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Abstract

Pronunciation is seen as an integral part for English as foreign language (EFL)
learners since acquiring and mastering correct pronunciation would highly affect the
level of fluency and boosting speaking skills in general. The present study is
conducted to track EFL students’ attitudes and teachers’ perceptions towards
pronunciation teaching in classrooms at Chadli Bendjedid University. In order to get
reliable answers to the put forward research questions, the researcher relied on the
descriptive method. Hence, two questionnaires were served as a foundation for
gathering the data. The first was submitted to 40 first-year LMD students who were
enrolled in the academic year of 2020/2021, while the second one was directed to
eight teachers of English at the University of Chadli Bendjedid El Tarf. The results
obtained from students’ questionnaire showed that practicing pronunciation in class
and in front of the teacher is very beneficial for the majority of students since it allows
them to learn some basic pronunciation skills, and the teacher's correction of
pronunciation is also very significant. Similarly, the results gathered from of the
teachers’ questionnaire revealed that teaching pronunciation is necessary in the class,
but there are many reasons that prevent teachers from paying attention to
pronunciation because they do not have enough time to do that. Also, teachers cannot
focus on correcting every wrong word for most students, because this will impede the
course flow. Based on the discussed findings, some recommendations were provided

to both students and teachers in order to best practicing pronunciation in classrooms.

Keywords; Pronunciation, EFL class, fluency, perception, speaking skill,
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General Introduction



Introduction

Acquiring proper and understandable pronunciation is the desire of EFL students
to avoid their distraction from the ability to communicate well and get their messages
across, and to sound, to some extent, like native speakers which is the utmost goal for
every student. In effect, if the overall level of EFL students seemed to be high yet the
pronunciation can seriously affect the communication as Wong (1987) admitted that if
non-native speakers’ pronunciation falls below a certain threshold level they are unable to
communicate efficiently and effectively even when their vocabulary and grammar are
excellent (as cited in Prodanovska, 2017). Similarly, Gilakjani (2012) declares that
“learners with good English pronunciation are likely to be understood even if they make
errors, whereas learners with bad pronunciation will not be understood, even if their
grammar is perfect. Such learners may avoid speaking in English, and experience social
isolation, employment difficulties and limited opportunities for further study”(p.1).

In a sense, with the progress of communicative pedagogy there has been an increased
awareness of the need to re-evaluate goals and establish frameworks for pronunciation
instruction since teachers have not expressed adequately how to teach pronunciation, nor
have developed a range of strategies for teaching pronunciation through communication.
Thus, teachers are challenged with a variety of pronunciation teaching methods.

As stated by some scholars, pronunciation still viewed and dealt with as a

supplementary rather than an integral language skill to be taught (Celce-Murcia et al., (2010);
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Gilbert, (2010)). Hence, some reasons might be addressed to this and some of them might be
divulged by investigating teachers’ standpoints regarding pronunciation teaching.
1. Statement of the Problem

Pronunciation is an unavoidable component of speaking skills, and bad
pronunciation skills can lead to some negative effects on the speakers to lack of self-
confidence while speaking , preventing them from speaking in front of an audience, and
communication breakdowns. Hence, pronunciation is one of the most essential aspects
that represent some kind of challenge for EFL students in their way to learning the
English language. As a result, we need to understand the beliefs and attitudes of students
and teachers in order to develop effective strategies or techniques for teaching
pronunciation in the classroom.
2. Aims of the Study

The aim of the present dissertation is to highlight teachers’ awareness vis-a-vis
pronunciation so that they place a greater emphasis on teaching pronunciation within
their courses; as well as to afford students with recommendations and instructions to help
them improve their ability to acquire good pronunciation both inside and outside the
classrooms.
3. Research Questions
1. What are EFL students’ perceptions towards learning pronunciation in the EFL
classrooms?
2. What are EFL teachers’ perspectives of pronunciation instruction in classrooms?

4. Hypotheses
In light of the previously posed questions, the researcher assumes that both EFL

teachers and students perceived the importance of pronunciation teaching in classroom.
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That is, students and teachers would demonstrate an overt focus on pronunciation
practices during lessons.
5. Research Design
The purpose of this study is to collect accurate data on students and teachers'
perceptions of pronunciation instruction in the classrooms; thus, a descriptive method
will be used. The researcher will conduct the study using questionnaires sent to first-year
EFL students and EFL teachers at Chadli Bendjedid University in El Tarf. The researcher
will utilize a mixed method (qualitative and quantitative) to analyze the data and clarify
the findings.
6. Significance of the Study
This research could be extremely useful for:
= Students: This study collected their expectations for learning pronunciation
suggestions, and it can be said that most of them would benefited a lot from
the results obtained in this study.
= Teachers can identify student’s suggestions for learning pronunciation in the
class.
= Researchers: This study can provide literature for other researchers who wish
to conduct research on this topic, and its results will complement other studies

and provide appropriate data for future research.

7. Organization of the Dissertation

The current study is divided into two chapters. The concept of pronunciation,
features of English pronunciation, and the importance of teaching pronunciation are all

covered in the first chapter. It also discusses the significance of teaching pronunciation
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and the challenges in teaching pronunciation. The study's practical components are
discussed in the second chapter, which covers the methodology used in the study as well
as the analysis of the results gathered from the delivered questionnaires. It also contains a
discussion of the findings along with some recommendations for students and teachers on

how to give more attention and awareness to teaching pronunciation in class.
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Chapter One:
English
Pronunciation

Teaching



Introduction

This chapter is devoted to explain the key-concepts of this research work as the
definition of pronunciation, the aspects of pronunciation, English phonemes , how to
teach English, the necessity of teaching pronunciation, and the difficulties in teaching
pronunciation.

1.1. Definition of Pronunciation

The online Oxford Learners Dictionary defines pronunciation as " the way in which
a language or a particular word or sound is pronounced” (pronunciation, n.d.). It implies
that people use a language to communicate with others by pronouncing certain words, as
pronunciation refers to how a language is spoken. Indeed, the production of meaningful
sounds that are part of a language's code and are used to transmit meaning in context is
known as pronunciation (Seidlhofer, 1994, as cited in Tlazalo Tejeda, & Basurto Santos,
2014).

This means that pronunciation is the process of using speech to create meaning.
Pronunciation is without doubt one of the most difficult speaking skills in English to
acquire because learning how to pronounce things correctly takes a lot of time and work
(Szynalski, 2004, as cited in Gutama, 2020).

Linguists have provided the following definition of pronunciation:

According to Broughton (1987, as cited in Haslinda, 2018) pronunciation refers to the
way words are pronounced in order to convey their meaning. He goes on to say that when
it comes to teaching pronunciation, the instructor is the most important person who
replicate the sound of words or the pronunciation in the same way that the students can

obtain the ideal.
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Additionally, Hornby (2000) provides that pronunciation refers to 1) how a language
is spoken 2) a person's manner of speaking a language or its words, 3) the manner in
which a word is spoken. (as cited in Mulatsih, 2015).

In the same vein, Harmer (2007), states that pronunciation is how to utter a word in a
particular way; it consists of sound and stress imitation. He also declares that there are
other characteristics in the pronunciation aspect that support it.

1.2. Features of Pronunciation

The aspect of pronunciation encompasses the segmental features of speech
production known as phonemes that include vowels and consonants, and the supra-
segmental features which involve stress, intonation and aspects of connected speech.
Kelly (2000) summarizes the main features of English pronunciation in the following

diagram:

Phonemes Suprasegmcntal features

| J
| ] [ |

Consonants Vowels Intonation| | Stress|
— T I I
| 1 [ |
Voiced| |Unvoiced | |Single vowels| |Diphthongs| | Word strcssJ Sentence stress

E—

Short| |Long

Figurel: Features of Pronunciation (Kelly, 2000. p.1)
1.2.1. English Phonemes
The English language, like many other languages, is marked by a great deal of
variation in speech pronunciation, both historically and within dialects. Burns (2003),
defines phonemes as "sounds that, when mispronounced, can change the meaning of a

word" (as cited in Sahatsathatsana, 2017).
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Linguistically speaking, a phoneme is the smallest unit of speech that distinguishes
one word from another. The 44 phonemes of the English language include consonants,
short vowels, long vowels, and diphthongs.

1.2.1.1. Consonants
Crystal (2008), defines consonants in phonetics and phonology as "the sound
produced when the vocal tractis closed or narrowed, and the airflow is completely
blocked or severely restricted"
In English, we do not pronounce every written letter; hence, the silent letters are
letters that are not spoken in most words.
v Silent Consonants

When pronouncing some words in English, we find that some consonant letters
cannot be uttered. Because the way these words are pronounced has evolved and
developed over time while preserving the same spelling; thus, there are no particular rules
for consonants, but there are some patterns, such as not pronouncing the letter "e™ at the
end of most words that begin with a consonant and a vowel, such as late, safe, and mine
(Hanny, 2017).

The use of consonant letters that are not pronounced when the word is spoken is
one of the frequent characteristics of English spelling. Learners of English are likely to
come across this phenomenon even at the most basic level, in words like knight, listen,
and debt. The strange spellings used to represent how the words were pronounced, but
they stopped doing so as the pronunciation of the word changed as a result of the normal

evolution that all languages go through (classification of English speech sounds, n.d).
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The distinction between vowels and consonants is not an arbitrary physiological
differentiation,” says Daniel Jones. It is, in fact, an acoustic distinction, namely the
relative sonority or carrying capacity of the various sounds”. Vowels, according to Jones,
are more sonorant than consonants (classification of English speech sounds, n.d).

1.2.1.2. Vowels

Vowels are defined as “some of the continuous voiced sounds produced without
obstruction in the mouth and they are what may be called pure musical sounds
unaccompanied by any friction noise” (Jones, 1986, p. 12, as cited in Firti, 2018).
Vowel quality is based upon the position of the tongue and the lips because such
articulators have big part in producing the vowel sounds ( English phonetics, n.d.).

According to Jones (1983) front vowels are produced by lifting the front part of the
tongue to the hard palate; back vowel are produced by lifting the tongue back to the soft
palate and central vowels are the sounds made when the central part of the tongue is
raised .The middle part is between the front and back position of the tongue ( as cited in
Firti, 2018).

1.2.1.3. Diphthongs

Kelly (2000) describes diphthongs as “a combination of vowel sounds [...] that
there is a glide (or movement of the tongue, lips and jaw) from one pure vowel sound to
another. The first sound of each phoneme is longer and louder than the second sound in
English, but not in all languages” (p.34).

To determine the complexity of a diphthong one must consider how the vowels of
the two components are different (Stokes, & Wong, 2003).

Examples:
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1. /ai/: To make sounds comparable to "eye," this diphthong employs letters and letter
combinations such as /i/, /igh/, and /y/. e.g ; my, cry.

2. ler/: To make sounds similar to "great,” this diphthong uses letters and letter
combinations like /ey/, /ayl/, /ai/, and /a/. E.g ; eight , rain.

3. /ov/: This diphthong uses letters and letter combinations like /ow/, /oa/ and /o/ to form
sounds similar to “boat" . e.g ; show , road , home .

4. lav/ : To make sounds comparable to "ow!" this diphthong uses letters and letter
combinations like /ou/ and /owl/. e.g ; house, mouse.

5. /eal: This diphthong uses letters and letter combinations like /ai/, /a/, and /ea/ to form
sounds similar to “air" . e.g ; pair , failed .

7. Io1/: This compound word uses letters and letter combinations like /oy/ and /oi/ to
make a sound similar to "oil". e.g ; noise, voice.

8. /val: This compound word uses letters and letter combinations such as /oo/, /or/ , [u/

and /ue/ to form a sound similar to "cure™ . e.g.; pure , flute.

1.2.2. English Prosody (Supra-segmental features)

People do not speak isolated words; instead they speak in logically linked clusters
of words since speech is a continuous stream of sounds with no apparent distinctions
between them. In effect, the key to achieving a natural, smooth-flowing style of speaking
is to maintain stress and intonation while communicating. Supra segmental features
refers to stress (word and sentence level) and intonation. Teaching phonemes is not
enough to improve communication intelligibility (Otlowki, 1998, as cited in Gilakjani,

2011).
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Pronunciation instruction should include supra-segment processes ( for example,
coherent speech, rhythm , word stress, intonation ...... etc) due to its influence on speech
understandability (Wennerstrom,1999, as cited in Gilakjani, 2011).

Stress and intonation are closely related. Sentences feature regular patterns of
stressed words, just as words have stressed syllables. Furthermore, depending on the
meaning or emotion we wish to portray, the voice tends to rise, sink, or remain flat
(surprise, anger, interest, boredom, gratitude, etc.). As a result, intonation conveys the
speaker's mood (Katheleen, 2003).

According to Dale and Poms (2005) (As cited in Kucukuglu, 2012), without
understanding stress, rhythm, and intonation of a foreign language, a foreign accent is
unavoidable. Regardless of how well one pronounces the individual sounds and how well
one understands the speech.

1.2.2.1. Word Stress

The stress of a word is related to the prominence of certain words in the sentence.
These key words are accented. At the level of meaning, certain words are more prominent
in the foreground than others, and their meaning is important. Word stress is a way
syllables in words are uttered with varying degrees of ‘force.' This refers to putting more
attention (stress) on one syllable of a multisyllabic word than the other syllable (Word
stress rules, n.d.).

Thus, the emphasis we give on a certain syllable of a word when speaking it is
known as word stress. We do not normally pronounce every syllable with the same
weight in English words with more than one syllable; therefore each syllable in a word

can be stressed or unstressed (Word stress rules, n.d.).
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Harmer (1993, as cited in Gllakjani, 2012) stresses the need for making sure that
students can always be understood and say what they want to say. They need to master
good pronunciation not perfect accents. That is, emphasis should be on suprasegmental
features of pronunciation—not segmental aspects—to help learners acquire
communicative competence.

1.2.2.2. Sentence Stress

Stress is a part of a language's rhythm, which is the pattern of stressed and
unstressed syllables that make up English phrases. It can be exceedingly difficult to hear
and understand a word if the wrong syllable is stressed. Sentence stress is strongly tied to
intonation and plays an important role in communicating and interpreting intended
messages in extended utterances. Sentence stress is accent on certain words within a

sentence (Ndongo, Ondze, & Kelete, 2020).

The basic rules of sentence stress are that all content words are stressed for instance:

verbs, nouns, adjectives, and adverbs. While structure words are unstressed for instance:
pronouns, prepositions, articles, conjunctions...etc. In this respect, stress in English plays
a significant role because it distinguishes meaning and intention.

1.2.2.3. Intonation

The rhythm of a language is its intonation, or how the voice pitch rises and falls in
response to the conditions and meanings of the communication. All languages have a trait
called intonation that affects how they are pronounced. It is more about how we say
something than what we say when it comes to intonation. To put it simply, intonation is
"spoken music," with changes or variations in the music influencing the meaning of what

we say (Katheleen, 2003).
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Intonation refers to the different pitches of the sound. Using different tone, the
speaker gives meaning and expression to what he/she said. The tone can be low or high
or can be rising or falling. Pressure provides rhythm and pitch provides melody. When
we speak our own voice it can fluctuate up and down, just like notes on a musical scale.
The tone of voice also expresses feelings: Happiness, curiosity, surprise, anger, etc. The
intonation in English has two patterns which are "rising” and "falling”(Katheleen, 2003).

Intonation is of greater priority in the teaching program than attention to
individual sounds because “inappropriate intonation pattern can lead to misunderstanding
just as a mispronounced sound can™ (Cherouana, 2010, p.9). Intonation, or pitch variation,
is essential for conveying meaning in speech, especially for interpersonal attitudes.

To avoid making mistakes in English, students need to learn intonation. Falling

Intonation () means that the pitch of the voice falls at the end of the sentence. This type

of intonation is the most common intonation pattern in English. It is commonly found in
statements, commands, wh-questions (information questions) confirmatory question tags
and exclamations (Avery & Ehrlich, 2004, as cited in Padilla Palacios, Martinez Pavo,
&Craz revera, 2020) instances of this are the following: (Retrieved from

https://www.learn-english-today.com/pronunciation-stress/intonation.html)

7/
o0

Nice to meet () you.

A X4

I’1l be back in a () minute.

A X4

Take that picture () down.

e

A

What country do you come () from

K/
L X4

What a beautiful () voice!

0
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Rising Intonation ()
The pitch of the voice rises at the end of a sentence; so, rising intonation invites
the speaker to continue talking. It is normally used with yes/no questions, and question

tags that are real questions, in what follows are examples of it:

.,

% We've met already, () haven't we?.
% The view is beautiful, () isn't it?
% Do you have any () magazines

% Do you like your new () teacher?

Rise-Fall Intonation (# “): The intonation rises and then falls.
Rise-fall intonation is used for choices, lists, unfinished thoughts and conditional
sentences; e.g:
v Does he speak (~)German or ()French?
» If you have any () problems, just () contact us.
» Ifhe (~)calls, ask him to leave a (s )message.
Fall-Rise Intonation (% ~): The voice falls and rises usually within one word.

The major objective of fall-rise intonation is to show that the speaker is unsure of
an answer or is hesitant to react to a question (as opposed to a falling tone used when
there is no hesitation). It's also used in polite pleas or suggestions. E.g:

So you'd be willing to confirm that? ...Well ... I(~)sup( ~)pose so

Do you think it's (~)al( ) lowed?.

0



1.3. The Importance of Teaching Pronunciation

One of the most important goals of any pronunciation instruction is to teach
intelligible pronunciation rather than perfect pronunciation. Moreover, effective
pronunciation is an essential component of communication ability (Hishmanoglo, 2006).
Therefore, students studying English for international communication must learn to speak
clearly and easily, not as fluent as native speakers, but good enough to be.

The fact that placing much attention on pronunciation implies that pronunciation
plays a significant part in learning English. So, pronunciation teaching is crucial for oral
communication; i.e., having a good pronunciation is a vital part of being able to
communicate effectively.

Although English pronunciation plays a crucial role in the English Language
Teaching (ELT) context, many teachers overlook this important ability. According to
Gimson (1972), “to speak any language a person must know nearly 100% of its phonetics,
while only 50-90% of its grammar and 1% of the vocabulary may be sufficient” (as cited
in Zang, & Lu, 2015, p.606).

Hay (1970, as cited in Gilakjani, 2012), pointed out that pronunciation is a way of
expressing sounds. He believes that when teaching pronunciation, the teacher will imitate
the pronunciation, and then let the students judge each word you say. The word he/she
said consists of two different words, but the almost identical pronunciation is not correct.
The task of the student is to judge what word the teacher said is correct. In addition, he
explained that teaching such pronunciation will allow students to understand the

difference between various pronunciations.
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Furthermore, Burns (2003, as cited in Gilakjani, 2012) claims that it is more

important for English students to be able to:

* Perceptiveness (the speaker produces sound patterns that are recognizable as English)

* Being able to comprehend (the listener is able to understand the meaning of what is said)
* Decipherability (the listener can figure out what the speaker is trying to say).

In the learning of a second or a foreign language, individuals not only need to
know how to produce phonemes and segmental elements correctly, but also to master
supra-segmental features in order to achieve an effective oral communication.

As stated by Ur (2008), a learner may enunciate the sounds perfectly and still
sound foreign because of improper stress and intonation. Particularly in English language,
a change in word stress may occur according to the function the word has in the sentence,
and, thus, a sound may change in the same word. For example, the word “export” as a
noun is stressed in the first syllable and in the second when it refers to a verb, making a
difference in the articulation of vowel sounds. For this reason, it is very important for
students, who are learning English as a Foreign Language, to become aware of how
segmental and supra-segmental features interact with each other in speech production

(Retrieved from: https://fr.slideshare.net/luiscar/1981/features-of-pronunciation-in

25288086 ) .
1.4. Challenges in Teaching Pronunciation

According to Robertson (2002), one of the complaints raised about English
pronunciation was the lack of opportunities for students to express themselves in class; he
declared that “students have almost no opportunity to speak” (p. 2, as cited in Asante

Nimako, 2018).
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Another problem is the confusion about good methods in teaching pronunciation.
The problem was raised in the research of Carey and Manell (2015) (As cited in
Cacciattolo et al., 2018) in which they point out that traditional listening and repetition
patterns do not necessarily lead to success. This in turn means that teachers who do not
experience improvement in student pronunciation may think that there is no correct
teaching method and abandon the whole process.

Moreover, the influence of L1 on L2 is also a challenging aspect since the teaching
of pronunciation is approached from a variety of perspectives because of the influence of
mother tongue ( Nunan, 1991, as cited in Asante Nimako, 2018)

Indeed, many English words are spoken in a slightly different way than they are
written; so, without knowing how to pronounce the words correctly, students can say
them as they are written. Besides, teachers have limited opportunities to interact with
native cultures, causing them to use their original accent and intonation when teaching
the target language.

Although many theorists have begun to propose examples of the role of super-
segment in communications, Bray (1995, as cited in Gilakjani, 2011) declared that "Many
teachers are continuing the limited notion of the role of explicit phonological instruction
in the language classroom” (p.3).

Conclusion

The purpose of this chapter is to provide basic information about learning and
teaching pronunciation using various researchers' frameworks. As a result, this chapter
focused on the definition of pronunciation, its characteristics, the English phonemic

system, the importance of teaching pronunciation, and the challenges that come with

.



teaching pronunciation in the classroom. The following chapter will focus on data

analysis and recommendations.
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Chapter Two:

Data Analysis,

Discussion and
Recommendations



Introduction

This chapter will investigate and interpret students' and teachers' perceptions
toward teaching pronunciation in EFL classrooms. The research will identify the study
design, population and sampling, and questionnaires’ description, and the data analysis.
Furthermore, the discussion of the results will be provided along side some
recommendations for both students and teachers.

2.1. Research Design

The purpose of this study is to track students' and teachers' perceptions towards
learning pronunciation in EFL classrooms. The researcher used the descriptive approach,
because it gave a full account of participants’ standpoints and exploring the subject area
under study.

2.2. Sample Population

This research focuses on two groups of people: students and teachers. The
participants in this study are first-year LMD English students at Chadli Bendjedid
University in El Tarf enrolled during 2020-2021- academic year. The sample comprises
40 students, ranging in age from 18 to 24, with 28 females and 12 males. This sample
was chosen based on the difficulties that EFL students were having with their studies as
far as pronunciation is concerned.

The second group of sample population is EFL teachers from the same
university. Six females and two males make up the group. Their EFL teaching experience
ranges from 3 to 14 years on average. Those teachers were teaching different modules to
first year LMD students and they are supposed to be aware of their students' difficulties

in attaining good and correct English pronunciation.
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2.3. Data Gathering Tools

In conducting this study, the researcher depends on the questionnaire as a tool for
collecting data. It was designed for both first year EFL students and EFL teachers at El
Tarf University. The researcher adopted the use of the questionnaire for it helps to collect

reliable data about the topic; it is practical, easy to design and to analyse.

2.4. Description of the Students’ Questionnaire

This questionnaire contains 13 questions that are arranged rationally (see
appendix A). the questionnaire was composed of: 1) multiple choice questions, in which
respondents will choose their own responses and justify their choices, 2) closed
questions, in which participants will choose "yes" or "no™ answers with justification; and
3) open-ended questions in which respondents express their viewpoints freely. The
following is a breakdown of the two sections of the questionnaire:

Section one: This section is dedicated to gathering personal information about the
students in the chosen sample in which they will state their gender (Q1), age (Q2), and
whether or not studying English was their own choice (Q3), and how long they were
learning English (Q4).

Section two: this part includes nine questions that aim at exploring the students'
perspectives toward the learning of pronunciation in the classrooms. At the beginning,
they were asked to specify the most difficult language aspect to be learned ( Q5). The
questions (Q6) and (Q7) required from students to give their opinion towards practicing
pronunciation in the classes for each lesson with justification of each question. In (Q8)

students were asked to answer if they like their teachers correcting their pronunciation
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mistakes in the classrooms, also with justifications. Then, the (Q9) asked students to

answer about the area of pronunciation that they have a problem with, from the list

presented to them. Next, in (Q10) students were asked to mention other more problems

when using their own speech if any with justifications. In (Q11) an open question was

asked in which students were demanded to mention what they do to improve their

pronunciation; and for (Q12) , it was designed to ask if students like to spend more time

on pronunciation instruction inside the class, with giving a justification. Regarding to the

thirteenth question, the students were asked about their main goal in improving their

pronunciation, and they were presented with two options. Finally question number (14),
was an open question in which students were asked to provide their suggestions vis—a-vis

improving their pronunciation.

2.5. Analysis of the Students’ Questionnaire

1.5.1. Section one: Background information

Question 01: Gender

Table 1

Students’ Gender

Gender Number percentage
Male 12 30%
Female 28 70%

Total 40 100%
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In the previous table, we can see that females account for 70% of the sample
population, while males account for only 30% of them. That is, the female gender
accounts for the majority of the sample population.

Question 02 : Age

M More than 20

H Lens than 20

Figure2: Age Range of the Students

From this figure, it becomes clear that those under the age of 20 are the dominant
group, as they reach 62.5 percent , while 37,5 percent are the percentage of those over the
age of 20 years. As a result, the vast majority of those attending the courses are novice
learners of English.
Question 03: studying English was the choice of :
- yourself - parents - others
Table 2

The Choice of Studying English Language
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Suggestions Number Percentage
Yourself 36 90%
Parents 4 10%

Total 40 100%

The majority of the sample (90%), as shown in the table above, has decided to
study English themselves, and only few of them (10%) have stated that learning English
was not a personal choice for them but rather their parents who encouraged them to do
sO.

2.5.2. Section Two: Students’ Perspectives
Question 05: Which one of the following language aspect is the most difficult to be
learned?
v' Pronunciation
v' Grammar

v' voccabulary

Table 3

The Most Difficult Language Aspect to be Learned in English

Suggestions Number

Percentage

Pronunciation

17

42.4%




Grammar 13 23.5%

Vocabulary 10 25%

Total 40 100%

The data shown here revolves around the hardest aspect of English language that
participants viewed it; hence, results showed that the hardest aspect is pronunciation,
which is 42.4% , this is because pronunciation requires good and continuous practice and
also it is not easy to speak very clearly. Some of respondents stated that the phonetics
lessons should be practiced more to be well understood; also some declared that the
deferent accent ( British and American ) could be part of the difficulty.

Next, grammar ranks the second one, accounting for 23.5% ; according to
respondents, grammar is the foundation of the English language, and because it contains
numerous rules, and besides there are full of grammar courses that presents challenges to
students . The remaining 25% are devoted to vocabulary according to the results; so, the
collected justification of this choice is that vocabularies require a long time to be
memorized for long-term memory, and some of them have argued that there are always
new words to learned in every lesson, as if words in English have no end point.

Question 06: do you think practicing pronunciation is useful throughout every lesson?

Yes O No 0O

Table 4

The Usefulness of Practicing Pronunciation in Every Lesson
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suggestions Number Percentage
Yes 19 47.5%
No 21 52.5%
Total 40 100%

The table above informs us that 47.5% of the respondents think it is useful to
practice pronunciation since in communication there will be difficulties if we do not
master correct pronunciation. Other respondents stated that knowing the correct
pronunciation will make it easier for them to communicate with the professor, understand
native speakers, and increase their confidence; further, they declared that practicing
inside classroom would raise their capacities in speaking well and freely. Nevertheless,
52.5% answered with “no”, stating that it would be boring to do so in every lesson,
especially for those who suffer from the shyness.

Question 07 : do you like practicing pronunciation in class?

Yes No

M Yes

H No

Figure 3 : Practicing Pronunciation in Class
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From this figure, we can know that most of the sample want to practice
pronunciation during their studies in the class; the proportion is 75%, in which they want
to improve their oral skills and accent in class, and also because the first reason for
studying English is communicating well and everyone finds it enjoyable and helpful; so,
this would be useful for students to practice pronunciation in class. On the other side,
25% of the participants rejected the idea of practicing pronunciation in the class because
of many reasons such as : they prefer to repair their mistakes at home by listening to
YouTube conversations and music, others find it boring, and some claim that they do not
need to train in the department since they have already practiced it, and some
acknowledge that they are shy.

Question 08: do you like your teacher to correct your pronunciation mistakes in the

classroom?

Hyes

H No

Figure 4: Teachers Correction of Students’ Pronunciation Mistakes




The figure above clearly shows that the majority 87.5% of respondents choose to have
the teacher corrects their pronunciation errors while giving the lesson by mentioning several
important reasons including that when teachers correct their pronunciation errors will raise their
awareness and because this will make them remember the correct word pronunciation and it will
remain in their mind for a long time; also, the teacher’s correction will make them feel that the
teacher is interested in the way they speak and they will consider that he/she gives great
importance to the pronunciation during the lesson; that is , he/she would not care for only
delivering and finishing the lesson but for insuring students well assimilating of the lesson in
almost all aspects of the language. They also added that it is good thing that the class teachers
correct their mistakes, since most of the time the student themselves do not realize that they are
making a mistake when pronouncing the sentence or word that they think it is correct.

As for the other category that accounting for 12.5% , they admit that they do not want
teachers to notice and correct their errors because this would impede their motivation and
participation in class.

Qustion 09: in which area of pronunciation do you have problem with?
» vowel/ consonant sounds
» word stress
» intonation

Table 5:

Pronunciation Areas that Students have a Problem with

Suggestions Number %

Vowel/ consonant sounds 15 375




Word stress 18 45
intonation 7 175
Total 40 100%

The data showed in the table above reveals that students are facing many problems in all

aspects of pronunciation. Among them, the proportion of word stress is the highest one with

45% . So, this is because most of them they do not know where to put the appropriate stress and

how to pronounce the accented syllable correctly. The second rate of difficulty was for vowel

and consonant sounds, the proportion is 37.5%, and the lowest percentage 17.5% was directed to

intonation which is rarely explained in classes and most students do not have enough knowledge

about it.

Question 10: do you have more problems with English pronunciation while using it in your own

speech?




100,00%

90,00%

80,00% -

70,00% -

60,00% -

50,00% - H Yes

H No

40,00% -

30,00% -

20,00% -

10,00% -

I

Yes No

0,00% -

Figure 5 : Other Problems with English Pronunciations

As we can see in figure 5, most of the participants (87.5%) have many other
problems with pronunciation stating that they have difficulties in reciting long words, they do not
participate in the class which was due to their lack of knowledge of how to convey their ideas or
goals. Lack of commitment to practice the knowledge learned. Moreover, among the other
important difficulties is that students face lack in mastering oral skills because they do not have
the opportunity to practice the language outside the learning framework. However, only 12.5%
said they have no other problems because grammar and intonation are the most difficult areas in

learning pronunciation, and they are also satisfied with their level in pronunciation .

Qustion 11: what do you do to improve your pronunciation?

For this open question, respondents propose the following: Listening to recordings and
audio books which is done by listening to recordings of English speakers. Some of them contain
short pauses so that the student has the opportunity to respond or speak, and others remain

continuous without pauses so that the student can speak at the same time. Watching different
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videos as favorite programs, interviews, conversations, movies. Conversation with friends, also
there are many websites and applications that provide opportunities to chat with friends, helping
to inspire students to speak freely.

Question 12: Would you like to spend more time on pronunciation work in class?

Yes - No

M Yes

B No

Figure 6: spending more time on pronunciation work in class.

The first 50% of participants agreed that they want to spend more time in class learning
pronunciation and learning more ideas. Here are some of their explanations: In order to develop
our language and get the pronunciation correctly, through learning directly from teachers in class
and speak fluently during class discussions because the concentration is better than at home.
Some of the respondents said that they like the teacher and the way they receive the lessons. The
most important point here is that they say that pronunciation is the most important thing when it

comes to learning English. The other 50% group said that they do not want to spend more time
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on learning pronunciation in class because they are not very interested in it, and there are many
ways outside of class.
Question 13: your main goal in improving your pronunciation is :
- to be understood even if you keep your accent.
- to sound more like a native speaker.
Table 6

The Students’ Goal in Improving their Pronunciation

Suggestions N %

To be understood even if your accent 14 35%
To sound more like a native speaker 26 65%
Total 40 100%

The data displayed in the table above, we can conclude that 65 percent of the sample
wants to speak English more like native speakers to get a deeper understanding of the world
around them. Regarding the proportion of 35% of respondents, they want to speak English while
maintaining the original dialect so that only the audience (teacher, classmates or even at home)
can understand them and only intend to convey information. The basis here is the correct
pronunciation and assimilation of phrases and dialogues.

Question 14: Do you suggest anything related to improving students’ pronunciation?
This last question is an open question in which the participants were asked to express their
opinion by giving suggestions related to pronunciation. Among those suggestions, we mention

the comprehensiveness of developing different language skills during the educational process.




The differences in the language aspects must be covered well during the educational process and
proceed together in parallel. For example, when the focus is on grammar at the expense of lexis
and listening, the student will learn the language but will not acquire it, meaning that they will
know a lot of information but they will be unable to speak and use the language practically.
Performing and recording activities in groups or individually and then listening to themselves.
2.6. Description of Teachers Questionnaire

The teacher questionnaire was sent to eight EFL teachers in the English Department at
Chadli Bendjedid EIl Tarf University. This questionnaire is necessary to achieve the goals of this
research. It is divided into two sections and consists of 14 questions (see Appendix B). The
question types are closed and open questions. The two sections are as follows:
Section One: this section seeks information about the teachers’ teaching experience (Q1) and
the modules that they teach in the 2020-2021 academic year (Q2).
Section two: This part aims to explore the teachers' views on teaching pronunciation in the
classroom. In this section, teachers are asked about the time they spend teaching certain aspects
of pronunciation in the course (Q3). Then, (Q4) focus on knowing the time period to practice
pronunciation in class. The teachers were also asked about the usefulness of paying attention to
pronunciation (Q5). In question (6), teachers were asked whether most of their students want a
clear teaching pronunciation method. The seventh question was set to know if teachers use
pronunciation materials to focus on the specific areas of good pronunciation. Then, in Question 8,
the teachers were asked to tell us if they correct their student's pronunciation errors during
discussions, and they were required to justify their answers. For the ninth question, the teachers
were asked if they consider the level of pronunciation of their students. (Q10) is about whether

teachers spend a lot of time helping the students improve their pronunciation or not. In (Q11)




Teachers were asked to choose from a set of choices. Question 12 was about the integration of
pronunciation tasks in the curriculum. Considering the importance of teaching pronunciation in
the course, this is the content of question (13). The last question raised was to make suggestions
for pronunciation teaching in each module.
2.7. Analysis of the Teacher's Questionnaire

2.7.1. Section One: Background Information
Question 01: teaching experience:
Table 7

Teaching Experience

Suggestions Number Percentage
More than 7years 5 62.5%
Less than 7 years 3 37.5%
Total 8 100%

The table above shows the experience of the participated teachers in this study in which
62.5% of them have an experience more than seven years while 37.5% of them have less of
seven years in their teaching experience.
Question 02 : Which module are you teaching?
The collected answers identifies that the most teaching modules that the participants were

teaching in the 2020-2021 academic year were written expression, general didactics, culture and




civilization, didactics of oral, oral expression, introduction to linguistics, phonetics, research
methodology, British civilization/American civilization, and grammar.

2.7.2. Section Two: Teacher's Perspectives
Question 03: do you spend an amount of time to teach some aspects of pronunciation during

your course? Yes [ No 0O

Table 8

Spending Amount of Time to Teach Some Aspects of Pronunciation during the Class

Suggestions Number Percentage
Yes 6 75%

No 2 25%

Total 8 100%

Results in the table above shows that 75% of respondents spend some time teaching
certain aspects of pronunciation in the course. They provide their students with the basic
knowledge needed in the classroom. The participant teachers stated that they provided students
with basic pronunciation knowledge, but only a small amount of time either at the beginning or
the end of the course. Nonetheless, 25% of respondents replied that they do not spend a lot of
time in teaching pronunciation, justifying that they had not enough time even for discussing the
important elements of the core course.

Question 04: how often do you practice pronunciation in your classes?
Often O

Sometimes O




Rarely O

Never O

B Sometimes
63%
Rarely

Figure 7: The frequency of practicing pronunciation in classes.

The majority of teachers (62.5%) responded that they rarely practice pronunciation in
their class, presenting some reasons including the lack of time, pronunciation practice takes a
long time and they rarely provide practice outside the course framework. On the other side,
37.5% of the respondents said that they only practice pronunciation with students at certain times
because it does not train them or teach them certain aspects of the English language, but only
correct the required features in the students' pronunciation.
Question 05: Do you think focusing on pronunciation is useful for your students?

Yes O

All the participants answered with “yes” emphasizing that in the learning process of

teaching English, paying attention to pronunciation is indispensable and effective, so that




students can learn to speak fluently with teachers and friends from the department, and also
allow teachers and students understand each other. In addition, pronunciation is very useful
as it allows students to fluently present their projects in front of their colleagues without
stuttering.

Question 06: Do you think most of your students want an explicit focus on pronunciation?

v Yes O

Explicit Instruction of Pronunciation for Students

Suggestions Number Percentage
Yes 7 87.5%
No 1 12.5%
Total 8 100%

The majority of respondents (87.5%) said yes, it means that their students need clear
support in pronunciation. They showed us the following reasons: Their pronunciation is weak,
especially in class discussions and dialogues and in the way of asking questions to the teacher.
Whereas, 12.5% of participants said no, as most of their students do not need to pay much
attention to teaching them pronunciation, because their level is acceptable, their dialogues are
understandable and clear.

Question 07: Do you use pronunciation materials to focus on particular areas of pronunciation

with the whole class?




M Yes

H No

Figure 8 : Using Pronunciation Materials to Focus on Particular Area of Pronunciation

The above figure shows that 50% of the teachers said yes, meaning that they use different
pronunciation methods to focus on different areas of pronunciation in the classroom. The other
50% of participants said that they do not use pronunciation materials to focus on particular areas
of pronunciation with the whole class because of some causes like : there is no practice of real
conversations, the means and methods of language learning are very traditional and need to be
updated.
Question 08: Do you usually correct student's pronunciation mistakes while communicating or
discussing?
Yes

No
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M Yes
H No

Figure 9 : Correcting Student's Pronunciation Mistakes While Communicating

The figure here tells us if the teacher corrected the students' pronunciation errors when
speaking in class; so, 75% of them answered yes explaining that by correcting their mistakes at
the same time, this will allow them to always remember the correct words. Correcting fossilized
errors in pronunciation will also improve their correct pronunciation and raise their awareness
about their pronunciation problems. As for the rest of respondents (25%), they answered that
they do not correct the pronunciation errors of the students in the classroom justifying that
correcting such errors depends on the learning materials, and the importance of the subject. Then,
the lack of time; that is, there is enough time only to teach courses and communicate about the
main topic. Furthermore, the number of students which is very high, and thus, if the teacher
continues to correct all the pronunciation errors of each participating student, this will interrupt
the attainment of the lesson.
Question 09: How do you consider the level of your student's pronunciation?

v More than 50% have poor pronunciation
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v Less than 50% have poor pronunciation
Table 10

The Level of Student's Pronunciation

Suggestions Number Percentage
More than 50%have poor pronunciation. 6 75%

Less than 50% have poor pronunciation 2 25%

Total 8 100%

Through the displayed data in the table above, we can state that 75% of the participants
noted that the proportion of pronunciation weakness among their students reached more than
50%. On the other side, 25% of teachers had admitted that less than 50% who lack good
pronunciation.

Question 10 : Do you devote a significant amount of time to improve your student's
pronunciation?

Yes - No




M Yes

B No

Figure 11: Devoting amount of Time for Improving Student's Pronunciation
Most of the participants (62.5%) responded that they would give students a certain

amount of time to demonstrate their pronunciation and speaking skill, justifying that giving
students an opportunity to improve their level of pronunciation is so essential, because
continuous training helps students raise their fluency level and develop their pronunciation skills,
as well as enhancing students’ self-confidence. While 37.5% stated that they would not give
students time to improve their pronunciation ability, this is because there is not enough time, and
there are some special teachers who are in charge of teaching and improving students’
pronunciation.
Question 11: what kind of help do you provide for improving your student's pronunciation?

v" Teach them how to use dictionary (i.e., pronouncing words)....

v" Detecting students’ wrong pronunciation in class and corrected immediately

v' Giving some rules of connected speech

v’ Using audio/video materials in class
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Table 11

The_Kind of Help Teachers Provide for Improving Student's Pronunciation

Suggestions Number | Percentage
Teach them how to use dictionary (i.e., pronouncing words) | 1 12,5%
Detect there wrong pronunciation in class and corrected | 2 25%
immediately

Giving some rules of connected speech 3 37,5%

Use audio/video materials in class 2 25%

Total 8 100%

The table shows us the different methods each teacher used for helping his/her students to
improve their pronunciation during the lessons, the largest percentage 35.7% of the teachers
chose to give some rules about connected speech. Then 25% of the teachers chose the second
option which is about detecting and correcting mistakes immediately; and other 25% of the
respondents chose the fourth choice about the use of technical audio /video in the class. The
lowest percentage, 12.5%, goes to teaching students how to use the dictionary (i.e. pronouncing
words).

Question 12: Do you integrate pronunciation work throughout your courses?

Sometimes - Usually - Rarely - Never




Table 12

Integrating Pronunciation Work in the Courses

Suggestions Number Percentage
Often 1 12,5%
Sometimes 0 0

Rarely 4 50

Never 3 37,5

Total 8 100%

We conclude from these data shown in the table above about whether the participants
incorporate the pronunciation work into their lessons or not and for how long. Only three of them
answered that they" rarely” do that having the largest percentage of 50%. Then, comes 'never'
with 37.5% and 12.5% for the option “ often”.

Question 13: Do you consider pronunciation teaching something crucial in your courses?

e




M Yes

H No

Figure 10: the Status of Pronunciation Teaching in Every Course
The figure shows that the majority of teachers (75%) did not consider pronunciation

teaching in every lesson is crucial since it has a targeted module in which students could have
advantage of boosting well their pronunciation abilities. While 25% of the respondents declared
that some important pronunciation teaching could be established in the class.
Question 14: Do you have some suggestions concerning pronunciation teaching in every module?

Finally, the fourteenth question demand from the participants to offer some suggestions on
how to integrate and teach pronunciation in all English courses. We will list a few of their ideas:
» Helping students to achieve a good level Pronunciation, especially the voice of native
speakers, is needed in everywhere.
Teachers can train students' ears to hear the correct pronunciation of the language.
Promptly asking students for the words they were unable to pronounce and correct them.

Teachers could make students aware of their repeated mistakes.

Y V VYV V¥V

Every teacher could focus on pronunciation for specific words and expressions in each lesson

(the most commonly used).
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» Teachers could also allow time for students to practice pronunciation, even if it is only for
few minutes at the end of the class.

» Teachers may use a variety of approaches to teach the fossilized words that students struggle
with.

» Teachers could give poor students a chance to improve their pronunciation inside the
classrooms.

2.8. Discussion of the Findings

The purpose of this study is tracking students and teacher's perceptions towards
pronunciation teaching in classrooms. And to learn about their perspectives on this subject area,
the following summaries discuss the obtained results.

Through our analysis of the student questionnaire, we saw that participants admitted that
pronunciation is a difficult aspect of the language and they mentioned some reasons, such as the
differences in the English and American accents. Furthermore, it is not easy to master many
words and sentences when speaking English, and learning pronunciation also requires constant
hard work and intense practice. Among the participants who chose vocabulary as the most
difficult aspect of the language, they declared that they had to remember many words, and each
time they heard a new word they needed to remember it and its correct pronunciation as well.
Especially for the first year EFL students, since they were confronted with a huge difference in
English learning between high school and university. They believe also that practicing
pronunciation in each lesson will help them enhance their ability to pronounce words correctly.
In addition, the majority of students want their teachers to correct them when they have problems

with their pronunciation. Furthermore, participants admitted that they had problems with the




stress of words because they did not know where to put the right stress placement and how to
understand the pronunciation of words correctly.

Moreover, most students admitted that they had problems with consonant, vowel and
diphthong sounds and word stress, while few of them suffer from intonation. Hence, listening to
and replaying native speakers recordings, reading aloud, and speaking English with friends in or
out of class are some of the ways that respondents suggest as solution to improve their
pronunciation and oral skills in general. A substantial portion of the sample likes the idea of
spending more time in the classroom learning pronunciation because it is more enjoyable as it
helps improving students' capacity to pronounce words correctly by paying more attention to
words and how to pronounce them, and then practicing and memorizing them. Thus, talking a lot,
even with friends or teachers, watching videos, participating in the session and getting rid of
shyness are all good things to do in order to acquire good pronunciation.

The data gathered from the responses of teachers shows that most of them do not spend
much time during their sessions to teach aspects of pronunciation, though some of them do it but
sometimes, or rarely owing to the shortage of time. Teachers also recognize that focusing on
pronunciation is so beneficial for their students, and that the majority of their students have a
great interest in learning more about it. In addition, teachers admitted that correcting student’s
mispronunciation of words in the class help them distinguishing the correct words from the
wrong words and establish the correct pronunciation. Further, the participated teachers declared
that they rarely incorporate pronunciation exercises during the lesson, but only when there is
something crucial they will do that. They also argued some tips that they use to help students to
improve their pronunciation such as ;

» Teaching them how to use the dictionary




» correcting mispronounced words immediately

» Using audios or videos in the class

» Explaining aspects of connected speech
To end with, the participating teachers agreed upon the beneficial effect of pronunciation

instruction in classroom, because this will help students focusing on how to acquire and master

good pronunciation.

2.9. Recommendations
Based on the major findings, some recommendations will be made to assist students in

improving their pronunciation in the classrooms, as well as some recommendations for teachers

that will be beneficial and require little time to implement in the classrooms and during lessons:
2.9.1. Recommendations for Teachers

» Teachers need to understand and be able to predict the kinds of problems their students
might have with pronunciation and why that happen; and hence, they need to know many
ways to teach pronunciation and adapting their methods to fit their students’ needs

» Teachers could keep their lessons more practical. So, simple concrete demonstrations
followed by lots of practice would produce better results. To this end, including
communicative practices whenever possible to students to work toward using their new
pronunciation in real speech and practice in activities that are similar to real communication.

» Raising the awareness of the students while learning to speak English that they will certainly
produce some sounds which more or less resemble the sounds of English, but sometimes

these might be closer to the sounds of their mother tongue.




» Advising students to understand well the mechanisms of pronunciation which might help
them comprehend how the speech sounds are produced.

» Teachers must ensure that students receive the necessary instruction and are prepared to
improve their skills. It is not about teaching students the correct or incorrect accent; but
rather, it is about determining the best methods for students to become familiar with the
sounds, intonation, and stress patterns of English so that they can use it confidently.

» The teacher can give pronunciation instructions at any point throughout a class, even if the
main topic is totally different.

» Stress Patterns - Focusing on short sentences that use typical word stress patterns to help
students improve their pronunciation.

» Putting more emphasis on “word stress " when students talk, since they are frequently
misunderstood not because of individual sounds, but because of excessive stress.

» Improving pronunciation by focusing on accent and intonation is one of the best ways to
improve  intermediate and advanced English  learners.  (Retrieved  from

(https://www.thougtco.com/how- to -teach- pronuciation-1210483.)

» Maintaining a large classroom while providing personalized pronunciation feedback to many
students is difficult for a teacher. Taking notes while students are speaking during role plays
or personal presentations is a useful approach to manage a large classroom. Thus, making a
list of specific words/voices that students hear before and after class, concentrating on the
most common incorrect pattern and presenting it to students.

> Acton (1984) believes that preparing students psychologically is related to improve their
pronunciation. He said that phonology has dimensions “from the inside out” and "from the

outside in ", and they play a role in one dimension. A kind of cycle: "not only show



https://www.thougtco.com/how-%20to%20-teach-%20pronuciation-1210483

personality or emotional state in pronunciation ... and vice versa: the speaker can control his

nervous or inner state by speaking correctly”. This is the basic principle of successful good

pronunciation.
2.9.1. Recommendations for Students

» We encourage that students read aloud and record themselves, then listen and find ways
to improve rather than being overly critical on themselves. They will notice a significant
improvement in their pronunciation if they practice often.

» Recording oneself; When speaking, it is very important to listen to one’s voice. By doing
this, students will collect words that may be wrong. Hearing your own voice is of course
not always easy, so it is very challenging and it happens to everyone.

> Listen Carefully ; it is critical to improve your listening skills by paying attention to how
native English speakers pronounce words and emphasis sentences. Moreover, students
should pay more attention to the intonation of English language.

» Watching videos, movies, TV shows, and other visual media to learn how to pronounce
words correctly and understand the English language stress and intonation is a perfect
way to get started.

» Listening to radio broadcasts and podcasts may help better understanding how words are
pronounced.

» Vocabulary is a great way to practice word stress. Because of all of the exceptions to the
rules, English has extremely unpredictable word stress patterns that are difficult to learn.

Practicing word stress is the most effective way to learn it.




Conclusion

This chapter was devoted to the practical part of this research, in which the researcher
analysed the obtained data from the questionnaires submitted to both EFL students and teachers.
Then, the obtained results were discussed in light with the posed research questions. Finally,
some recommendations were afforded to students and teacher for better incorporation of

pronunciation practices in classrooms.




General Conclusion



This research work explores the teaching of English pronunciation in classrooms. It aims
at tracking EFL students and teacher's perceptions of pronunciation teaching throughout courses
at the University of Chadli Bendjedid EI Tarf. To get reliable answers to the put forward research
questions, the researcher followed a mixed method in analyzing the data gathered from the
administered questionnaires for both EFL students and EFL teachers at the above mentioned
university during the academic year 2020/2021.

The findings obtained from the analyzed data revealed a clear depiction of student' and
teachers' perceptions regarding pronunciation teaching in the classroom. It was discovered that
first-year English students at El Tarf University had a difficult time with their studies on the
subject of pronunciation deficiency in which students struggle with various aspects of English
pronunciation due to a lack of practice in and outside the class. Hence, helping them to build up
their own skills in listening, imitating, and monitoring their own pronunciation, it will be a big
deal in their future learning. The data also demonstrated that teachers are aware of their students'
lack of good pronunciation. They mentioned that due to a limitation of time, they do not spend
enough time teaching some areas of pronunciation and solely offer to deliver the course. They
also reported that more than half of their students have difficulty pronouncing words correctly.

As a result, students must work on improving their pronunciation skills in a variety of ways
both outside and within the classroom. They should pay attention and learn to listen carefully to
the professor and native speakers at first. Obviously, as foreign language learners, the
inappropriate pronunciation of English whether words or stretches of speech will continue to be
present; so, this research should be carried out in other environments to obtain more

understanding and feedback and solutions of this subject matter.
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Appendix A:

Students’ Questionnaire

Dear students:

This questionnaire attempts to collect information about the students perceptions
towards pronunciation teaching in classroom .we would be very grateful if you could answer
the questions as truthfully as possible.

Please put a tick (v') in the appropriate choices:

Part One: Background information

Q1- Gender: Male O
Female O
Q2- Age: O
Q3- Studying English was the choice of: Yourself O

Parent O

Q4- How long have you been learning English?..........cccocoiiiiiniiiiiiens

Part Two: students perspective

Q5- Which one of the following language aspect is the most difficult to be learned?
*Pronunciation
*Grammar

*Vocabulary

Q6- Do you think practicing pronunciation is useful throughout every lesson?

YesOd NoO



Q7- Do you like practicing pronunciation in class
Yes O

No O

Q8- Do you like your teacher to correct your pronunciation mistakes in the classroom?
Yes O

No O

Q9- In which area of pronunciation do you have problem with:

*Vowel / consonant sounds O

*Word stress O

*Intonation O

Q10- Do you have more problems with English pronunciation while using it in your own
speech?

Yes O



Q11-What do you do to improve your pronunciation?

Q12- Would you like to spend more time on pronunciation work in class?

Yes O

Q13- Your main goal in improving your pronunciation is:
*To be understood even if you keep your accent O
*To sound more like a native speaker O

Q14- Do you suggest anything related to improving students’ pronunciation?

Thank you so much



Appendix B:

Teachers’ Questionnaire

Dear teacher:

We are presently conducting our master dissertation EFL teachers and students’perceptions
towards pronunciation teaching in classrooms. You are kindly requested to fill in this
guestionnaire.

Please put a tick (v') in the appropriate choices:

Section One: Background information

Q2-Which module are you teaching?..........ccccoveveveiiiiniesc e

Section Two: Teachers® perspectives

Q3- Do you spend an amount of time to teach some aspects of pronunciation during your
course?

Yes O No 0O

Q4-How often do you practice pronunciation in your classes?
Often O
Sometimes O

Rarely O

Q5- Do you think focusing on pronunciation is useful for your students?

Yes O No O



Q6-do you think most of your students want an explicit focus on pronunciation?

Yes O No 0O

Q7- do you use pronunciation materials to focus on particular areas of pronunciation withthe
whole class?

Yes O No 0O

Q8- Do you usually correct students’ pronunciation mistakes while communicating or

discussing?
Yes O No O
1S 1) 2SSOSR RPRRSRPPRO

Q9- How do you consider the level of your students” pronunciation?
- More than 50% have poor pronunciation [
- Less than 50% have poor pronunciation O
Q10- Do you devote a significant amount of time to improve your students’ pronunciation?

Yes O No 0O



Q11 - What kind of help do you provide for improving your students’ pronunciation?
v" Teach them how to use dictionary (i.e., pronouncing words)....
v’ Detect there wrong pronunciation in class and corrected immediately......
v Giving some rules of connected speech............cccccevevvrennnnas
v" Use audio/video materials in Class..........cccoveeriririrncnenenn.
Q12- Do you integrate pronunciation work throughout your courses?

Sometimes O Usually O Rarely O Never

Q13- Do you consider pronunciation teaching something crucial in your courses?

Yesd No O

Thank you for your collaboration
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Resume

La prononciation est I'une des parties les plus difficiles d'une langue pour les étudiants Efl, et
c'est également l'un des sujets les plus difficiles a aborder pour les enseignants dans les cours
Efl. Nous estimons que le probléme de prononciation est lié a une variété de facteurs, y
compris un manque de les capacités de prononciation des étudiants et la difficulté qu'ils
rencontrent a développer leurs capacités d'expression et de débat, ainsi qu'une valeur
manquante sur la prononciation au sein des cours et lors de l'obtention d'informations. Pour
s'assurer de la validité de ces hypothéses, le chercheur a utilisé des méthodes descriptives.
Deux questionnaires ont servi de socle pour recueillir les données le plus rapidement possible,
Le premier concerne dailleurs 40 étudiants de premiere année LMD qui seront inscrits a
I'année académique 2020/2021, tandis que le second concerne huit professeurs d'anglais
langue étrangere a I'Université de Chadli Ben Djdid El Tarf. Selon les conclusions du
guestionnaire des étudiants, pratiquer la prononciation en classe et devant I'enseignant est trés
bénéfique car cela leur permet d'acquérir certaines compétences de prononciation de base, et
la critique de la prononciation par I'enseignant est aussi trés significatif. Certaines de leurs
recommandations incluent de parler avec les enseignants et les camarades de classe, de préter
une attention particuliére a leurs enseignants et d'écouter des locuteurs natifs. D'autre part, les
résultats de l'enquéte auprés des enseignants ont montré que l'enseignement de la
prononciation est utile en classe, mais de nombreuses raisons empéchent les enseignants de
préter attention a la prononciation car ils n'ont pas assez de temps pour la mentionner. De
plus, les enseignants ne peuvent pas se concentrer sur la correction de chaque mot erroné pour
la plupart des étudiants, car cela entraverait le cours . Cependant, ils ont choisi de nombreuses
méthodes simples qu'ils utilisent lorsqu'ils disposent de suffisamment de temps, par ex.
corriger l'erreur de prononciation des éleves qu'il a déja remarquée en classe et leur donner
I'occasion de démontrer leurs compétences.

Mots-clés : Prononciation, Cours EFL, Prononciation en classe, manque de temps.



