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Abstract
According to the last changes in the Algerian educational system, English language
teaching starts in the third grade. This descriptive study examines and evaluates primary
school EFL learners’ motivation to learn English. The research aims to explore whether
EFL pupils are motivated to learn English and how teachers ensure that their learners are
motivated. This research was conducted at two different primary schools, Lakhdari
Mohamed and Raheb Ahmed, in Boutheldja city. It dealt with 68 third grade pupils and
seven teachers of English. The research was a case study that used mixed methods. Data
was gathered through questionnaires that were submitted to both pupils and teachers, and
then was analyzed quantitatively and qualitatively through descriptive statistics and the
interpretative-descriptive analysis technique. The findings revealed that parents, teachers,
and favorable learning conditions and activities were important factors in determining EFL
pupils’ motivation to learn English. Singing songs, drawing and coloring, and playing
games were their favorite activities, and they had both extrinsic and intrinsic motivation to
learn English. Moreover, it was found that teachers consider motivation an essential factor
in learning, and they ensure that they create a motivating environment in the classroom by
integrating various motivational strategies in order to promote EFL pupils’ motivation to
learn English. To conclude, this study faced several limitations that prevented the proper
conduct of the research. Several recommendations were provided for future research and

further inquiry into the matter.

Keywords: EFL Pupils, Motivation, English Learning
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Introductory Chapter to the Research
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Chapter One: Introductory Chapter to the Research
Introduction
Teaching English as a foreign language has always been a challenging process around
the globe, however recently it was developed to have its own impact over Algeria. Due to
the recent political changes in the field of education, particularly teaching English as a
foreign language, President Tebboune Abedlmadjid has officially determined to teach

English in primary schools.

Regarding the necessity of integrating English at the primary level and the advantage
of raising a generation that is able to master the language at further stages through teaching
young EFL learners which is often viewed as challenging and delicate process because of
the young learners’ cognitive abilities and characteristics to acquire two foreign languages
(French and English)at the same time. Consequently, Motivation plays a significant role

and also accounts for success or failure in the acquisition of foreign language.

This chapter is an introduction to the research study, which evaluates the young
learners’ motivation towards learning English. It includes the statement of the problem, the
aims, and the significance of the research. Moreover, it introduces the research questions
and the hypotheses, and describes the research methodology. Eventually, it provides a

concise illustration about the organisation of the study and its limitations.

Statement of the Problem
Due to the implementation of English in primary schools last year, students witnessed
an unsettling shift in the program. Teachers ‘unions, educationalists, and others came up
with sceptical reactions; however, everyone agreed that it was an excellent move to
implement that language. on the other side, young learners might express different

reactions to this change because of the fact that adding another foreign language along with
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French, which they begin to learn at the same year, is quiet sophisticated for them. Some
students may be confused and not be able to show any kind of enthusiasm, while others
could be motivated to show their strong desire to learn this language. Certainly, in order to
meet all learners ‘needs, motivation must be prioritized in the learning process, hence,
sometimes teachers face some struggles in creating a motivating environment in the
classroom due to various types of motivation a student may carry. Therefore, For the
purpose of enhancing learners’ performances and reaching both their academic and
personal objectives, understanding how to motivate third-year primary school students

should be viewed as significant as learning English.

Aims of the study
The present study aims at exploring whether primary EFL school learners are
motivated, and how motivation affects their learning. Furthermore, it seeks to investigate

how teachers ensure to keep their learners motivated.

Significance of the Study
The purpose of this study is to provide significant data and knowledge that will benefit

teachers and students in the following ways:

» Exploring the role of motivation in second language learning.

» It helps educators in choosing appropriate ways to support students’ autonomy.

» It discovers how teachers aid EFL learners to be engaged in a motivating
environment through applying different strategies.

» It leads young learners to focus on setting goals to increase motivation to succeed

in learning English.
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Research Question

The research study is guided by the following question:

Q: Are the primary school EFL learners motivated to learn English?

Research Hypothesis
In order to find answer to the prior main question, the following hypothesis was

formulated:

H: We hypothesise that primary school EFL learners are motivated to learn English.

Research Methodology

Research Design

The descriptive approach is found to be appropriate for the undertaken research to
carry out the aims of this study, and to examine in depth and investigate solely to what
extent the young EFL learners are motivated to learn English. Accordingly, the design of
the present study is mixed method design to strengthen the structure of the study and to
increase reliability and validity of the results by triangulating different forms of data
gathering techniques. As a validation to the hypothesis and an answer to the research
question and in order to provide a comprehensive analysis of the research problems in this
study, this method of inquiry is employed by collecting data via quantitative and

qualitative questionnaires instruments.

Participants

The data collection procedure relied on two questionnaires; paper questionnaire that
was submitted to (68) third year pupils, and online questionnaire that was delivered to (7)
primary school teachers. The paper questionnaire was administered to pupils in two

classrooms. Each classroom has more than (20) students. These classrooms are located in
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Mohammed Lakhdari and Ahmed Raheb primary schools at Boutheldja city during the
academic year of 2022-2023. However, Google forms were used to distribute an online

questionnaire to teachers who teach in different primary schools.

Data collection tools

In order to fulfil the goal of the research, two questionnaires were administered; the
paper questionnaire was delivered to third year pupils at Mohammed Lakhdari and Ahmed
Raheb primary schools. It aims at exploring to what extent young EFL learners are
motivated to learn English and how motivation affects their ability to learn. The online
questionnaire was directed to English primary school teachers to investigate the different

ways and strategies to increase learners’ motivation.

Organization of the Dissertation

The study is organized into five major chapters that are linked to enlighten the reader
about this research. The first chapter starts with a general introduction which has been
devoted to the statement of the problem, the research questions, the research hypotheses,
aims and the significance of the study, as well as followed by the description of the study

and the limitations.

The second chapter deals with the literature review related to the important elements
of the topic concerning motivating young EFL learners. It is divided into two main

sections.

The third chapter targets the research methodology and design, and provides a detailed
description of the methodology applied through the research process including, method,

design, the population sample and setting, and eventually data collection tools.

The fourth chapter presents the research findings that are gathered from both teachers’

and pupils’ questionnaires that are going to be analysed and interpreted.
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Finally, the last chapter provides a discussion of the findings and some pedagogical
recommendations for teachers, pupils, and the AMNE concerning motivating young EFL
learners. As any research undertaking, the work ends with a general conclusion that

highlights the summaries of the work in general.

Conclusion
Motivation is an essential aspect of learning because it helps to drive and to sustain the
learners’ engagement and effort. The following chapter will provide more details about the

notions of motivation and its impact on encouraging young learners to learn English.



Chapter Two

Literature Review
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Chapter Two: Literature Review
Introduction

The following chapter deals with the literature related with teaching young EFL
learners. It consists of two sections; the first one deals with learning English as a foreign
language, definition of learning, types of learning, teaching young EFL learners, and the
different approaches and strategies to teach young EFL learners. The second section deals
with motivation as a prominent key element of the research. It includes the definition of
motivation, its different types, its sources, strategies of motivating learners and young EFL

learners and finally, it elaborates the theories of motivating young EFL learners.
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Section One: Teaching Young EFL Learners
Introduction

According to the critical period hypothesis children acquire language from birth to
puberty, a period in which their linguistic, cognitive, and social capacities are mature
enough. However, young learners are unable to state their demands. Therefore, this section
Is based on the learning of English as a foreign language, definition of learning, and the
types of learning in the context of language learning. Moreover, it provides all the
characteristics of how children learn a foreign language. And eventually, it encompasses a

range of strategies and approaches to teach young learners in the primary school setting.

1. 1. Learning English as a Foreign Language

Foreign language learning plays a prominent role in the world today not only for
communication across borders, but also for the potential benefits of other learning skills.
Foreign language learning is the learning of a non native language that is not widely used
in a particular area. Crystal (2003) asserted that “language does not become a global
language because of its intrinsic structural properties, or because of the size of its
vocabulary, or because it has been vehicle of a great literature in the past, or because it
once associated with a great culture or religion. These are all factors which can motivate
someone to learn a language.” (p. 9). Learning a foreign language such as English is a key

for cognitive development and awareness.

English has been increasingly growing as a global and dominant language in the world
(Nunan, 2001). English has spread like fires on the corners of the world and many
countries place an intense emphasis on the teaching of English. It is evident that English is
taught and learned in all levels, such as elementary schools, middle schools, secondary

schools, and also in higher education.
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1. 2. Definition of Learning

Learning is the process of acquiring knowledge through experience, study, or being
taught. It was defined as “a process that leads to change, which occurs as a result of
experience and increases the potential to improved performance and future learning™.
(Ambrose et al, 2010, p.3).In the other side, psychologists would define learning concisely

as "a change in an individual caused by experience"” (Slavin, 2003, p.138).

Behaviorism is a school of thought that ultimately focuses on how students learn and
also believes that all behaviors are learned through interaction with the environment, and
Brown (2007) stated that "learning is a change in behavior "(p.8). Behavioral learning
requires motivation as an important variable, such as positive and negative reinforcements.
These can be effective motivators by using praise, rewards, and punishments. In short, it
was found that behaviorism can be helpful for many teachers, specifically in the fields of
foreign language learning and math however, it is not adequate for analytical and

comprehensive learning. (What is the behavioral learning theory, 2020).

In addition, besides behaviorism, there are many other theories that have studied
learning and argued about the exact definition of learning, such as constructivism and
cognitivism. They claimed different views; however, they agreed that learning is crucial. In
this case, Shuell (1986) provided a general definition of learning that captures all the
criteria most scholars and educational professionals consider principles of learning
"learning is an enduring change in behavior, or in the capacity to behave in a given
fashion, which results from practice or other forms of experience”. (as cited in Schunk,
2012, p.3). Schunk (2012) contributed to examine the definition profoundly it’s made up of
three main criteria of learning. One criterion is that learning involves a change in behavior

or capacity for behavior and is inferential. People's learning is evaluated based on what
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they say, write, and do, and it is typical for people to gain skills, information, attitudes, or
behaviors without displaying them. Moreover, the second criterion is that learning endures
over time this eliminates transient behavioral alterations (e.g., slurred speech) caused by
drugs, alcohol, and exhaustion. Such modifications are only transitory since the behavior
resumes once the reason is eliminated. The last criterion that was discussed was that
learning occurs through experience. The line between maturity and learning is often
blurred, as individuals may be genetically inclined to respond in certain ways, but the
actual development of those behaviors is dependent on the environment. Language is a
great example, as the vocal apparatus becomes capable of producing language as it grows,
but actual words are learned via interactions with others. Similarly, children crawl and
stand normally as they mature, but the environment must be receptive and enable these
behaviors to occur. Children whose movements are controlled violently do not develop

normally.

There are various theories of learning that have been developed to find out the precise
nature of learning. In the meantime, scholars and researchers attempted to discover several

taxonomies of types of human learning.

Tablel.Criteria of Learning

mLearning involves change
m Learning endures over time

m Learning occurs through experience

Note. Table reproduced from “Learning Theories an Educational perspective,” by D.H.

Schunk, 2012, p. 4.

1. 3. Types of Learning
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Robert Gagne, an educational psychologist emphasized the need of finding a variety of
types that all people employ. Types of learning differ depending on the context and subject
matter to be learned, Gagné (1965) identifid types of learning that are sufficient for

complicated tasks such as language learning ( as cited in Brown, 2007):

1. 3. 1. Signal Learning:

According to the Pavolv’s classical conditioned reaction, the individual learns to
respond to a stimulus in a wide diffuse manner. Generally, this occurs in the total language
process which people make a response of some sort (cognitive, emotional, verbal or non

verbal) to language.

1. 3. 2. Stimulus Response Learning

The learner attains a precise reaction to a distinguished operant, also known as an
instrumental response. The stimulus response learning is apparent in the acquisition of the
sound system of a foreign language, which the learner makes closer coaptations to

pronounce like a native through a process o conditioning, attempt, and error.

1. 3. 3. Chaining

The conditions of such type of learning have also been depicted by Skinner. What is
acquired is a chain of two or multiple stimulus-response connections. This type of learning
is apparent in the acquisition of phonological sequences and syntactic patterns which they

string together of several responses.

1. 3. 4. Verbal Association

The learning of verbal chain is referred to as verbal association. Essentially, the

requirements are similar to those of other chains. Yet, the presence of language in the



13
Motivating Primary School EFL Learners to Learn English

human being distinguishes this from the individual’s prior taught repertoire of

language.

1. 3. 5. Multiple Discriminations

Every individual learns to create a variety of diverse identifying reactions to a wide
range of stimuli, which may resemble each other in physical appearance to varying
degrees. Although learning each stimulus-response link is a straightforward event, the
connections tend to conflict with one another. This type of learning is essential in second
language learning where, for instance, a word has to take on various meanings, or a rule in

the native language is reshaped to fit in the target language.

1. 3. 6. Concept Learning

The learner gains the ability to respond to class stimuli in a consistent manner, despite
the fact that individual members of that class may differ widely from one another. The

learner can identify a complete class of objects or occurrences with a single response.

1. 3. 7. Principle Learning

In its most basic form, a principle is a link between two or more concepts. Its purpose
is to organize behavior and experiences. A principle is a “subsumer" inAusbel's
terminology, which is a group of connected ideas. This type of learning is the extension of
concept learning to the formation of linguistic system, in which rules are related and

subsumed in total system.

1. 3. 8. Problem Solving

Problem solving is a sort of learning that demands the operational processes typically

referred to as "thinking”. In a deliberate attention on an unresolved or ambiguous
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collection of events, previously acquired notions and principles are integrated. In this
stage, the learner is able to determine the meaning of word, the interpretation of utterances,

and the rules that govern the linguistic items.

1.4 . Teaching Young EFL Learners

Teaching young learners English focuses on teaching English as a foreign language to
children aged 7 to 12. This has numerous implications for EFL teachers, not least because
teaching children differs significantly from teaching adults. Children, for example, have
higher levels of enthusiasm and are eager to please their teachers, so these differences are

quite pronounced but still positive (Cameron, 2001).

According to the psychologist Piaget, a child is an active learner and thinker. A child
has to understand a concept before he or she can acquire a particular language form that
expresses that concept hence, Piaget placed the acquisition of a language within the context
of a child’s mental or cognitive development (Cameron, 2007). In the meantime,
Donaldson (1978) emphasized children are sense makers through predicting questions,
seeking out intentions and purposes, and being curious to know everything to bring their
knowledge and experience to their trials to make sense of other people’s actions and
language (as cited in Cameron, 2007). On the other hand, Vygotsky’s view differs from
Piaget’s view, in which he argued that a child is an active learner in a world full of people,
and interacting with adults aid both learning to do things and learning to think; therefore,
social interactions help children develop their ability to use language (Cameron, 2007).
These theories are still relevant today because they provide a profound understanding of
teaching and learning that reflect the complexity of social and cultural contexts for the
modern young learner. Understanding how children learn a foreign language will assist
teachers in selecting and deciding on appropriate teaching approaches and strategies for

EFL young learners, because teaching children is a delicate and sensitive task. Children
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have short attention spans and high levels of physical activity. They are extremely
connected to their environment and are more interested in actual and tactile

events.(Masoud&Masoud, 2011).

According to Harmer (2001), young learners learn differently than adult learners. They
easily lose enthusiasm and interest. As a consequence of that, it has become pivotal for
EFL teachers to be acquainted with the needs of EFL young learners in order to develop
good and affective relationships with them since they have a need for individual attention

and approval from the teacher.

1.5. Approaches and strategies of Teaching Young EFL Learners
1.5.1 Approaches
1.5.1.1 Total Physical Response Approach

Total physical response was developed by the psychologist James Asher in 1970. TPR
is a language teaching and learning approach built around the coordination of speech and
action (Asher, 2009). Asher believed that successful adult second language learning is a
parallel process to child first language acquisition and that adults should recapitulate the
processes by which children acquire their native language (Rodgers& Richards, 2001).
Asher’s learning theory is based on the belief that language is learned through motoric

activities to improve meaningful learning (Levey, 2011).

Teaching young EFL learners through physical activities as suggested by Asher will
make the learning more interesting and facilitate language learning, which can reduce
learners’ inhibitions and lower anxiety. The physical aspect of the TPR learning process
allows for the natural integration of play and physical activity into language instruction as
well as the enhancement of children's outside-of-class physical activity and engagement,

which benefits both linguistic and physical development and movement (Cicih, 2019).
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TPR can provide teachers with many techniques and strategies to use in teaching, such as
songs, storytelling, role-play, mimic. For instance, when using this method, teachers give a
series of commands in the foreign language (e.g., jump and clap your hands), while young

learners are expected to respond with whole body movements.

TPR was popular in the 1970s and 1980s due to the support of those who emphasize
the role of comprehension in second language acquisition. For instance, Krashen (1981)
believed that providing intelligible input and reducing stress were essential for successful
language learning. He believed that engaging in physical movements in the target language

was a way to make input understandable and reduce stress.

1.5.1.2 Cooperative Language Learning
Cooperative language learning (CLL) is known as collaborative learning. According to
Rodgers and Richards (2001), CLL is a teaching approach that makes the most of
cooperative activities involving pairs and small groups of learners in the classroom. It was
defined as a group learning activity in which each learner is held accountable for his or her
own learning and is encouraged to help others learn (Olsen &Kagan, 1992). This approach

seeks to develop classrooms that foster cooperation rather than competition in learning.

Moreover, CLL is an approach designed to foster critical thinking skills and develop
communicative competence through socially structured interaction activities. EFL teachers
can use this approach as a teaching strategy to facilitate language acquisition. When
teachers engage young EFL learners in group works in pairs, they give them the
opportunity to converse and listen to other learners. For instance, teachers can involve
learners a three-step interview activity suggested by Kagan and Olsen in 1992, in which
learners are in pairs, one as interviewer and the other as interviewee. Learners reverse

roles. Each shares with a team member what was learned during the two interviews.
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The field of language teaching has changed, and the traditional methods of language
teaching are no longer adequate in current EFL classrooms since this approach is teacher-
centered and learners are passive. Some techniques and strategies, such as the grammar
translation method, are used in language teaching and learning, but the focus has
traditionally been on making the learners aware of certain aspects of the language without
providing sufficient practice. While in CLL, teachers expect learners to be active
participants and autonomous learners, which help them to develop positive relationships
with their learners especially for young EFL learners, in order to raise their motivation and
enthusiasm by selecting interesting activities.

1.5.1.3 Communicative language Teaching

The communicative language teaching approach (CLT) marks the beginning of a
major paradigm shift within language teaching in the 20" century. CLT is commonly used
nowadays. This approach has some characteristics that foster the students being active in
using language as a means of communication and not merely as the subject studied. Thus,
the students taught using this approach are expected to use and practice the language
sufficiently. According to Arini (2020), this approach includes several axioms that
encourage students to speak effectively in the language they have learned. CLT stresses
context and authenticity so that students may acquire the contents as a whole and readily
modify their knowledge to reflect the reality that exists.

Nishino (2008) suggested some activities aimed at developing communicative
competence, like role play, interviews, information gaps, games, language exchanges,
surveys, pair work, and learning by teaching (as cited in Saidalvi, 2017). CLT integrates
many effective activities to teach young EFL learners, which create a new image of the

classroom and an authentic environment where learners are no longer seated and passively
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copying notes and solving problems on sheets of papers. They will be able to interact with
each other in an appropriate and comprehensive way in English.
1.5.1.4 The Natural Approach
Krashen and Terrell developed the natural approach in 1983 based on Krashen’s

theories about language acquisition. The natural approach is an example of a
communicative approach, and it focuses on teaching communicative skills, which Terrell
and Krashen consider communication as the fundamental role of language (Richards &
Rodgers, 2001). Krashen and Terrell (1983) claimed that the natural approach “is similar to
other communicative approaches being developed today “(p. 17). This approach
specifically was designed for beginners to help them become intermediates. Krashen and
Terrell (1983) noted that there is an expectation that student

will be able to function adequately in the target situation. They will understand

the speaker of the target language (perhaps with requests for clarification),

and will be able to convey (in a non-insulting manner) their requests

and ideas. They need not know every word in a particular semantic domain,

nor is it necessary that the syntax and vocabulary be flawless — but their production

does need to be understood. They should be able to make the meaning

clear but not necessarily be accurate in all details of grammar. (p.71)
What we can extract from the above quotation is that the natural approach emphasizes
comprehensible and meaningful practice activities, rather the production of grammatically
correct utterances and sentences.

This approach can be a reliable and adequate method for teaching young EFL learners

because teachers are asked to create a classroom atmosphere that is interesting and
friendly, which is appropriate for the young learners’ characteristics and needs. The main

goal of instructional materials used in the natural approach is to make classroom activities
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meaningful by relating them to the real world and by using materials from the world of
realia rather than textbooks like pictures and visual aids (Richards & Rodgers, 2001). This
can be helpful to supply the content of communication and facilitate the acquisition of a
large vocabulary within the classroom.
1.5.1.5 Multiple Intelligences
According to Levin et al. (1974), instructors have been aware of their learners' varied
capabilities for a long time. Several student disparities in the subject of teaching languages
have been related to the fact that students have various learning or cognitive styles. For
instance, some learners learn more effectively through visual rather than auditory means.
When kids can read new information rather than just listen to it, they learn more
effectively. Nonetheless, it has been estimated that for up to 25% of the population, the
form of instruction does make a difference in their success as learners. Of course, many
students can learn as well in either manner (as cited in Larsen-Freeman & Anderson,
2011). Gardner (1983) has theorized that individuals have at least eight different
intelligences, which are:
1) Logical/mathematical: the capacity to analyze and reason, to use numbers
effectively, to explore patterns, and to understand scientific concepts.
2) Visual/spatial: the capacity to view or visualize color, shape, and space.
3) Body/kinesthetic: the capacity of using one’s whole body oneself and to solve
problems.
4) Musical/rhythmic: the capacity to recognize and compose musical pitches, tones,
rhythms.
5) Interpersonal: the capacity to understand intentions, motivations, and desires of

other people.
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6) Intrapersonal: it entails the capacity to understand oneself, and to appreciate one’s

feelings, fears, and motivation.

7) Verbal/linguistic: the capacity to learn language, and to use language effectively in

order to accomplish certain goals.

8) Naturalist: the capacity to relate, to recognize, and to categorize upon certain

features of the environment.

The M1 approach provides a rich source of classroom ideas and can help teachers think
about instruction in their classes in a unique way. Teachers can create activities that draw
on all eight intelligences to facilitate language acquisition among diverse young EFL
learners. For instance, worksheets, word games, and small- and large -group discussions
are activities designed for those who have linguistic intelligence (Christison, 1997). In
effect, multiple intelligences is an increasingly popular and reliable approach that deals
with learner differences and primarily supplies teachers with creative activities,

recommendations, and lesson plan designs.

1.5.2 Strategies

It has been discussed that young learners learn a foreign language better than adults.
Although they have a high source of motivation and enthusiasm, young learners learn
slowly and forget easily; hence, teaching them requires lots of repetition and revision.
Ersoz (2007) claimed that young learners tend to learn holistically. They are kinesthetic
and energetic. They enjoy stories, fantasy, imagination, and art, and they love colouring
and drawing. As a consequence of that, teaching young learners might be an easy process,
yet it is delicate. Accordingly, teachers have to choose the appropriate approach supported
by the suitable strategy, activities, and materials that will attract the attention of children.

The following are some suggested strategies that are helpful and sufficient for teachers.
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1.5.2.1 Storytelling

Storytelling is a widely used strategy to teach youngsters. Cameron (2001)
emphasized that storytelling should be undoubtedly integrated into the target language
teaching, which offers children several opportunities to learn the foreign language
effectively since stories are rich in vocabulary, metaphors, repetition of language, and
dialogues. He frequently stressed the importance of choosing stories that have the qualities
of content, organization, and language use that thus far are potentially useful tools in the
foreign language classroom. Teachers must be selective in choosing the appropriate stories
because not all good stories will automatically be suitable for language learning.

1.5.2.2 Songs

Songs are another useful strategy that teachers can depend on to teach children.
Cameron (2001) stated that songs could be used as a valuable teaching and learning tool
because songs help learners enhance their listening skills and pronunciation. Using songs
in classrooms is enjoyable for young learners. According to Sevik (2001), songs may be
utilised for grammar teaching during both the presentation and practise phases. In a calm
educational setting, they could promote attentive and prolonged listening as well as
creativity and imaginative application. Songs can not only enhance listening and
pronunciation and facilitate grammar learning, but Millington (2011) declared that songs
can also give young learners the chance to practise vocabulary. They are often centred
around a specific topic. For instance, the song head, shoulders, knees, and toes could be
used to refer to body parts. Songs can be used as a valuable strategy in EFL classrooms
because they can be helpful to improve speaking, listening, vocabulary, and grammar,
while for the teacher, using songs in the classroom can also be an enjoyable break from

following a set curriculum.
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1.5.2.3 Games

Children cannot always be exposed to serious learning due to their different
characteristics as natural language learners. Thus, teachers need to be selective in choosing
the appropriate activities and strategies to fit this type of learner. According to Lee (1979),
a renowned author of language education games and contests, most language games allow
young learners to utilise the language right away rather than worrying about acquiring the
proper form. He proceeded, adding that games shouldn't be viewed as peripheral but rather
as the main focus of the foreign language education programme, to further bolster the
credibility of his position. It's interesting to note that Richard-Amato (1988) agreed with
Lee's idea and thought that playing games might lessen anxiety and boost the probability of
acquiring input (as cited in Hang, 2016). Similarly, TPR relies heavily on the above-
outlined scenario, in which meaning is conveyed through actions. There are many types of
games that can be employed in a contemporary environment; however, such games require
being associated with the context of learning. Wang, Shang, and Briody (2011) declared
that classifying games into different types is almost complex because such types frequently
overlap. Hadfild (1984) explained that there are two ways to classify games: first,
linguistic games, which focus on accuracy; and second, communicative games, which
focus on the exchange of information. Jacobs (n.d.) further classified games into detailed

forms that are composed of the previous main elements (linguistic and communicative).

1) Sorting: Ordering or arranging games. Ordering or setting up a game. For instance,
pupils are required to arrange a pack of month-themed playing cards in order.

2) Information gap games: In this game, learners have to fulfill the activity via
communicating and exchanging information which some learners know the

information and others do not
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3) Guessing games: One volunteer has a flash card, he/her performance must imitate
it and other they should guess the word from her or his performance.

4) Searching games: For instance, pupils are given a clue to find out who the
criminal or the thief is. They are going to solve the problem through asking and
then replying to their partners.

5) Matching games: these games require participants to find a match for a word,
picture, or card for example, pupils place twenty word cards; composed of ten
pairs, face down in random order.

6) Labeling games: they are similar to matching game. The difference is that pupils
match labels and pictures.

7) Exchanging games: Many card games fall into this category. In these games,
students exchange cards, objectives, or ideas.

8) Board games: One of the most popular games in this category is “Scrabble Game”.

9) Role playing games: This type of games involves pupils in acting out roles that
they might not act in real life. They might also be employed to get students to
practice set dialogues (Jacobs.,n.d, as cited in Wang, Shang &Briody, 2011).

Ultimately, using games to teach young learners can improve learners’ motivation,

confidence, and vocabulary acquisition due to these benefits it is easier to capture their

attention than the traditional teaching.

1.5.2.4 Drama

One of the most effective strategies to teach young EFL learners is drama. Children
differ from adults, they imagine, they can act out a role and pretend activities. Drama can
be a sufficient way to learn vocabulary. Supposedly, in drama, they are not required to

memorise words but rather are involved in contextualised learning intellectually and
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emotionally. In 1997, the Children’s Association of America adopted the definition of
creative drama as "an improvisational, non-exhibitional, process-centred form...in which
participants are guided by a leader to imagine, enact, and reflect upon human experience

"(Davis&Behm, 1987, p. 262).

Learning vocabulary for young learners is an easy task because they are quick in
acquiring words and slower in acquiring sentences because words have tangible and
immediate meanings, while sentences are less useful. Therefore, drama can facilitate the
learning of vocabulary. In this sense, creative drama offers both psychological and logical
meaning; words are learned in an enjoyable and relaxing atmosphere, and encouraging
word play may be a potent remedy for making mistakes that can so easily prevent learning
(Thornbury., 2002, as cited in Demircioglu,2010) . Demircioglu (2010) conducted research
in order to check the effectiveness of using drama to teach young EFL learners vocabulary.
He grouped nine- and ten-year-old students in the third grade into two classes. One was
randomly assigned to the experimental group, and the other was treated as the control
group. For the first class, the teacher prepared five lessons in order to teach new
vocabulary items through drama. The teacher introduced new words by telling stories,
which attracted the students’ attention. She acted out the story; she used pictures, puppets,
masks, and real objects. When it came to practising, the students had several chances to
practise the new words; they played different games. On the other hand, the students in the
control group learned new words by being provided with the Turkish equivalents of the
words or by being shown pictures. They just followed the book. They did not participate in
any drama activities. The results of his research showed that the experimental group
achieved better results than the control group, and drama can be an effective strategy to
teach vocabulary because it creates a supportive and intellectual and emotional

environment that encourages students to think, promotes long-term retention of
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vocabulary, and eventually, drama as a teaching strategy motivates the students towards
further learning. To conclude, drama is a valuable strategy for classroom instruction
because learners are expected to communicate and use language confidently with lower

stress and higher enthusiasm and motivation.

Conclusion

To conclude, the current section gave an overview of the literature related to the
present study. It was presented that teaching young learners is a challenging task, yet it

became mandatory and essential at Primary School setting.
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Section Two: Motivating Young EFL Learner

Introduction

This section elaborates the meaning of motivation and its types in the context of
foreign language learning, especially in EFL classrooms. It sheds the light on how learners
and specifically young ones obtain motivation, and how its different factors and sources
may help them succeed in maintaining a positive attitude towards learning. Eventually, it

tackles various theories of motivating young EFL learners.

2.1. Motivation

Motivation is a psychological process that learners do to take action, in order to help
them to succeed in acquiring knowledge. According to Vincent and Kumar (2019), “a
motive is an inner state that energizes, activates, or moves and directs or channels behavior
goals” (p.483).1t is claimed that “motivation is yet another affective variable to consider,
but one that is so central and with research foundations that are so pervasive that it
deserves a separate category here” (Brown, 2007, p.168). Many researchers agreed that
motivation is an affective factor and has strong research underpinnings, so it merits its own
category. Hence, it is unquestionably the term used to describe whether a difficult task is
successful or unsuccessful. Another claim says that motivation is a theoretical concept
which is used to describe the initiation, direction, intensity, persistence, and quality of

behavior, especially behavior that is goal-directed ( Maehr& Meyer, 1997).

According to Gardner ( 1985), “ Motivation is also an important contributor to
language achievement in terms of linguistic outcomes, which traditionally embrace the
knowledge structure of the language, i.e. vocabulary, grammar and pronunciation and the

four basic skills of the language, including listening, understanding, reading and writing”’(
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as cited in Seven, 2020). Moreover, Yulfi and Aalayina (2021) stated that motivation is
crucial in order to acquire English as a foreign language. Nonetheless, motivation remains
one of the most important variables that will affect learners’ success or performance in
English. Students who are motivated can achieve their learning objectives, and will be
encouraged to learn English well if they are motivated and engaged in the teaching-
learning process. In contrast, the goals of learning are difficult to achieve without
motivation (p. 402). They concluded “motivation is an influencial factor in the teaching-
learning process. Without motivation, learning is challenging to be reached because the
students’ efforts and desires affect them in achieving the learning goals” ( Yulfi,

&Aalayina, 2021, p. 412)

2.3. Types of Motivation

Understanding the types of motivation in language learning can help educators and
learners to design and implement effective language learning strategies and interventions
that foster motivation and promote long-term success in language learning. Therefore,
some researchers have introduced different types of motivation, which will be explained as

follows:

2.3.1. Extrinsic Motivation
The drive to engage in a behavior or activity in order to receive an external reward or
avoid punishment is known as extrinsic motivation. It is influenced by things other than the
person themselves, including money, position, or notoriety. For example, an individual
who works hard to receive a bonus or promotion is said to be extrinsically motivated.
Brown (2007) noted that extrinsic motivation is fueled by the hope of receiving a reward

from a source other than oneself (p. 172). Furthermore, Ryan and Deci (2000) confirmed
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that “Extrinsic motivation involves engaging in an activity for external reasons such as

rewards or punishments” (p. 56).

2.3.2. Intrinsic Motivation

Instead of engaging in a behavior or activity for an outside reward or advantage, this
sort of motivation refers to the inside drive to do so. Personal interest, satisfaction, and a
sense of accomplishment or mastery, are its motivating factors.For example, a learner may
enjoy reading books or watching movies in a foreign language, because they find it fun or
challenging. As Ryan and Deci (2000), observed that when someone is motivated solely by
their own internal desires, such as interest and satisfaction, they are acting with intrinsic
motivation (p. 56). Also, Edward Deci (1975, p. 23) said that activities that are intrinsically

motivated, have no external rewards but the action itself (as cited in Brown, 2007, p. 172).
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Table 2. The Differences between Extrinsic and Intrinsic Motivation.

Extrinsic motivation Intrinsic motivation

Driven by external rewards Driven by internal rewards

Examples: money, grades, praise Examples: enjoyment, personal satisfaction,
curiosity

Can be effective in short-term Can be effective in long-term

May lead to decreased creativity and May lead to increased creativity and autonomy

autonomy

May lead to decreased intrinsic motivation | May lead to increased intrinsic motivation over time

over time

Note. Table reproduced from “Self-determination theory and the facilitation of intrinsic
motivation, social development, and well-being,” by R.M. Ryan, and E.L. Deci, 2000,

55(1), p. 68-78.

2.3.3. Achievement Motivation
Achievement motivation refers to the psychological stimulation to pursue and attain
goals, to succeed and excel, and to accomplish challenging tasks. It is the desire to do well,
to improve, and to demonstrate competence and mastery in a particular area. Certainly,high
achievers are driven by a sense of competence and accomplishment, and they frequently
set difficult goals for themselves. According to Elliot and Dweck (2005),“Achievement
motivation refers to the drive to achieve success and excellence in one's endeavors, and it

is often driven by a desire for personal growth and development” (p. 3).




30
Motivating Primary School EFL Learners to Learn English

2.3.4. Instrumental Motivation

Instrumental motivation is the motivation to learn or to use a language for practical
reasons such as achieving a particular goal or fulfilling a specific need, rather than for the
inherent enjoyment of using the language itself. For example, a person may be
instrumentally motivated to learn English in order to obtain a job, or to communicate with
people from other countries while traveling. According to Gardner and Lambert (1972),
"Instrumental motivation is the desire to learn a language for practical purposes, such as
academic or professional advancement™ (p. 134). They also noted that, "instrumental
motivation may derive from the perceived utility of the language in achieving some other
goal, such as getting a job, passing an exam, or enjoying a holiday abroad” (p. 127).
Furthermore, research has shown that instrumental motivation can have a significant
impact on language learning outcomes. For instance, students who are highly
instrumentally motivated tend to be more successful in achieving their language learning

goals than those who are motivated by other factors (MaclIntyre& Gardner, 1991).

2.3.5. Integrative Motivation

Integrative motivation refers to a motivation based on the desire to learn a new
language or to interact with speakers of that language in a meaningful way. It involves a
genuine interest in a language and its associated culture, and a desire to fit into that culture.
It is often contrasted with instrumental motivation. Research has shown that integrative
motivation can be fostered through various classroom practices; one of them is providing
learners with opportunities to interact with native speakers of the target language (Dornyei,
2009). In addition, when learners have a strong desire to integrate into a new culture and
community, they are more likely to invest time and energy in learning the language and

persevere in the face of challenges.



31
Motivating Primary School EFL Learners to Learn English

2.3.6. Self Efficacy

Self-efficacy is the belief of having the ability to accomplish a particular task or
achieve a specific goal. It is the level of confidence or assurance that a person has in his
own abilities to succeed in a given situation. According to Bandura (1977), self efficacy is
the confidence a person has in their capacity to carry out an activity or accomplish a goal
(p. 193). Undoubtedly, those who have a high level of self-efficacy are more likely to
achieve their goals. On the other hand, those with poor self-efficacy may be less successful

in reaching their goals and more prone to give up or avoid challenges.

2.4. Sources of Motivation

Through the understanding of the sources of motivation, educators and language
instructors can help their students later to become more engaged and motivated in the
language learning process. Skehan (1989), identified four main sources of motivation in

the context of education (as cited in Madrid & Y Pérez Cafiado, 2001, p. 325):

1) Learning and teaching activities: which are connected to the learner’s intrinsic
motivation. At this point, the incentive to learn would come from the student’s
interest, due to the types of tasks that are provided to her/him, because of the fact
that these tasks might produce higher or lower degree of motivation.

2) Learning outcomes: the foundation of what is referred to as resultative motivation, is
the learner’s successes or failures (Ellis, 1994). Positive outcomes serve as a reward
and can boost motivation. While failure lowers learner’s aspirations, perceptions of
their effectiveness, and overall motivation. In this sense, motivation results from

learning outcomes rather than being a cause of them.
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3) Internal motivation: the first point and this dimension, have a close relationship. The
difference lies in where that motivation came from. In the first case, it was present
in attractive tasks. However, in this case, the student is already motivated when
entering the classroom. This motivation is in fact built by the impact of other factors
(e.g. importance of languages in present-day societies, influence of parents, etc...).

4) Extrinsic motivation: at this ending point, Skehan highlighted the influence of
external motives on the learner’s behavior, such as rewards or punishments.

Skehan (1989), illustrated the afore-mentioned four sources of motivation in the following

Table (as cited in Madrid & Pérez Cafiado, 2001, p. 325).
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Table 3.The Four Sources of Motivation
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Learning contexts

Learning outcomes

Outsideindividuals

(extrinsic motivation

- Materials

- Teaching/learningtasks

- Success and failure

throughout the process

Inside individuals

(intrinsic motivation)

- Success and failure

throughout the process

- Goals

Note. Table reproduced from” Exploring The Student’s Motivation in the EFL

Class”, by D. Madrid, and M.L.Y Pérez Cafiado, 2001, en E. Garcia Sanchez (ed.): Present

and Future Trends in TEFL, pp. 321-364

Furthermore, Lorenzo Bergillos (1997) drew some conclusions about the sources of

motivation when analyzing the motivational development of BUP 2nd, 3rd and COU (6th

grade) students in the context of EFL education. One of the main conclusions was that the

continued use of L2 as the medium of instruction proved to be a very important source of

motivation even for students at lower academic levels. Another conclusion explains the

importance of group work and collaborative learning, which are highly valued for

motivating students and acquiring a second language in a relaxed environment (as cited in

Madrid & Pérez Cafiado, 2001, p. 331).

2.5. Strategies to Motivate EFL Learners
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Motivating EFL learners is crucial for their language development and success.
According to Dr. Hadley (2001), language teachers can use a range of strategies to

motivate their students and they are as follows:

1) Creating a supportive learning environment: Dr. Hadley suggests that teachers
should create a supportive and engaging learning environment, where students feel
comfortable taking risks and making mistakes. This can involve using games,
humor, and other interactive activities.

2) Setting achievable goals: Another strategy that Dr. Hadley recommends is setting
achievable goals and providing feedback that is both timely and constructive. By
breaking down language learning into smaller and manageable tasks.

3) Making learning relevant to students' lives: he emphasizes the importance of
making language learning relevant and meaningful to students' lives. This can
involve incorporating cultural elements, real-world contexts, and student’s interests
into lessons, as well as providing opportunities for language use outside of the
classroom.

Furthermore, Positive feedback can increase learners’ confidence and motivation.
Therefore, teachers should provide positive feedback on learners’ behavior (Hattie
&Timperley, 2007). Additionally, Lai and Kritskaya (2017), point out that using
technology such as online games and language learning apps can make language learning

more engaging and motivating.

2.6. Strategies to Motivate Young EFL Learners

Motivating young EFL learners can be a challenging task, however, it is essential for
their success and enjoyment of learning. Therefore, there are several strategies that can be

effective in encouraging their enthusiasm and interest in learning English. Wulandari,
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Ratminingsih, and Ramendra (2020) reached a result which showed that there were six
strategies applied by the teacher to make the students engaged and motivated in teaching
and learning process; listen and repeat, listen and do, question and answer, in pair,
cooperative learning, and games (p. 229). Moreover, Due to the fact that young learners'
worlds are made up of visual pictures and games, there has been a huge increase in the use
of games, drama, reality, and role-playing to motivate young EFL learners.
Going from here, it can be claimed that learning by doing draws the attention of the
students, especially the younger ones, on account of the fact that one of the key
consensuses is that "one should do that to learn that particular matter"(Yuksel&Halici,

2010, p. 112).

Many studies asserted on the importance of motivational strategies and ways used
through the interference of parents in motivating their children in the learning process.
According to Abdullayeva (2023), “The success of restoring academic motivation is
largely dependent on the parents” (p. 123). In other words, parents should acknowledge
their children by understanding them, and to engage in honest conversation in order to find
out the challenges that they are facing. Moreover, parents have to assist the child in
determining his life's purpose, and also to consider including the child’s interests in the
learning process. In addition, technology can be a powerful tool for motivating young
learners, by making learning more engaging, personalized, and interactive. As Woodrow
(2017), mentioned, technology use in foreign language instruction can surely increase
students’ motivation and ultimately result in better learning outcomes for them (as cited in

Panagiotidis, Krystalli & Arvanitis, 2018, p. 41).

2.7. Theories of Motivating Young EFL Learners
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Motivating young learners is a crucial aspect of teaching, as it has a significant
impact on their academic performance and overall engagement in the learning process.

There are several theories that can be applied to motivating young EFL learners.

2.7.1. Self- Determination Theory

Self-determination theory (SDT) examines people's life goals or aspirations and
reveals differences between intrinsic and extrinsic life goals and their impact on
achievement and mental health (Deci& Ryan, 2008). According to Deci and Ryan (1985),
self-determination theory postulates that motivation increases when individuals feel
autonomous, empowered, and connected to others (see Figure 1). Autonomy refers to the
need to be in control of one's own life, competence refers to the need to feel capable and
effective, and connectivity refers to the need to feel connected to others. SDT suggests that
when these three basic psychological needs are met, individuals are more likely to feel
intrinsic motivation, or natural urge, to engage in an activity for their own benefit.
Conversely, when these needs are not met, individuals may experience extrinsic motivation
or compulsion to engage in an activity to gain extrinsic rewards or to avoid negative
consequences (Ryan &Deci, 2000). Moreover, in the context of language learning Studies
have shown that when these basic psychological needs are satisfied, learners are more

motivated and engaged in the language learning process

(Deci, Koestner, & Ryan, 1999; Deci, Ryan, & Williams, 1996). For example, a study by
Reeve and Jang (2006) found that when learners were given choice in their learning
materials and tasks, they showed greater motivation and engagement in the language

learning process.
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Autonomy Relatedness

The feeling one has choice The need to feel connected

and willingly endorsing and belongingness with
one’s behavior others

Figure 1. Self determination theory model Reproduced from” Self determination theory,”

by R. Ryan, and E. Deci, n.d. https://www.besci.org/models/self-determination-theory.

2.7.2. Social Learning Theory

According to Albert Bandura's social learning theory (SLT), people pick up new
actions and attitudes by watching, copying, and imitating others (Bandura, 1977).This
theory contends that when people believe their actions will result in desirable outcomes or
rewards, they are more likely to engage in those activities. (Bandura, 1986). Hence, social
reinforcement plays a key role in behavior motivation, according to the social learning
theory. In the context of education, social learning theory can be used to comprehend
students' desire to learn. For example, Bandura (1997) argued that when students see their
peers doing well in school, they are more likely to feel inspired to learn. Similarly, in order
to encourage students to adopt similar behaviors, teachers can set an example of their own
successful learning attitudes and actions. (Bandura, 1986). Additionally, the function of
social learning in driving language learning motivation has been substantiated by research.
For example, Li and Li (2018) found that Positive assessments of peers' language ability
increased learners' motivation to advance their own language abilities. In addition, Dérnyei

(2005) found that Language students were more likely to feel more motivated and reach
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better levels of proficiency when they thought of their teachers as enthusiastic and

encouraging.

2.7.3. Cognitive Evaluation Theory

The likelihood that people would feel that their actions are either internally
controlled by themselves or externally controlled by their surroundings and other people is
the subject of the psychological theory known as cognitive evaluation theory (Reeder,

2023).

Cognitive Evaluation Theory (CET) is a motivational framework developed by Deci
and Ryan (1985) that explains how different types of feedback affect individuals’ intrinsic
and extrinsic motivation. CET argues that external factors, such as rewards or evaluations,
can either enhance or diminish an individual’s intrinsic motivation to engage in a particular
activity. In the context of language learning, CET suggests that teachers and educators
should provide feedback and praise that support learners’ sense of competence and
autonomy, rather than relying solely on extrinsic rewards. According to Deci and Ryan
(1985), “CET posits that events and conditions that support people’s basic psychological
needs for autonomy, competence, and relatedness enhance intrinsic motivation, whereas
those that thwarts these needs lead to diminished motivation” (p. 25). In other words,
when learners feel that they have control over their learning process, are capable of
mastering new language skills, and have a sense of connection with their peers and teacher,
they are more likely to be intrinsically motivated to learn. CET also implies that the impact
of external rewards like grades or praise on internal drive can be either positive or
negative. Deci and Ryan (1985) argue thatGrades or pressure to do well are examples of
rewards that are regarded as controlling or coercive and can reduce intrinsic motivation.
On the other hand, rewards that are viewed as educational or encouraging, such positive

criticism or appreciation for work, can boost intrinsic motivation.
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2.7.4. Goal Setting Theory
Goal-setting theory (Locke & Latham, 1984, 1991a) is based on the fundamental
insight that human behavior is consciously driven. This is determined by one's goals.

(Locke and Latham, 1991).

The goal-setting theory of motivation, which emphasizes the importance of setting
specific and difficult goals to increase motivation and improve performance, can be
applied to language learning. According to this theory, clear and difficult goals increase
effort and persistence, which in turn increases the likelihood of achieving desired results
(Locke & Latham, 2002). In another study by Dornyei and Otto (1998), Hungarian
language learners were divided into three groups: a goal-setting group, a group that
received feedback only, and a control group. The goal-setting group received instruction on
how to set specific and challenging goals, while the feedback-only group received
feedback on their language performance but no goal-setting instruction. Results showed
that the goal-setting group outperformed the other two groups on a language proficiency

test and shown higher levels of motivation.

Conclusion

This section presented a theoretical background of motivation. As it has been
demonstrated; its definition, its types, its sources, its strategies, and its theories. It
reviewed how motivation can be both useful and influential in developing students’
academic performances, and also in setting specific goals that are related to their desired

needs.
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Chapter Three: The Research Methodology and Design

Introduction

This chapter is devoted to explain the practical part of the dissertation in hand. It
presents a full description of research methodology adopted to conduct this study. Besides,
it tackles the selected instrument and its importance in collecting the data. Finally, it

describes the population sampling and setting.

3.1. The Description of the Research Design

The research represents a descriptive case study for Algerian primary school learners.
This current study was carried out to examine young EFL learners ‘motivation towards
learning English. To accomplish this aim, a descriptive design was followed. In This study,
we adopted a descriptive approach to allow us collect, present and interpret data
appropriately through questions in a form of two questionnaires. These two questionnaires
were established to collect both students and teachers ‘views and opinions concerning

motivating third graders to learn English.

3.2. The Population Sample and Setting

The present study aimed at representing the views and perceptions of all third graders
regarding their motivation toward learning English. Therefore, the population encompasses
all EFL teachers (7 teachers) in addition to primary school EFL learners whose total
number is 68. The learners are affiliated to Lakhdari Mohamed and Raheb Ahmed primary
schools which they are situated in Boutheldja city. Concerning the teachers, two of them
were chosen from the previous mentioned schools and the remaining teachers were

selected randomly from other different primary schools. For the young EFL learners, they
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were between eight and nine years old and they started learning English for the first time in

the third grade.

3.3. Data Collection Tools

The purpose of this study was to collect a variety of data from both students and
teachers employing online questionnaire to teachers as well as paper questionnaire to
students. We used questionnaires as a data collection instrument since it is a useful tool
that is used to collect quantitative and qualitative information as it allows us to gather data
in a short period of time. The open-ended questions will allow the participants to provide
detailed information about their experiences, while the closed-ended questions will be used

to collect quantitative data.

In this study, we used two questionnaires. One of them was handed to primary school
EFL learners, while the other one was delivered to teachers. Each questionnaire is
composed of two sections. The first section of both questionnaires is devoted to general
information of the participants. At this level, pupils were asked about gender and age only,
however, teachers were asked about age, gender, how many years they have been teaching,
and how many schools they are teaching at. Moreover, the second section of both

questionnaires is the main focus of motivating primary school learners.

In the second part, pupils were asked 11 questions which lead us to know from where
they get their motivation and what motivates them to love and to learn English. On the
other hand, we provided teachers with 8 questions that are concerned with finding out to
what extent motivation is important and the influence of social relationship of the teacher
with his/her students on the development of emotional and academic needs. Also they were

requested to choose which and how often they use the motivational strategies inside the
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classroom in a list of options, then how much effective they are in increasing pupils’

motivation.

Conclusion

This part has dealt with the research design and methods in order to achieve the main
aim of our current study. Moreover, we have dealt with population sampling and the
location of the case study providing our readers with the necessary information related to
the research methods and instruments. Finally, a presentation of the research instruments

adopted in this work is detailed.
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Chapter Four: The Research Data Analysis
Introduction
In this part, the pupils’ and the teachers’ questionnaires are analyzed and interpreted
through frequencies, percentages and descriptive statistics using Google Forms and Google
Sheets. Moreover, the qualitative and the quantitative answers were organized, codified,
and then interpreted into statistics which has helped us to reach the accurate results.

Finally, the findings were interpreted into graphs and pie charts presentations.

4.1. The Pupils’ Questionnaire Analysis and Discussion

Section One: General Information

Question 1: What is your gender?

Pupils' Gender

® Males @ Females

Figure 2. Pupils’ Gender.

The figure demonstrates that (52%) of the whole sample of the study are females,
whereas only (47%) are males. Accordingly, the pie chart asserted that the current study
was exclusively based on female participants. Thus, the factor of gender is not taken into

consideration.
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Question 2: How old are you?

Pupils' Age

60 —

40 +

147

8 Years Old 9%ears Old 10 Years Old

Figure 3. Pupils’ Age

Based on the findings shown in the graph, we notice diversity in age. It demonstrates
that the majority of the participants are 8 years old (58%). While (38%) of the participants
are 9 years old and the minority of them are 10 years old (1.47%) this can be explained by

a failure.

Section Two: Motivating Young EFL Learners

Question 3: What is your favorite subject in school?
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Pupils' Favorite Subjects in Primary School

@ Arakbic @ French English

Figure 4. Pupils’ Favorite Subject in School

Through the presented data in the pie chart above, it is revealed that (29%) of the
pupils prefer Arabic, and (22%) of admitted French as their favorite subject. Surprisingly
around 48% of the pupils declared that English is their favorite subject. This can be
interpreted in a way that pupils are enthusiastic to learn English and it is obvious that they

have quite a positive attitude toward learning the language.

Question 4: To what extent do you love your English class?
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Describing Pupils' Love toward their English
Class

ao W A ot

B0 ' W Alittle bit
70 I don't love it
60
50
40
30
20
10

0

Figure 5. Describing Pupils’ Love toward their English Class

The figure above describes how much do pupils love their English class. The majority
of the pupils (83%) declared that they love their English class a lot. (16.17 %) declared that
they love the English class just a little bit. With this in mind, one can come to the
conclusion that young EFL learners have a strong passion and desire to learn English

besides they seem motivated.

Question5: How do you feel about your English teacher?

Most of the pupils answered this question as follows:

99 €6

“I love her so much”, “she is a good teacher”, “i love her because she makes us laugh”,
“she is the best”. Those are the most answers that the pupils agreed upon. In fact, these
responses indicate that their teachers are stimulating, inspiring, and devoted in which they
are capable of encouraging and making the young learners feel enthusiastic. Moreover, it is

obvious that teachers have positive relationships with their pupils that are more likely to
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influence their drive to learn and promote intrinsic behaviors that lead to pupils’

motivation to learn.

Question 6: How do you feel when you attend your English class?

Pupils' Feelings when they Attend English

® Happy @ Exited Bored

Figure 6. Pupils’ Feelings when they Attend English Class

According to the statistics results that are shown in the pie chart, (32%) of the
population feel happy when they attend the English class and over (66%) have a strong
excitement toward their English class. Moreover, (1.47%)of the population feel bored.

Therefore, excitement and happiness describes the pupils’ willingness to learn English

Question 7: What do you like the most in your English class?
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Pupils' Best Moments in English Class
0T
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20 ——
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Figure 7. Pupils’ Best Moments in English Class

The results displayed on the above graph, indicates the majority of the participants
(45.6%) like playing games in their classes. Moreover, (17.64%) of the population like
writing, and 16.17% selected singing as their best moment in English class. The rest of the
population (11.76%) like online games and 8.83% prefer to repeat words. Based on the
findings that are shown in the figure, it is obvious that EFL teachers have integrated
various strategies and activities to teach EFL pupils such as Technology (online games)
and the crucial thing is that they no longer rely on the traditional method of teaching for
instance, they use songs and games. As a consequence of that, the majority of the pupils

are super active and passionate and they don’t like to be exposed to serious learning.

Question 8: Which one is your favorite activity?
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Pupils 'Favourite Activity

80,00% T B Ativities
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coloring games

Figure 8. Pupils’ Favourite Activity

This figure represents different activities which any student may consider one of them
the most suitable and favorite one during English class. The majority of informants
represent (60%), affirmed that “drawing and coloring” were their favorite activity.
Moreover, (7%) preferred “singing”. While, (11%) chose “playing games”. In addition, a
single student represents (1%), chose “writing”. Finally, (19%) of informants preferred

“role plays”.

Why:
» Drawing and coloring is enjoying.
» Singing is our talent.
» Playing games creates positive environment inside the classroom.
» Writing increases creative thinking.
» Role plays is related to our reality and our daily life experiences.

According to the pupils ‘opinions, most of them prefer to learn English through

drawing and coloring, playing games, singing, and role plays because those activities



Motivating Primary School Learners to Learn English 52
help in improving creativity and their communication skills as well. Also, they are
useful in releasing stress and increasing feelings of happiness and positivity. In the
other hand, the lowest percentage prefers writing as it can alleviate stress, which aids in

sharpening concentration and deepening thinking.

Question 9: Who encourage you to learn English

sources of Encouraging Pupils to Learn English

61,8%

® parents @ teacher hoth

Figure 9. Sources of Encouraging Pupils to Learn

The aim behind this question was to know from where young EFL learners obtain the
courage or inspiration to learn English. The results showed that (35%) of pupils stated that
they get it from “their parents”, and this is due to the emotional supportive nature of the
parents. However, (2%) seemed to get it from “the teacher” in view of the fact that the
teacher developed a strong social relationship with them. In contrary, (61%) confirmed that

“both of their parents and teacher” encourage them to learn English.

Question 10: Which aspect that stimulates you the most to learn English?
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Aspects that Stimulate Pupils to Learn English

® rewards @ praising good marks

Figure 10. Aspects that Stimulate Pupils to Learn English

This question was formulated to determine which aspect third graders would find
most motivating. The results showed that (41%) chose “rewards” since young learners tend
to like tangible things like gifts and this indicates that they are extrinsically motivated.
Whereas, (14%) of them selected “praising” as an aspect of stimulation since it helps
boosting their confidence and enhancing their performance as well, and basically this
means that they are intrinsically motivated. The remaining (44%) represented the largest

percentage that chose “good marks” for the reason of pursuing success.

Question 10: Do you participate during your English class?
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Pupils 'Participation During English Class
100,00% — B yes
B no
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50,00%
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Figure 11. Pupils’ participation during English Class

As it is shown in the figure, we collected data about whether students participate in the
classroom or not. In fact, the majority of informants (95%) which they are 65 pupils

responded with “Yes”. However, 3 informants (4%) responded with “No”.

Why:

The ones who answered with yes represented the higher percentage, and this brings to
light that they are interested and engaged in the learning process and they are highly
motivated. Whereas the ones who answered with no do not actually participate for the

reason that they are shy and they struggle in understanding the teacher sometimes.

Question 12: How do you learn English outside of the classroom? And how much time do

you spend doing it?

There was a variety of answers, but some students shared the same answers as their
colleagues. The biggest majority seemed to learn English through private courses.

However, the rest were relying on home studying with the help of their families. Yet, all of
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them agreed that using internet was an additional means of learning alongside other

learning methods.

Question 13: Do you like your English book?

Pupils 'Participation During English Class
100,00% — B es
1 B no

75,00%

50,00%

25,00%

0,00% +—

Figure 12. Pupils’ Opinions on English Book

From the statistics in the figure, it is clearly stated that the majority of informants like
the English book. The number of students who like the book is 65 pupils out of total 68
making up (95%). Yet 3 informants representing a lower percentage (4%) do not like the

English book.

Why:

The majority of pupils like the English book because in their opinions, it contains
colors, drawings, different activities, and pictures in which they enhance young learners
‘sensory awareness and they inspire their creativity. Meanwhile, those who do not like the

English book claimed that the activities are difficult and it includes many writing texts.
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4.2. The Teachers’ Questionnaire Analysis and Discussion

Section One: General Information

Question 1: How old are you?

® Under 25

®25-29
30-39

® 40-49

@ 50-and more

Figure 13. Teachers’ Age

The results show that teachers’ age vary between 25 to 49 years old. Teachers who are
under the age of 25 represent (14%). Same as those between the ages from 25 to 29 years
old that is (14%). Moreover, teachers who are aged from 30 to 39 years old represented
(14%) as well. However, those who aged between 40 to 49 years old indicates the majority
which represents (57%). In the light of these obtained information, it is shown clearly that
the majority of third year teachers are not young. This is because older teachers often have

a wealth of experience in teaching English as a second language.

Question 2: What is your gender?
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® Female
® Vale

Figure 14. Teachers’ Gender
According to the results shown in the figure, it is remarkable that the number of
female teachers exceeds the number of male teachers, representing 100% of the
participants. In fact, this brings us to notice that females are more interested in studying
and teaching English than males. In addition, females are more interested in teaching than
males because, naturally, they are better suited to deal with and handle primary school

students and better comprehend their emotional needs.

Question 3: How many years have you been teaching English?

® 2years @ Noexperience

Figure 15. Teachers’ Years of Experience
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The figure above indicates that (57%) of teachers have experiences of teaching around
2 years or more. Whereas, the remaining (42%) of respondents stated that they have no
experiences. These results refer to the fact that the inexperienced teachers have a lower

chance to be employed.

Question 4: Do you teach in more than one primary school?

® Yes

Figure 16.Teachers’ Employment in Multiple Primary School

The results of this question revealed that (100%) of the respondents teach in more
than one primary school. This is due to the government policies or regulations which
require teachers to teach in multiple primary schools. Moreover, in view of the fact that
they teach only third graders, therefore instead of teaching few pupils, they are required to

teach many pupils from different schools.

Question 5: As a teacher do you think that motivation is a key factor to learn ? and why?
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® Ves
® No

Figure 17. The Importance of Motivation to Learn

What has been displayed in this figure show that the majority of teachers, which is
(85%), believe that motivation is a key factor to learn. However, (14%) of teachers think it

is not important in the learning process.

Why: the teachers ‘answers are summarized as follows:

» Motivation is an essential factor to learn and it has influence on how individuals
learn.

» It increases their energy level and determines the persistence in reaching a specific
goal.

» It pushes students to achieve their desired goals.

» Itis very helpful in building students ‘personality.

The reasons given by teachers reflect the importance and the influence of motivation
on students. It is pretty much obvious that motivation is a kind of a push which leads
students to develop their personalities and their minds, and also to reach their desired
academic needs and goals. Therefore, motivated learners are more able to adapt and grasp

knowledge.

Question 6:1n your opinion, how important the following statements are?
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a) Teachers must have a social bond between them and their students.

b) Students ‘motivation is strengthened by teachers ‘positive feedback.

c) Teachers must pay attention to what motivates their students.

According to teachers ‘opinions, these statements indicate that the social relationship
of a teacher with his students helps in creating a positive, emotional, and encouraging
environment where students will feel confident enough to face challenges. Furthermore,
they consider that positive feedback like praising is undoubtedly an effective way in
boosting students ‘motivation to learn. In addition, teachers see that they must know how
to motivate their learners by focusing on what strikes their motivation in order to facilitate

the teaching and the learning process.

Section Two: Motivating Primary EFL School Learners

Question 7: To what extent does social relationship of a teacher with his students matter in

increasing their motivation?

The reason behind this question is to explore how much building a relationship with
the student is important to influence their motivation and impulse to learn. Their shared
views are summarized as follows:

» Getting close to students will allows the teacher to understand and know more about
their needs, and will help in creating a positive and comfortable environment in the
classroom that is similar to being at home. This will eventually lead to increasing
their motivation.

» Improving students’ relationship with teachers has important positive and long

lasting implications for both students’ academic and social development.

» Students with anxiety they will start feeling free to express their thoughts

(language learning=communication).
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» Very important, very often to always we receive comment from our students saying

they are making extra effort just because of the teacher is humbly and loving. The
teacher can lead to loving the language therefore loving to learn it.

» Let's take a picture of classroom full of negative input and output how it's going to

be a motivational environment!

According to the teachers’ opinions, we can confirm that building positive relationship
with students will increase their motivation to learn. Teachers stated that building
relationship with students is crucial while being positive and encouraging can contribute to
students’ motivation. Moreover, social support and autonomy support from teachers can
influence the students’ performance in school, and social and emotional well being.
Consequently, teachers’ positive, caring, and trusting, relationships with their students can

instigate students to learn.

Question 8: Do you think that using motivational strategies is effective? and why?

® ves
® No

Figure 18. The Effectiveness of Using Motivational Strategies

All teachers have answered with” yes” which highly proved that using motivational
strategies is effective in accomplishing teaching objectives, and in facilitating and
increasing students’ learning. Meanwhile, it allows teachers to change the learners’

behavior, to develop competencies, and boost their engagement. Therefore, students who
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are motivated to learn persist longer, produce higher quality effort, learn more deeply, and

perform better in classes and on standardized tests.

Question 9: Which one of these strategies you use the most?

Games 5(71,4
Role plays 4 (571 %)
Technologicl tools 5(71,4
Positive feedback 5(71,4
Rewarding 5(71,4
0 1 2 3 4 5

Figure 19.The most used strategies by EFL Teachers

In order to discover what the most strategies used by EFL teachers, the question was
posed for discussion. In the above graph, the results show that games, technological tools,
positive feedback, and rewarding (71.4%) are the most used strategies by teachers,
followed by role plays with (57.1%). This signals that teachers use various strategies to
teach young EFL learners and also it describes that teachers attempt to create a creative

and relaxing atmosphere in the classroom.

Question 10: How often do you use the strategies you chose?



Motivating Primary School Learners to Learn English 63

6
Bl sometimes M always rarely
4
0
Games Role plays Technological tools Positive feedback Rewarding

Figure 20.Teachers’ Oftentimes of Using the Strategies they Chose

This question aimed to find out how often teachers use the strategies that they have
selected. The statistics revealed that positive feedback is the most commonly used strategy
by teachers, who use it almost all the time during teaching. Other teachers claimed that
they use rewards and role plays only sometimes. While technological tools are rarely used
by teachers. Accordingly, due to the limited time of the course and the young learners’
characteristics of taking a long time to finish a task and understand the teacher, using role
plays and technological tools is not often appropriate. In the meantime, using positive

feedback is ultimately the most effective and useful thing to do all the time.

Question 11: After applying these strategies, do you notice response which indicates that

they are motivated?
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® Yes
® No

Figure 21. EFL Pupils’ Reaction after Applying Motivational Strategies on them

This question was aimed at checking the effectiveness of applying these motivational
strategies. 100% of the teachers responded with "yes,” which indicates that students
become motivated when teachers use such motivational strategies. Thus, the classroom
context plays a fundamental role in influencing students’ motivation. Moreover, using
strategies such as positive feedback and rewards can highly promote and support their
motivation and build a positive relationship with their teacher, which leads to greater

achievement and develops pupils’ self-efficacy.

Question 12: What would you suggest to keep up young learners’ motivation?

The goal of the last question is to give teachers space to express their points of views
and provide us with more accurate findings. Their shared views are summarized as

follows:

Always reward students and give them positive and constructive feedback.
Show them support and emotions, such as being proud of them.
Don’t follow the classical method of teaching.

Create a positive environment and develop social relationships with the students.

v V VYV VvV 'V

Apply specific motivational strategies that serve students’ academic needs.
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» Bring technology to the classroom and praise learners because learners love to be

praised in front of their classmates.

From the above suggestions of the teachers, we may deduce that using motivational
strategies is crucial. Teachers insisted on always praising and rewarding the learners,
providing them with positive feedback, and most importantly, keeping the feedback
constructive because often negative feedback can frustrate the learners and lower their self-
efficacy. Teachers also suggested to not depend on the traditional method of teaching,
which is no longer adequate in modern classrooms. Importantly, technology is another
suggestion that can bring authenticity to the classroom. Concisely, all teachers’ suggestions

aim to promote learners’ motivation.

Conclusion
In this chapter, the findings of pupils’ and teachers’ questionnaire were analyzed with
both qualitative and quantitative data concerning primary school EFL learners’ motivation
to learn English. This chapter supplies the researchers with the necessary data to be
discussed in the following chapter in order to answer the research question and test the

validity of the research hypothesis.



Chapter Five

The Research Discussion and Recommendations
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Chapter Five: The Research Discussion and Recommendations
Introduction

In order to address the research questions and confirm and refute the proposed
hypotheses, this chapter attempts to summarize and provide a general overview of the key
findings of the preceding chapter that are connected to the study objectives. It also
discusses the study's implications, and offers some recommendations for pupils,
instructors, and the ministry of education. Finally, it seeks for additional research to be

conducted.

5. 1. Discussion and Validity of the Research Questions and Hypothesis
Our research study has focused on examining and investigating young EFL learners’
motivation towards learning English. In this part, we discuss the results obtained in the
previous section. The interpretation and discussions of our research findings have enabled
us to answer the research question and have served as the map route to guide our

explorative undertaking.

Research Question: Are the primary school EFL learners motivated to learn English?

The findings of our research revealed that almost all the pupils liked learning English,
and they mostly exhibited positive attitudes towards learning the language. Apart from
exhibiting positive attitudes, participants were extrinsically and intrinsically motivated to
learn English because over 70% find it fun to learn and they have a strong desire and
passion, which were described through their feelings and perceptions towards learning
English. It was discovered that pupils prefer to learn through games, songs, and role plays,
which explained that young EFL learners are hyperactive and love to be engaged in
cooperative work and feel bored when they are exposed to serious learning. Moreover,

pupils’ parents were a powerful source of motivation, which they supported them to adopt
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positive attitudes by expressing their contentedness that they learn it and by stating the
significance of learning a foreign language to their children. Most of the pupils admitted
that they feel happy and excited when they attend English class, it is clear that they enjoy
the social aspect of being in class with their peers and interacting with them through using
English. Furthermore, young learners feel a sense of accomplishment as they begin to
understand and use English more effectively. Additionally, pupils find their English book
visually appealing, with colorful illustrations and engaging activities that capture their
interest. This also indicates that teachers assist a love of the English book by selecting
materials that are age-appropriate, and by providing opportunities for pupils to explore the
material in a variety of ways, which they find it motivating to learn. Apart from that,
learners have an inner impulse to learn; they become enthusiastic when teachers praise
them in front of their classmates and they get good marks, which are an extrinsic
techniques of motivation that encourage the pupils to learn English. Finally, it was noticed
that most of the EFL pupils participate during English class, this can be explained in a way
that teachers use a variety of interactive activities, such as games and songs, that encourage
the pupils to actively participate in class. It was obvious also that, teachers provide their
learners with regular feedback to those who participate actively in class, which can help to
encourage them to continue participating in the future. However, despite the fact that

pupils find it difficult to learn, they enjoyed learning English.

In turn, the results of the teachers’ questionnaire showed that teachers confirmed that
motivation is an essential aspect of learning and that they have utilized motivational
strategies in order to lower their frustration and enhance their desire to learning English.
Teachers have also integrated numerous strategies in the teaching process, such as, games,

songs, role plays, and technology; however, the most commonly used strategy was
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providing pupils with positive feedback and, especially, keeping the feedback constructive.
Importantly, the research findings revealed that after using motivational strategies, pupils
reacted positively, which indicates that they are motivated to learn English. Teachers have
also agreed that building relationships with learners is important to influence them to learn.
To conclude, teachers have suggested creating a relaxing atmosphere in the classroom in
order to motivate students, besides not following the traditional approach to teaching

because the last one will automatically demotivate the students.

Research Hypothesis: We hypothesize that primary school EFL learners are motivated.

The hypothesis was partially confirmed that third-grade EFL pupils are eager to learn,

which indicates that they are motivated to learn English.

5. 2. Recommendations for Further Studies
Recommendations to the Teachers
> Giving rewards. Teachers should give their learners rewards from time to time s
and incentives; it can be a powerful motivator to make them active and interested,
this could mean offering prizes or extra credit for high-performing learners, or
recognizing learners who demonstrate exceptional effort and improvement.
> The error correction. Teachers should stop correcting pupils’ mistakes while there
are other different ways of correcting the errors, for instance, self-correction, and
peer correction. In this way, pupils will become autonomous and creative learners.
> Teachers should integrate technology and multimedia into their teaching, which
empowers them to develop creative and interactive classrooms and gives them
access to innovative resources. Importantly, technology can motivate young EFL
learners and raise their attention to learning. Teachers can use tools like videos,

podcasts, or interactive simulations.
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> Teachers should not only rely on the textbook provided by the ministry of
education; rather, they should be creative in designing the English syllabi.

> Teachers should implement interactive activities to encourage the learners to speak
and perform in English.

> Teachers can facilitate the learning process if they connect learning to the personal
world of their pupils by making learning tasks more relevant by associating
instructions with the pupils’ past experiences.

> Teachers must create a sense of competition among their learners because for some
students, competition can be a powerful motivator. It can be happened by assigning
group projects or activities, and creating opportunities for students to compete in a

friendly way.

Recommendations to the Primary School EFL Learners

> Pupils must challenge themselves to speak English, and they should not feel
anxious to ask questions.
> Pupils have to practice speaking English with their classmates outside the

classroom.

Recommendations to the Ministry of Education
> Minimizing the number of pupils in each classroom so that teachers can implement
different strategies in teaching and, most importantly, assist them to focus with the
whole class.
> The ministry should devote more time and sessions to meeting the pupils’ needs.
> The textbook has to be modified by adding more colorful pictures, and they should

especially facilitate the activities.
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> The ministry should supply the primary school with advanced materials for

teaching.

5. 3. Limitation of the Study

The completion of the current research was hindered by a few obstacles. Initially, the
lack of prior studies and sources in the research area, which was the first problem during
the writing of the literature review, meant that any research project should include it since
its findings serve as the basis for the researcher to build goals for the study. Subsequently,
in the absence of a digital library or an archive for previous yearbooks, for which Algeria
does not possess a digitalized system of archiving, and bibliography, it was challenging to
retrieve previous English yearbooks online, and rare paper versions were nearly impossible
to have, or even access to them required paying money. Apart from that, there is a lack of
prior studies concerning our research to build upon since English has been surprisingly
implemented due to the idea of teaching English in primary school, which was echoed in
Algerian society and social media as a reaction to political movements. However, there
was neither a real study nor application of the idea in primary school. Moreover, some
teachers abstained from answering some questions because they were unfamiliar with the
topic or the questions were too long to answer; some of them even modified their answers
to avoid answering some questions. Besides that, it was challenging to submit the
questionnaires to an adequate number of teachers due to the idea that each teacher of
English has to teach in about five primary schools, and this was an obstacle to collecting
valid data. Hence, this study needs more valid tools, such as interviews, group focus
interviews, or even an experiment, to determine the impact of motivation on pupils’
learning and test the pupils’ levels. Consequently, dealing with young students who had

trouble comprehending us was time consuming since we had to interpret and clarify each
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question so that they could respond and this made the teachers annoyed due to the short

time frame.

Conclusion

This chapter was an attempt to solve the research problem, which was a partial
success due to many obstacles. Furthermore, it represented the perspective of the
researchers and a possible approach to discovering the strengths and weaknesses of the
proposal. Also, it has discussed the research findings that show that primary school EFL
learners are motivated to learn English and that teachers are aware of the importance of
using motivational strategies to assist in promoting the pupils’ learning. Finally, this
chapter provides some suggestions for teachers, pupils, and the AMNE in order to enhance

learning.
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General conclusion

This research is concerned with motivating young EFL primary school learners to
learn English as a foreign language. It aims to determine whether or not they feel
motivated to learn English. In particular, it investigates the role of motivation and its
effectiveness in developing learners performance. Four chapters comprise this dissertation.
The thesis’ theoretical section is presented in the first two chapters. Chapter one represents
the introductory part that provides a clear roadmap for the rest of the dissertation, which
contains an introduction, a statement of the problem, the aims of the study, the significance
of the study, research questions, research hypotheses, and finally the research
methodology. Chapter two is split into two sections. The first section introduced the
definition of learning and its types. Moreover, it included every characteristic of how
children learn a foreign language and a variety of strategies and approaches for instructing
young students. However, the second section described the meaning of motivation, its
types, its sources, and the strategies for motivating EFL learners and young EFL learners.
At last, it discussed several motivational theories. The third and the fourth chapter serve as
the practical part of the research, which are the research design and the data analysis
chapters. They consist of two questionnaires that were provided to both teachers and young
third-year learners. After analyzing questionnaires, we found out that primary school EFL
learners are motivated to learn English, and teachers are in fact aware of the importance of
motivation and work to maintain the motivation of their students. The dissertation ends
with the last chapter by discussing the findings and mentioning limitations of the study and
providing some suggestions, and recommendations to teachers, primary school EFL

learners, and the ministry of education for further studies.
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Appendix A

Pupil’s Questionnaire

Dear pupils,

We are preparing our research paper about motivating primaryEFL school learners to learn
English. You are kindly requested to fill in this survey to express your perceptions and
attitudes, and your motivation toward learning English. Your answers are very important

for the validation of this research.

We appreciate your collaboration.

Section One

General Information

1.What is your gender? (Mark only one option with an “V” in the square next to the answer

you chose)

a- Male [ ] b-Female [ ]
2. How old are you?
............................................ years old.
Section Two

Motivating Young EFL L earners

(Mark only one option with a “\" in the square next to the answer you chose)
3. What is your favorite subject in school?

a- Arabic [ ] b- French [ ] c- English [ ]
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4. To what extent do you love your English class?
a-Alot [ ] b-Tdon’tloveit [ ] c- Alittle bit [ ]

5. How do you feel when you attend your English class?

a-Exited [ ] b-Happy [] c- Bored []
6.What do you like the most in your English class?
a- Writing ]

b- Playing Games [ ]

c-Singing  []

d- Repeating Words [ ]
7. Which one is your favorite activity?

a- Drawing and coloring [_]

b- Singing [ ]

c- Playing Games  []

d- Writing  []

e-Roleplay [ ]

8. Who encourage you to learn English?
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a- Yourparents [ ] b-Teacher [ ] c-Both []
9. Which aspect that stimulates you the most to learn English?
a- Rewards [ ] b- praising [ ] c-Good marks [ ]
10. Do you participate during your English class?
a-Yes [] b-No [ ]
If it is no, why;

11. How do you learn English outside the classroom? And how much time do you spend

doing it?

12.Do you like your English book?

a-Yes [] b-No [ ]
Justify your answer:

Thank you for your collaboration
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Appendix B

Teacher’s Questionnaire

Dear Teachers,

The present questionnaire is constructed for the sake of collecting data about motivating
young EFL learners.We willbe very grateful if you fill this questionnaire. We would like to

inform you that your answers will be used for our scientific research work anonymously.

Section One

General Information

1.

2.

3.

How old are you ?

Under 25 [ ]
25-29 []
30-39 []
40-49 []

50 and more [ ]

Are you female or male?

Female [ ]

Male [ ]

How many years have you been teaching English?

Thank you in Advance
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4. Do you teach in more than one primary school?

Yes []

No [ ]

Section two

Motivating primary school learners

5. As a teacher, do you think that motivation is a key factor to learn? And why?

Yes [ ]
No []
JUS Y .

6. Inyour opinion, how important the following statements are?
a) Teachers must have a social bond between them and their students.
b) Students’ motivation is strengthened by teachers’ positive feedback.

c) Teachers must pay attention to what motivates their students.

7. To what extent does social relationship of a teacher with his students matter in

increasing their motivation?
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8. Do you think that using motivational strategies in the teaching process is

effective? And why?
Yes [ ]
No []

9. Which one of these strategies do you use the most?
(you can mark more than one choice)
a) Games []
b) Role plays []
¢) Technological tools []
d) Positive feedback [ ]
e) Rewarding []
10. How often do you use the strategies you chose?
Please mark one choice in each row (you can mark more than one)
sometimes always rarely
a) Games ] [] []
b) Role plays ] [] []
¢) Technological tools [] [] []
d) Positive feedback [] [] []
e) Rewarding ] [] ]
11. After applying these strategies, do you notice any response which indicates that

they are motivated?
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Please mark one choice

Yes []
No []

12. What would you suggest for primary school teachers to keep up young

learners’ motivation?

Thank you for your collaboration



