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Abstract

Recently, the value of vocabulary learning strategies has been recognized by researchers in
the field of cognitive psychology. This research work explores strategies to reading
comprehension through intentional vocabulary learning. In order to examine the rate of
appropriateness of our topic, two basic research questions are proposed (1) what are the
effects of lack of understanding of vocabularies ‘meanings on reading comprehension? (2) To
what extent intentional vocabulary learning is efficient in realizing strong reading
comprehension? To attain the aim of our work, we conducted an experimental inquiry to
confirm our hypothesis which states that as long as students depend on intentional vocabulary
learning as a key technique in identifying new words’ meanings; they will certainly win a
correct, relevant and significant reading comprehension of any text. In addition, this
experiment had been conducted on two first year groups at the Department of English in
Chadli Bendjedid University El-Tarf; the treated group’s level improved after the experiment
and their control upon intentional learning mostly increased. Consequently the learning

process would be easier.

Key words: vocabulary learning, reading comprehension, intentional vocabulary,

experimental inquiry.
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Chapter One
Introductory Chapter
Introduction
The present research is conducted to test and confirm the validity and authenticity of

the use of intentional vocabulary learning by EFL students inside the classroom as helping
strategy to boost reading comprehension. This section is a manual so-called introductory
chapter, whereby identifies the statement of the problem, aims and motivation of the study. It
also displays the hypothesis, research questions and the method being used to collect the

necessary data; as well the research design, participants and finally data gathering tools.

Statement of the Problem

Students are tending to master English whether by individual or independent learning,
or by official learning in universities and colleges; they are reading all the time to explore

their knowledge and to satisfy their compassion for sience.

While reading they are facing each time new vocabularies; they struggle to figure out
their intended meanings which make understanding hard mission for them. For these reasons
we claim that intentional vocabulary learning strategies for example, use of dictionary,
morphemic analysis, and contextual analysis would be the best solution which help students
to improve their reading comprehension. Implementing those strategies would enable them

determining new words’ meanings independently without any cooperation of teachers.

Aims of the Study

This research aims at developing vocabulary intentionally to deepen
students’knowledge of word meanings and reading comprehension. Henceforth, intentional

vocabulary learning strategies are functioning as platform to facilitate the understanding of
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any material whether for academic purposes or non-academic as well. By the accurate use of
those strategies students will have more opportunities to raise their understanding of new

words, thus increases their linguistic repertoires and word knowledge.

Motivation of the Study

The crucial reason behind the choice of this theme en bloc is that any learner
encounters obstacles while any kind of reading, whether knowledge seekers or entertainment
seekers. Applying this neutralization on ourselves, we are as learners and researchers
struggling each day to identify all the possible meanings of new vocabulary,or sometimes we
donot know even the correct pronunciation of many words. All this makes reading hard and
challengeable often.For these reasons we attempt to break down the previous constraints by

providing a robust solution that would be tested later on empirical basis.

Intentional vocabulary learning would be of greatest value in supporting to spread
reading among not solely learners, but also ordinary readers; so that improve the cultural

norms of the society.

Research Questions

This study endeavors to answer the following fundamental questions

1. What are the effects of lack of understanding of vocabularies’meanings on reading
comprehension?
2. To what extent intentional vocabulary learning is efficient in realizing strong reading

comprehension?
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Hypothesis

As long as EFL students depend on intentional vocabulary learning as a key technique
in identifying new words’ meanings ; they will certainly win a correct, relevant and
significant reading comprehension of any text. Consequently the learning process would be

easier.

Method

Research design

To verify the validity of the former hypothesis, we adopted a purely empirical
approach to investigate the relationship between reading comprehension and intentional
vocabulary learning among EFL students. Therefore, to keep a balance inside the classroom
the experimental method, consisted of pretests and posttests with robust instruction between
the two tests, was really dynamic in collecting reliable and relevant data to be analyzed and

generalized over big population.

Participants

To explore strategies to reading comprehension via intentional vocabulary learning,
the current inquiry was conducted with second year LMD students. We selected randomly a
sample of two groups i.e, 60 English students among 120 at Chadli Bendjedid University,
El Tarf. During the second semester of the academic year (2017-2018); we noticed that the

bulk was girls because studying languages in general is pretty flattering for them.
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Data Gathering Tools

In order to collect the necessary data for the study, a principal instrument was used
which is the experimental testing whereby we went through three crusial tests. The first one
was pretest which has internal validity; the second one was the treatment or the robust

instruction.The third and the last was posttest which has external validity.

The structure of the test is composed of four diverse parts that reflects the content of
the independent variable, intentional vocabulary learning. It was designed carefully to check
the second year EFL students’ mastery of vocabulary using the intentional vocabulary

learning strategies; as well to test their knowledge of those strategies.

Structure of the Study

The main structure of this research is five sections. The first is an introductory chapter
to the study that includes the statement of the problem, the aims and motivation of the study,

the research questions, the hypothesis and the method used.

The second section however, is a background chapter that provides a general overview
about vocabulary alongside its’ importance in learning a foreign language. The former

establishes a relationship between reading and vocabulary in general; then intentional

vocabulary learning and reading comprehension in specific. It presents definitions, strategies

and procedures.

The third chapter constitutes the method which includes the approach used in the study

and the target population; in addition to the instruments used in collecting data.
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Moreover, the fourth and fifth sections present the practical part; on one hand the
fourth section presents the results by means of pretest as well as posttest in which the gathered
data are strutinized to prove or deny the suggested hypothesis above. Whereas, the last section

is devoted to provide a deep discussion of the final results.

Conclusion

This chapter has inserted our research operating the energetic effectiveness of
intentional vocabulary learning in enlarging students’ reading comprehension, in which the
basic elements have been presented along the problem, aim and motivation of the study,
research questions, hypothesis and the other different components which entails. Hence, the
in-process section is of superior importance because it gives overall description about the

issue being explored.
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Chapter Two
Review of Literature about Vocabulary and Reading

Introduction

This chapter aims at providing a structured description of the related references upon
which the research hypothesis is built; it establishes a relationship between intentional
vocabulary learning and reading comprehension by explaining the sub-concepts, definitions,

and strategies for unknown vocabulary and reading.

Part One: Vocabulary

Definition of Vocabulary

The word vocabulary entered the English lexicon in the 1530s and is derived from the
Latin word ‘vocabularium’, meaning ‘a list of words’. It gained its modern meaning, the sum
of all words known by a person, in the 1700s. Vocabulary and lexis in English may be used
interchangeably (Thornbury, 1997).

The definition of vocabulary is related to various views about the nature and use made
of vocabulary consequently, there is no universal definition of the term vocabulary. The
Longman dictionary (1995) defined vocabulary as all the words that someone knows, learns
or uses. Vocabulary is the knowledge of word meanings as (Steven Stahl, 1999) puts it,
vocabulary knowledge is knowledge; the knowledge of a word not only implies a definition,

but also implies how that word fits into the world.

Vocabulary can be defined in terms of wideness and depth. A wide vocabulary refers
to the number of words you know. A deep vocabulary means how well you know the

meanings of words in your vocabulary. Most words have more than one meaning. The more
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common the word, in general, the greater it’s number of meanings. The Oxford Dictionary
(2002) defined vocabulary as the body of words used in a particular language or in a

particular sphere.

The Importance of Vocabulary

In Learning a Foreign Language (FL)

According to Rivers ( as cited in Lestari, 2015,p.05).“vocabulary is essential for
successful second language L2 use because, without an extensive vocabulary, the learners will
be unable to use the structures and functions we may have learned for comprehensible
communication”. On the light of the quote above, vocabulary is the only real gap learners
have to bridge in order to attain language proficiency concerning the fluency and accuracy,

that is to say,the abilityto use the language in speech correctly without grammatical mistakes.

In Teaching a Second or Foreign Language

EFL teachers should be aware of the value of vocabulary in developing the
language .Wilkins, (1972) stated “without grammar, very little can be conveyed, without
vocabulary, nothing can be conveyed”(p.111). Also Zimmerman(1997) said that “vocabulary
is central to language and of critical importance to the typical language learner” (p.5). (Lewis,
1993) also viewed “the importance of vocabulary as the centre of language teaching and
learning since language consists of grammaticalized lexis, not lexicalized grammar, as
structure, is subordinate to lexis”(p.115). That is to say; he sees that the words are preceded
by the grammar. This confirms what we know from our own experience that we may
understand others enough though they miss pronounce words and make grammatical
mistakes, but without the mediation of words, any meaningful way of communication is rather

impossible. To be precise, vocabulary seems to be more important than grammar.
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Vocabulary Learning Strategies (VLSs)

Research on the area of language strategies began in the earliest of the 1970s and
carried out until the 1990s. The interest has shifted from teaching oriented perspective to a
focus on the learner paying more attention to the individual vocabulary learning strategies
like, guessing from context and the keyword method (Eder, 2006). Learning strategies are
defined by O’Malley and Chamot (1990) as “special thoughts or behaviours that individuals
use to comprehend, learn, or retain new information” (p.1).

Many definitions suggested by experts in the field of cognitive psychology, since there
is no universal definition of the concept ‘vocabulary learning strategy’, but all definitions
have something in common. Nation (2001) pointed out that a strategy would need to involve
choice, that is, there are several strategies to choose from, be complex, that is, there are
several steps to learn, require knowledge and benefit from training, and increase the efficiency
of vocabulary use.

Another definition is proposed by Chamot (2004) who stated that “learning strategies
are the conscious thoughts and actions that learners take in order to achieve a learning goal”
(as cited in Eder, 2006.p, 3). The later definitions confirm that vocabulary learning strategies
are part of language learning strategies; they are used by learners to improve their vocabulary
proficiency.

Concerning the importance of vocabulary learning strategies Graves (2006) and
McKeown and Beck (2004) claimed that students need a wide range of independent word-
learning strategies. Vocabulary instruction should aim to engage students in actively thinking
about word meanings, the relationships among words, and how we can use words in different

situations. This type of rich, deep instruction is most likely to influence comprehension.
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Intentional Vs. Incidental vocabulary Learning

There are two general ways in which learners learn vocabulary and they are direct and
indirect vocabulary learning approach or strategy; the direct is the intentional vocabulary

learning while the indirect is the incidental vocabulary learning.

Intentional Vocabulary Learning (IVL)

According to Craik (1972, p.671) and Eysenck (1982, p.197) intentional vocabulary
learning can be distinguished “in terms of the use of pre-learning instructions that do or do
not, forware subjects about the existence of a subsequent retention text”. Besides Hulstijn
(2001) said that ““ incidental vocabulary learning refers to the learning of vocabulary as the
by-product of any activity not explicitly geared to vocabulary learning, with intentional
vocabulary learning reffering to any activity aiming at committing lexical information to

memory”’(p.258).

Incidental Vocabulary Learning

Incidental learning is the unconscious act of learning something as it can be defined as
learning one thing while intending to learn other thing else (Richards and Schmidt, 2002) ; as
a result this kind of learning can open up doors towards extensive reading. The incidental
vocabulary learning is worth in memorizing words in the long term memory (Hulstijn, and
Laufer 2001). It involves learners' ability to guess the meaning of new words from the
contextual clues; incidental learning occurs more particularly through extensive reading in
input-rich environments, albeit at a rather slow rate (Coady, J 2001). According to Harmer

(2003) and Nation (2001), extensive reading is a pleasurable reading situation where a teacher
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encourages students to choose what they want to read for themselves from reading materials

at a level they can understand.

Part Two: Reading

Intensive Reading (IR)

According to Lampariello and Morehouse (2017), reading intensively is the act of
deconstructing a text completely, in order to gain the most possible semantically knowledge
by looking every single unknown word or phrase. This sort of reading requires a great mental
effort and that’s why there are many conditions must be present in the reading material; first,
the text that is intensively read have to be short. Second, the reader hasto exploit his most
mental energy period of time. Third and last, the perfect learning materials for intensive
reading include news articles, short stories and blog posts (Lampariello & Morehouse 2017).

Intensive reading is the best way to learn vocabulary intentionally as it includes the
manipulation of short texts for the purpose of learning every word or phrases’meaning. For
this reason intentional vocabulary learning strategies would be the suitable tool for successful

intensive reading.
Extensive Reading (ER)

To read extensively is simply to read as much as possible for large swaths of time and
without concerning oneself with the occasional unknown words merely when the reader
deem it absolutely necessary to his understanding. Hence, this kind of reading is remarked to
be the best for learning vocabulary incidentlly or by accident because the more extensive
reading one does, the more language he is exposed to: allowing to increase the passive

knowledge and vocabulry quicker (Lampariello and Morehouse 2017).



13
Intentional VocabularyandReading Comprehension

Vocabulary and Reading Development

The report of the National Reading Panel claimed that the process of comprehension is
critical to the development of children’s reading skills which cannot be understood without a
clear understanding of the role that vocabulary development and instruction play in
understanding what is read (NRP, 2000).

From the report, it is certain that the amount of vocabulary students possess is what
makes a text comprehensible. Strudents with low vocabulary tend to have low
comprehension; however, students with high vocabulary tend to have a high comprehension.
This view is also supported by Anderson and Freebody as cited in (Sidek 2015) who claimed
that “a good vocabulary system is indeed an asset to a child ; those who know more words are
able to process various reading text and are competent to engage in active conversation with

people from different background and proficiency level”(pp,51).

Definition of Reading Comprehension Strategy (RCS)

According to McNamara (2007) “a reading comprehension strategy is a cognitive or
behavioral action that is enacted under particular contextual condition, with the goal of
improving some aspect of comprehension” (p.8). The strategies or techniques that learners
depend on while reading to enhance their understanding are called reading comprehension

strategies; they are classified under three different set of strategies as follow:
Pre-reading Strategies (PRS)
They include using the general knowledge, identifying the topic, using subtitles to find
the specific information and reading the first and last paragraphs. These were steps that often

make the reading easier work to do.
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Using General Knowledge

Here the learner or the reader should use his prior knowledge about the topic he is
reading to realize better understanding (Ediger& Pavlik,1999).
Identifying the Topic

Identifying the topic of reading is one of the pre-reading step or procedure that
engages the learner in the activity.
Using Subtitles to Find Specific Information

Subtitles are necessary element while pre-reading ; they are like summaries, tell the
reader about the specific information that are included in the previous parts (Ediger &
Pavlik,1999).

Reading the First and Last Paragraphs

Learners should draw a clear idea about the material thay are reading, especially long
texts with much detailes which requires more time and focus ; for this sake it is
recommanded for them to read the first and last paragraphs, includes the main important ideas

that are usually introduced in the introduction and conclusion (Ediger & Pavlik 1999)
Reading Strategies (RS)
The reading strategies are believed to be the mental process that is implicated by learners
while reading including understanding the use of the examples and other thins among:
Understanding the Use of Examples

Learners tend to look for examples as self-learning tool, thus works demonstrated by
the use of examples are the easiest to quickly understand because they clarify a difficult idea

(Ediger& Pavlik,1999).
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Identifying the Orgnazation of a Reading

According to Ediger and Pavlik (1999), some common types of orgnization used by
authors to simplify things for the reader, while writing artiles or stories are problem-solution,
comparaison of two things, chronological order and cause-effect.
Identifying the Author’s Important Points

Hence, identifying the author’s important ideas is useful for learners who are going to
use them if recommanded to write paragraph or essay about the same topic (Ediger& Pavlik,
1999).
Underlining or Highlighting the Text

Underlining or highlighting some ideas in the text is one effective way to memorize
important information while revising for an examination; students must be careful while
picking up the ideas to highlight because if ideas are more than enouph the most important
ones might be lost in this way (Ediger & Pavlik, 1999).
Recognizing Referents

Good authors while writing put into cosideration that the product of their writing must
be writen in a way that attracts the reader’s attention and to avoid the boredom. Repetition
must be avoided as well, that’s why they use referents like “this and that”(Ediger & Pavlik,
1999).
Using Transition Words to Predict

Transition words are one strong clue that the readers use to predict the relationship

between sentences or paragraphs to gain a greater understanding (Ediger & Pavlik, 1999).

Strategies for Unknown Vocabulary (SUV)

The third kind of strategies, pre-reading and reading strategies, is strategies for

unkown vocabulary which might help learners to benefit from the context for better
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understanding of new words concerning using internal definitions, using general meaning,
recognizing technical words, using synonyms, using parallelism to find synonyms and
recognizing parts of speech (Ediger& Pavlik, 1999).
Using Internal Definitions

Sometimes new vocabulary even not hard one that seems a little bit difficult for
readers especially low intermediate level is explained in the same text in an other way using
words like that is, or and that is called internal definition (Ediger & Pavlik,1999).
Recognizing Technical Words

Technical words are like key words; they are the centarl upon which the whole text is
built and they are usually introduced in quotation marks. If learners recognize and understand
those words, the comprehension of the text will be easier and the memorization of new
vocabulary also (Ediger & Pavlik, 1999).
Using Synonyms

Another strategy used by authors to aviod the use of the same words is using their
synonyms and it is energetic for learners in increasing their vocabulary depth (Ediger &
Pavlik, 1999).
Recognizing Parts of Speech

There are always clues in the text that help the reader to identify the word’s part of
speech which can be helpful in guessing the meanings of the words because most of words
have more than one meaning. The following exapmle is the best evidence that recognizing the
parts of speech might help someway in predicting its meaning “....he shows her a well in his
forehead...

You may recognize the word “well” because it looks like the adverb form of good as

in the sentence “She sings well”. However, in this example, the letter a comes before well.
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Since you know that a is always linked to a noun, you can begin to figure out what it means”

(Ediger& Pavlik, 1999, p.88).
Conclusion

This chapter is a theoretical section in which we introduced the basic information to
establish common knowledge about vocabulary learning strategies and reading strategies. We
dealt with two principal parts, on one hand, vocabulary part whereby we include, vocabulary
definition, importance besides definition of learning strategy and vocabulary learning
strategies (VLSs), role and classification of VLSs. On the other hand, the second part was
devoted to reading where we explained extensive and intensive reading; furthermore,

strategies to reading and unknown vocabulary were introduced as well.
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Chapter Three
Method

Introduction

This part of our dissertation discusses the basic method used to characterize the
material in this study in order to reach the main goal of our work. For this reason, this chapter
is devoted to the methodology including participants, datagathering tool and procedure to

which the data has been collected.

Method

Research Design

To find out the impact of intentional vocabulary learning on EFL learners’ reading
comprehension, an experimental research was conducted at the Department of English Chadli
Bendjedid University. In this study, we are investigating, in a class experiment, the value of
intentional vocabulary learning that is given to the experimental group. Our intention is to
provide evidence that intentional vocabulary learning would be more beneficial in helping

learners learn foreign vocabulary to gain a strong reading comprehension.

It is generally agreed that any experimental study is carried out to explore the strength
of relationship between variables; our variables are the Intentional Vocabulary Learning and
the Reading Comprehension. Intentional vocabulary learning is the independent variable
which is the students learning (acquisition) of vocabulary to comprehend the reading material

which reflects the dependent variable.
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Participants

Two second year EFL groups at Chadli Bendjedid University were assigned randomly
“Randomization is analogous to insurance in that it is a precaution against disturbances that
may or may not occur, and that may or may not be serious if they do occur” (Cochran and
Cox edited in Singh, 2006, p.173). For many reasons, the most important one is that the
second year are in a very important stage of learning in which they are exposing to language
in all its forms and any lack of vocabulary in this stage would evoke a real obstacle to get the
Bachelor Degree in the next year.

One group is to control whereby 30 from 120 students were pretested and posttested.
The other whole group to treatment whereby only 30 students were pretested, treated and
posttested through three sessions of robust instruction about intentional vocabulary learning
strategies in which the first course was carefully designed to meet the intended objectives on
the use of dictionary. Whereas the second and third course were about morphemic analysis
and contextual analysis as well ; a sapmle of the courses will be introduced (See Appendix B)
section entitled as follows « How To Use Your Dictionary »The participants were native
Arabic speakers and elementary users and learners of English aged between 18-20 years and

of variety of gender.

Research Instruments

The Pretest

We have designed a pretest for second year at The Department of English Chadli
Bendjedid University to check the students’ level to recognize the weaknesses to be targeted
later in the treatment or process. Before starting our experiment, we have to form a

background also about whether they are familiar with the vocabulary items that were used in
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this study. The structure of the pretest consisted of four parts that are relevant to some
intentional vocabulary learning strategies and main strategies depended in our study as

follows:

The Reading Comprehension Part

The reading comprehension part is the first part in the pretest; it functions as the
introductory part in which we grab the students’ attention. First of all it is composed of a
reading text, short article, followed by three questions related to the comprehension of the text
took from Ediger, and Pavlik, (2008). This part measures the cognitive abilities of the

students.

The Contextual Analysis Part

The contextual analysis part is the second part after reading comprehension
part; it consists two major tasks devoted to check the students’ proficiency in determining a

words’ meaning in a provided context took from McCarthy, and O’Dell, (1999).

The Use of Dictionary Part

In fact, the dictionary use part is the third part in which two tasks are
introduced to investigate student’s ability to use dictionary appropriately whether to determine
the suitable meaning or to utter the appropriate pronunciation and transcription of the words

took from McCarthy, and O’Dell (1999).

The Morphemic Analysis Part

The present part is last part and often the longest one for training purposes; it

consists eight tasks that cover the knowledge and use of the principal three word parts,



22
Intentional VocabularyandReading Comprehension

prefixes, suffixes and roots. Moreover it brings the theoretical knowledge about words not in

isolation, but in a context into practice took from McCarthy, and O’Dell (1999).

The Treatment (The Courses)

The treatment is a planned three courses; the first one entitled « How To Use Your
Dictionary » besides the second one entitled « Guessing and Explaining Meaning ». Finally
the third and last course entitled « Clues To Morphemic Analysis » (See Appendix A),
extracted from English Vocabulary in Use, Upper- intermediate writen by McCarthy (2001,

pp- 12 -22).

> The teacher asked for a particular word or item to express a particular concept e.g.
dictionary. If students were unable to give the target item, the teacher supplied it (negotiation

and understanding);

> The teacher wrote the target word on the board (visual representation of the word or
spelling).
> The teacher asked other students for elaboration on the definitional meaning given e.g.

hairy by the student (negotiation and understanding);

> The teacher allowed students to negotiate meanings by confirming ordisconfirming the
meanings given by other students (negotiation andunderstanding);

> The teacher reinforced the students’ meanings by repeating the definition and
elaborating it with contexts; e.g. the adjmalignant

> Whenever appropriate, the teacher emphasized the differences in meanings of words

(understanding);
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> The teacher provided different contexts and asked students if a word suited a particular
context, e.g. elated and downhearted,(negotiation and understanding);

> At the end of instruction, the teacher modeled the pronunciation of all the items

that had been explained (hear the word) and;

> The students repeated each word aloud after the teacher (say the word).

On the other hand, the control group was taught the same items, but without adoptingthe
intentional vocabulary learning strategies; they were implicitly taught.

The Posttest

After the experiment, the same pretest was given as a posttest. The posttest was
applied with both the control and experimental groups at the end of the treatment, no changes
were made. The posttest is important data gathering tool to check after the treatment if there is
an improvement or a progress in students’ vocabulary development or they stay at the same

level. Then, we can determine if intentional vocabulary learning is really effective.
Procedures

On the 14" of March 2018 in the writing expression courses from 8 :30 till 9 :30
AM,10 :00-11 :00 AM the timing was perfect due to high energy in the morning while
students are more active and productive. The pretest was given on extempore basis without
any prior preparation to both the control and experimental groups which were composed of 30
students for each; to assess the likelihood of the target strategies familiarity among learners
and to examine the appropriateness and the difficulty level of those strategies to be used in the

study.

Students were selected randomly as mentioned above in the participants; on one hand

the control group with whom we implicated the pretest and posttest. On the other hand, the
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experimental group wascomposed of 30 students from group three with whom the pretest,

treatment and the posttest were implicated.

The pretest was composed of four parts; each part was marked on 10 points. After this
step the treatment ( course n°01, How to Use Your Dictionary) took one hour to be tought on
the first weeks’wedensday after the spring holydays the 11 " April,2018 as well the posttest

which took half an hour (only part two « Dictionary Use) from 8 :00- 9 :30 AM .

On the 18 ™ April from 8 :00-9 :30 AM as usual , the next step was teaching the
second course ( Guessing and Explaining Meaning) with its’ posttest part, took one and a half

hour as well with the same experimental group.

On the 18" April, the last step was introducing the last course and posttest, part four
(Clues to Morphemic Analysis). The atmosphere inside the classroom was comfortable and
quite which help us to carry our treatment and posttest easily, besides the teacher of Written
Expression of second year cooperated with us to manage the classroom and motivates her

students who were our sample of the study.

Conclusion
This chapter is considered as the most important one since it described the way and the
research method that we have gone through. In this part, we have dealt with an overview

about the design of the dissertation method.
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Chapter Four

Results

Introduction

This chapter covers the results of our experiment containing both the pretest and
posttest using the Statistical Package for the Social Sciences (SPSS).Muenchen (2009)
categorized the data input and managed the statements that help the reasearcher reads,
transforms and organizes his data statistically and graphically which helps analyzing data
easilly.The data are presented in several tables with comments under each table to enable

readers understand.

Results of Pretest

As noted earlier, the pretest is administered to measure the students’ general
vocabulary level of proficiencyas to evaluate how much students are familliar with intentional
vocabulary learning strategies in both groups. We are going to consider individual scores out
of the possible scores. That is to say; how much each student scored out of ten points. This
step is very necessary to calculate the average of the students’ scores and the range of their
answers. The groups’ vocabulary pretest scores are compared to each others. The pretest

reveals the following data:
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Part One : Reading Comprehension

27

Table 4.1: Scores of both Groups in the pretest (Reading comprehension).

Control group Experimental group
N Pretest scores N Pretest scores
1 09 1 05
z 07 Zz 06
3 07 3 10
4 10 4 08
) 08 ) 08
6 10 6 06
4 10 7 04
s 08 8 07
9 10 9 10
10 10 10 10
11 10 11 06
12 10 12 09
13 06 13 08
14 07 14 07
15 09 15 08
16 10 16 10
17 08 17 08
18 07 18 07
19 06 19 10
20 08 20 08
21 10 21 06
22 07 22 10
23 10 23 07
24 08 24 09
25 06 25 08
26 10 26 10
27 07 27 08
28 07 28 09
29 08 29 10
30 10 30 10
SXe 251 S Xe 234

N= number of the subjectsX= the average of scoresXX= the sum of the scores

The scores of both groups obviously differ from one to another; concerning the

« Reading Comprehension part » we find that approximately the majority of the learners

succed in having high scores. This due to the fact that the text introduced is of easy

vocabulary that most participants are familliar with and the questions that followed are clear.

However, the real issues are detected in the contextual and morphemic analysis parts as we

seen the means of scores concerning those two parts are the lowest (-0, 23, 0, 13).



Intentional VocabularyandReading Comprehension

Part Two: ContextualAnalysis

Table 4.2: Scores of both Groups in the pretest (Contextual analysis).

Control group Experimental group
N Pretest scores N Pretest scores
1 o6 1 os
2 o8 2 06
3 os 3 o4
-1 [s]e] -1 o8
= o3 s os
=] o4 6 o0
7 oS 5 4 o4
8 07 8 oS
o o3 o o8
10 oS 10 (o le)
11 o4 11 o4
12 o3 12 oo
13 o3 13 oz
14 o1 14 o4
15 oS 1S o7
16 os8 16 06
17 o4 17 o3
18 o4 18 o4
19 o4 19 o3
20 03 20 o4
21 o4 21 o6
22 o8 22 o4
23 o1 23 o1
24 o2 249 o1
2S5 o1 2S5 oz
26 oz 26 oz
27 03 >F o3
28 o7 28 os
29 oS 29 oz
30 oz 30 o4
>Xc 123 >Xe 116

Xc a1 Xe 3,87

Part Three : Dictionary Use

Table 4.3 : : Scores of both Groups in the pretest ( Dictionary use).

Control group

Experimental group

N Pretest scores N Pretest scores
1 04 1 05
2 05 2 02
3 (1153 3 03
4 0S 4 02
5 o8 5 04
6 06 6 o6
7 07 7 07
8 06 8 03
9 04 9 04
10 10 10 05
11 03 11 06
12 02 12 03
13 06 13 10
14 03 14 04
15 04 15 02
16 04 16 03
17 06 17 03
18 03 18 07
19 05 19 (115
20 oo 20 03
21 03 21 07
22 02 22 04
23 o8 23 07
24 03 24 02
25 06 25 04
26 01 26 03
27 04 27 06
28 07 28 05
29 o8 29 oo
30 02 30 09
>Xc 141 >Xe 134
Xc 4,7 Xe 4,47

28
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Part Four: MorphemicAnalysis

Table 4.4:Scores of both Groups in the pretest ( Morphemic analysis).

Control group Experimental group
N Pretest scores N Pretest scores
1 05 1 02
2 03 2 03
3 03 3 04
-1 02 4 00
5 01 5 01
6 05 6 00
7 04 7 04
8 03 8 05
9 06 9 06
10 02 10 03
11 01 11 02
12 01 12 01
13 02 13 04
14 04 14 00
15 02 15 06
16 03 16 03
17 04 17 02
18 0o 18 01
19 04 19 05
20 02 20 02
21 01 21 01
22 01 22 04
23 02 23 05
24 03 24 02
25 00 25 01
26 05 26 00
27 01 27 04
28 02 28 03
29 01 29 00
30 05 30 04
>Xc 83 >Xe 79
Xc 2,64 Xe 2,77

The pretests’ four scores indicate how close the groups in terms of the sum of scores
(251 Vs. 234), (123 Vs. 116), (141 Vs. 134) and (83 Vs. 79). However, to have a clear picture
of how the two groups’ vocabulary level is likely to be the same.

Not suprisingly that some students did not score any item given in some parts that the
students are still second year and some of them do not have a good background concerning
the English language especially the complex grammatical aspects likewise part four,
morphemic analysis. Moreover, the zero score is shared between both groups. On one hand,
we take the control group in which the zero is scored once in both the contextual analysis and
the dictionary use parts; besides it is scored twice in the morphemic analysis part. On the

other hand concerning the experimental group, the zero is scored once in the dictionary use
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and thrice in the contextual analysis part ; whereas fifth in the morphemic analysis part which
shows that some students donot possess at least a background of the language. Furthermore,
maybe the students underestimate the pretest and they did not take it seriously; although we
have clearly indicated the importance of this pretest and students should fill it more carefully
with much attention.

Table 4.5: Means of scores on the pretest of both groups (Reading Comprehension).

Groups Pretest
Experimental group 7,8
Control group 8,37
Difference in the means -0,57

Table 4.6: Means of scores on the pretest of both groups (Contextual Analysis).

Groups Pretest
Experimental group 3,87
Control group 4,1
Difference in the means -0,23

Table 4.7: Means of scores on the pretest of both groups (Dictionary Use).

Groups Pretest
Experimental group 4,47
Control group 4,7
Difference in the means -0,23

Table 4.8: Means of scores on the pretest of both groups (Morphemic Analysis).

Groups Pretest
Experimental group 2,77
Control group 2,64
Difference in the means 0,13
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The above tables represent the pretest means of scores that the control group recorded

a little numerically higher than experimental group, the differences in the means (-0,57, -0,23,

-0,23, 0,13). This insignificant over scoring put us in a position to claim that the vocabulary
proficiency level is almost the same; hence, any further over scoring in the coming test,

posttest, will be due to the experimental instruction.

Part One: ReadingComprehension

Table 4.9: Scores of both Groups in the posttest (Reading comprehension).

Results of Posttest

Control group Experimental group
T N Pretest scores N Pretest scores

1 07 1 10
2 07 2 o8
3 09 3 10
4 10 4 o8
5 [o}:3 5 o8
6 10 6 o8
7 10 7 os
8 os8 8 09
9 10 9 10
10 10 10 10
11 10 11 10
12 10 12 09
13 06 13 09
14 07 14 09
15 09 15 09
16 10 16 10
17 o8 17 09
18 07 18 10
19 06 19 10
20 o8 20 10
21 10 21 09
22 07 22 10
23 10 23 07
24 o8 24 09
25 06 25 o8
26 10 26 10
27 07 27 10
28 07 28 09
29 08 29 10
30 10 30 10

>Xc 251 >Xe 268

Xc 8,37 Xe 8,94
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Part Two: Contextual Analysis

Table 4.10 : Scores of both Groups in the posttest (Contextual analysis).

Control group Experimental group
N Pretest scores N Pretest scores
1 06 1 10
2 08 2 08
3 o8 3 06
4 05 a 08
5 03 5 08
6 04 6 08
7 05 7 07
8 07 8 07
9 03 9 8
10 05 10 10
11 04 11 09
12 03 12 09
13 05 13 o8
14 04 14 08
15 05 15 10
16 o8 16 08
17 04 17 08
18 04 18 08
19 04 19 07
20 03 20 09
21 04 21 o8
22 o8 22 10
23 04 23 08
24 04 24 08
25 05 25 06
26 06 26 08
27 05 27 08
28 07 28 07
29 05 29 06
30 04 30 08
>Xc 151 >Xe 241
Xc 5,03 Xe 8,03

Part Three: Dictionary Use

Table 4.11 : Scores of both Groups in the posttest (Dictionary use).

Control group Experimental group

N Pretest scores N Pretest scores
1 06 B o8
2 oS 2 06
3 oS 3 os8
4 05 4 os8
5 o8 S 09
6 o6 6 10
7 07 T 09
8 06 8 06
9 o6 o os
10 10 10 o7
11 07 11 o8
12 oS 12 o7
13 [+ 153 13 10
14 oS 14 o8
1S o6 15 o6
16 06 16 os8
17 o7 17 os
18 07 18 10
19 05 19 o8
20 04 20 o9
21 o4 21 o7
22 05 22 10
23 06 23 o7
249 o6 249 o6
25 o8 25 os
26 o4 26 o7
27 06 27 os8
28 07 28 os
29 os 29 os
30 04 30 09

>Xc 179 >Xe 237

Xc 5,97 Xe 7,9
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Part Four: MorphemicAnalysis

Table4.12: Scores of both Groups in the posttest (Morphemic analysis).

Control group Experimental group
N Pretest scores N Pretest scores
1 05 1 08
2 05 2 07
3 06 3 06
4 04 4 07
5 06 5 07
6 03 6 09
7 04 7 08
8 05 8 08
9 06 9 10
10 05 10 06
11 06 11 05
12 06 12 06
13 04 13 03
14 04 14 07
15 06 15 09
16 06 16 08
17 06 17 07
18 04 18 06
19 07 19 06
20 07 20 04
21 08 21 10
22 06 22 08
23 08 23 10
24 04 24 07
25 06 25 06
26 08 26 07
27 04 27 08
28 05 28 08
29 04 29 08
30 05 30 07
>Xe 161 >Xe 212
Xc 5,37 Xe 7,06

The tables of reading comprehension, contextual analysis, dictionary use and
morphemic analysis parts show that the experimental group attained more progress than the
control group ; the sums of scores prove that the over scoring of the experimental group ( 268

Vs. 251), (241 Vs. 151) , (237 Vs. 179) and ( 215 Vs. 161).

Table 4.13: Means of scores on the posttest of both groups (Reading Comprehension).

Groups Posttest
Experimental group 8,94
Control group 8,37
Difference in the means 0,57
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Table 4.14: Means of scores on the posttest of both groups (Contextual Analysis).

Groups Posttest
Experimental group 8,03
Control group 5,03
Difference in the means 3

Table 4.15: Means of scores on the posttest of both groups (Dictionary Use).

Groups Posttest
Experimental group 7,9
Control group 5,97
Difference in the means 1,93

Table 4.16: Means of scores on the posttest of both groups (Morphemic Analysis).

Groups Posttest
Experimental group 7,17
Control group 5,37
Difference in the means 1,8

The differences in the means reveal the experimental group progress. The tables
represent the posttest means of scores that the experimental group recorded numerically

higher than the control group, the differences in the means (0, 57, 3, 1, 93, 1, 8).

34
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Feagure4.1: Pretest Vs. Posttests’ Results in percentages (Reading Comprehension).
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If we compare the scores of both the control and experimental group before and after

the treatment of pretest and posttest; we find certainly that a lot of improvments happened and

the level of students got better especially the experimental group. First, the answers of the
control group in reading comrehension part did not change between the tests because it

doesn’t recieve much attention; by contarst to the experimental group which recieved the

treatment and that fact explains the raise of scores (See feagure4.1). For example only 30% of

participants recieved the score 10 before the treatment, but after the treatment the percentage

elevated to 46, 7%, besides the score 9 recievers exalt from 10%

to 30 %
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Feagure 4.2: Pretest Vs. Posttests’ Results in Percentages (Contextual Analysis).

Second, the answers of both groups in the contextual anlysis part after the tratment

havenoticed a considerabe progress especially the experimental group (See feagure 4.2). For

instance in the pretest 0% of participants got the score 10, whereas 13,3 % have got it after the

instruction, and 10% of participants have got the score 8 ; however after the instruction the

percentage raised to 53,4%.
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Feagure4.3: Pretest Vs. Posttests’ Results in Percentages (Dictionary Use).

Third, the figure shows that the experimental group attained more progress than the control
group e.g, the percentage of the scoreeight elevated from 10 % to 43, 3 %. Concerning the
experimental group itself results show that the participants made significant gains in decoding
the new vocabulary item’s meanings and use of the target strategies experienced as well an

increase in the posttest comparing to the pretest results.
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Feagure4.4: Pretest Vs. Posttests’ Results in Percentages (Morphemic Analysis).

Fourth and last, to make a more detailed and clear description of the experimental
group over scoring, the feagure presents the difference in the percentage of scores gained in

the pretest and posttest concerning both groups focusing always on the experimental group.

The Pretest Vs the Posttest

What made the experimental group gained more scores than the control group in the
posttest was due to the treatment which guaranteed the student’s ability to decode the new
words’ meanings using the intentional vocabulary learning strategies applied in the treatment.
The lack of applying intentional vocabulary learning stratgies inside the classroom results in
finding difficulties in determining the appropriate meaning of the new words. Therefore, the
control group encountered such problems especially when answering the morphemic analysis
part, so the experimental group scored again numerically higher than the control groupsimply

because of the appropriate method they had recieved during the treatment courses in which
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they learned how to benefit from the context and dictionary use when needed. Also they
learned how to breakdown the words into meaningful parts called morphems or (sufixes,
preffixes and roots). These latter provide subjects or participants with more essential lexis and

vocabulary items; this linguistic input produces a good performance and output as well.

Conclusion

The results of our experiment provides an overview about the students’ level before
and after the treatment , and from these findings we can then really realize the effeciency of
implementing intentional vocabulary learning strategies on EFL students’ ability to

understand any readed material.
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Chapter Five
Discussion

Introduction

This chapter aims at finding satisfying answers for the basic research questions that
depend on a reasonable and sientific data presented in the later chapter; results. Therfore, to
prove the research hypothesis which states that if the learners apply correctly the intentional
vocabulary learning strategies; they will gain more knowledge about vocabulary‘s meanings
which lead to maximize the opportunities towards a high reading comprehension.

Implications of the Research Findings

At the very beginning, we expected the results of the experiment in which the data are
gathered by means of the pretest and posttest. These expected results are summarized under
the hypothesis above in the introductory chapter. After making the pretest with our sample,
two EFL second year groups in Chadli Bendjedid University, things started to be clear in
which our research took a clear turn.

The results of the pretest were predicted them to be; students have the same level and
have serious problems with vocabulary knowledge including meaning, spelling and
pronunciation. This lead us to confirm that there is a strong relationship between vocabulary
knowledge and reading in general, then reading comprehension specifically.

Reading for a purpose requires sufficient amount of vocabulary; so reading depends on
vocabulary knowledge. Thast is why the treatment was designed carefully to meet such goals,
that is to say, to target the students’ weakness and turn them into strength.

Additionally, the intentional vocabulary learning concerning the use of dictionary, the

use of contextual clues and the morphemic analysis are considred as self-regulating learning
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strategies that heave the students’ autonomy and that sharpen their abilities especially

vocabulary and grammar.
Discussion of the Hypothesis and research Questions

This research investigates the effectiveness of intentional vocabulary learning on
reading comprehension at university level, second-year students of English as a foreign
language. Learners’ vocabulary size has serious implications for everyday oral and written
communication and academic success. This study of restricted set of target vocabulary
learning strategies has attempted to answer some rudimentary questions in foreign language

vocabulary research.

All in all, results of the experiment lead to answer the main research questions the
study raise ; first, the consequences of the lack of understanding of the new words’ meanings
affect negatively students’ comprehension of the readed material because the amount of
familliar and unfamilliar words is what makes a text comprehensable. Second, to what extent
intentional vocabulary learning is efficient in realizing a strong reading comprehension;
accordingly intentional vocabulary learning helps to convert recognition vocabulary into
productive vocabulary and helps retention. EFL learners have to be shown how to use their
own understanding of vocabulary and new vocabulary in order to affect the quality of their

reading.

On the whole, depending on the results shown and discussed carefuly above our
assumption from the very beggining of the work which states that As long as learners depend
on intentional vocabulary learning as a basic tool in determining the new words’ meanings;

they will certainly gain a higher understanding and stronger reading comprehension, is
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reinforced to be a truth that can be realized in EFL teaching and learning classes to improve

the quality and quantity of vocabulary.

Conclusively, the experiment has shown that vocabulary learning should be
intentional; that is, the teacher should be aware of the importance of such technique in foreign
language instruction /learning, not only to develop the language, but also to boost the

learner’s capacities creating their own future learning technique.

Recommendation for Further Research

Teachers can gain more information about how their students approach vocabulary
learning and may design their teaching based on the findings. This can open up a possibility
for their students to use more tools in dealing with vocabulary learning and the problems it
may include.

Second, intentional vocabulary learning can help the learner to become more self-
dependent, the present study can raise the awareness of intentional vocabulary learning in L2
and FL as well in general since, vocabulary learning and teaching has been a neglected area of
language for some time. The results can make teachers more aware of the need for intentional
vocabulary learning awareness and apply their teaching so that they can introduce vocabulary
learning strategies to their students. Teachers should be interested in knowing how advanced
students work with directed and contribute to the learning process. However, the students may
not have the appropriate tools for doing that even though they may acknowledge the meaning
of vocabulary in language proficiency. Mastering or knowing the word meaning and use
enables the learner more easily to achieve his goal; successful learning.

Third and finally, in addition to helping teachers to modify their teaching and helping
the learners in their process, the present study can also contribute to teacher training

programs. Students feel that skilled teachers are important factors in successful language
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learning. Therefore; it would be useful to take into account the role of vocabulary learning

and teaching when training future foreign language teachers.
Limitations of the Study

Like any other research, in this work, certain limitations have appeared and the fields
for possible future research works should take these limitations into consideration; we found
the limitations of this study to be numerous. One limitation was due to my inexperience as a
researcher. Given the fact that this academic research is the first research project for the
researcher, it makes the research work full of law polls concerning the research method that
suits best the study. Another limitation was to my being a teacher in the experiment. As a new
teacher in the field of language teaching, advanced level students pose a challenge; the
instruction needs anexperienced teacher to cover all the aspects of knowing a word,
phonologically; pronunciation, spelling and parts of speech. Other limitations were outside the
researcher’s control such as the location of the study; the time allocated for the instruction and

the resources available to the researcher.

Conclusion

This chapter sheds light on the results’ analyses concerning the comparaison of both
pretest and posttest’s findings with their interpretations on figures that show clearly the
difference in the progress of scores after the treatment, especially on the level of the
experimental group. Therfore, using results and their interpretations as powerful evidence, we
provided answers for the basic research questions besides the confirmation of the hypothesis.
Moreover, the implications of the research study, limitations and recommendations fur further

work are included as well.
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Appendix A

Proficiencys’ vocabulary test. Student’s full name........cccceeveeiiinieinnnnnns
Time : 30 min.
Level : 2 nd year students.
Dear students we hope you answer the following tasks independently without any use of
dicionnaries,pair works, internet, or other helping tools. Our case here will be analysing your

answers then using them as vivid data in our research work, and they will be unmarked.

I. PART ONE : Reading comprehension.
FEAR OF FLYING

How can anyone like flying ?It’s a crazy thing to do. Birds fly; people don’t. I
hate flying. You wait for hours for the plane to take off, and it’s often late. The plane’s
always crowded. You can’t walk around and there’s nothing to do. You can’t open the
windows and you can’t get off. The seats are uncomfortable, there’s no choice of food
and there are never enouph toilets. Then after the plane lands it’s even worse. It takes
hours to get out of the airport and into the city.

I prefer travelling by train. Trains are much better than planes; they’re cheaper,
safer, and more comfortable. You can walk around in a train and open the windows.
Stations are more convenient than airports, because you can get on and off in the
middle of cities. If you miss a train, you can always catch another one later. Yes, trains
are slower, but speed insn’t everything. Staying alive and enjoying yourself is more
important ! (From Hopkins A and Potter J,Longman)

Read the article and answer these questions.
1. How does the writer prefer travelling ?
2. For the writer, which of these adjectives describe travelling by train ? Which
adjectives descibe travelling by plane ?
Dangerous fast safe bad slow expensive comfortabe  good

uncomfortable convenient.
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Now match these verbs from the text and their definitions.

I.

2.

3.

4.

To land a)- to leave the ground and go up in the air.
To catch b)-to arrive at an airport in a plane.

To miss ¢)- to arrive too later for a plane, train,ect.
To take off d)- to get on or into public transport.

II. PART TWO : Contextual analysis.

Task 01 : Use the context to work out what the underlined words mean.

l.

According to some sources, the water vole is one of the most rapidly declining
creatures in Britain and a new survey is now being carried out to detemine how
serious the threat of extinction really is.

Using a large chisel the police broke through the front door and surprised the

robbers.

. We ate a delicious chicken and noodle soup from a big tureen and enjoyed

several bowls each.

When the soup is ready, ladle it into six warmed bowls.

. We often used to walk up to the cliff top where we would clamber over the the

farmer’s gate and go right the edge where the view was better.

Task 02 : Read the following song than answer the questions below.

Strangers in the night exchanging glances

Wond ’ring in the night

What were the chances we’'d be sharing

Before the night was through.

Something in your eyes was so inviting,
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Something in your smile was so exciting,
Something in my heart,

Told i must have you.

Strangers in the night , two lonely people
We were strangers in the night

Up to the moment

Whene we said our first hello.

Little did we know

Love was just a glance away,

A warm embracing dance away and
Ever since that night, we 've been together.
Lovers at first sight, in love forever.

It turned out so right,

For strangers in the night.

0 01 : Suggest a title for the passage above.............coeveiiiiiiiiniiiiinin...

0 02 : Tick the words that belongs to the following lexical chains :

Passion Feeling

Q 03 : What would be the appropriate meaning of the underlined words ?
P Glances :............oooiii

P GlANCE AWAY : ...

III. PART THREE : Dictionnary use.
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Task 01 : which word for casual descibes its use in these sentences ?

a- cas-ual (NOT INTERESTED) /’Kza%.ju.al/adj not taking or not seeming to take much
interest ; not caringe The psychologist’s attitude seemed far too casual, even brutale
Security around the conference hotel seemed almost casual.® Although close to tears,she
tried to make her voice sound casual.

cas-ual-ly /’Ke3.ju.a.li/ adve «How would you kill someone, doctor ? » the woman asked
casually(=as if it was not a serious matter).

b- Cas-ual ( TEMPRORY) /’K=3.ju.al/ adj not regular or fixed; temporapy eThe
company is only taking on casual labour/ labourers/ workers ® Are you employed
permanently or on a casual basic ? @ casual sex/ relationship can involve serious health
risks oLP work.

c- Ca-sual (CHANCE) / ’Kz3.ju.al/adv [before n ] not serious or considered ; (done) by
chance oIt was just a casual comment, I didn’t mean it to be taken so seriously @ To a
casual observer, everything might appear normal. ® The new law is intended to deter the
casual user of drugs.

cas-ual-ly /’Kae3.ju.a.li/ adve He had information that he could acquired casually( =by chance).

d- cas-ual (INFORMAL) /’K=3.ju.al/adj (of clothes) not formal or not suitable for special
occasions ® For some people casual clothes means a shapeless T-shirt and old jeans, for
others chinos ans sweaters ® LP Shoping goods

I- It was quite a casual outfit, just right for such an informal

occasion.(....... )
2- T only said it casually but it shocked her.(........ )
3- She has a very casual attitude to her work.(........ )
4- Idon’t get asalary ; I’am just a casual.(........ )

Task 02 : Pronunciation. What English words are these ?

A C10% 65) 1
PPbradd/.........coooiiiiiiii i,

SNnE W=
S~
=
=n
%}
@
<

IV.  PART FOUR : Morphemic analysis.
Task 01 : Use your knowledge of prefixes and suffixezs to suggest what these
phrases mean.
1. Tore-direct an envelope..........oouiiiiiiiiiii i,
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3. Pre-dinner drinks. ....oooooiiiiii

Task 02 : Use the —er, -ee and —ist suffixes to make the names of the following.
Example : A person who plays jazz on the pianno. A jazz pianist.

The thing that wipes rain off your car windscreen...................cooceiiiini
A person who plays clasical VIOLN.............ccoccoeiiiiiiiiiiii e,
A person who takes professional photographs...............................
A person who acts in amateur theatre..................coociiiiiiiiiii i
The person to whom a cheque is paid.................ooooiiiiiiiiiiiiiiiii

M NS

Task 03 : Do these words mean a thing, a person, or both ?

N e1010) <~ RN
I TS 1<)
AUCKE-NOLAET. ..ottt e,

M.

Example : he’s a very honest man...... (dishonest)........coevuiieiiiiiiiiiiiie,

1. Pam sure She’s diSCIEET. ... ouuvuutit ittt
2. Talways find him Very SENSIIVE. .......oouiiuiiitii i
3. It’s a convinCing argUmeNt. ... ......ouiuiietentiiteee it eeeaens
4. That’s a very relevant POINt............oouvuiitiitiiiiii i

5. She’s always Obedient. . ......couvviuiiiii i

Task 05 : Use the word in brackets to complete the sentences. Add the necessary

prefix and put the word in the correct form.
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Example : The runner was ...disqualified...after a blood test. (QUALIFY)

1. Children (and adults) love.................. parcels at Christimas time.(WRAP)
2. Talmost always find thatI.................. with his opinion.( AGREE)

3. I’m sure he’s lyi ng but it’s going to be hard to.............. his story( PROVE)
4. Tt took the removal men an hour................. our things from the van.(LOAD)
5. His phone was.................. because he didn’t pay his last bill.(CONNECT)

Task 06 : Fill in the gaps in the sentences below using words based on the root in

brackets at the end of the sentence.

1. The dictator’s behaviour is typical of that of leaders of.............................

Politicalregimes. ( PRESS)

2. Hewas ..ooooiiiiiicc e, from the USA for having a forged
passport.(PORT)

3. The magazine seems to have nothing initbut......................cia for
cosmetics.( VERT)

4, ThetaX.....ooovviiiiiiiiiiiiiiienn, decided I owed a lot of money.( SPECT)

5. Tchaikovesky ............ccoviiiiiiiinn.. some worderful ballet music.( POSE)

Task 07 :Can you work out the meanings of the underlined words in the

sentences below ? To help you, here are the meanings of the main Latin prefixes :
Intro :within, inward/ o, ob : againt / in, im : in, into / re: again , back

1. She’s a very introspective person and her husband’s also very introverted.
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Appendix B

The First Course : How to Use Your Dictionary

Course Objectives :
At The end of the course, students should be able to :

v Know the appropriate pronunciation.
v" Know the word meanings.

v’ Chose the appropriate meaning.
The course Timing : One Hour.
The Course Content :

Dictionaries are sources of words, and of information about words ; good
dictionaries, especially learners’ dictionaries, can tell you a lot more about a word

than just its meaning, including( among other things) :

e Word-class (usually abbreviations n: noun, adj: adjective, etc.), whether
a noun is countable or uncuntable, and whether a ver vis normally
transitive (needs an object) or intransitive (doesn’t need an object).

e Synonyms and their differences, e.g. mislay and misplace.

e Antonyms (opposites), e.g. friend # enemy/ foe.

e Collocations (how words go together),e.g. living is often used in these
collocations : cost of living, make a living, standard of living, do

something for a living.
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e Pronunciation : this will mean learning some symbols which are different

from the letters of the English alphabet.

Oth in thick 3 sinpleasure
Jsh in she d3 jin jam

t/ch in church @ ainabad

A uinup o ain about

Most other symbols look just like ordinary letters of the English alphabet

and their pronunciation is not too hard to guess.

e Word stress : often shown by a mark before the syllable to be stressed or
by bold type, e.g. ad’ventfo/, / wes ton/ . Make sure you know how your
dictionary marks stress.

e Usage : how a word is used and any special grammatical pattern that goes
with it, e.g suggest + clause (not an infinitive) )- I suggest you ring her
right away.

e  Whether a word is used for people and/or things. For example, look at this

entry for malignant :

Ma.lig.nant/ mo’lignant/ adj1 (of people or their actions)
Feeling or showing great desire to harm others : malevolent :
a malignant slander, attack, thurst. 2 (a) (of a tumour) growing
uncontrol. Lably, and likely to prove fatal : The growth is not
malignant. (b) (of diseases) harmful to life.
Ma.lig.nancy /.nansi/ n 1 (u) state of being malignant. 2 (c)

Malignant tumour.Ma.lig.nantlyadv
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Donot forget that most words have more one meaning. In this example,

only the second meaning corresponds to the way hairy is used in this sentence :

Hairy /hearr/.hairier, hairiest. 1 Someone or Something that is hairy is
covered with hair . EG....a plump child with hairy legs.. ..a big, hairy man...The

function of mammal’s hairy coati s to insulate the body.

2 If you describe a situation as hairy , you mean that it is exciting, worrying, and
rather frightening ; a very informal use. EG It got a litttle hairy when we drove

him to the station with less than two minutes to spare.

An other important point that we need to distinguish between the
different kinds of dictionary available. The first important distinction to

makeisbetween :

1- Bilingual dictionary (e.g. a French. English, English .French dictionary), and

2- Monolingual dictionary (e.g. English only dictionary).
A firther distinction can be made between :
3- Native speakers dictionary, and
4- Learners dictionaries : for instance, Longman Dictionary of Contemprory

English.

An other distinction and final one is between dictionaries that are orgnised :

5- Alphabeticaly : for instance, Cambridge Word Selector Series.
6- According to meaning categories : for instance, Catalan Word Selection,
CUP. Oxford Learner’s Word finder Dictionary and Longman Language

Activator.



