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Abstract

The present study is primarily conducted to explore the effect of linguistic intelligence and vocabulary
knowledge on pupils’ reading comprehension. The investigation was carried out at Abderahman
Bensalem Secondary School in Bouhadjar. In order to confirm or reject the formulated hypotheses, the
researcher relied on the descriptive method. Thus, two main data gathering tools were used, the
classroom observation, and the pupils’ questionnaire. Accordingly, the classroom observation covered
three sessions during which the pupils were provided with a number of reading comprehension tasks
based on vocabulary. The tasks are taken from the students’ textbook, and they include activities such
as labelling pictures, matching, and multiple-choice questions, while the questionnaire about linguistic
intelligence was administered to 21 secondary school pupils. The results obtained from the classroom
observation showed that pupils with a wide range of vocabulary solved the tasks easily. Likewise, the
findings obtained from the pupils’ questionnaire revealed that some pupils enjoyed a high level of
verbal linguistic intelligence, and this was reflected in their answers. Hence, it can be concluded that
vocabulary knowledge, and linguistic intelligence can affect pupils’ reading comprehension. On the
basis of the findings, some recommendations were provided to pupils, teachers, and all stakeholders in
order to take the best advantages from teaching pupils how to develop their vocabulary, and
linguistic intelligence, and make the best of both for effective academic achievements seeking any

possibility for implementing Multiple Intelligence theory in Algerian schools.

Key words: Linguistic intelligence; Vocabulary knowledge; Reading comprehension
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Chapter One

Introductory Chapter

Background Information

The rise of interest in English as a language spring from the fact that it is the language
which made globalization more possible and effective. More and more, people start learning
English for different reasons; academic or professional using spoken or written language.
Sometimes, reading is also needed. Among the English skills, reading is the activity people
prefer doing in their free time. However, in some situations they need to read for specific
purposes, take the case of pupils during tests. It is evident that reading for such purposes
involves comprehension. The latter can be affected by many factors among which linguistic
intelligence; which is one of Gardner’s eight channels of intelligences that involves the ability

to learn new languages, and the effective use of the spoken or the written language.

1. Statement of the Problem

Various studies have been conducted about reading and linguistic intelligence; seeking
any correlation between these two variables. These studies the relationship between multiple
intelligence, and reading comprehension by Hashemi (2008)or the impact of linguistic
intelligence, and emotional intelligence on reading comprehension ability by Rahimi, and
Sadeghi (2011) have consistently found that linguistic intelligence has the greatest influence
on reading comprehension. Despite this, other factors such as vocabulary knowledge have to
be deeply researched. Although a lot of research investigated the correlation between,
linguistic intelligence, and reading proficiency (Hamoudi in 2010), linguistic intelligence, and

academic achievement (Vincy, and Pughalenthi in2016) or linguistic intelligence, and



language achievement (Hemmati, and Sadeghi in2015), linguistic intelligence, and reading

habit

(Susanta in 2020), very little was done about linguistic intelligence, vocabulary knowledge,
and reading comprehension. Ratna, S., D. (2019) is among the fewest who investigated the
correlation between the three variables. However, this paper suggests a descriptive study on
the effects of both linguistic intelligence, and vocabulary knowledge on reading

comprehension among high school students.

Based on my own feedback as a high school teacher; English as a Foreign Language (
EFL) pupils like to read texts during the reading session.Most of them are fluent readers due
the fact that today’s screen shot generation enjoys more exposure to the language through the
different Mass Media .Yet, reading does not just mean correct pronunciation of words, it
involves comprehension and word knowledge,and this seems problematic to EFL pupils who
struggle to understand what they read by exploiting their linguistic intelligence, and
vocabulary knowledge.
2. Aim of the study

This study aims at exploring whether linguistic intelligence and vocabulary knowledge
can affect pupils’ reading comprehension at Abderahman Bensalem Secondary School. It also
sheds the light on the possibility of implementing Multiple Intelligence (M) theory as an
approach in the teaching learning process as this can lead pupils to better academic
achievements, especially in final tests.

3. Research Questions

The present study raises the following questions:
Question 01: Can linguistic intelligence affect pupils’ reading comprehension?

Questions02: Can vocabulary knowledge affect pupils’ reading comprehension?



4. Research Hypotheses

Owing to the fact that linguistic intelligence and vocabulary knowledge can influence

pupils’ comprehension, the following hypotheses are formulated.

Hypothesis 01

Linguistic intelligence can affect pupils’ reading comprehension.

Hypothesis 02

Vocabulary knowledge can affect pupils’ reading comprehension.

5. Research Method

Considering the above-mentioned objective, this study is carried out as an exploratory
case study dealing with second year pupils at Abderahman Bensalem secondary school. The
researcher opted for the classroom observation and the questionnaire as data gathering tools in
this study. Thus, we started by observing the behaviours exhibited by the respondents and
their reactions when dealing with vocabulary activities which are put in context to check the
ability of the learners in using the words. Furthermore, a questionnaire composed of 15
questions is designed and submitted to a group of 21 participants (male and female) during
the academic years 2020/2021. Finally, the gathered data are analysed in a quantitative and a

qualitative way.

6. Research Structure

This dissertation is composed of five major chapters. The first chapter is devoted to
the introductory chapter of the research, and it consists of the background information, the
statement of the problem, aim, questions, hypotheses of the research, the structure of the

dissertation, and the limitations. The second chapter turns around the literature review, and it



contains the definitions of the key concepts, aspects, and types in addition to the previous
studies related to the topic under study. The third chapter deals with the research method
adopted in the study, and provides a full description of the research institution, and the
research design including the participants, and the instruments. The fourth chapter is the
section in which the gathered data is analysed, and interpreted. The fifth chapter turns around
the discussion of the findings trying to answer the research questions by validating or
rejecting the hypotheses. Further, it presents pedagogical implications, and recommendations

to pupils, teachers, and text book writers which can be useful for them in the future.
7. Research Limitations

Based on the decision issued by the General Inspectorate of National Education
regarding the adjustment of the mechanisms for implementing exceptional annual gradations
for secondary education in all subjects during the 2020/2021 school year, and in line with the
amendments made to the organization of schooling for the month of Ramadan, where the
number of sessions was adapted as well as gradation from April 11" to the end of the year. On
this basis, the English language programme for the second year was reduced by deleting the
last unit entitled” No Man is an Island” from the annual programme. Thus, the researcher
was unable to complete the classroom observation that was planned at an average of four

sessions, and we were satisfied with only three sessions.
Conclusion

This chapter sought to provide an overview of the research in question by stating the
aim of the research, the research questions, hypotheses, methodology, structure, and

limitations that is to say, this chapter placed the research in its theoretical framework.



Chapter Two

Literature Review

Introduction

This chapter provides definitions, aspects, and types of key concepts, an overview of

previous research, and acknowledgements to those who have already investigated in it.
2.1 Definition of Reading

«Reading is one of the four necessary important language skills for those learning
English as a second or foreign language (ESL / EFL), for academic success, and for
professional developmen» (Dorkchandra, 2010, p.1). According to Komiyama (2009), «
reading is an important skill for English language learners in today’s world; it supports the
development of overall proficiency and provides access to crucial information at work or in
school» (p.32). In addition, Lines (2006 cited in Susanta, 2020) defines reading as a set of
skills that involve making sense and deriving meaning from the printed word. Moreover,
Asghari (2012, cited in Ratna, 2019) states that reading comprehension plays an important
role in learning English as a foreign language. Reading is how people discover new things;
therefore, it is considered as an important skill needed for both academic purposes and life
time learning. Alongside this idea, Behjat Yamini and Bagheri (2012) further states that «the
main concept in reading skill is comprehension. It is highly valued by pupils and teachers
alike since it enhances the process of language acquisition and helps pupils to read for
different purposes» (p.99). In this respect, reading does not just mean identifying words and

spell them correctly; it also involves understanding and comprehension for different purposes



and in different contexts. However, still many pupils encounter difficulties in comprehending
English texts. Among the many factors contributing to reading comprehension is the factor of
multiple intelligence (MI) that comes from each individual, mentioned Wulan (2010, cited in

Ratna, 2019, p.2).

2.1.1 Aspects of Reading

According to Nuttal (1982, cited in Hidayati 2018), there are five aspects of reading so
that a student can comprehend a text well. These are determining main idea which can be at
the beginning, in the middle or at the end, and this makes it difficult for learners to understand
the passage. Locating references is the second aspect, and here learners are supposed to know
about the words, and what they refer to, otherwise they may misunderstand the passage. The
third aspect is understanding vocabulary by predicting the meaning from the context though
sometimes prediction does not help. The fourth aspect of reading comprehension is making
inference and here students have to combine their background knowledge, and the text in
order to reach comprehension. The last aspect is detailed information, and here the students
are supposed to provide direct information from the text. If the learner works on these aspects,

he or she will develop comprehension.

2.2 Definition of linguistic intelligence

Armstrong (2003 cited in Azhiri p.1014) prioritized multiple Intelligence theory and
paved the path towards efficient reading comprehension. This implies that reading can be
approached beyond general intelligence; through the eight gates of intelligences. In addition,

Armstrong (2009) mentioned that “Gardner provided a means of mapping the broad range of



abilities that humans possess by grouping their capabilities into the following eight
comprehensive categories or intelligences (linguistic, logical/mathematic, spatial, bodily —
kinesthetic, musical, interpersonal, intrapersonal, naturalistic») (p.6). Relatively, Armstrong
(2003) argues that linguistic intelligence is the most important among the other intelligences
since recorded time began. He further defines it as the capacity to use words effectively
whether orally or in writing. Besides Armstrong (2003) went deeper to state that linguistic
intelligence has been assumed to be the most important domain of intelligence contributing to
reading comprehension performance because it deals with the ability to manipulate different
components of language including syntax, phonology, and the semantics or meaning of
language (as cited in Rahimi Sadighi, & Hosseiny Fard, 2011, p.157).
2.2.1 Aspects of linguistic intelligence

According to Erlina et.al (2020), there are four aspects of linguistic intelligence. The
first one is referred to as rhetoric, and this means, the effective, and the fluent use of language
to persuade others, in other words, the power of convincing; Besides, the other aspect is
Mnemonic that is the ability to remember information easily either written or spoken. In
addition, Explanation is another aspect of linguistic intelligence which implies the ability to
use language to send information or to express one’s thoughts. Finally, the last aspect is meta-
linguistic that is the use of language to ask questions about grammar or meaning of words.
From the above definitions, we can say that linguistic intelligence is the excellent use, and the
understanding of written or spoken language, and the person who enjoys these characteristics
is said to be linguistically intelligent.
2.3 Definition of vocabulary

Alongside with linguistic intelligence and reading comprehension, vocabulary
knowledge is another researchable factor in this research. Vocabulary is the knowledge of

words and word meaning. As Steven Stahl (2005) puts it, «vocabulary knowledge is



Knowledge; the knowledge of a word not only implies a definition, but also implies how that
word fits into the world» (p.95). Besides, read (2004) states that second language learners are
aware of their limitations in vocabulary knowledge, and this reduces their ability to
comprehend and perform reading tasks successfully. Moreover, Bromley (2004 cited in
Ratna, 2019) argues that if someone has vocabulary knowledge well, she or he will be able to
promote fluency, boost comprehension, improve achievement, and enhance thinking and
communication. Indeed, vocabulary shortage can hinder students’ reading comprehension.
Thus, it can be assumed that students with low vocabulary will face difficulties in
comprehending English texts effectively.
2.3.1 Types of vocabulary

According to Nation (2001as cited in Ratna 2019), there are two main types of
vocabulary which are related to language skills. They are receptive, and productive or passive
and active vocabulary. Receptive or passive vocabulary is the vocabulary that we, as native
speakers or second language learners (ESL) know and understand, but rarely use, it is used in
learning. Whereas productive or active vocabulary is the vocabulary we use in production that
IS in speaking or writing. From the above definition we can say that though the vocabulary
used in listening and reading is referred to as passive or receptive, it is the most used type in
classrooms since most students can hardly speak or write as they always encounter difficulties
in oral or written production.

2.4 Previous Related Research Findings

Related to this study, there are some previous studies which are similar or on line with
the present study. To start with, research was conducted by Hashemi (2008), the researcher’s
aim was to investigate whether or not there is any relationship between multiple intelligence
and reading comprehension. The participants of the study were 122 Iranian undergraduate

EFL students chosen from Islamic Azad University. The researcher opted for IELTS test to



test the reading ability and the Mckenzie’s questionnaire to determine the intelligence profile
of students. These were the instruments of the research. The results of this correlational study
showed that linguistic intelligence and kinesthetic intelligence made the greatest contribution

toward predicting reading ability scores.

Secondly, another study was carried out by Abdelhak Hamoudi (2010) to find out
whether there is an existing relationship between linguistic intelligence and reading
proficiency. To meet the aim of the study, the researcher used McKenzie’s (1999) multiple
intelligence inventory to detect the students who possess high level of linguistic intelligence.
The sample chosen for the study was one hundred pupils at Malika Gaid Secondary School,
Setif. The results revealed that there is an implicit relationship between English language
learning and linguistic intelligence. The results also showed that the pupils who scored well in

English examinations enjoy a strong linguistic intelligence.

Thirdly, in the same respect, Rahimi and Sadighi (2011) investigated the impact of
linguistic intelligence and emotional intelligence on the reading comprehension ability, The
sample of the study was 135 Iranian EFL learners. The data was gathered through two
questionnaires and a reading test. The results showed that students who have a high level of
linguistic intelligence enjoy better reading skills than those with low level of linguistic
intelligence. However, it was found out that there is no clear-cut difference among students

with different degrees of emotional intelligence.

Fourthly, and alongside this study, Hemmati, F.and Sadeghi, N, (2015) investigated
research to find out the relationship between language learners multiple intelligence abilities
and their foreign language achievement. To achieve the aim mentioned earlier, 112 EFL
learners were selected as a sample of the study. As for the data, it was collected through the

following measuring instrument: 1) the Persian version of McKenzie Multiple intelligence



(MI) Inventory, and the participants’ final term scores as the measure of their language
learning achievement. The results showed that higher achieving EFL learners have a higher
verbal intelligence; in other words, more proficient EFL learners may be more intelligent

verbally than less proficient ones.

Fifthly, Vincy, D. And Pugalenthi, N. (2016) conducted research with the aim to
explore the extent to which the linguistic intelligence and Academic Achievement of the
students at Standard 1Xth level. The method used in the research was the survey, 200 students
(100 boys and 100 girls) were chosen as a sample through random sampling technique. The
results revealed that (i) there is no significant difference between boys and girls IXth standard
level school student’s linguistic intelligence. (ii) There is no significant difference between

boys and girls IX the standard level school academic achievement.

Sixthly, qualitative research was carried out by Dian Erlina et.al (2019) to explore and
describe the linguistic intelligence of undergraduate EFL learners of one state Islamic
University in Palembang, Indonesia. The data was collected through observation, survey and
interview. The participants of the study involved undergraduate EFL learners. The results
showed that only a small number used the language effectively (rhetoric), very few
remembered the written and the spoken language easily (mnemonic), another small group was
able to deliver information orally and written (explanation) and few others could use the

language to talk about language itself (meta linguistic).

Seventhly, another correlational research was conducted by Sitti Ratna Dewi (2019) to
investigate students’ reading comprehension based on linguistic intelligence and vocabulary
Knowledge. Eleventh grade students of Islamic senior high school of Madrasah Pembangunan
(Jakarta) were selected as a sample of the study during the academic year 2019/2020. The

method used is correlational survey with regression technique. The instrument used for data
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collection is test. The results revealed that: (1) Linguistic intelligence has a positive effect on
students’ reading comprehension, (2) Vocabulary knowledge has a positive effect on students’
reading comprehension, (3) Both linguistic intelligence and vocabulary knowledge positively

support students’ reading comprehension.

Finally, in 2020, Susanta Mulyana conducted research to find out whether or not there
was a significant correlation between reading habit and linguistic intelligence among 72
students as a sample by using impact sampling technique. In analysing the data, it was found

that there was a significant correlation between reading habit and linguistic intelligence.

Conclusion

The findings from this review reveal a lack of significant literature on the specifics of
the topic of investigation for this research. Indeed, if we consider the results of the previous
research on reading comprehension, we notice that they are related to linguistic intelligence
and very few include vocabulary knowledge although it is an important predictor that can
influence reading comprehension. For this reason, the primary direction for this thesis is to
explore and investigate not only the effect of linguistic intelligence but also that of vocabulary

knowledge in reading comprehension.
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Chapter Three

Method

Introduction

This chapter covers the research institution, the research design that is, the sample

population, and the research instruments as well as the limitation of the research.

3.1 Research Institution

The study was carried out at Abderahman Bensalem Secondary School. It is among
the oldest schools in Bouhadjar which is one of the communes of the district of El-Tarf
situated in the extreme East of Algeria. This school consists of three educational levels and

different streams; scientific, literary, economics, and technical mathematics.

3.2. Research Design

The study is descriptive research; it is investigated as a case study. It is composed of
three main variables; one independent variable which is reading comprehension and two
dependent variables which are pupils linguistic intelligence and pupils vocabulary knowledge.

The mixed method was adopted by the researcher in analysing the obtained data.

3.2.1 Participants

The participants of this study are second year scientific stream pupils during the
academic year 2020/2021. The participants have been studying English for four years in the
middle school and one year in the secondary school. The sample was selected randomly, and
it consists of 21 EFL pupils (male and female) aged between 16 and 17 among the total

number of the population which is 76 students.

12



3.2.2 Research Instruments

This research aims to investigate whether linguistic intelligence and vocabulary
knowledge can affect pupils reading comprehension or not; it also seeks to provide an insight
of these variables for both teachers and students as they are important factors which can
contribute to boosting pupils reading comprehension. Hence, we opted for classroom
observation, and a questionnaire as data gathering tools to answer the research questions and

to obtain accurate results.

3.3 Classroom Observation

3.3.1Definition of Observation

Hitesh, B. (2020) defines observation as a method to observe and describe the
behaviour of a subject. It is a way of collecting relevant information and data by observing. It
is also referred to as a participatory study because the researcher has to establish a link with
the respondents and for this has to immerse himself in the same setting as theirs. In other

words, observation is a direct and a participant tool of data collection

3.3.2 Description of Classroom Observation

The research opted for this tool since we could have extensive contact with the
sample. Thus, the observation was direct and participant. The classroom observation took
place over three sessions during the reading comprehension course. The aim was to observe
the behaviour of pupils while dealing with vocabulary activities based on their text book texts
selected for their syllabus. The title of the text book is Getting Through (SE2). The first
support covers pages 48 and 49, the second text is found on page 69, and the third one on
pages 89 and 90. The focus was on reading activities related to vocabulary such as labelling,

matching and multiple-choice activities; the pupils were supposed to use as much vocabulary

13



as they could while dealing with the tasks. Some of the above activities were repeated so as to

check the consistency of the results.

3.4 Students’ Questionnaire
3.4.1 Definition of the Questionnaire:

It is a tool of collecting data that is done by submitting a set of written questions to
the respondents to be answered. Sugiyono (as cited in Najna wati, 2019) defines questionnaire
as an efficient data collection technique when researchers know with certainty the variables to
be measured and know what can be expected from the respondents.

3.4.2 Description of Students’ Questionnaire

The pupil’s questionnaire is designed to describe their linguistic intelligence, and it is
divided into two main sections containing 15 questions. The types of questions are closed
ended (yes / no questions or multiple choices) and open-ended questions. The two sections

are:

Sectionl: (Q1 — Q3) Back ground information: Meant to get information about pupils’

gender, the subject matters they study and their age when they started learning English.

Section2: (Q4-Q15) Pupils linguistic intelligence: This section seeks to describe pupils’
linguistic intelligence. The questions were designed on the basis of the characteristics of
linguistically intelligent people. (Q4) aimed to get information about whether pupils like
reading, and what kind of documents they like reading. (Q5-Q6) sought to explore the ability
of pupils in understanding what they read, the reasons behind the lack of understanding, and

the strategies they use to understand.
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(Q7-Q8) were put to know about the time students spend on reading per day, and whether
they were fluent readers or not. (Q9) was set to identify the memory techniques of pupils that
is the thinking strategies (memorise and summarise), (Q10) was formulated to know whether
pupils like using the reconstructing process to recall what they have already read and the
reasons behind doing so. (Q11) was put to know about the way pupils deal with reading texts,
that is whether they use descriptive or analytical language. (Q12) was set to explore pupils’
ability to develop the reading skill. (Q13) was meant to know about the predominant strategy
adopted by the participants to get the meaning of words in a reading text. (Q14) was set to
investigate about the power of remembrance among pupils and ultimately, (Q15) was put to

inspect the proficiency of pupils in spoken language.
Conclusion

Notwithstanding, this chapter focused on the method adopted, as well as the

participants, and it provided a detailed description of the research instruments.
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Chapter Four

Results

Introduction

This chapter is devoted to the analysis of the data obtained from the research. It also
aims to report the results and give accurate and full presentation and interpretation of the

analyses.
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4.1 Analysis of Classroom Observation

Table 1: Pupil’s reaction towards vocabulary activities

Activity One Activity Two Activity Three
Sessions | Labelling Pictures Matching Definitions | MCQS
Synonyms, Opposites
-Respondents somehow -Struggle to find the -Positive reaction
Session passive and reluctant answer -Participation
One -Very limited use of -Unsure about their omnipresent
academic language responses -Satisfactory responses.
-Nervous
-More enthusiastic -Still face the same -Excited
Session -Excellent answers among problem -Relies on the context
Two some respondents -lack of understanding | -Nearly all of them
-Vocabulary shortage provided answers
among others
-The respondents have - Difficulty of -Very interactive
Session become acquainted with the | understanding scientific | -Excited
Three questions terminology -Again, relied on the
-Though they have the -Take more time to context

answer, they have limited

vocabulary.

answer
- The difficulty persists
- Lack of vocabulary

- Relied on the context

-Their answers were

not always successful
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4.2 Analysis of pupil’s Questionnaire

Questionl : Gender. Answer by ticking in the appropriate box.

Male (] Female [ ]
The majority of the participants are females (97%), and only (3%) are males.
Question2: What are the subjects you study?

All the respondents study the same subject matters since they belong to the same group, but
what to be noticed is that most of them put English first when they started listing the subject

matters.

Question3: When did you start learning English?

Before6 (] between6and 10 [ ) afterl0 ()

M Pupils' first time learning
English before 6 years
old

M Pupils' first time learning
English between 6 and
10 years old

i Pupils' first time learning
English after 10 years
old

Figurel: Pupils’’ First Time Learning English.

The results in the figure above reveal that (71 %) of the participants including one
male started learning English after 10. Whereas some others (19 %) stated that they started
between six and ten. However, very few female respondents (10%) declared that they started

before 6.
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Question4: Do you like reading in English

Yes (] No (]

If yes, what sort of documents do you usually read?

H reading books

‘ H Reading
M Yes ‘ o( magazines
H No i Reading
newspapers
H Reading all the

above

Figure2: The Documents Which Pupils ‘Read

The results show that (19%) of the respondents were not interested in reading, while
(81%) did like reading different documents. The graph demonstrates that (53%) of the
participants liked reading books. However, some of them (17%) said they liked magazines.
While (12%) preferred reading newspapers. Few others (12%) stated that they enjoyed

reading all the above documents. Very few (6%) liked fictional books.

Question5: Do you find it easy to understand and comprehend what you read?

Yes () nNo (]

-If “No” what makes it difficult for you to understand what you read?
Lack of vocabulary (] lack of interest in understanding [}

ANY OLNET ..o specify?
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M Vocabulary
shortage

&°

M Yes H Lack of interest
& No in undersanding
i Difficulty of
scientific
terminology

Figure3: Pupils’ Difficulties in Understanding

The figure clearly demonstrates that more than half of the respondents (52 %) found it
easy to understand what they read while (48 %) found it difficult. When investigating about
the causes of the difficulty, we found out that (80 %) of the participants declared because of
vocabulary shortage. But (10 %) said because of lack of interest in understanding, whereas

another (10 %) stated that the scientific terminology was the cause.
Question6: How do you manage to comprehend what you read?

Deducing the meaning D generating questions about reading texts C]

Making predictions C]

H Deducing the

;’ ii meaning
. H Making predictions

i Generating
questions about

reading texts
H Translation

Figure 4: Pupils’ Strategies in Reading Comprehension
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It is clear that the majority (71 %) of the participants relied on deducing the meaning
in reading comprehension. While few others (14 %) depended on making predictions, some
(10 %) opted for generating questions about reading texts. However, only (5 %) used

translation as a strategy for comprehension.
Question7: How much time do you spend on reading?
Less than one hour (a day) () One to three hours ()

Three to four hours D More than four hours D

'%i

H Less than one hour
H One to three hours
i Three to four hours

H More than four hours

Figure5: The Time Pupils Spend on Reading

The results obtained reveal that (67 %) of the participants read for less than one hour
a day. However, (19%) claimed that reading for them took from one to three hours. While
(9 %) said that it took them from three to four hours of reading but, only (5 %) o stated that
they read for more than 4 hour per day.

Question8: Do you spell words fluently when reading?

Yes D No D
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M Yes

H No

Figure 6: Pupils’’ Fluency

The figure above shows that most respondents (52 %) said they were fluent readers.

But, the others (48%) declared that they lack fluency in reading.

Question 9: Can you memorise and summarise what you read?

H Yes

H No

Figure7: Pupils’ Ability to Memorise and Summarise

The figure above shows that the majority of the participants (67 %) declared that they
could memorise and summarise what they read. while (33%) mentioned that it was difficult

for them to find the exact words.

Question10: Do you like retelling the stories you have already read?

Yes C] No C]

If yes, why?
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H Yes

H No

£
v

&

4"3
L

H Like it

H It is funny and

eventful
M It is amazing

H like retelling the

summary
M feel happy and

confident
M like to bring back

stories
i feel like improving

myself

Analytical C]

M Descriptive

H Analytical

Figure9: The Type of Language Pupils Use
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Figure8: The Reasons Behind Pupils’ love for Retelling Stories

The results show that the majority of the participants (52 %) said that they liked
retelling stories while (48%) replied that they did not like it. Concerning the reasons behind
their love for retelling stories, some respondents (37 %) said because they liked it, few others
(18%) declared they found it funny. The remaining five reasons are equally ranked and they
are as stated by the respondents (9 %) found it amazing, another (9 %) said they felt happy
and self-confident. Whereas (9 %) declared they felt like improving themselves. While

another (9%) liked retelling the summary and the last (9 %) liked to bring back stories.

Question11: What type of language do you usually use when dealing with reading texts?

Descriptive D




The graph demonstrates that the majority of the informants (71 %) used descriptive
language. While (29 %) affirmed they used analytical language.

Question 12: Do you enjoy word gaming?

M Yes

H No

Figurel0: Pupils’’ Reaction to Word Gaming

The results show that the majority (76 %) of the respondents liked word gaming. Whereas
only (24 %) stated that they did not like it.
Question 13: How do you get the meaning of words in a reading text.

Scan (reading for specific information) C]

Relate word meaning to sentence meaning C]

The two options C]

‘\I

H Relate word meaning to
sentence meaning

M scanning

i The two options

Figure 11: Pupils’ Strategies to Get the Meaning of Words in a Reading Text
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The findings demonstrate that the great majority (81 %) of the respondents declared that they

related word meaning to sentence meaning. While few others (14 %) mentioned that they scanned

reading texts to generate the meaning of words. However only (5%) said they relied on the two

techniques together.

Question 14: Do you find it easy to remember what you have read?

Yes D No D

If yes, what helps you do s0?

M Yes

H No

.Qi
7

|

H Read with

concertation
H Understand what

they read
M Remember key

words
H Have a good

memory
H Remember videos

i Associte words
with symbols

Figurel2: Pupils’ Strategies to Remember What They Read.

The results from the graph reveal that the majority (62 %) said they could remember

what they read, while (38 %) could not. With reference to the strategies, they used to

remember, (54 %) stated they read carefully with a focus, (15%) affirmed they could

understand so they could remember. Only (7 %) could remember important key words while,

(8 %) declared they associated words with symbols. Another (8 %) stated they had a good

memory and the other (8 %) asserted they could remember videos.

Question 15: Can you explain what you read.
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M Rely on context

>

H Use simple
H No words
H Yes i Uses translation

M Sports events

Figure 13: Pupils’ Strategies to Explain what They Read

It is clear from the first figure that (52%) of the respondents could explain what they read.
While (48%) could not. It can also be observed that (60 %) declared that they depended on the text to
explain what they read. While (20 %) stated that they used simple words. (10 %) confirmed the use of
translation. Whereas another (10 %) stated that explanation was possible only if it were related to

sports.

Conclusion

By concluding, this chapter was devoted to the analysis of pupils’ questionnaire, and it

provided detailed explanation, and interpretation of the results.
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Chapter Five

Discussion and Recommendations

Introduction

The chapter is devoted to the discussion of the results of the dissertation in relation to
the hypotheses stated before. The data collected from the classroom observation to the
pupils’’ questionnaire was analysed and are now discussed to prove the validity or rejection of
the hypotheses. It also includes some recommendations for teachers, pupils, text book writers,

and policy makers to develop pupils’ reading comprehension.

5.1 Discussion of the Findings

The main aim of this research was to explore the effect of linguistic intelligence, and

vocabulary knowledge on pupils’ reading comprehension.

The results obtained from the classroom observation showed that during the first
meeting, the pupils were a little bit reluctant, passive, and their reactions towards the tasks
were not as expected maybe, because of the long exceptional holidays (nearly seven months)
as a result of the Covid 19 pandemics add to that, the timing of the session which was
programmed from 11 to12. The next sessions, with some guidance, and explanation from the
part of the teacher, the pupils were very interactive, and enthusiastic, and this was reflected in

their answers.

Indeed, if we consider the labelling activities, most pupils succeeded to interpret the
pictures, some used sophisticated words and structures; others elaborated simple language,
sometimes with one word. Regarding the matching activities, it was noticed that only a few
respondents could successfully solve this task, the others could not because they failed to

understand the meaning of the words. Thus, they did not succeed to associate the words with
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the given definitions. However, with regard to the multiple-choice tasks, nearly all the pupils
provided correct answers, and the reason was that they related their answers to the text that is

the context helped them since there was always a hint to direct them.

Surprisingly, some female pupils tackled the activities differently; they went further as to
provide historical information in well-built sentences mainly for the labelling activities, add to
this they were fluent. The current results reveal that pupils with a wide range of vocabulary
knowledge dealt with the activities better than those with low vocabularies as Ratna (2019)
puts it “in reference to reading comprehension, the students should acquire a number of
vocabularies to get a better understanding of reading an English text.” To this end,
undoubtedly, vocabulary knowledge is an important predictor which can affect reading

comprehension. Therefore, this result validates the first formulated hypothesis.

The findings from the students’ questionnaire revealed that (81%) of the students liked
reading different documents in English, yet most of them did not really understand what they
read; mainly because of vocabulary shortage or lack of interest in understanding. Although
the great majority (71%) of the respondents relied one deducing the meaning from the context
as a strategy to comprehend what they read, it was not enough, since there are other strategies
to be taken into account, Swanborn & de Glopper (1999 cited in Cain, 2007, pp.5-6) stated
that many studies of vocabulary learning from context have investigated directed or deliberate
learning, where attention is directed to the target words. As a result, these studies might
overestimate the use of this strategy in the real world, in which word meaning is incidental to

the activity of reading.

Moreover Cain (2007) mentioned that the analysis of context is an important means
through which young readers can consolidate and extend their vocabularies. Furthermore, it is

worth mentioning that 67% of the participants lacked practice in reading that is they did not
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spend more than one hour per day on reading, and this implies that students’ reading habits
are not structured. Alongside this, Cain (2007) stated that feedback and practice might be
beneficial for developing skilled use of context. Thus, pupils’ reliance on context needs to be
reinforced by reconsidering their reading habits and the time they devote to reading in order

to extend their comprehension.

The results also clearly revealed that most participants mastered the strategy of
summarising which demonstrates their comprehension of information and ideas. Moreover, a
great number of respondents reported that they enjoyed retelling stories and that fact helped
them to learn to organize and describe events which enhanced reading comprehension. The
findings also showed that learners could memorise and memorising involves comprehending
what they have already memorised. Word gaming was another activity enjoyed by most of the
participants. Additionally, the ability of the respondents to remember and explain what they
read placed them among linguistically intelligent people and this was reflected in the way

they tackled the activities given to them in the classroom.

In this respect, Ratna (2019) states that linguistic intelligence is the ability to use
language either in spoken form that is in listening and speaking or in written form that is in
reading and writing. Considering the discussion above, it is worth mentioning that the
students who enjoyed a wide range of vocabularies were the same students who showed signs
of linguistic intelligence, and the same ones who solved the different activities successfully.
To this end, one can say that linguistic intelligence can affect students’ reading

comprehension. Thus, the second hypothesis of this research is confirmed.
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5.2 Pedagogical Implications:

Following the results, there are some implications of the research which can be

summarised as follows:

e This research pours in the field of education, and it brings about new insights,
especially in Algeria where English as a language is challenging other languages like
French day after day.

e As shown in the results there are some points to be considered. Thus, this research
sheds the light on some key concepts which should be put on the spot light in the
teaching learning process.

e This research aimed to provide a clear view about the effect of linguistic intelligence
and vocabulary knowledge on reading comprehension as these can lead learners to

get fruitful academic achievements.

5.3 Recommendations

To take advantage from the findings of this research, some recommendations can be

addressed to the teachers, students, textbook writers, and policy makers.

5.3.1 Recommendations for Teachers

Based on the research findings and owing to the fact that teachers share half of the
responsibility in the learning of their students, they should be provided with some
recommendations, and advice.

e Teachers should encourage their students to read.
e Teachers should be aware about the linguistic level of students and provide tasks

accordingly.
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e Teachers should push pupils to summarise what they read to improve their
comprehension.

e Teachers should provide students with strategies to improve their vocabulary
knowledge.

e Teachers should bear in mind the different learning styles of students.

e Teachers should supply the learners with the necessary pedagogical tools to boost their

reading skill.

5.3.2 Recommendations for Pupils.

Basically, pupils have a positive attitude vis -a- vis reading. Yet, reading is not an
easy skill; they should follow some guidelines which can help them achieve comprehension.
The following steps may be useful:

e As comprehension can affect their learning, students should develop their ability to
understand what they read.

e They should learn how to improve their memory.

e They should develop their reading skill and learn a new word every day.

e Pupils are advised not only to satisfy themselves with knowing the meaning of a word,
but its function and position in the context for future use.

e They should know that developing their linguistic intelligence and vocabulary

knowledge will lead to better academic achievements.

5.3.3 Recommendations for Textbook Writers and Policy Makers

Based on the results, and to better understand the implications of these results,

textbook writers, and policy makers are recommended to:

o Consider the different intelligences and learning styles of pupils.

e Provide the necessary materials and activities when designing books.
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e Investigate the possibility of implementing MI theory in the teaching learning
process in Algerian schools, especially the linguistic intelligence since the
standardized tests such as “BAC” and “BEM” reflect on this type of

intelligence when reading the exam paper text and questions.

Conclusion

In conclusion, this chapter was devoted to the discussion of the research findings, the
practical implications as well as providing recommendations for teacher, pupils, and all stake

holders.
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Appendices

Appendix A

Pupils’ Questionnaire

This questionnaire is designed to gather information

intelligence. You are kindly

about pupils’ linguistic

requested to answer either by ticking ( v ) or by providing

full information. Thank you for your help.

Section One: Background Information

1/ Gender:

Male |:|
Female |:|

P2 U] o] [T k3] L0 o T USSR

3/ When did you start to learn English

Before 6 |:| between 6 and 10 |:| After 10 |:|

Section Tow: Linguistic Intelligence

4/ Do you like reading in English.

Yes[ |
No []

- If “yes”, what sort of documents do you usually read?
Books |:| magazines |:| newspapers |:| all the above. |:|



5/Do you find it easy to understand and comprehend what you read?

Yes[ ]
No |:|

-If “No” what makes it difficult for you to understand what you read?

Lack of vocabulary |:| lack of interest in understanding |:|

ANY ONEI Lo specify.

6/ How do you manage to comprehend what you read?

Deducing the meaning. [ |

Making predictions. |:| generating questions about reading texts.
7/ How much time do you spend on reading?

Less that 1hour (a day) [ ] 3-4hours [ ]

1-3 hours |:| More than 4 hours |:|

8/Do you spell words fluently when reading?

Yes [ ]
No |:|

9/ Can you memorise and summarise what you read?

Yes |:|
No [ ]

10/ Do you like retelling the stories you have already read?

Yes [ ]
No |:|

[ YOS, WRY 2. e e ?



11/ what type of language do you use when dealing with reading texts?

Descriptive |:| analytical |:|

12/ Do you enjoy word gaming?

Yes |:|
No |:|
13/ How do you get the meaning of words in a reading text?
Scan (reading for specific information) I:I
Relate word meaning to sentence meaning I:l
The two options. |:|

14/ Do you find it easy to remember what you have read?

Yes [ ]
No []

If yes, what helps you do SO?........ccccvvviiiiniiiiccs specify?

15/ Can you explain what you read?

Yes [ ]

[T YES, oo specify?



Appendix B
Vocabulary Activities

Text 1
Reading and writing Text pp.48-49
Martin Luther King. The Man of Peace

Black Americans can do a lot of things that their parents could not do years ago
because of racism. They can vote; they can eat in any restaurant they like; and their children
can go to the same schools as white children. As we prepare ourselves to celebrate Martin
Luther King Day next Monday, we’ll reproduce a part of King’s address | Have a Dream in
memory of this great leader who was able to combat racism and hatred with non-violence and

love.

I have a dream that one day on the red hills of Georgia the sons of former slaves and
the sons of former slave owners will be able to sit down together at a table of brotherhood. |
have a dream that my four children will one day live in a nation where they will not be judged
by the colour of their skin but by the content of their character. | have a dream that one day
little black boys and black girls will be able to join hands with little white boys and white

girls and walk together as sisters and brothers.

When we let freedom ring, when we let it from every village, from every state and every
city, we will be able to speed up that day when all God’s children, black men and white men
will be able to join hands and sing in the words of the old Negro spiritual, “Free at last! Free

at last! Thank God Almighty, we are free at last!”
Tasktl: Look at the picture on page 48, and say what does it represent.
Taskt2: Find in the text a word for each of the following definitions.

a- Metal container, usually with a lid for liquids.
b- Speech or talk to an audience.
c- Of the spirit or soul, of religion not of material things.



Taskt3: Circle the choice that best completes statements 1, 2 and 3.
1/ Martin Luther king hoped his children to.

a- Be free,
b- Rule America,
c- Leave America.

2/ Martin Luther king encourages people to

a- Make war,
b- Establish peace,
c- Kill black people.

3/ Martin Luther King Day is celebrated

a- Every day,
b- Every month,
c- Every year.



Text2

Reading and writing Text pp.69-70

Another Kind of Pollution

For a long time, noise has been known to cause sleeplessness and irritability. Now
other studies are linking it to a wide range of mental and physical disturbances. In Los
Angeles, researchers have found that people living near airports have a higher rate of mental
illness than people living eight kilometres away. In industry, a link has been established
between high noise levels and the high number of cardiovascular disease and stress related
problems. The effect of noise on people is borne out by experiment on rats, which show that
those exposed to certain high frequency sounds had up to 20 times the normal amount of
adrenalin in their blood. In the opinion of many hearing specialists, time is running out. If
urban noise continues to increase at the present rate, in 20 years our cities will be twice as
loud as they are now. The number of mental diseases will be multiplied by two or three and
that of physical illness by three or four. This health alert against the dangers of noise pollution
is seriously taken by the American public authorities.

Tasktl: Look at the pictures on page 69 then say what it represents.
Taskt2: Read the article on page 69 and find the following:

a- A noun which means the condition of someone who is easily made angry.
b- A verb which means “is confirmed”.
C- An adjective “which is related to the brain.

Taskt3: Circle the choice that best completes statements 1, 2 and 3.
1/ The ear in picture “A” is

a- Shown through a broken window.
b- Assaulted by noise.
c- Aching.



2/ The ear in picture “B” is wearing

a- A phone device.
b- An MP3.
c- A hearing aid.

3/ The topic of the magazine article will be about.
a- Ear diseases.

b- The different functions of ears.
c- Noise pollution.



Text3

Reading and writing Text pp. 89-90

We can remove great numbers of mobile electrons from certain materials, leaving an
excess of protons. This produces a positive charge on the materials. If a given material picks
up an excess of electrons from some other objects, a negative charge is produced. The

charges, positive or negative, are given the name of static electricity.

Our first experiment illustrates the facts that unlike electrical charges are attracted to
each other; and like charges are repelled by each other. Suspend two balloons by equal
lengths of thread from a thumbtack fastened to the top of an open doorway. Rub each balloon
on a woollen coat sleeve. This will charge both balloons the same way. Note that they repel

each other. But we do not know whether the charge they carry is positive or negative.

Now, rub a glass rod with silk. When glass is rubbed with silk, it acquires a positive
charge. Place the glass rod between the balloons. If the balloons are attracted to the rod, they
are negatively charged because unlike charges attract each other. If the balloons move farther

apart, they are positively charged because like charges repel each other.

If a balloon is rubbed and then placed on a woollen coat sleeve, it sticks to the wall.
This happens because there is always an attraction between a charged object, like the balloon,
and an uncharged object, such as the wall or a ruler or pencil. When a negatively charged
balloon is brought up to an uncharged wall, the electrons move to the opposite side on the
balloon. There is an attraction between the balloon and the positive (+) charge on the near
side of the wall. On the other hand, if a balloon is positively charged, it attracts electrons. The
electrons will rush over to the edge of the wall nearest the balloon and the balloon will stick to

the wall.



Tasktl: Look at the pictures on page 89 and use the information in the captions to say what

they represent.

Taskt2: Match the following words with their opposites.

A B
1-Repell a- Pickup
2-Static b- Attract
3-Remove c- mobile

Taskt3: Circle the choice that best completes statements 1, 2 and 3.
1/ Unlike charges

a- Attract each other,
b- Repell each other
b- Produce electricity.

2/Attraction happens between

a - Positively charged objects.
c- Charged and uncharged objects.
d- Negatively charged objects.

3/Repulsion happens between

a- Positively charged objects.
b- Negatively charged objects.

c- Like charged objects.



