

This section is designed to provide the opportunity for students to express their
opinions with regard to whether anxiety affects students' achievement or if it can
hinder them from success or from performing well. So, students’ questionnaire was
submitted to shed light on the impact of test anxiety on first year EFL students’
achievement at CBU. This chapter covers the research institution, the research design,
the participation and the research instrument, which is a questionnaire. It also includes

the analysis of the collected data, the interpretation of the results and the finding.

Method

Research Design

To verify the validity of the former hypotheses, we adopted a descriptive study;
it seeks to investigate the reasons that might contribute to the anxietyof EFL learners
and to determine the relationship between test anxiety and academic achievement. In
order to obtain sufficient data for our research, we used an online questionnaire that

conducted from first year students to confirm and validate the data.

Participants

To discover the impact of test anxiety on EFL learners’ achievement, the current
inquiry was conducted with first year EFL learners of CBU. We selected a sample
that contains 56 students, only 26 students are answered us during the academic year

(2019-2020).
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Data Gathering Instruments and Procedures

For the present research, we have designed a questionnaire in the academic year
(2019-2020) for first year LMD students to explore their opinions attitudes and to
investigate the impact of anxiety on EFL students during passing tests. The

questionnaire contains fourteen (14) questions.

These questions were addressed to the respondents to get their responses via e-
mail because students were in the quarantine because of (Covid-19). The
questionnaire includes yes/no questions and other questions in which students asked

to tick the right answer from a number of choices.

The questionnaire was hardly submitted to students who were not very
interested in answering the questionnaire because of the psychological situation of
them especially during that moment (Covid-19). Despite its clarity, some students
were confused to answer some questions, what therefore obliged us to explain them

few points.

Conclusion

This chapter is considered as the most important section since it described the
research method that we have gone through. We have dealt with an overview about

the design of the dissertation method.
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Chapter Four

Results

Introduction

This section is devoted to present the field work which investigates whether test
anxiety affects students’ achievement and if can truly hamper their educational
progression. So, this focuses on the obtained results collected by using one instrument

namely students’ questionnaire.

Students’ Questionnaire Results

The questionnaire is designed to shed light on the impact of test anxiety on
students’ achievement. Actually, it was submitted to 56 first year students at the
department of English at Chadli Bendjedid University, in order to give them the
opportunity to express their own point of view concerning the effects of test anxiety
on their achievement such as, their participation in classroom andtheir attitudes

towards tests and exams.

Section One: background information in order to know the students’ gender and

gather data about students' choices of studying English.
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Q1: What is your gender?
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Figure01: Students’ Gender
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According to the answers, the number of female students is mainly about 60%

more than the number of male students which is 40%.

Q2:Is studying English language yourpurely choice?
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Figure(02: Students’ Choice of Studying English
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In asking about their choice of English language, the majority of students 70%
affirmed that it was their own choice, and about 30% of students affirmed that they

was not have the desire to choose English language.

Section Two:

Q3:Does nervousness hinder you to perform well while passing a test?

F%

80% -

S50%

48% —— B Sornetimes
m-Always

30% - W Rarsly
B MNever

0

Sometimes Always Rarely Mever

Figure03: Students’ Opinion about the Effect of Nervousness while Passing Tests

As showed in the above figure, a major portion of students (60%) said that
nervousness sometimes hinders them from performing well in a test or an exam.
However (20%) affirmed that anxiety during the test, is always preventing the ability
to perform well in their exams and tests, and then (16%) said rarely only (4%) said

never.
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Q4: Do you feel panic when you have to take a surprised test ?
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Figure04: Students’ Perception of whether They Feel Panic during Taking

Surprised Test

About (70%) of the respondents said that they always feel panic when they pass
a surprise test, whereas (20%) said that they usually feel panic into surprised tests.
Furthermore, (09%) of the students sometimes feel panic in an unexpected test, then

only (01%) of the students said never.
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QS5: When I performing poorly during a course, my fear of having a bad mark

makes me less efficient.
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Figure(5: Students’ Fearness about Taking Bad Marks

The results in the figure above reveals that (40%) of the respondents, are
sometimes less efficient because their fear to have a bad mark when they performing
poorly during a course. Furthermore, (30%) of the students usually have the fear to
get bad marks, whereas (13%) said never, and then (13%) are always afraid of

receiving bad marks. Finally, only (04%) of the participants said hardly ever.
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Q6: Before I start an exam or test I feel anxious, but once I begin, I forget my

anxiety .
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Figure06: Students’ Feeling before and after Passing a Test

Figure four shows that (40%) of the participants said that they always forget
their anxiety when they start an evaluation. On the other hand, about (30%) of the
students are sometimes feel anxious before an exam, but once they start answering the
questions, they surmount their anxiety during the evaluation, and then (20%) who said
that they usually feel anxious before the start of an exam, but they overcome anxiety
when they start answering the exam’s questions, and finally (10%) said they often feel

SOme nervousness.
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Q7: Do you find yourself thinking of the consequences of failing after you pass a

difficult exam or test?
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Figure(07: Students’ Perception about the Results of Passing a Difficult Test

Based on the answers of the students, (60%) of the participants find themselves
always thinking about the failure in difficult tests. On the contrary, over (30%) said
that they often have this kind of thinking. Whereas, (10%) of the participants said that
they rarely have the idea of failure after passing difficult exams or tests, and finally no

one of them said never.
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Q8: Do you feel youself perform well when you pass a difficult test?
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Figure(8: Students’ Feeling when Taking a Hard Test

As revealed in the above figure, about (40%) of the respondents often perform
well in difficult tests. However, over (30%) of them said that they always fulfill better
results in more difficult evaluation, which means that this class of learners prefer
difficult educational challenges, which explains a high level of motivation to master

the English language. Whereas (25%) said sometimes, and about (05%) said never.
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Q9: Do you make mistakes and write answers in the wrong places when you

answer easy questions?
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Figure(09: Students’ Opinion about Making Mistakes during Answering an Easy

Question

As it clearly noticed, (30%) of the students said that they rarely make mistakes
on easy questions and write answers in the right places. But over (30%) of them said
that they always make mistakes on easy tests, and put answers in thewrong places,
whereas (20%) of the participants said sometimes, and then about (15%) said never,

and finally only (05%) said often.
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Q10: When I take an intelligence test, I find myself worry a great deal before 1

taking it.
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Figurel0: Students’ Feeling before Taking an Intelligence Test

Figure ten revealed that, almost students (60%) said that they sometimes find
themselves bothered a great deal before taking an intelligence test. However, (30%) of
them said that they always have fear to intelligence tests. Then (10%) of the
participants are often worry before taking this kind of tests, and finally no one said

never.
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Q11: Do you feel yourself have done better than you actually did after passing a

test?
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Figurell: Students’ Feeling when They Have Done Better than Their Previous

Prediction

From the results obtained in the figure above, it has been noticed that (60%) of
the respondents always feel that they have done better than they actually did after
passing the evaluation. Beside (25%) of the students said that they sometimes feel this
feeling. Whereas (10%) said often, and finally about (05%) of the students said that
they never feel themselves perform better than they actually did after passing a test,
which means that this category of students have a high level of self-confidence and

they prepared well before tests.
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Q12: When I get a good grade on one test does not seem to increase my

confidence to get the same grade in the next test.
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Figurel2: Students’ Self-Confidence when Getting a Good Grade

According to the figure above (55%) of the participants sometimes feel that

getting a good grade on one test increase their confidence to get the same grade in the

next one. On the other hand, (25%) of the participants often feel that they can get the

same mark in another test. However, (15%) of the students said always, and then

(05%) said never.
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Q13: Do you feel nervous when your teacher asks you to correct your own

mistakes ?
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Figurel3: Students’ Feeling about Correcting Their Own Mistakes

As clearly manifested in the figure above (50%) of the participants never feel
nervous when their teachers ask them to correct their own mistakes, which means that
they want to know their drawbacks in order to enhance their levels. Beside (24%) of
the students who said that they sometimes feel anxious when they have to correct their

mistakes, whereas (13%) said rarely, and only (03%) said always.
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Q14: Do you mind if other students correct your mistakes?
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Figurel4: Students’ Opinion about Correcting Their Mistakes by Their

Classmates

From the results obtained in the figure above, (50%) of the students always feel
anxious when other students correct their mistakes. Beside (30%) of the participants
who said that they sometimes feel anxious when their classmates asks them to correct
their mistakes. Whereas (15%) said often, and finally only (05%) who said never.
Actually this question reveals that the majority of the students believe in their own

capacities, and they don’t accept any feedback.
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Conclusion

All in all, this chapter has dealt with the analysis of the students’ questionnaire.
The data we have collected from the questionnaire administered to first year English
students help us investigate the great impact of test anxiety on students’ achievement.
Thus, we may say that the results of students’ questionnaire are in the direction of our
hypothesis, which may possibly be confirmed through designing a questionnaire to

analyze the correlation which existed between anxiety and achievement.
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Chapter Five

Discussion

Introduction

The final section is designed to provide a deep discussion for the obtained
results from students’ questionnaire to confirm our hypotheses. This chapter includes

some recommendations and some proposed suggestions for further research.

Implications of the Research Findings

This research work is carried out to investigate the impact of test anxiety on
students’ achievement. The data collected from the students’ questionnaire has
revealed that anxiety has a great impact on test performance since its existence before
or during passing tests. In addition, the majority of EFL learners refer to their test
anxiety to fear of failure, hopeless to get good grades, lack of self-confidence and fear

of making mistakes.

Most of first year EFL learners believe that anxiety influences their test
performance as well as their academic achievement. It decreases their learning

capacities and demotivates difficult for them to perform well in evaluations.

As such, it is clearly apparent that the majority of learners have serious
problems with test anxiety on their achievement. This lead us to confirm that there is a
strong relationship between test anxiety and students’ achievement. The techniques
that are suggested by the learner’s contribution in: motivating them for getting good

grades, encouraging them to overcome test anxiety and performing better.
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Throughout the answers, it is well observed that learners do agree about what
influences test anxiety could bring about to their self-confidence and willingness to
perform well. To emphasize that this situation might frustrate sdudents’ achievement

and de-motivate them for getting high grades.

Conclusively, according to the achieved results, we can absolutely deduce that
test anxiety have serious effects on students’ achievement; it is rather a de-motivating

aspect which kills the desire to perform better and increasing the failure ideas.

Discussion of the Hypotheses

The main objective of this research is to explore the impact of test anxiety on
students’ achievement via detecting students’ attitudes and perceptions in order to
raise their achievement via building more confidence. The results in this study
showed that there is a great relationship between test anxiety and students’
achievement. These findings confirm our first hypotheses which state that there is a
relation between test anxiety and students’ achievement. In addition, test anxiety
affects negatively the results of the students because they feel anxious and terrible
when they take tests. The students are afraid of failing or making mistakes. In other
words, stressed students have psychological block, so they become discomfort and

stressed.

The analysis of students’ questionnaire has revealed that the majorities of first
year EFL students face a kind of anxiety and stress while they are passing tests. Since
it is a channel to discover their level of achievement and to pass from lower level to
higher one. Indeed, students take much time to prepare for their tests and to

understand more and more in relaxed atmosphere. Students confirmed that their
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negative psychological feelings when passing tests influence directly their

achievement.

Students reported that their teachers’ behaviors and interruptions during passing
tests can be seen as a problem that interrupt their ideas and get them embarrassed.
Moreover, the cognitive factors related directly to students’ confidence, personality,
self-esteem, self-control and especially motivation. The non-cognitive one which
includes behaviors, attitudes, and the strategies that is made by the students to face the
test in which we find semi-structured learning environment as opposite to more

structured environment.

In a sense, students find it helpful to practice past tests papers under time
condition and practice it in the room where the test will take place if this is free. It is
considered as a good technique to do so and helps them knowing how to deal with the

planned tests.

All in all, test anxiety as declared by students that it has negative impact more
than the positive one in which it witnesses their achievement that is why sometimes
we find that good students do not get best marks in tests because of these anxious and
psychological reasons. Whereas, the few positive impacts that claimed by the
participants showed that anxiety helps them in facing future exams and build a
positive state of mind. Also, build their own confidence to raise their achievement by

making it as a challenge.
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Limitations of the Study

The current study has several limitations. The main limitation was the rapid
prevalence of the (Covid-19) pandemic which negatively affected our research

especially when the libraries of the universities were closed.

The second limitation of this study was the small sample size, which also
negatively influenced statistical power. The sample consisted of mostly EFL students,

which limited to a single university.

Really, what lead us to use only one data collecting instrument and we did not

ask teachers was that they were not available at that time.

Suggestions for Further Research

The current research work is carried out to investigate the impact of test anxiety
upon sdudents’ achievement. Throughout this inquiry we have mainly worked on
many problems facing students and which are largely over spread in many
classrooms. This study may open the scope for other researchers to separately develop
these points or even to carry on this study by adding or suggesting new ideas

overcoming test anxiety in addition to the existent ones.

In order to gain the advantages and break down the test anxiety as well as raise

the achievement some recommendations can be addressed to the students :

Break Up Your Day

* Cognitive behavioral therapy and mindfulness sessions during your breaks

build a positive state mind.

48



Test Anxiety and Academic Achievement

* Assuming you have planned your revision, you should have enough time to

take breaks.

Plan Your Revision Well in Advance

* Allow more than enough time for revision.

* Start your revision when you are most alert, this is likely to be in the early

morning.

* Try and make sure that you find a group of friends to work with and share

ideas.

* Workout the amount of time you will have to answer each test question.

* Find out exactly where the exam will take place at least two weeks in advance.

* Exercise can help energies you and reduce your anxiety.

* Be prepared to obtain evidence from psychologists.

* Eat and sleep well.

Timing

* Allow yourself plenty of time to arrive at the institution where the exam will

be held.

* Make sure you are comfortable and take a few deep breath.

The Night before the Test

* Check that you have everything ready for the exam and pack this in your bag.

* Try and eat, even if this is something light.
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* Try to relax the night before the test or exam.

The Day of the Test

* Read each question carefully, use highlighters, if this is help you.

* Try to plan each answer in advance.

* Try to manage your time.

* If you feel yourself getting anxious think back to the positive messages that

you have thought yourself during your cognitive behavioral.

Conclusion

All in all, this chapter has deeply interpreted the obtained results from the
questionnaire which administered to first year EFL learners has strongly and
successfully confirm our hypotheses. In addition, it also includes some suggested

recommendations to be developed for further research.

50






References :

Ackerman, P. L & ,.Heggestad, E. D. (1997). Intelligence, personality, and interests:
Evidence for overlapping traits .Psychological Bulletin, 121 .245-219 ,doi:

2909.121.2.219-0033/10.1037

Bandura, A. (1977). Self-efficacy: toward a unifying theory of behavioral change.

Psychol.Rev, 84, 191-215. doing:10.1037/0033-295x.84.2.191

Barlow, D. H. (2002). Anxiety and its disorders: The nature and treatment of anxiety

and panic. New York, NY: Guilford Press.

Bembenutty, H. (2009). Test anxiety and academic delay of gratification. College

Student Journal, 43, 10-21. doi:10.1037/t06329-000

Bensoussan, M. (2012). Alleviating Test Anxiety for Students of Advanced Reading
Comprehension. RELC Journal, 43(2), 203-216. doi:

10.1177/0033688212449511

Bonaccio, S., & Reeve, C. L. (2010). The nature and relative importance of
students' perceptions of the sources of test anxiety. Learning and

Individual Differences, 20, 617-625. doi: 10.1016 /j.lindif.2010.09.007

Bonaccio, S., Reeve, C. L., & Winford, E. C. (2011). Test anxiety on cognitive ability
test can result in differential predictive validity of academic performance.
Personality and Individual Differences, 52, 497-502.

doi:10.1016/j.paid.2011.11.015

Borella, P., Bargellini, A., Rovesti, S., Pinelli, M., Vivoli, R., Solfrini, V., & Vivoli, G.

(1999). Emotional stability, anxiety, and natural killer activity under

52



References :

examination stress. Psychoneuroendocrinology, 24, 613-627. Doi:

10.1016/S03064530 (99)00016-5

Boyd, R. T. C. (1988). Improving tour test taking skills. ERIC Digest Number 101.

Retrived from: http//ericase.net/edo/ed 302558.htm

Brown, H. Douglas (2007). Principles of language learning and teaching. Pearson

education, Inc.

Cassaday, J. C. & Johnson, R. E. (2002). Cognitive test anxiety and academic

performance. Contemporary Educational Psychology, 27, 270-295.

Cassaday, J. C. & Johnson, R. E. (2002). Cognitive test anxiety and academic
performance. Measurement and Evaluation in Counselling and Development,

27(1), 293-301.

Cattell, R. B., & Scheier, I. H. (1961). The meaning and measurement of neuroticism

and anxiety. Oxford, England: Ronald Press Co.

Chapell, M. S, Blanding, Z. B., Takahashi, M., Silverstein, M. E., Newman, B., Gubi, A.,
McCann, N. (2005). Test anxiety and academic performance in
undergraduate and graduate students. Journal of Educational Psychology, 97,

268-274. doi:10.1037/0022-0663.97.2.268

Cizek, G. J., & Burg, S. S. (2006). Addressing test anxiety in a high-stakes

environment. Thousand Oaks, California: Corwin Press

Cohen, M., Ben-Zur, H., & Rosenfield, M. J. (2008). Sense of coherence, coping

strategies, and test anxiety as predictors of test performance among college

53



References :

students. International Journal of Stress Management, 15(3), 289-303. doi:

10.1037/1072-5245.15.3.289

Conley, K. M., & Lehman, B. J. (2011). Test anxiety and cardiovascular responses to
daily academic stressors. Stress & Health: Journal of the International Society

for the Investigation of Stress, 28, 41-50. doi: 10.1002/smi.1399

Damer, D. E., & Melendres, L. T. (2011). Tackling test anxiety: A group for college

students. The Journal for Specialists in Group Work, 36, 163-177.

doi: 10.1080/01933922.2011.586016

Daly, A. L., Chamberlain, S., & Spalding, V. (2011). Test anxiety, heart rate, and
performance in a-level French speaking mock exams: An exploratory study.

Educational Research, 53, 321-330. doi: 10.1080/00131881.2011.598660

Dornyei, Z. (2005). The psychology of the language learner individual differences in

second language acquisition. Mahwah,NJ: Lawrence Erlbaum Associates.

Gaudry, E. & Spielberger, C. D. (1971). Anxiety and educational achievement. New

York: Wiley.

Gutman, Shoon,l. (2013). The impact of non-cognitive skills on outcomes for young

people.

Hancock, D. R. (2001). Effect of test anxiety and evaluative threats on student's
achievement and motivation .The Journal of Educational Research, 94(5),

284-290.

54



References :

Haycock, L. A, McCarthy, P. & Skay, C. L. (1998). Procrastination in college students:
the role of self efficacy and anxiety. J.Counsel.Dev, 76, 317-324.

doi:10.1002.j.1556.6676.1998.tb 02548.x

Hill, K. T., & Sarason, S. B. (1966). The relation of test anxiety and defensiveness to
test and school performance over the elementary school years, Monographs

of the Society for Research in Child Development, 31, 1-76.

Humbree, R. (1988). Correlates, cause, effects and treatment of test anxiety. Review

of Educational Research, 58(1), 47-77.

Kirkland, K. & Hollandsworth, J. G. (1980). Effective test taking: Skills-acquisition
versus anxiety-reduction techniques. Journal of Counseling and Clinical

Psychology, 48, 431439.

Kleijn, W. C., Van der Ploeg, H. M., Topman, R. M. (1994), Cognition, study habits,
test anxiety, and academic performance. Psychological Reports, 75, 1219-

1226.

Liebert, R. M., & Morris, L. W. (1967). Cognitive and emotional components of test
anxiety: A distinction and some initial data. Psychological Reports, 20, 975-

978.

Lightbouon, P. M. & Spada, N. (2006). How language are learned. Oxford University

press.

55



References :

Lowe, P.A. and Ang, R.P. (2012). “Cross-cultural examination of test anxiety among
US and Singapore students on the Test Anxiety Scale for Elementary Students

(TAS-E)”. Educational Psychology,32(1): 107-126.

Mandler, G., & Sarason, S. G. (1952). A study of anxiety and learning. Journal of

Abnormal and Social Psychology, 47, 166-173.

McDonald, A (2001). The Prevalence and Effects of Test Anxiety in School Children.

Educational Psychology, 21(1): 89-101.

Mealey, D. L., Host, T. R. (1992). Coping with Test Anxiety, College Teaching, 40(4),

147-150.

Meichenbaum, D. H. (1972). Cognitive modification of test anxious college students.

Journal of Counseling and Clinical Psychology, 39, 370-380.

Morris, L. W. & Liebert, R. M. (1970). Relationship of cognitive and emotional
components of test anxiety to physiological arousal and academic

performance. Journal of Counseling and Clinical Psychology, 35, 332-337.

Morris, L. W., Davis, M. A., & Hutchings C. J. (1981). Cognitive and emotional
components of anxiety: Literature review and revised worry. Emotionality

scale. Journal of Educational psychology, 73, 541-555.

Mowbray, T. (2012). Working memory, test anxiety, and effective interventions: A
review. The Australian Educational and Developmental Psychologist, 29(2),

141-156.

56



References :

Nelson, J. M., & Harwood, H. (2010). Learning disabilities and anxiety: A meta-
analysis.  Journal of Learning Disabilities, 44(1), 3-17. doi:

10.1177/0022219409359939

Pekrun, R. (2006). The control -value theory of achievement emotions: assumption,
corollaries and implication for educational research and practice. Educ.

Psychol.Rev, 18, 315-341 do0i:10.1007/0033-295x.84.2.191

Peleg, O. (2009). Test anxiety, academic achievement, and self-esteem among arab
adolescents with and without learning disabilities. Learning Disability
Quarterly, 32, 11-20. Retrieved from
http://ehis.ebscohost.com.ezproxy.mtsu.edu/ehost/pdfviewer/pdfviewer?sid

=5b e9ab9c-572c-4de3-9e9b-60d44f730f4a%40sessionmgr4&vid=36&hid=2

Sansgiry, S. S. & Sail, K. (2006). Effect of students" perceptions of course load on test

anxiety. American Journal of Pharmaceutical Education, 70, 1-6.

Sarason, S. B., Davidson, K., Lighthall, F. F., Waite, R. R., & Ruebush, B. K. (1960).

Anxiety in elementary school children. New York: Wiley.

Sarason, I. G. (1975). Test Anxiety and the Self-disclosing Coping Model. Journal of

Consulting and Clinical Psychology, 76,14-26.

Spielberger, C. D. (1979). Understanding stress and anxiety. New York: Harper and

Row, Publishers.

57



References :

Spielberger, C.D., Gonzalex, H.P., Taylor, C.J., Anton, E.D., Algaze, B., Ross, G.R., &
Westberry, L.G. (1980). Manual for the Test Anxiety Inventory (“Test Attitude

Inventory”). Redwood City, CA: Consulting Psychologists Press.

Spielberger, D. Charles and Sarason, G. Irwin. (2005). Stress and emotion. Taylor and

Francis group, LLC.

Stober, J., & Pekrun, R. (2004). Advances in test anxiety research. Anxiety, Stress, and

Coping, 17, 205-211.

Thomas, C. R.,, & Gadbois, S. A. (2007). Academic self-handicapping: The role of
self-concept clarity and students learning strategies. British Journal of

Educational Psychology, 77, 101-119. doi: 10.1348/000709905X79644

Tsiplakides, . (2006). Helping students overcome foreign language speaking anxiety
in the English classroom: theoretical issues and practical recommendations.

Retrieved from: www.ccsenet.org/volume2.no.4/joural.html

Wachelka, D. & Katz, R. C. (1999). Reducing test anxiety and improving academic
selfesteem in high school and college students with learning disabilities.
Journal of Behavioral Therapy, 30, 191-198. doi:10.1016/S0005-

7916(99)00024-5

Weiner, B. A., & Carton, J. S. (2011). Avoidant coping: A mediator of maladaptive
perfectionism and test anxiety. Personality and Individual Differences, 52,

632-636. doi: 10.1016/j.paid.2011.12.009

58



References :

Wine, J. (1971). Test Anxiety and direction of attention. Psychological Bulletin, 76,

92-104.

Yerdelen, S. McCaffery, A. & Klassen, R. M. (2016). Longitudinal examination of
procrastination and anxiety and their relation to self-efficacy for self -
regulated learning: latent growth curve modeling. Educ.Sci. Theory Pract, 16,

5-22. d0i:10.12738/estp.2016.1.0108

Zeidner, M. (1998). Test anxiety: the state of the art. New York: Plenum Press.

Zollar, U. & Ben-Chain, D. (1990). Gender differences in examination type, test
anxiety and academic achievement in college science: a case study. Science

Education, 74(6), 597-608.

59



Apendies



Test Anxiety and Academic Achievement

Appendicies
Students’ Questionnaire
Dear students,

The main aim of this questionnare is to shed light on the impact of test anxiety on
students’ achievement. We direct this questionnaire in order to investigate the
relationship between test anxiety and students’ achievement. We would be very grateful
if you could help us to accomplish our research to fill this questionnaire by ticking the

appropriate answer according to you.
Taguida Chaima and Rezkallah Houda
Chadli BenDjedid University El Tarf.

1- Specify your gender

e Male [ ]
e Female I:l

2- Is studying English language your choice ?

e Yes |:|
e No I:I

3- Does nervousness hinders you to perform well while passing a test ?

e Always |:|
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e Sometimes

e Rarely

e Never

U 0 0

4- Do you feel panic when you have to take a surprised test ?

e Always ]
e Usually [ ]
e Sometimes [ ]
e Never [ ]

5- When I performing poorly during a course, my fear of having a bad mark makes me

less efficient.

e Never

e Hardly ever

e Sometimes

e Always

J U UUL

Usually

6- Before I start an exam or test I feel anxious, but once I begin , I forget my anxiety

e Always

|
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e Usually |:|
e Sometimes |:|

e | often feel anxious |:|

7- Do you find yourself thinking of the consequences of failing after you pass a difficult

exam or test ?

e Always ]
e Often ]
o Raely [ ]
e Never [ ]

8- Do you feel youself perform well when you pass a difficult test ?

e Always

e (Often

e Sometimes

J U UL

e Never

9- Do you make mistakes and write answers in the wrong places when you answer easy

questions ?

e Always I:I
e Often I:l



Test Anxiety and Academic Achievement

e Sometimes |:|
e Rarely I:I

e Never |:|

10- When I take an intelligence test, I find myself worry a great deal before I taking it.

Always

Often

Sometimes

e Never

Inininl

11- Do you feel yourself have done better than you actually did after passing a test ?

Always

Often

e Sometimes

e Never

J U UL

12- When I get a good grade on one test does not seem to increase my confidence to get

the same grade in the next test.
e Always

e Often

[ ]
[ ]
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e Sometimes |:|
e Never I:I

13- Do you feel nervous when your teacher asks you to correct your own mistakes?

e Always I:l

e Often I:I
e Sometimes I:l
e Rarely I:I

14- Do you mind if other students correct your mistakes ?

e Always |:|
e Often |:|

e Sometimes |:|
e Never |:|

Thanks for your cooperation



